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ASSIGMENT THREE  
CURRICULUM DEVELOPMENT AND ENHANCEMENT 
  
  
  
Does the apparent concentration on painting and drawing exclude other media such as sculpture, design and photography, and what are the educational repercussions of this?  
[image: image3.jpg]KatanAfmin
Yoar 9
Self-portraitsiportralts

yaluation of povtranur“?
nster within

TO THE FRONT





 

Contents Page 
 
Introduction                                                                                             4
 
Literature Review                                                                                    5
 
School Policy and Practice                                                                     11
 
Methodology and Ethics                                                                         12
 
Evaluation                                                                                               15
 
Conclusion                                                                                              20
 
Limitations and Future Development                                                      23
 
References                                                                                              25
 
Appendices                                                                                             27
 
 
 
 
 
 
 
 
 
 

 
Introduction. 

Traditional art has been one of the key methods of making in Art and Design. Traditional art mainly covers painting, oil pastels, watercolours and drawing however, does the apparent concentration on painting and drawing exclude other medias such as sculpture, textiles or photography? Has the importance of ceramics and other media lost significance in the schools' curriculum today? I intend to explore this notion and discover what the educational repercussions are due to the concentration of traditional art. I aim to study various literature, papers, and articles from the national society for education in art and design (NSEAD), along with WJEC examination board specifications. Pupils’ sketchbooks, schemes of work, school policies and art outcomes will also be discussed in order to understand processes of making to discover if pupils have the capability and understand the importance of exploration in developing skills for the future. I will aim to identify key issues and concerns, differing views and opinions on the use of various materials. Another question I aim to discuss is should all mediums be addressed to develop and challenge pupils or should they focus on what they are comfortable with? If pupils in Key Stage 3 and 4 simply focus on traditional mediums, will they be challenged enough? Will they find Art and Design boring? Where relevant, references to recent art exhibitions such as Basquiat's: Boom For Real and Cardiff Museums’ Who Decides will be addressed to develop an argument for all materials to be used in schools. It is vital that pupils understand the expectations of designing and planning artwork before developing it into a final outcome.  
 
 
 
 
 
 
 
 
 
 
 
 
Literature Review. 

A discussion of the effect on schools funding has arisen over recent years. Pressure on schools budgeting will consequently lower overall standards in schoolwork, as it will be difficult to obtain appropriate resources. With factors of a 'rapid increase' in the numbers of pupils, which appears to be continuously rising and the increase of school costs. Baisley mentions that despite the Government increasing funding to schools, the average spending per pupil has dramatically fallen by 5.3%. (Baisley 2018: Accessed online) A survey from Association of School and College, leaders announced 72% of cuts were from GCSE courses and sixth form experience and 16% of those addresses Art and Design courses. Though it is a small percentage, it is one nonetheless. (Baisley 2018: accessed online) To include an experience during the PGCE course, during a school visit, a schools A level course contained just two pupils. The teacher explained how many pupils had dropped out during AS level or chose to pursue college courses. This could be due to lack of funding and the concept that pupils want to develop as young independent adults. Another experience during PTE1 and PTE2 was loss of teachers, classrooms and resources. In PTE1, equipment such as kilns had to be stored due to lack of space in classes and loss of classrooms. This leads to an impact on pupils learning and understanding in different materials. If the resources are not available for use, pupils cannot develop individual skills.  

Welsh Baccalaureate (WBacc) has also been mentioned in a mix of articles and papers, suggesting it is to blame for the lack of choice at GCSE level. Due to the Welsh Bacc taking a space in one of the year 9 subject options, pupils have one less choice in which subject they want to take up. Graham Donaldson mentions this in Successful Futures as being a good focus for skills and challenges however, it has various ‘implications’ for the general secondary curriculum. (Donaldson 2015: 90) The NSEAD responds to the 'significant decline' in GCSE students in Art and Design as it is notably the implications of both Welsh and English Bacc. (NSEAD 2017: accessed online) Pupils at GCSE level could also feel the pressures of the additional subject if they were to choose only three options instead of four, the fourth being WBacc.  

 BRIT school is an example of a performing arts and technology school in South London. Baisley goes on to depict that though the school is of 'national excellence,' the Government has still cut its funding. This has resulted in the loss of eleven teachers within two years. (Baisley 2018: accessed online) This leads to troublesome questions that if the Government continues to limit funding for this 'high performing' academy, how will BRIT school and others around the country expect to maintain such high standards with cuts of this size? Does the Government understand the flaws in their actions and do they realise it is affecting pupils overall development of skills? Education should strive to 'enrich' everyone's lives for economic growth. Though mentioned previously, schools are getting more funding in reality a decrease of funding per pupil means it cannot be expected that standards of skill development will not be maintained. Funding needs to become an 'investment for the future.' (Baisley 2018: accessed online) Without the availability of the correct resources and a variety for pupils, pupils will not develop artistic making skills. Consequently, professional jobs and abilities will be somewhat lacking, for example, professional photographers would not be developed in schools due to lack of camera equipment and Photoshop software on computers. Game and product designers would not have basic skills without relevant computer software in schools. Again without fabrics, sewing machines, fabric paints and other resources, pupils would not gain skills to become fashion designers. Advertising and film industry are two other large artistic industries that start in the classroom by designing posters, cards, CD covers, sets and storyboards. Reductions in mixed media, ceramics, photography and textiles will limit pupils’ knowledge and potential to gain appropriate qualifications needed for inspiring jobs in the future.  
 
Sculpture and three-dimensional making takes many diverse forms, which can be developed in a large range of materials. As many contemporary artists focus on sculpture in their work, it is essential that it should be addressed in the curriculum. However, as this area has been neglected by 'less confident' teachers due to assumptions of it taking too much time or being too much bother to infuse in the lessons. (Robins et al 2015: 154) A visit to Cardiff Museum to see the exhibition Who Decides looked at the choices people make on what is classed as art and who decides if it is relevant to be displayed in the gallery. In the exhibition, there were a clear variety of materials and styles along with significant numbers of sculpture work. An example was by Laura Ford, a Welsh artist with a sculpture of a three legged being. This 6ft tall human-like figure appeared to be draped and wrapped in fabric materials of all colours and patterns. The dark covered face hid its identity leaving only the towering form to stand for itself. Though it was a 'scary' looking sculpture, pupils and young children were both fascinated and terrified by the work. This atmosphere of excitement could easily be presented in school trips to inspire pupils to create quirky independent styles for themselves, especially during key stage 4. Another example from the gallery was a piece by Richard Long. His large textured slate piece was formed by jagged, uneven sections of slate within a perfectly formed circle. Referring to Long and Ford's work, it was clear to see the importance of using various materials that does not stop at simple pencil or clay materials. As mentioned sculpture can take form from an 'unexpected range of materials' though it is difficult to define the area. (Robins et al 2015: 154) During GCSE years, an outcome from my research included building a fox sculpture made from willow. Developing ideas on paper was the first step followed by building a metal skeleton from bars and a glue gun. Finally willow branches and sticks were weaved together throughout the sculpture to build the foxes muscular shape. Though there are so many examples of materials that can be used in sculpture design, if teachers lack the confidence, knowledge or resources, it will cease to exist in a developed scheme of work. 

'If you know exactly what you are going to do, what's the point in doing it? Since you know, there's no interest in it [….] it's better to do something else.' (Picasso 2015: 154) 

Implementing sculpture into a scheme of work could be a good example of differentiation. Possibly sticking to one method of making would benefit some pupils. However, others might find this too difficult. For example special educational needs (SEN) pupils might find clay easier to manipulate but struggle to keep a pencil in a straight line. As part of my PTE2 experience, an opportunity to work in a Special Teaching Facility (STF) Unit was available. Here pupils focused on an African animals scheme of work. The resources they used to develop sensory skills were textured fabrics they could glue onto a pre-designed animal drawing. Here, there will be no practice of drawing or painting but simply a textured collage piece they can engage with. This is a relevant example of why funding is continuously needed in Art and Design, so all pupils will be included and not left behind. Referring back to the topic, the use of sculpture can be seen to be just as important as traditional forms of making.  
 
As sculpture is one aspect that must be recognised, digital methods in Art and Design should also be addressed. As technology in the twenty-first century is continuously advancing, it is changing the behaviours in art classrooms. Is this consequently leading to drawing becoming an ever 'increasing specialised activity?' In homes today, young people are engaging with digital technology on a daily basis through social media. Snapchat, Facebook and Instagram all feature the use of photography with instant filter and lighting adjustments. Just as one would use Photoshop software to develop photographs by altering lighting, shadows, saturation etc, children gain easy access to this new method of photography. With the 'unpredictable' advances, are children forgetting the 'relevant role of drawing?' Do they find meaning in it? (Robins et al 2015: 153) In order to 're-assert' drawing in the secondary school curriculum, this could be why the WJEC are fixating on the traditional style. An effort to secure drawing and painting within the curriculum is an element pupil’s need for the process of making. It may appear 'time consuming' to some pupils to have a range of drawings in their sketchbook, yet trying to continue the traditional methods in an ever growing technological society is vital to Art and Design. 

A PTE2 experience demonstrates how traditional and digital art can co-exist in harmony in a scheme of work. The Animation Unit combines the use of designing characters and backgrounds in watercolour and colouring pencil with the final stage of using a stop motion application on IPads to shoot pupils animation videos. Here, one can determine the importance of investigation, as pupils need to design characters before they make them. The Unit also features in the digital competency framework (DCF) as pupils’ work together to film and store work on Hwb accounts. Therefore, these forms of art have the potential to coexist together.  

Another vital ingredient with GCSE and higher education is to develop primary sources. This includes pupils taking their own photographs to use in developing work. For example, a pupil studying 'natural environment' would aim to take photos of flowers, leaves or animals. They would then create a range of drawings, paintings or mixed media pieces, taking ideas from relevant artists and develop their own style. Primary sources are considered 'first hand accounts' of event, proving that pupils are able to develop skills for the future. Documents such as photographs, letter or pieces of clothing are all examples to show independence in researching their own topic of work. (Otis 2018: accessed online)
 
The importance of painting and drawing is to promote awareness of recording and documentation. As it can be addressed as an 'activity for all', it is considered to be the 'backbone' of the Art and Design curriculum to demonstrate thinking and communicating thoughts. (Burgess 2015: 131)  Being a central activity, drawing is a tool of 'creative exploration, which informs visual discovery.' It is important to continue to develop drawing skills in the curriculum, as it is a method of generating, forming, supporting and refining pupils’ ideas, which are then developed with other materials. (Prentice 2015: 14) It is considered to be a visual language that is beneficial with expressing oneself and communication, which could arguably be as important as writing and oracy skills. As drawing still holds a 'critical' role in Art and Design, it can transcend 'the barriers of language.' Traditional art has been recognised in various creative industries such as animation, fashion, film and architecture. In the classroom, pupils need to be able to have the correct drawing skills in order to develop documenting ideas for future careers. (Taylor 2014: accessed online)  
The phrase 'activity for all' confirms the belief that anyone can connect with this method of making, despite conflictions with experiences in the STF unit. The statement contradicts an experience where pupils lack the ability to confidently use drawing as an artistic skill, therefore resulting in the class using a variety of textured fabrics to make a collage. 

Teachers in Art and Design often agree that drawing holds a great importance in the curriculum. It is often influenced by 'aesthetic conventions' of social, cultural and political aspirations in the practice of drawing. This could also be because of the twenty first century where the inclusion of other elements means teachers must speak up for the importance of drawing. (Burgess 2015: 146) Though it may also be deemed as 'restrictive' when it is compared against contemporary art and work from the renaissance period. As drawing is introduced in schools to develop pupils good two dimensional representations of a three dimensional object, over a short space of time, pupils views begin to form in the shape of they either can or cannot draw. (Burgess 2015: 148) This has been experienced in a number of classes where pupils cry out in disbelief for themselves and lose interest in drawing up character designs. 
 
Estyn's recent document Best Practice in the Creative Art at Key Stages 3 and 4 discusses their findings and supporting recommendations to develop the creative arts in schools. Three main discoveries that Estyn have mentioned are the importance of exploring both two and three-dimensional processes, the use of artists and development in Key Stage 4. During Key Stage 3, pupils have explored the process of two-dimensions by using paint, pastels and pencils. However, a severe lack of exploration in 3D practice lowers pupils' opportunities to develop skills. (Estyn 2016: 4) It can be argued that both dimensional areas are important to develop in schools. During second placement, the schemes of work for KS3 include the use of 3D making through paper mache food characters and clay models. Though resources have to be 'rationed' throughout the year in the art department, the scheme of work is suited to develop all pupils needs. However, this is confronted with my PTE1’s school, as the schools' resources there were drastically lower. Due to the schools resources being stored away such as kilns and the loss of a classroom, pupils here focused on 2D practices. In KS4 it was only then I noticed ceramic clay was being used. The second finding was that pupils gained a good understanding of artists’ processes and the materials they use. Conclusively, this improves pupils own ideas within their individual work, leading onto the final finding for KS4. (Estyn 2016: 4) Pupils in year 10 and 11 have been able to 'gain mastery' of different styles, techniques and processes in order to communicate their ideas thoroughly. Pupils’ work becomes unique and more original to the individual over time through exploration and investigation of materials, resources and artist research. (Estyn 2016: 4) It is clear to see that the use of resources inspire and ignite ideas and pupils need enough 'opportunities in lessons to extend their learning.' (Estyn 2016: 8)  
 
 
  
  
 
 
 
 
 
 
 

School Policy and Practice. 

Looking at the schools curriculum policy, there are a number of aims the schools wish to achieve during a set time. As the school will readdress the policy in 2020, it aims to develop pupils as individuals, and as members of society that will contribute to the community. The policy also states they wish to provide 'knowledge and skills for use in later life,' again similar to the first policy. An aim to develop pupils use of literacy, numeracy and ICT shows the school is implementing the new Donaldson curriculum to include the Literacy and Numeracy Framework (LNF) and DCF. A brief overview discusses the titles of 'areas of learning' including; English and Literacy, Maths and Numeracy, Science and Technology, Creative and Humanities, Health and Well Being. These are reasonable aims and objectives for the school curriculum, however referring back to the article by Baisley, how can pupils develop as individuals, to develop their own interests and skills for the future if funding is being cut? This links to the BRIT school for performing arts in London, as the Government has been cutting funding and teachers, for the academy. How can standards be maintained if funding is being lost? Pupils will struggle to have the opportunity to develop their own skills if resources are not available. (Curriculum policy 2017: accessed online)

The curriculum policy also greatly relates to Donaldson's Successful Futures. It is clear to see the school has begun implementing features of the new curriculum and aim to continue to improve standards in the school. As the school is making progression in the light of Donaldson's new curriculum, giving challenges are proving beneficial to pupils as it continues to develop high achievers. The use of problem solving across the curriculum will also develop knowledge and skill for later life, as it promotes 'creative and critical thinking.' (Donaldson 2015: 65) Pupils are able to investigate problems and explore ways of overcoming them. Looking at pupils progress in work, they clearly explain what they find difficult and how they over come the problems. This promotes original thinking skills and also demonstrates the use of Assessment for Learning (AfL) through self-assessments. An example of this would be a year 7 paper mache class, where a pupil found it difficult to apply additional features for their character. With support and open questioning, the pupil found a solution to include features by adding smaller pieces of newspaper and card as a base.  
 
Methodology and Ethics. 

As methodology and ethics are to be addressed, it is important to highlight that the Art and Design ethics research is a low risk secondary based topic that has been successfully approved. As the chosen question is to analyse the concentration of traditional methods compared to other medium methods, analysis of chosen methodologies in teaching and the art department’s schemes of work will prove beneficial. Relating the school policy with teaching methods and schemes of work will be the secondary research. Some methods I have used in year 7 animation unit were for pupils to use traditional mediums in observational drawing. This included pencil and colouring pencils as they drew a range of fruit and vegetables. This was the first step of the unit as they also focused on elements in drawing such as tone, line, shading, texture and scale. After the observational drawings, pupils develop these into six different characters that include features from the observational work, for example pips or peeling from oranges or stalks on peppers. (See Appendix VI) Again traditional mediums are used for this part of exploration and investigation. Pupils take ideas and begin to develop individual pieces of work, which improves knowledge and skills they can use later in life. 

The character designs are then created out of paper mache and paste, introducing year 7 to 3D practice. As Estyn had discovered many schools lack the development of 3D making skills, the pupils in PTE2 have the opportunity to improve these skills. They focus on scale and how to form work as well as how much paste needs to be used. They are also introduced to thinking about health and safety issues and what they need to do in lessons to be sensible and safe. When the paper mache characters have been completed, pupils reflect on the elements in drawing as they paint the characters. (See Appendix VII) They consider shading, colour and how to add textures with a paintbrush. As the scheme of work includes cross-curriculum subjects such as drama, the characters focus on expressions. There is also the inclusion of numeracy as pupils estimate and measure six sections to draw characters in the sketchbooks. The final inclusion is the DCF due to using 'I Can Animate' application on IPads where pupils will spend time making simple stop motion animation videos. As the teaching methods are implemented into schemes of work, lunchtime activities are currently being held to focus on two and three-dimensional making. For example, Welsh artist Rhiannon Roberts studies cartoon-like landscapes that include welsh monuments. During lunchtimes, pupils have been given the opportunity to draw simple landscapes in the style of Rhiannon Roberts. To develop this piece of work further they are to colour the work and make them out of clay. Pupils can improve 3D skills by creating small square landscapes by adding buildings, monuments or natural areas such as mountains or beaches. Pupils also look at how to attach clay pieces with slip and how to score clay, along with how to use equipment with simple easy instructions.  

The specifications from WJEC focus on subject content and what they expect from pupils at GCSE level. The document discusses the importance to develop approaches for students 'creative journeys' portrayed in their work. Specifications in Art and Design are required to be demonstrated in both course work and exam set assessments through the 'use of drawing skills.' (WJEC 2016: 6) For GCSE Art and Design, the specifications include the importance of traditional methods as part of this process.  

'All students must use drawing to support the development process within each chosen area of study. Students are not required to demonstrate technical mastery of drawing skills unless this is relevant to their area of study.' (WJEC 2016: 6)

The two units, portfolio and externally set assignments should include features of traditional painting and drawing to show the process of work. As this is part of KS4 year 10 and 11, I was given the opportunity to work one to one with a small number of pupils. These pupils, for example lack confidence to develop their ideas by themselves, or might be SEN pupils with lower abilities than others on the course. The benefits of this is that assisted pupils will begin to develop drawing skills, they will understand proportion, how to include detail they would not initially notice themselves and where to include shading or different hues of colour. Although with most pupils, one to one instructions will develop pupils’ process in drawing and painting. Possible limitations of this however, could be when targets and instructions are given, pupils could forget to include these at a later time. The possibility that SEN pupils struggle with drawing skills could threaten their overall GCSE grades. 

The use of lunchtime activities have also been addressed in my teaching practice. Workshops were set up for pupils to come in and learn methods to create and develop artistic making skills through the use of different materials. Workshops were based on Welsh artist Rhiannon Roberts, who focuses on Welsh landmarks and countryside. The pupils produce drawings in their own style and that of Roberts, which were then utilized to make ceramic tile pieces. This could improve pupils 3D making skills on how to attach clay together using slip, measuring tiles and thinking about how to add details to the work with clay tools. Problem solving and thinking skills were also included in the workshops as part of the process. Y Cwricwlwm Cymreig has also been addressed by looking at Welsh artists, Welsh landscapes and iconography.  
 
 
 
 
 
 

Evaluation. 

Looking at the pupils’ displays in the classroom and around the school, it is clear to see the majority of pieces are in traditional mediums. One example is of animal drawings of fish, turtles and underneath, a butterfly. (See Appendix I and II) These pieces are demonstrated in coloured pencils focusing on shading and detail. Text is also included in the butterfly image, which focuses on cold colours. Adding collage demonstrates how the pupil has developed their use of materials. Another example of work displayed within the school is a framed mounted piece with detailed sketches of portraiture. The pupil here has shown good observational skills by using a model for her work. She has then used a camera to distort the face and made more sketches as the work progresses. Within the frame on the bottom right is an outcome of the previously planned sketches. The pupil has used acrylics to design the distorted face, showing the planning and sketches they have used to produce the outcome. Studying more displays around the school depicted pencil sketches, coloured drawings and collage mixed media work. However, there are not a large amount of ceramics or 3D outcomes to be found around the school. This could be due to easier access around the school, without large and delicate displays that could easily be broken. Photo frames mounted on the wall are out of the way, but still show the standard of work to other pupils and teachers.  

With the displays around the school being traditional, there is a vast difference in the art department itself. When entering the art room, it is clear to see various outcomes in a variety of materials. For example, one of the art displays depicts Modern Welsh Art, with bilingual titles, examples of levels 6 and 7, Welsh artists and complimentary colours. Examples of work show processes of self-portraits created in pencil and coloured pencil to start. (See Appendix III and IV) Additional pieces of work showed studies of close ups of facial features such as eyes, noses and mouths. The displays show how the pupils progressed further using different materials. The portraits were abstracted into 'monster' style portraits with harsh, bold colours using card, coloured foam and paint. This developed mask ideas. Images of pupils work show two examples of the monster mask designs being made out of clay, which would then improve a pupil’s level of work by demonstrating skills in various materials. This proves traditional methods are beneficial to pupils making areas of the curriculum. It is important to demonstrate skills in making otherwise, pupils’ levels and GCSE grades would fail to improve over the scheme of work. Drawing is beneficial when creating a larger piece of artwork. Preparation and experimentation are part of the 'Investigation' aspect of the national curriculum. Pupils discover and begin to implement features from artists work and through exploration of primary and secondary sources. Therefore, designing an outcome in a traditional manner is helpful to recognise flaws before jumping straight into making the work.  

Abstract animal sculptures are displayed around the art room. The 3D sculptures are created out of paper mache by year 8 as part of the scheme of work animal unit. (See Appendix V) Discussing with the art teacher, the scheme of work includes sketching different animals, looking at elements of drawing e.g. detail, form and shading. Pupils then design, in groups an abstract animal using features of various animals. During making the character from paper mache, they focus on scale and patterns they will apply. Looking at the outcomes, there are distinct animals such as elephants, pets, birds and other mammals. Patterns of dots, zigzags, rainbows and stripes are also displayed on the sculptures. Experiencing on of the final lesson on the animal units, the teacher reminded pupils to use complimentary, primary and secondary colours. It is clear to see from this units scheme of work again that traditional methods are important for designing and preparation before making. As the hallways around school are narrow, it is best if the sculptures are displayed in the art classroom, there being more space and they are less likely to be destroyed by pupils rushing to next lesson.  
 
Reflecting on year 8 animation units scheme of work, it is clear to see there are a variety of resources used in the unit. In the scheme of work, pupils are to choose a topic based on Education for Sustainable Development and Global Citizenship (ESDGC.) They are to work in groups to make notes and character designs in their sketchbooks. Here, traditional mediums are used in order to design appropriate characters for their ESDGC animation. Pupils will then develop literacy skills by writing a story, including the theme and characters to demonstrate recount language and time connectives. Following the implementation of the LNF, using the stories, pupils make storyboards, which will help think about the sequence for the animation. Again, the concentration on drawing is addressed as the storyboards are drawn in pencil and coloured with colouring pencils. Demonstrations are given prior to tasks so the classes will understand the methods of making. They are then to create small three-dimensional modelling clay characters based on their designs in their sketchbooks. Backdrops are to be made for the animation also. These are designed on A3 paper with pencil and watercolour paint blocks. Though the concentration on traditional methods such as painting and drawing is high, pupils gain the skills in modelling and how to form 3D sculptures. They will develop an understanding in the use of texture, how to roll and divide clay for different sections. Pupils also develop oracy skills in discussions as a group asking others to share extra colours of clay. This co-operation not only develops artistic making but skills they can use in future job opportunities by working with others. Towards the end of the scheme of work, the groups shoot their animations using stop motion software on IPads. Again, this develops a new skill in ICT and implements the DCF, further developing skills for the future. 

With findings based on the methodology and pupils outcomes, it is clear pupils have every opportunity to develop individual practice. Though pupils have to plan and design ideas as part of the investigation/exploration area in the curriculum, they were able to use both traditional and three-dimensional methods for making. Linking this with Robin’s notion of sculpture and recent trips to Who Decides exhibition suggests the school has strong schemes of work and outcomes are of a high standard. It appears pupils enjoy the 'making' area more than 'investigation' aspect of the curriculum. This could be due to pupils who struggle with drawing and prefer a 'hands on' effect in Art and Design. To relate the work with the recent art exhibition Who Decides, it reveals inspiring two and three-dimensional areas in art. The exhibition held a vast mix of paintings, ceramic pieces and textile work. This could easily inspire pupils to make mixed media work in the classroom. It appears that in year 7 classes, pupils were engaged during paper mache lessons more than designing characters. After marking pupils sketchbooks, there are a variety of mixed ability pupils where some find it easier to include elements of drawing such as scale, shading or texture. Evidence has been found in sketchbooks that they can address these whereas others lack the ability to show the use of elements. Many pupils enjoyed the paper mache lessons. They developed their 3D making skills and in a sense, felt like they had achieved something with an outcome they can show to others based on their designs.  

Including specifications from the WJEC and the importance of drawing, one of my findings appeared during year 11 GCSE exam. Pupils developed ideas as part of exam coursework, the 'externally set assignment,' creating a range of paintings, drawings and mixed media outcomes. Though the majority produced traditional outcomes, one pupils also concentrated on mixed media combining ceramics with canvas work. With one to one targets prior to the exam, his work developed from architectural drawings to large mixed media artworks. He further developed ideas by making buildings out of clay, which were then painted. My methodologies for KS4 were to help a small number of pupils gain confidence to try new methods of investigation and making. With some extra assistance and meetings with parents on coursework, the pupil has greatly benefited and is aiming for a high GSCE mark.  
As I have gained experience invigilating the Art and Design 10 hour GCSE exam, I experienced pupils anxiety and stress levels during the exam. Many struggled with timings and worried throughout the two days about maintaining work of a high standard. To link this with NSEAD's survey from the Cultural Learning Alliance on the decline in time and value in Art, it is clear pupils are stressed with the entire year and subject examinations. Not only this, the additional Baccalaureate further heightens pupils’ workload. The survey goes on to announce '93% of teachers agree the Baccalaureate in the UK has reduced opportunities for students.' (CLA, 2016: accessed online)  
 
The clay lunchtime workshops based on Welsh artist Rhiannon Roberts was successful in designing ceramic tiles. As pupils designed abstract Welsh landscapes, which were then developed into clay tiles, pupils enjoyed extra time in Art away from scheduled lessons. A small number of pupils were chosen for this task due to limited amounts of resources. An area that could be improved is the thickness of clay tiles. Some designed extremely thin, resulting in having to use more clay to thicken the base.
 
Claire Tottle discussed her experience with Art and Design and autistic children. As the subject has been argued to be as important as communication and literacy skills, creative lessons are a key to expressing inner thoughts and potentially a 'way for others to get to know them.' (Tottle 2016: accessed online) Experiencing the importance of building rapports with pupils provides evidence of a pupils social, cultural views as well as backgrounds from home life. Linking this with an art therapist, Pamela Ullman, pupils with special educational needs (SEN) require well structured sessions with clear and simple objectives. This develops a safe, calm and relaxed environment to work in. Another key element to a successful SEN art lesson is to provide praise and award systems towards the end as pupils show good work and behaviour. (Tottle 2016: accessed online) Ullman's list of a well structured art lesson could be used in all classes in secondary school, not just in particular an SEN class. In my experience, objectives should be addressed at the start and at the end to show pupils' achievements in the lesson. Planning well structured sessions ultimately provides an engaging and calm atmosphere in the class.  

Tottle reflects upon another experience with SEN and autistic pupils as she divides up work for pupils to focus on individual jobs. As part of an observational drawing lesson, she explains how one pupil would focus on drawing a bicycle wheel, where another would draw the handlebars, resulting in the production of a large bicycle composition. Giving each pupil a job to draw gives them a sense of responsibility and achievement to work as part of a team. (Tottle 2016: accessed online) 

To follow Tottle's methodology, in my teaching practice, the STF unit allowed me to work with them on the unit of African animals. To introduce traditional methods to the pupils, I would design large A1 African animals such as lions, zebras, leopards and rhinos for the group. Pupils would have individual jobs such as painting, cutting strips of card and gluing these to the large drawing, whilst developing touch sensory skills. They would create a collage as some pupils worked on the animals' leg, where others worked on the head, body and tail. When pupils had finished the overall collage design, this created a sense of joyful achievement and completion of a task. Despite the outcomes however, an area that weakened the lessons was timing. Pupils had short attention spans and amounts of energy when working on the collages. It restricted timing and the potential to finish sooner, necessitating in work on the piece for a longer period of time. The pupils in the STF unit appeared very excited to begin art lessons yet over time tired on average twenty minutes before the end. One hour and thirty minute sessions appears too long for most pupils. A possible method to keep pupils engaged for longer is to divide pupils into groups to focus and stimulate cognitive thinking with different jobs. For instance, group A could focus on painting for twenty minutes whilst group B could work on the collage animal. A carousel workshop would benefit teachers and pupils in the STF unit to reach maximum potential. Tottle's methods for SEN pupils proved to be an overall fun exercise, which will be used again in future practice.  
 
 
 
 
 
  
Conclusion. 

It is evident that Art and Design needs all areas of making and materials. It is important not only that traditional practice is kept in place, but also to embed ceramics, photography and textiles into the curriculum. It is also vital that each area should have an equivalent amount of time, therefore, traditional practice such as painting and drawing should only be one area to focus on. We need to realise not all pupils are the same and some need different elements of art to develop individual skills. Evidence has shown that many pupils can draw where some lack the ability to implement important elements of drawing such as shading or including texture. It appears that at least some pupils find three-dimensional making to be an easier form of expression to manipulate modelling clay and making characters. Another example is that pupils in the STF unit find it easier to make collage work, involving cutting and gluing textured materials on a pre-designed image. Teachers have to be aware that visits to galleries and museums also play a significant role in inspiring pupils who enjoy seeing various designs and outcomes made by a variety of artists. 

Focusing on future practice, I would look to develop areas of photography and the importance of primary research. If the art department has suitable equipment, I would aim to demonstrate how to use skills such as lighting, shading, blending and merging two photos together through the use of Photoshop. I would also like to include a 3D area within the schemes of work that provide classes with appropriate making skills. It is important to include painting and drawing into lessons, however I feel this could be focused at the beginning where pupils design what they aim to make at the end of the unit. LNF and assessment for learning (AfL) are also vital in including pupils are aware of why they are using literacy and numeracy skills in the lesson. AfL should be addressed when pupils are in the process of making a piece of work and what they need to improve to be better in themselves. 

Advantages of researching about the concentration on traditional art is that it can be an 'activity for all' becoming a tool of creative exploration. Drawing has been argued to hold an equivalent importance in priorities along side writing and oracy skills as many pupils can express emotions, events and issues they might have in their lives. It has been considered to be the 'backbone' of the art and design curriculum from year 7 to year 13. (Taylor, 2014: accessed online) However, one 'flaw' in this could be that pupils might be afraid to move on from this method or determine they have insufficient ability in drawing after a short amount of time. In GCSE Art and Design, pupils might lack the confidence to move on from this to challenge themselves without the help or permission of a teacher. Also contrasting the notion of drawing being for all pupils, is the evidence and experience from the STF unit. As many of the pupils in the unit struggle with physical disabilities, it was difficult to develop lessons similar to mainstream classes. In the unit, pupils made basic paintings and collage work, looking at texture and colour. Though additional help was needed to mount the collage work onto a design I had produced before the lessons, overall I feel the class enjoyed the accessibility, assistance and sense of achievement they had. 

If we were to adopt my proposals and embed them within a scheme of work, I feel pupils would benefit mostly as it would improve their subject knowledge and understanding of methods of making. Use of photography could prove to be useful in future opportunities, as well as developing ICT skills as technology is vastly improving over the generations. Teachers might also benefit from this as they would improve their own knowledge as many contemporary artists are developing new ways to make work, we have to continue to develop as artists and teachers to keep schemes of work 'up to date.'  

Time could be allocated at lunchtime and after school sessions, where pupils can develop skills with any material. As long as ideas are suitable and easily accessible, teachers could spend time giving simple tutorials and build rapports with pupils. A disadvantage however, could be the loss of pupil and teachers free time. The possibility of one hour sessions a week would be better for both pupils and teachers. From my experience of lunchtime activities, chosen pupils thoroughly enjoyed and benefited from extra time in art instead of the usual lessons. It also developed friendships and rapports as everyone could find interests in common with others. This could also increase numbers in GCSE level as pupils gain valuable knowledge in a mix of materials and assistance on how to use various materials to create work and demonstrate how pupils enjoy art outside of lessons. I thoroughly enjoyed the lunchtime activities and pupils took methods from the workshops.  

Elements I would possibly change for future practice would be timing with year 9 classes. Due to various pastoral sessions, tests and exams pupils have missed many lessons. Though unable to change this under the circumstances, I would develop lessons to speed up outcomes of a good standard. An area I would change would include more ceramic work or to include photography. The scheme of work in my current placement is suitable and includes a variety of materials and resources. As part of my future practice, I would aim to include a mix of 2D traditional in harmony with 3D ceramic, mixed media artwork. This could focus on all pupils' abilities and would not leave anyone behind.  

 Limitations and Future Development. 

S 3.3.3 Teach clearly structured lessons or sequences of work to interest and motivate pupils.  

To reflect upon the sessions in the STF unit, pupils enjoyed participating as a group to make large African animal collages as part of the unit. These would the be used in the Waterhole story for a visual, sensory experience. An area to develop in future practice would be to keep pupils motivated for the entire duration of the session. A solution to this could involve dividing the class into groups to focus on different tasks. This approach could then be used as a 'carousel' session where pupils would swap tasks after a short duration to gain knowledge and develop skills in all areas of the lesson. The pedagogical method was introduced by Tottle for SEN and autistic pupils as a way to express inner thoughts and communication skills. (Tottle 2016: accessed online)  
 

S 2.7 To know a range of strategies to promote good behaviour and establish a purposeful learning environment.

  
As part of the placement on the course, behaviour management is one of the main targets I aim to improve throughout my teaching career. Some SEN year 8 and 9 classes are areas I find most difficult to address. Though I have a good rapport with year 7 classes, experience in year 9 has been limited. In PTE 1, I experienced an SEN year 9 class, whereas in PTE2 I gained experience of 2 year 9 classes. Being more assertive and strong with strict sanctions in the schools behaviour policy is an area I wish to develop in future practice.   
 

S 3.1.3 Select and prepare resources safely and effectively organised taking into account pupils interests, language and cultural backgrounds.  

Planning and preparing lessons is always a key element to teaching. Though my lessons are well prepared, some lessons towards the beginning of PTE2 could have been developed further for example making sure there is enough paste for year 7 paper mache characters or checking there is enough handouts for all pupils. Also the use of lunchtime and after school activities are something to include in future practice. Open classrooms during lunch hours could give pupils the opportunity to finish work, build friendships and learn more artistic skills whilst having fun. If 30-45 minute teacher led workshops were available, more pupils would benefit from creative arts and potentially increase GCSE numbers and results. Linking with Robins thoughts on 3D outcomes, I aim to implement a variety of materials and resources in schemes of work which will inspire and engage pupils in every art lesson. (Robins et al 2015: 154) Using a range of recyclable materials is easily accessible not only develops pupils skills for future opportunities, but also connects them to real world issues such as choices on consumption and waste.  
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