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My discovery of the chosen site for the John Muir award was a simple one for me. Baglan park has been iconic in my children's childhood experiences and memories for several years, forged not only as individuals but as a family unit. We spend many days exploring the areas of woodland and hidden pathways amongst the trees. We tell stories under the tall trees such as the Gruffalo, which is a favourite in our household. The leaves make wonderful crunching sounds under feet like the crafty fox in the autumn and the birds in the trees create the hooting sound of the owl. This encourages the children to interact with the environment to create a more vivid and real feel to the stories being told, using nature around them to enhance creativity and development of new vocabulary, language and literacy skills. My eldest son loves to discover historical elements of the park, asking questions about how old the trees are and linking it to specific periods in history. This fascinates him! We used a measuring tape and wrapped it around the tree after watching, ‘how to find the age of a tree' on you tube encouraging maths and problem-solving skills. Finding out this information created a picture of how long these trees have stood in the same place, tall and strong. We would talk about all the things it may have seen and the times in history it has lived through. We have walked and discussed the babbling brook that runs through part of the park and considered where it comes from, unable however to find information regarding its history. This creates a sense of awe and wonder about the many aspects of the park itself. This project has not only instilled a passion for the awareness of historical elements of the park but as a family we have talked about the wonderful memories we have made going there for picnics and foraging for sticks. It always astounds us at how many diverse types of leaves there are. We like to collect as many as we can to make pictures while also trying to research what ones they are using, ‘Our World in Pictures: Trees, Leaves, Flowers & Seeds,’ and a wonderful story book called ‘what do you see when you look at a tree’ by Emma Carlisle. Tree rubbings have proven extremely popular with the children, as the trees in Baglan park are intertwined and have created interesting patterns which my children have said look like 'giant creatures holding hands and watching over the park at night'. We decided a lovely idea to brighten the park up and also to encourage bees, butterflies and other pollinators would be to sow wildflowers. These flowers grow together in natural meadows and fields, creating a beautiful tapestry of colours and scents. Wildflowers provide pollinators and insects with food from leaves, pollen, nectar, shelter and places to breed as well as attracting birds and other wildlife. Pollinators then return the favour by transferring pollen, enabling the wildflowers to develop seeds that produce more flowers. Wildflowers are beneficial during the winter also. As food is scarce in the countryside, wildflower seeds become an important food source for birds and small mammals. We spoke about these benefits to the children who were avid supporters of encouraging pollinators and creating a more biodiverse local parkland area. This also established a desire to wildflower a section of our back garden that is unused. We created seed bombs using one cup of wildflower seeds, peat free compost, water and powdered clay. The children loved creating these balls, particularly throwing them into the bare area of garden. The children have been watching this area and waiting patiently for the burst of colour in 60-80 days post sowing. Rediscovering our local park has created a new love and respect for the environment around us. It has made me look differently at the way within which people can encourage and promote environmentally friendly practices to support and conserve green spaces. Baglan park offers both a wooden and a plastic/ metal play area, which do not support the eco-friendly use of sustainable and biodegradable materials. Plastic structures and rubberized surfaces can take years to decompose and add to the growing plastic waste problem. It does, however, have wooden swinging frames and uses fallen trees that have been treated and cut for recreational purposes instead of using manufactured systems. Using wooden materials are the most renewable resource we have on our planet and using it for playgrounds promotes sustainability as well as being able to withstand harsh weather conditions without deteriorating quickly. Wooden playgrounds offer a tactile experience that connects children with nature. The textured, warmth of wood stimulates the senses and provides a more natural play environment, enhancing sensory exploration and engagement. Completing the John Muir award has given me a newfound appreciation for the environment and world around us. I find myself looking at the beauty of nature and how much it offers and provides. I have also found that when I am within this environment, I find an inner sense of calm as though time stands still. Peace takes over and the business of daily life fades. My perspective on sustainability has been enhanced and I am much more informed. Previously I did not pay an active interest in the local areas around me, having the opinion that one person could not make a difference. Since undertaking this journey of discovery, I am a firm believer that encouraging the next generation to be proactive in the approaches toward the environment and its survival is not only invaluable but vital to the future of our planet and that one person can make a difference. The principles and philosophy of the John Muir award according to John Muir Trust (No Date) was founded by Scottish born conservationist. Muir strongly campaigned for the protection of nature, wildlife and putting an end to unnecessary development using exploration and writing. Muir’s lifelong quest was to preserve wild places and was inspired by his enthusiasm and love of nature. Muir’s ideas influenced the founding of the first national park and helped promote the value of the wilderness. He fully immersed himself in the natural world, noting and documenting the relationships among plants, animals, and the earth. He was also among the first to argue that natural areas had intrinsic worth apart from being merely a resource for humans to use. He proposed the theory that humans were not conquerors of nature, but rather a part of it (John Muir Trust, No Date). Muir according to Wight (2012) also insisted that animals and the natural world should be respected for their inherent traits. He spent a significant portion of his life writing on the interplay and harmony between nature and humanity as well as the tragedies caused by human activity toward the environment. Another pioneer and activist of nature, conservation and education is Friedrich Frobel, he revolutionised educational practices and principles of a holistic, connectedness between nature and humans similarly to the principles of John Muir (Frobel Trust, No Date). Within the activities undertaken to complete the award within the chosen setting, the use of plastic play equipment was evident. Following the theories of Maria Montessori not only would the use of more wood-based areas and play equipment be more robust and long-lasting, but they would also offer children a natural, sensory experience (Burdman,2024). Children can develop stronger relationships with their toys and the environment by interacting more deeply with the textures, colours, and even smells of wood (Jiwani-Ali, 2024). Using wood-based equipment according to the Forest Stewardship Council (2024) provides sustainability, low maintenance and promotes the absorption of CO2 ensuring a carbon positive environment. Both Frobel and Montessori are constructivist in nature and state that children learn by creating their own meaning of the world via experiences. Froebelian and Montessori theorists both believe that children actively participate in their own development and learning (Learning Journals, No Date).The activities and experiences undertaken while completing the John Muir award provided an understanding of the wider world, the beauty of nature and the ways within which people can promote and commit to sustainability but also contributed to the active participation in the children’s own learning and development (John Muir award trust, No Date). According to the John Muir Trust (No Date) the John Muir Award is an enjoyable and practical approach to bringing education outside and promoting conversations about sustainability. The Award functions effectively as not only an interdisciplinary standalone project but also woven within various curriculum subjects. The John Muir award and the curriculum for Wales (No Date) suggests that the award links and encourages the use of imaginative methods to deliver learning objectives that are advantageous to everyone. It serves as a framework for outdoor learning that engages students and promotes personal wellbeing and active citizenship in order to support the delivery of the curriculum and four purposes. It provides young people with the experiences, information and skills they need for employment and by celebrating accomplishments both inside and outside of formal education as well as attempting to close the attainment gap (John Muir award and the curriculum for Wales, No Date). The four core purposes within the curriculum for Wales can be interlinked with the topics and activities within the John Muir award, and as suggested by the John Muir Award Information Handbook (2015, p.4) links to the curriculum through the promotion of positive outdoor experiences, wellbeing and inclusivity. This can be seen in the Welsh Government (No Date) which states that outdoor experiences are fundamental to a child’s learning, development and progress. When partaking in the award, encouraging the children to be ethically informed citizens took place in the form of active discussions regarding climate change, pollution and the impact we as humans have including what we can do to help. These thoughts and ideas contributed to the conservation element of the award. Contributing to the award itself during the early years can encourage children to be enterprising and creative members of society. Ideas and emotions are expressed by the children through the use of stories, art activities and working together as a team to complete challenges such as measuring the diameter of a tree to determine the age (John Muir award and the curriculum for Wales, 2022). These activities also contribute to the curriculum subjects. An example of this could include the use of language and literacy through poems and stories about nature and the environment as well as discovering new vocabulary through creative writing. A further link would be science and technology. Children learn about different species of insects and wildlife encountered, how to contribute to conservation and sustainability using schemes such as recycling, wildflower sowing, and installing bug hotels in school or at home (John Muir award and the Welsh Curriculum, 2022). Tinney (2020, p.461) suggests that within early years and educational settings there is growing recognition that young children are the future decision makers, and that those working in the early childhood sectors are well positioned to help children see the interconnectedness of the world and understand the cycles of the natural environment, which indicate both harmony and sustainable development. There are however concerns that children are becoming 
disconnected from many opportunities to witness and participate in the connectivity of their world, confined to more digital world, spending less time engaging with nature. Davies (1998, p.142) also suggests that there has been a significant lack of practice and policy that emphasise environmental considerations in curriculum theory, policy and practice for young children who have the greatest stake in their future. Davies (1998, p.146) also suggests that adults and practitioners ensure children are up to date digitally yet, fail to include simple walks in nature. In order to change attitudes and transform the education system practitioners must be educated themselves to instil actions and values that not only encourages but provide a way of life that leads sustainable thinking and relationships with the environment. It is interesting to note that many concerns remain the same despite the twenty-two-year age gap in research. The United Nations Convention on the Rights of the Child (1989) article twenty-nine states that children have the right to an education that encourages and develops the unique abilities of the child and their culture as well as foster respect for the environment (Children and Young People’s Commissioner Scotland, No Date). However, the Safeguarding Alliance (2023) suggests that there is a gap between the practices and provisions, highlighting issues and serious doubts about its efficacy. Following article twenty-nine of the UNCRC the Welsh curriculum has implemented four purposes aimed at supporting learners to become capable, ambitious, creative, enterprising, contributing citizens of Wales that are ethically informed and valued members of society that are both healthy and confident. In defining their vision for their curriculum, schools and practitioners should explore what the four purposes mean for their learners and how their curriculum design can assist them accomplishing them (Welsh Government, 2022). Barrable (2019) states that a redirection of early childhood education with the fundamental goal of promoting nature connectedness is needed to benefit both the next generation of learners and our planet. Wales is frequently commended for its approach to and advancements in 
sustainable development. With the introduction of an action plan for Education for 
Sustainable Development and Global Citizenship (ESDGC) in 2006, efforts to integrate
Education for Sustainable Development in Wales started to gather momentum (Glover, 2023). The Welsh Government provided guidance to further implement the principles of the ESDGC and as stated by Hutt (2008) cited in the Welsh Government (2012, p 2). ESDGC 
encompasses more than just a body of knowledge it also involves attitudes, values, comprehension, and abilities. It is a way of life, a value system, an attitude to be embraced and an ethos to be ingrained in a school's philosophy. ESDGC establishes a connection 
between the environments and the people who inhabit it. It examines the planet and the interconnected relationships between all living things. It acknowledges that although there 
are injustices and inequalities in the world, people's attitudes, values and actions can 
influence and transform it (Welsh Government, 2008, p.4-5). ESDGC helps include and engage children learning while promoting the growth of thinking skills in order to support decisions that will promote sustainable living as global citizens in the twenty-first century. ESDGC strives for ways to increase awareness and action (Welsh Government, 2012, p.3). The ESDGC suggests that it should be a whole school approach and commitment to the management and teaching of future sustainability (The Welsh Government, 2008 p.4). This includes, children understanding the world around them and the interconnectedness of nature including practitioners promoting critical thinking skills to make informed choices (Welsh Government, 2012, p.4). Tinney, Rees and Merriman (No Date) suggest that implementing ESDGC within the foundation phase can be done as an inclusive in activity process rather than as a standalone task. One such example is a Fairtrade pizza making activity (Tinney, Rees and Merriman, No Date). The use of fair-trade products can encourage conversations and discussions based around the ingredients, the countries they originate, including the way it is development. This integrates into the curriculums area of learning and experience. It promotes personal & social development, well-being & cultural diversity alongside outcomes including promoting curiosity, awareness of other cultures, fairness, respect the differences in people's views and options (Welsh Government, No Date). Another outcome that benefits from this activity is language, literacy and oracy through the contributions and discussions, extending of vocabulary and developing the ability to listen and respond appropriately. Tinney and Hirst (2017, p.104) state that in Wales, it is mandatory for all maintained educational settings, from primary to higher education to incorporate ESDGC into the curriculum with all age groups. The principles of the ESDGC intended to be embedded into the new curriculums four principles and can be seen as an active participant pertaining to ethically informed citizens that are taught to contribute positively to sustainable development, as well as being a valued member of society Glover, 2023). The Welsh Government (2020) also states that ethically informed citizens use evidence to evaluate and format opinions and views as well as being able to critically contribute to current issues. The four core purposes interlink with the principles of the ESDGC and as suggested by the Welsh Centre for International Affairs (2022, p.1) promoting a cross-curricular approach employed throughout the new curriculum. Various case studies demonstrate how global citizenship education 
may support this. There is also evidence to suggest that global citizenship facilitates the Well-being of Future Generations Act (2015), and it may be extremely beneficial as Wales looks to strengthen its standing in the international community. The Welsh Government (2009, p.6) also confirms that the benefits of implementing ESDGC into the curriculum include developing abilities and examining ideas to inform the decision-making process in ways
that will allow children to determine their own thoughts, this can be seen in the Welsh Government Curriculum design and four purposes (2022) which states that ambitious and capable learners acquire knowledge to apply and connect in a variety of contexts, they undertake research and critical evaluation alongside  being enterprising and creative contributors able to think creatively to solve problems. Research conducted by Tinney (2013, p.2) states that it identified several key challenges, including the need for greater resourcing and training for ESDGC practitioners. Concerns were also raised regarding having adequate time to include ESDGC into the school curriculum and determining where to introduce ESDGC. Some practitioners were also afraid that this type of activity might be too difficult or sensitive for young children. A further critique of sustainable development within the education sector according to Amir et al (2023) suggests that education must be rethought 
and adapted for our new environment, which is dynamic, complex, and always changing.
Amir et al (2023) also states however that there had been small scale successful initiatives 
in the field of alternative education for sustainable development. Tinney (2013, p.2) concludes that in order to be mutually beneficial, research advises that experts, trainees, and instructors would benefit from opportunities to exchange their knowledge and understanding of ESDGC and early childhood pedagogy. A study conducted by Bascope et al (2019) also states that common issues and challenges include the necessity for educational systems to promote science-based citizenship education towards sustainable development in a hands-on manner, encouraging early agency to change local circumstances, and raising public awareness of the environmental, social, and economic issues facing the world in the twenty-first century. Interestingly the John Muir award according to Education Scotland (2023) does encourages a hands-on approach with the outdoors. The Welsh Government's core principle in ensuring sustainable development, and long-term wellbeing objectives were codified into law with the introduction of the Well-being of Future Generations (Wales) Act in 2015 (Glover, 2023). Public bodies in Wales are required by the Well-being of Future Generations Act to consider
[bookmark: _Toc723579468]the long-term effects of their choices, to collaborate more effectively with individuals, 
[bookmark: _Toc203082709]communities and one another to prevent enduring issues including poverty, health disparities and climate change. The Act is exclusive to Wales and is generating interest from nations 
[bookmark: _Toc83888045]all over the world as it presents a chance to significantly improve the lives of present and
[bookmark: _Toc502984535]future generations (Future Generations Commissioner for Wales, No Date). The act itself has seven well-being goals for Wales including creating a globally responsible country, with cohesive communities promoting culture and language (Welsh Government, 2015). Welsh Government review; Education Fit for the Future in Wales Report (No Date) found that the new Curriculum for Wales 2022 provides an opportunity to consider how we determine and perceive future resources for longevity. It continues to suggest an increase in practitioners able to deliver the new curriculum as well as creating partnerships with external organisations and communities in Wales. According to the Future Generations Commissioner for Wales (2015, p.5) the act works in collaboration alongside the UNCRC (1989), the United Nations agenda 2030 and the Rights of Children and Young Persons (Wales) Measure (2011). These together support the rights of the child and the environment they grow up in. Enhancing children’s health and environment through improved air quality, using public transport or cycle to work schemes can directly contribute to articles six and twenty-four of the UNCRC as well as one of the seven goals of the Well-being of Future Generations (Wales) Act 2015 of a more resilient Wales. It also supports children’s rights to live in safer communities, promoting a more cohesive Wales as well as encouraging physical activity, a healthier Wales (Future Generations Commissioner for Wales, 2015, p.8). The Future Generations Commissioner for Wales (2024) states that the new curriculum represents a new approach to education and skills, as well as a long-term approach focused on producing morally 
educated Welsh people. Prioritising the mental health and wellbeing of children while increasing climate and eco-literacy which will prepare them for a future where employment, technology, and society are ever-changing. These commitments, follow the new curriculums four purposes enabling children to become ethically informed, resilient and empathetic as well as having built mental and emotional well-being as valued citizens in society (Welsh Government, 2020). However critical response according to Parry (2024) suggests that the act has a lack of legal powers over public bodies to enforce legislation. Some also view it 
[bookmark: _Toc1584698540]as unclear with issues over its implementation, such as the absence of funding and advice 
[bookmark: _Toc1645097576]available for local authorities to apply the act successfully. However, research also indicates that the Well-being of Future Generations (Wales) Act 2015, has effectively established itself as a long-term thinking resource in the public sector (Parry, 2024). In conclusion, the new curriculum supports the interconnectedness of the John Muir award alongside the UNCRC, Well-being of Future Generations Act (Wales) 2015 and ESDGC collectively, they are also not without their critics when implemented alone or in collaboration.
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