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Title: Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice. 
The pupil profile suggests to the reader that Ella is possibly a single child and could also be an overly cosseted and protected child. Her attachment to her mother can suggest this, as can her level of development in different areas. It could be suggested that Ella is likely a single child because she is not always happy to separate from her mother and prefers other children to take care of her; however, she is not always able to negotiate solutions without adult intervention. 
Chazan et al. (1983, p. 8) suggest that children aged between three and four are able to be away from their parents for a set amount of time without becoming anxious or distressed. It can be suggested that Ella has a secure attachment to her mother, as she is unable to consistently manage her emotions when her mother leaves. However, Ella has difficulties in self-regulating her feelings and can still become upset when her mother leaves her at school. 
Ella's development is at a level where she will need support in her emotional, cognitive, and physical areas.
This assignment will identify how an educational setting could meet Ella's emotional, cognitive and physical developmental needs. Links to relevant theories and strategies and good practice examples will be suggested.
Emotional
Ellas's emotional development level is underdeveloped, as shown by her interactions with and reactions to her peers. An example of this can be that she is not constantly aware of her peers' feelings and is sometimes unable to show respect to them. Hay (2019, p. 7) suggests that understanding other people’s emotions and thoughts can allow a child to gain an understanding of their own emotions. Not being able to show respect for her peer's feelings highlights a lack of emotional development; it can suggest that she does not understand that her actions can cause a child to be upset or angry with her. For that reason, Ella will need support in understanding her emotional development. There can be some strategies that the assistant teacher can work with Ella on to develop this area; one strategy can be story time to teach Ella about different feelings and how actions toward others can impact her peers' emotions and actions towards her. This strategy can be done on a 1:1 basis. 
Irwin (1983, cited in West 1996, p.93) suggests that sand trays can be a unique way for children to express their fears and phantasies that they may not be able to explain. This could mean that for Ella to be able to start communicating her new fears, sand play may be beneficial. By being able to communicate her new fears, Ella may begin to feel safe in the setting; this is because by being able to share her fears in a way that is understood, the teachers are able to discuss with Ella why she may feel the way she does. This also means that she may begin to feel more confident in the setting and participate in activities more because she may have an understanding of some fears she has, but also, the teacher may have placed some support strategies for Ella to work on her fears. Being more confident may, in turn, cause Ella to attempt to become more sociable with other children, which can then be supported by the teacher with group work and check-ins with how she is feeling and if she needs any help.
Martikainen et al. (2023, p.1071) alternatively suggests the SAGA ( supporting social-emotional development in early childhood education) strategy, which promotes group story reading to support children’s social-emotional development. This strategy promotes the child’s interest in the character's thoughts and emotions, helping children gain a better understanding of other people's emotions and their own. 
Furthermore, group work could also benefit other children and allow Ella the opportunity to have shared and turn-taking experiences and a more inclusive feeling. This would also help Ella if she is anxious about having 1:1 sessions and create a supportive environment for her to learn effectively and feel more confident. Being involved with group work will increase opportunities for Ella to gain confidence in initiating conversations with others. This is because when working in a group, Ella will consistently work with the same children, which means she will get to know these children a lot better. Therefore, getting to know these children more will increase her confidence as she begins to feel comfortable around them. Therefore, group learning can be beneficial for Ella's learning and confidence because it increases the opportunities for Ella to gain experience in initiating conversations and experiencing the other children's feelings. Ultimately, this will benefit Ella's understanding of respecting, caring and awareness of other peers' emotions.
Cognitive
Piaget (1995, p.60) states that when a child has learned a new type of conversation they do not forget their previous habits. This could mean that Ella's habit of using gestures rather than talking with practitioners and parents has not developed her cognitive ability to recall new or previously learned words. In order to form sentences to identify her needs along with the new sentences she is learning in primary school, she will need support with memory skills. This also means that she may not have learned the word and struggles to remember the words until the teacher understands the gesture and states what she wants. This could mean that because Ella does not frequently use words to communicate, it could have affected her recall as well as her own understanding of the words she is trying to use when communicating. 
Additionally, a lack of communication skills can show Ella‘s lack of cognitive development. This is shown by her hardly initiating conversations and using gestures to communicate her needs. When replying to sentences, she typically uses 5 to 6 words. This can show that she may not have confidence in herself when trying to communicate with others; therefore, by having a lack of confidence, she may not have fully developed her communication skills. A possibility that could contribute to this could be that she is not able to form sentences in her mind, thus leading her to use a mixture of short wording and gestures for communication. Ella’s cognitive recall ability has possibly not been supported by her parents and practitioner as she may not have had the constant need to repeat words or sentences as she had used gestures to convey what she needed and had not been supported to vocally express the needs. This leads to Ella possibly not learning new words, which can then prove difficult for her to remember and use the words she needs as she may not be able to connect the words she needs together to form the sentences. This can lead her to lack of confidence when joining reception and participating in activities that involve others. This could be supported by involving her in group work and providing one-to-one sessions for her to build up her confidence in her understanding of words and the correct ways to use them in sentences. 
Brown and DeLoache (1983, p. 55, citing Istomina, 1975) state that supporting children’s cognitive skills in remembering activities such as a role play shop can support the child's development. Having activities like this could keep the children engaged as they will want to play the game properly. When they have mastered remembering the focused goal of the activity, the child will begin to find more effective ways to carry out their task. When playing in an area like this, the child would possibly pretend to have a shopping list and be the customer or shop assistant. It could also be an adult-led activity where the child is tasked with a verbal list that they have to remember and to move around the shop looking for the food and objects that were on the list. 
To support children who may have difficulty following instructions or recalling information, the teacher can start the list with fewer items. This would be to support where the child is at with their recall skill, which can then be further developed by increasing the list. It would also create a pattern in what foods to pick up first. This would develop the child’s cognitive skills as they would have to remember the pattern in which foods to pick first in their list.
Another way it can be shown that Ella has a lack of cognitive development is her inability to tell short stories in full; this can be linked to learning disabilities such as dyslexia; however, a simple lack of cognitive development can also contribute. However, what contradicts this is that Ella has good listening skills, which means that she is able to understand what is being spoken to her, including instructions and questions. This can suggest that Ella‘s recall skills and communication skills may be lacking, and she will need support to develop them to the appropriate level that she should be at.
Vygotsky's theory of scaffolding could be a strategy that supports Ella's cognitive development. Abtahi, Graven and Lerman (2017, p.276) states that Vygotsky’s theory of the Zone of Proximal Development (ZPD) originated from his interest in what children can achieve with the help of others that they are not able to achieve on their own. This is where the child is supported by the teacher or another child, who is also classed as the more knowledgeable other (MKO), and with this, the MKO will largely support the child's development at the beginning. Then gradually removing a lot of the support so that they are able to make the connections and links between the subjects they are learning by themselves. Which then allows the child to be independent with their learning in class. This strategy supports Ella's ability to recognise different objects, with the teacher assisting Ella’s recognition to develop her ability to identify different objects and to use the correct terms when identifying them. 
Physical 
Wetton (1997, p.9) states that primary school teachers should have a detailed report about the child’s development, including their physical development. This is because teachers must understand the child’s physical development when they create or plan physical activities. 
[bookmark: _Hlk183175693]Allingham, Maude and Whitehead (2019, p.18) suggest that a child’s physical development can have other key factors when developing their skills. Such as motivation, determination, confidence and an adequate level of cognitive development. These key factors suggest that a child’s development may become affected when one of these factors is below the needed level to support the child. If the child has a lack of motivation to participate and determination to complete the activity, this could be a great hindrance to the child’s development the child having a lack of motivation to participate can then lead to them becoming reluctant to complete the activity.
Another strategy that could support Ella’s physical development could be the SKIP- Cymru (Successful kinaesthetic instruction for pre-schoolers- Wales) this is a programme that Dr Nalda Wainwright developed. John. et al. (2024) suggests that the program supports the teacher's professional development and implementation of a motor skills programme that supports the children’s physical activity and their motor development. This could be beneficial for Ella’s physical development as it contains separate areas that support and develop different areas, including fine and gross motor skills. This could support Ella’s areas of need, such as not being able to catch a bounced ball or being unable to hop on one foot constantly.
Understanding the child’s physical development is important, as it would not be beneficial for the child’s development and learning if the teacher creates activities that do not challenge the child’s ability at a comfortable level. This implies that the teacher has planned an activity that challenges the child’s physical development level; however, it is not so challenging that it discourages the child from participating in the current activity and future ones. Following this, Wetton (1997, p. 107) suggested that during PE (Physical Education), the teacher creates 4 stations with varying difficulties to meet groups of different children's needs. During this, the teacher would move around the 4 stations, giving support to children who may be struggling as well as praising the children when they make an achievement. When moving around the groups, the teacher may ask the children what they might alter in the activities to make them easier or harder for themselves. This activity could benefit Ella’s physical development as her participation can allow the teacher to see if the challenge is appropriate for her needs or if Ella might need to be moved to a higher or lower group to build the skill needed before moving up to the next station. 
To conclude, supporting Ella’s areas of development could be done by following the suggested strategies above, as they can be beneficial to move Ella’s holistic development forward. 
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