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Introduction:
In this essay I will be discussing the literature which is relevant in teacher subject knowledge and the relationship this has with effective learning and teaching within the primary school. This literature will be highlighting key points and discussing the different perspectives relating to teacher subject knowledge and effective teaching within the primary school. This will then lead into evaluation of my own subject knowledge for primary teaching, this will be focusing on the first block in Professional Teaching Experiences (PTE) in a local placement school.
The school is an urban school which is located on the outskirts of the city centre in Swansea, in the south of Wales. The school is a pioneer school for the new curriculum development in Wales. The school accommodates education for children ages 3-11. There are 545 pupils, with an 14.7% EAL. (My Local School, 2018) 3.4% of the children are statemented SEN, however there are many children which have additional learning needs which the school caters for. (My Local School, 2018) The school has a Special Teaching Facility, for key stage 2 children which are statemented or children which need extra support in areas of their learning. The school also has a below national average of children that are eligible for free school meals, 8.7%. (My Local School, 2018) 
My PTE experience was in one of the reception classes, where there were 24 children within the class. The year group work together as a cohort of all three classes where there were 68 children. There was one child which is statemented and another child which has ALN. The class had one teacher, one teaching assistant and one additional teaching assistant to support the SEN child, 1-2-1.
Literature Review:
The role of education in today’s society is to support and empower children (and adults) to become actively transform their lives and societies as well as enabling them to reach their full potential. (UNESCO, 2017) A teacher is a facilitator in children’s learning and development, they help to scaffold children in learning and experiencing new knowledge and how to then understand and apply it to their own experiences and the world around them. (Grigg, 2010) Effective teaching is defined as, “which leads to improved student achievement using outcomes that matter to their future success.” (Coe et al, 2014: 2) Shulman (1987) highlights that his idea of teaching is to emphasize understanding and reasoning as well as change and reflection, and this is only attainable when a teacher’s subject knowledge is at a high level.
Shulman (1987) uses a case study for his research to look at how subject knowledge and effective teaching are linked. The case study found that when subject knowledge in certain areas were high, effective learning was the outcome for the children. However, when there was insufficient subject knowledge, effective learning was minimal. (Shulman, 1987) This highlights that the effect of subject knowledge and effective teaching are interrelated, where there is a high level of subject knowledge, the teacher can enable children to explore the subject further, develop questioning and reasoning, allowing them to explain and application to real life experiences. However, when there is minimal subject knowledge, children are unable to expand and explore with their questioning to develop their learning further. This is also highlighted further when minimal subject knowledge, effective pedagogical theory was not applied to lessons as well as the confidence in the case studies teaching had a huge impact on children’s learning. This case study furthermore shows how when a teacher has high subject knowledge, children’s attainment and engagement within the lessons are higher allowing the relationship subject knowledge and effective learning and teaching to be seen. 
Hattie (2012) suggests that despite the children’s ‘learning styles’ and they background which is claimed to affect children’s ability to learn and develop it is that of the teacher’s beliefs and commitments that are the greatest influence of the child. Hattie (2012: 26) states “The effect of high-effect teachers compared with low-effect teacher is about 0.25, which means that a student in a high-effect teacher’s classroom has almost a year’s advantage over … peers in a low-effect teacher’s classroom.” This indicated that teachers understanding of subject knowledge has a huge detrimental effect on children’s learning within their time in primary education. Children could end up being very behind on subjects if they are in a low-effect teacher’s classroom. Hattie (2012) also suggests after research that there are five dimensions of ‘excellent’, or ‘expert’ teachers. “They show high levels of knowledge and understanding of the subjects they teach, can guide learning to desirable surface and deep outcomes, can successfully monitor learning and provide feedback that assists students progress, can attend to more attitudinal attributes of learning (especially developing self-efficiency and mastery motivation), and can provide defensible evidence of positive impacts of the teaching on student learning.” (Hattie 2012: 27-28) This supports the idea of how to be an effective and expert teacher you need to meet a variety of aspects to support all children in all aspects of their learning needs.
This assumption that subject knowledge and effective teaching and learning within the primary school are correlated is correct. Teachers and all practitioners working within the educational system need to develop their subject knowledge and pedagogical knowledge to enable children to have effective teaching and learning throughout their time in primary school as well as throughout the rest of their time within education.
In 2015, Professor Graham Donaldson, conducted a fundamental review of the curriculum and assessment in Wales. Donaldson highlighted the importance of how each child should benefit and develop from curriculum and assessment. (Donaldson, 2015) The new curriculum is currently being developed to be accessible for all children in Wales, it will be a simpler but more comprehensible structure. There will be 6 areas of learning and experience: Expressive arts, Health and Well-being, Humanities, Language, Literacy and Communication, Mathematics and Numeracy, and Science and Technology. These will be the areas children will learn from the ages of 3-16, as a continuum of learning, where all national expectations are laid out and should be a rich experience which they can value in their own right. (Donaldson, 2015: 107-108)
Although, Donaldson is developing a new curriculum within Wales, where there is a continuum of learning and experience. This may have implications for teacher’s subject knowledge. Teacher’s will need to look at the new curriculum in depth, and to research subjects to gain a better understanding of new topics and requirements, to allow their effective teaching to be at their highest to be able to teach subjects within the curriculum to the best of their ability. 
Analysis and Evaluation of your subject knowledge for primary teaching:
During this section I will be analysing and evaluating my subject knowledge with regards to PTE 1 block 1, where I was in a Reception class. I will be using The Knowledge Quartet (Williams, 2003) to structure and to look at my subject knowledge. 
While I was on teaching practice, I was aware of the minimal subject knowledge I had regarding Welsh Language. This is due to being from England and never learning Welsh, however, I did not let this phase me. I was glad that I was in a Reception class, so the level of Welsh was pretty basic this allowed me to develop my confidence regularly. During the placement, I took the register in welsh, date, went through the days of week, numbers, months, as well as what the weather was during the day, singing a ‘Bore da’ song and asking the children how they were. Although this was pretty minimal in welsh language this allowed me to build up to confidence to carry out a focus task with the children. The focus task was to recap on their welsh language of what is the weather. (See Appendix 1) This task went well, it enabled all children, despite ability, to recognise welsh associated with the weather. During the lesson, it was difficult for some children to pronounce the words correctly for welsh language development to reach the learning outcomes. This was overcome by repetition and also further using the welsh language within every day classroom activities. This decision allowed children to help with them speech and language development within English and Welsh language. Although this worked well for the majority of the children, one child with ALN found this very hard to understand and could not recognise weather in English or Welsh. The child was able to point to the picture which the weather was outside but when the weather was labelled. This showed me that more development in English was needed before stretching the child to develop further with Welsh. I found this lesson worked well and enabled me to develop my own confidence within the lesson and in Welsh Language.
One of the most confident lessons I had taught spread out over 2-3 weeks where the children had to vote for a Christmas film they wanted to learn about and then make themselves into a human graph to show their results. The children had to see which film votes had more or less than one another, the children had to then talk about which film had the most and least number of votes. This allowed the children to use counting skills and mathematic vocabulary while carrying out an activity in which they enjoyed. The children found this engaging, and most were able to talk about the trailer they liked and why.  Many of the children engaged with this focus task, there was one child who found it difficult to pick which trailer they enjoyed as they couldn’t remember what the firm few were. The child was able to pick when I showed them the image cards. Many children were able to identify which had the most votes and which has one more vote then another film. Some children could recognise that a film had one more vote but couldn’t recognise what film had one less. I found this was supported by good subject knowledge of mathematics and numeracy. Although, some children couldn’t grasp the concept of one more or one less, I tried to then apply it to toys when children were using continuous provision when I was supporting other tasks. 
Another activity I enjoyed carrying out was a Language, Literacy and Communication focus task, this was carried out after the mathematic and numeracy focus task (see paragraph above) the children had to sequence the events of the film, the polar express, in which they picked from the previous focus task. (See Appendix 4) This enabled children to recap the sequence of event of the film and the children were able to use ranges of vocabulary to discuss the sequence and what happened in the film and the story line. The children enjoyed this activity and I was able to use subject knowledge of Language, Literacy and Communication. Although, this was a simple use of subject knowledge it was able to help the children with their vocabulary and sequencing. In action the only issue was that I needed to ensure all children were on task while waiting for the next four pictures to sequence. Other than this all children were able to discuss and explain each picture, using vocabulary for sequencing such as first, next, after, and then, finally, last. 
Another focus task I carried out was looking at the children’s mathematical development, this was to check to see how many numbers they could write and read after their first time in September. (See Appendix 5) Prior to this I needed to look at each child’s previous work from September and how I could support them best in progressing during this task and further after. The children were all able to count from 0-10 and some up to 50 or further. Most could recognise numbers up to 20. The majority of children could write up to 10 or 20, some could write over 30 however some children could not form the numbers 1-5. Some even 0. This highlighted that many children needed intervention on their number formation, although many were able to count orally and read numbers they could not write. I needed to ensure that children had support further after me leaving PTE 1 block 1 that they were highlighted to the class teacher for intervention. I found that my subject knowledge was in depth for this focus task as I was able to support all children although some could not write their numbers, I ensure they could practice number formation, support this with dots and whiteboards. All children had to write independently first of all then I supported them further. Many children had good pencil grip and fine motor skills, those had extra support if they were not able to hold pencil correctly or struggled with the motion of writing. Although this was isn’t part of subject knowledge it was vital for me to see what each child’s individual ability and then how I could best support them further, in action I had to ensure that all children were engaged, for those who needed further support had it whether that was trying different resources or having more teaching support this was implemented. I found all children were able to carry out this task in some form or another and all children were engaged in the activity. 
I carried out a focus task which was using ICT, where children were to draw on J2E (paint) a Christmas picture. (See Appendix 6) This was using subject knowledge of the Digital Competence Framework. I felt nervous about using this software as I had never used it before. As being from England we didn’t use this as its only accessible on HWB accounts. This being said I was able to practice with the software prior to carrying out the activity. The children were able to produce and describe and or explain their picture. I found this task very interesting to carry out as for some children that have poor fine/gross motor skills highlighted from previous focus tasks, excelled but some children whose motor skills were high in other focus tasks found this very difficult. Many children could not carry this out independently although many understood what the task was, they could not use the laptop with having lower motor skills. This highlighted to me that although the children understood the learning objectives, they did not have the motor skills to complete this task, however if this task was carried out on an iPad or a computer with a mouse the outcome could be different again. I felt that my subject knowledge within this subject was limited at the beginning but after exploring the programme myself and using it further when working with the children I feel this is now more developed and I am confident in using this further.
Another focus task in which I carried out was carrying out a creative focus task which was carried out in the outdoor environment. (See Appendix 7) This uses a wide range of subject knowledge throughout the foundation phase, ranging from Personal, social and emotional development, Mathematical, Knowledge and understanding of the world, Creative development, Literacy, language and communication. All of these aspects were high throughout the focus task. And were very individual to each child, especially Knowledge and Understanding of the world, Creative Development and Personal, social and emotion development. I needed to ensure each individual child’s learning needed were met, regardless of the subject knowledge. The children needed to feel comfortable in the outdoor environment. This was my priority over what the children were able to learn, they needed to feel comfortable in their learning environment. Most children were comfortable, this then led me into letting the children go off and explore the outdoor resources, the children had to collect different resources. I supported children who needed a little support in the outdoor environment as well as talking to the children about the resources they had collected where would they find those resources, could they tell me if they had seen those resources anywhere else other than school etc. Many children enjoyed the freedom of the outdoors. On return the children made elves out of their resources and spoke about their elves and discussed the elves fact they had made. I found this focus task very successful although the subject knowledge was minimal it was more important to have the children engaged with the outdoor environment and having them confident in exploring the outdoors. 
Although working in reception subject knowledge wasn’t as in depth as what it would be higher up the school or further on in the year as the children were still learning the basics and phonics had not been introduced. During this point in the year, children were still having their Foundation Phase Profiles working on and Christmas concert practice. With this being said the subject knowledge I did have was higher then needed. The welsh subject knowledge area I have is still pretty minimal however I have been practicing on learning apps as well as attending welsh lectures to develop this further. I have also approached my next PTE 1, block 2, class teacher to find out what the topic and main lessons will be teaching when I return at the end of January to ensure that I can relook at any subject contents I am not sure about. This is essential for my development as a teacher as well as for my effective teaching. 
Conclusion:
Overall, subject knowledge and effect teaching is highlighting corresponding. This is highlighted in supporting literature, Shulman (1987) has highlighted it is important for subject knowledge to be at its highest to allow effective teaching to be given to children for their learning and development. Hattie (2012) supports Shulman (1987) by suggesting that to be an expert teacher, teachers need to have a vast understanding of subjects and to also look after each individual child’s needs. As well as shaping children’s learning their own personal experiences and the real world. (Grigg, 2010) For teachers to have high subject knowledge they need to ensure they have also read supporting pedagogies related to teacher to ensure that they create an effective learning environment for children to effectively learn and engage in. As well as an environment for children’s individual needs to be met. This will enable teachers to effectively support children. Children have the right to an education so the education needs to be fully supporting of their needs and meeting their full potential. (Grigg, 2010; Hattie, 2012; UNESCO, 2017; Donaldson, 2015) 
Donaldson (2015) has implemented the motion for a new curriculum in Wales, this will enable a more adaptable and transparent curriculum which is a continuum for learning for children ages 3-16. This will help teachers have more fluidity within their teaching to ensure children are capable of achieving targets and to ensure they can apply it to real life experiences. Although teacher may need to adapt to this new curriculum and learn about new subjects, they need to fully understand the subjects to be teaching effectively.
Overall, during my PTE experience I found that I had good subject knowledge and that this was shown in many of my focus tasks. Although I struggled with my welsh language, I found I had grown confidence in welsh at the end of my PTE block 1. This will help with my confidence further when I carry out block 2. My subject knowledge has been very high for reception; however, I do feel like I will need to relook at some subject when in block 2 for year 5.

Finally, I believe that subject knowledge and effective teaching is highlight linked and to be a good teacher you need to have high level of subject knowledge as well as the needs of your children to support them and effectively enable their learning.
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Appendix 1:
	Name of Trainee:
	Jessica McCabe
	Session ref:
	Welsh – Weather
	Date:
	w/c 19/11/18
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Targets:
	
	Number of learners:
	68
	Age:
	4-5
	

	
	

	Learning objectives/intentions: 
	Writing and communicating by using words, phrases and short sentences. (F.P page 39)
	Success Criteria
	Chilli Challenges
	Meeting learners’ needs:
	ALN – Differentiation in Chilli Challenges

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction

Introduce question and answer of the weather in welsh, RECAP register time in the morning. 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
· Children will carry this out 1-1 with myself.
· Children will be asked “Sut mae’r tywydd heddiw?” they will need to try and repeat the question.
· Children will need to think about what the weather is and find the correct flash card to help respond. 
· Children will then repeat “mae hi’n…”
· They need to answer the question, e.g. “mae hi’n Bwrw Glaw”
· The children will then need to try and write the question and answer in their books and draw a picture of the weather. 


	Resources:
· Welsh Books
· Teddi twt speech bubble laminate
· Flash cards of weather
· Chilli challenge labels

Vocabulary: 
· “Sut mae’r tywydd heddiw?”
· “Mae hi’n.....”
· Bwrw Glaw (Raining)
· Braf (Fine)
· Heulog (Sunny)
· Wyntog (Windy)
· Gymylog (Cloudy)
· Oer (Cold)
	Growth Mindset:
Comfort Zone – Too easy.
Stretch Zone – I used my brain to think hard and showed determination. 
Danger Zone – Too hard.

DIN (DO IT NOW)
Practice letter formation.

Differientiation:
Chilli Challenges: 
C1 – Repeat question, “Sut mae’r tywydd heddiw?”
C2 – Answer question, “Mae hi’n ___”
C3 –  Write question/answer in welsh book and draw picture of weather.

Low ability – children may not be able to orally repeat question/answer so need to match picture and welsh word or select picture when asked “Sut mae’r tywydd heddiw?”
Low/Mid ability – to answer and recognise single weather response when asked question. 
Mid ability – to be able to try to repeat question and answer and draw picture in book.
High Ability – Write question and answer in welsh book. 

Questioning: 
Asking children to pronounce weather how they think it should be orally said.
How did they find the discussion. 

	
	Use ipads to video children repeating and answering.
	
	

	Plenary
Check how the children felt they got on (growth mindset)
Recap what the children did well on and what they could practice. 

	Independent learning opportunities:
Children can recap on the welsh they go through every morning during registration when they carry out the weather check. 
 
	
	

	Curriculum coverage (range and skills)
Welsh Development: Writing and communicating by using words, phrases and short sentences. (F.P page 39)

	Literacy (LNF)

	Numeracy (LNF)

	DCF
Use ipads to video children repeating and answering to create qr codes for books.
	Thinking
	ESDGC
	YCC
Talking about the weather in welsh
Looking at the local weather









Appendix 2:
	Name of Trainee:
	Jessica McCabe
	Session ref:
	Data Handling
	Date:
	W/C 19/11/2018
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Targets:
	
	Number of learners:
	70
	Age:
	4-5 
	

	
	

	Learning objectives/intentions: 
	Decision Making
· Children to make decisions on a film by voting.


	Success Criteria
	Children to vote for one film
Children to understand which film has the most votes
	Meeting learners’ needs:
	ALN

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Explain to the children how they are going to be picking a film to watch and learn about during the term up until Christmas half term.

Show the children each of the trailers of the films.

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
Sitting the children down on the carpet quietly, explaining about why they need to choose a film and carry out the vote after watching the trailers. 
The children will need to count how many picked each film within their colour groups and state which film won the majority of the children’s vote.

	Youtube: 
The Nativity:
https://www.youtube.com/watch?v=d_lLpFYdKj8
The Polar Express:
https://www.youtube.com/watch?v=TQhRqtt-Fpo
Santa Clause The Movie:
https://www.youtube.com/watch?v=Bx8FX7etF_8
Muppets the Christmas Carol
https://www.youtube.com/watch?v=rQMJQCizF-E

Laminated A4 photos of the films

Ipad

Vocab:
Most
Least
Votes
Majority 
Minority
More 
Less

	· Children will understand how to make decisions.
· Children can listen to other children’s viewpoints.
· Children talk to each other about how many voted for the films.
· Talk about what they liked and disliked about the films.

Growth Mindset:
Comfort Zone – Too easy.
Stretch Zone – I used my brain to think hard and showed determination. 
Danger Zone – Too hard.


	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
N/A
	
	

	Plenary
Discuss what film won.
How many children voted for each
	Independent learning opportunities: 
Children will understand how to make decisions.
Children can listen to other children’s viewpoints.
	
	

	Curriculum coverage (range and skills)
Literacy, Language and Communication  (Express what they like and dislike F.P page 14)
Mathematical Development – (Combine two groups of objects to find ‘how many altogether’ F.P page 32)

Knowledge and Understanding of the World (Sorting and grouping information F.P Page 41)

	Literacy (LNF)
Express what they like and dislike (F.P page 14)
Listen to and carry out a three-step instruction (F.P page 15)
Follow action words/commands (F.P page 16)


	Numeracy (LNF)
Combine two groups of objects to find ‘how many altogether’ (F.P page 32)


	DCF
Using IPads to take pictures of the outcomes of the activity which group had the most/least children in.
	Thinking
	ESDGC
	YCC








Appendix 3
	Name of Trainee:
	Jessica McCabe
	Session ref:
	Data Handling
	Date:
	W/C 19/11/2018
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Targets:
	
	Number of learners:
	70
	Age:
	4-5 
	

	
	

	Learning objectives/intentions: 
	Decision Making
· Children to make decisions on a film by voting.


	Success Criteria
	Children to vote for one film
Children to understand which film has the most votes
	Meeting learners’ needs:
	ALN

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Explain to the children how they are going to be picking a film to watch and learn about during the term up until Christmas half term.

Show the children each of the trailers of the films.

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
Sitting the children down on the carpet quietly, explaining about why they need to choose a film and carry out the vote after watching the trailers. 
The children will need to count how many picked each film within their colour groups and state which film won the majority of the children’s vote.

	Youtube: 
The Nativity:
https://www.youtube.com/watch?v=d_lLpFYdKj8
The Polar Express:
https://www.youtube.com/watch?v=TQhRqtt-Fpo
Santa Clause The Movie:
https://www.youtube.com/watch?v=Bx8FX7etF_8
Muppets the Christmas Carol
https://www.youtube.com/watch?v=rQMJQCizF-E

Laminated A4 photos of the films

Ipad

Vocab:
Most
Least
Votes
Majority 
Minority
More 
Less

	· Children will understand how to make decisions.
· Children can listen to other children’s viewpoints.
· Children talk to each other about how many voted for the films.
· Talk about what they liked and disliked about the films.

Growth Mindset:
Comfort Zone – Too easy.
Stretch Zone – I used my brain to think hard and showed determination. 
Danger Zone – Too hard.


	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
N/A
	
	

	Plenary
Discuss what film won.
How many children voted for each
	Independent learning opportunities: 
Children will understand how to make decisions.
Children can listen to other children’s viewpoints.
	
	

	Curriculum coverage (range and skills)
Literacy, Language and Communication  (Express what they like and dislike F.P page 14)
Mathematical Development – (Combine two groups of objects to find ‘how many altogether’ F.P page 32)

Knowledge and Understanding of the World (Sorting and grouping information F.P Page 41)

	Literacy (LNF)
Express what they like and dislike (F.P page 14)
Listen to and carry out a three-step instruction (F.P page 15)
Follow action words/commands (F.P page 16)


	Numeracy (LNF)
Combine two groups of objects to find ‘how many altogether’ (F.P page 32)


	DCF
Using IPads to take pictures of the outcomes of the activity which group had the most/least children in.
	Thinking
	ESDGC
	YCC
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Appendix 5:
	Name of Trainee:
	Jessica McCabe
	Session ref:
	Math – read and write numbers
	Date:
	w/c 3/12/18
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Targets
	
	Number of learners:
	68
	Age:
	4-5
	

	
	

	Learning objectives/intentions: 
	To read and write numbers
	Success Criteria
	1- Identify next steps on pathway.
2- Orally state the numbers.
3- Write the correct numbers out in order. 
	Meeting learners’ needs:
	One to one support or work in small groups. Chilli Challenges for differentiation.

	Introduction/plenary tasks
	Main activities
	-Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Group intro 
- Explain to children that we are going to work on numbers today. 
- Ask them if they remember last time, they tried to write their numbers out and how far they got. 

One-on-one: 
- Look at individual pathway with each child quickly orally recap what they achieved last time. 
- Introduce the next step of the pathway
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  

Outline where the children are currently on the pathways. - Look towards the next steps and how these can be made achievable for the learner. - Explain to the child what they need to do what step on the pathway they are trying to achieve. - Write numbers to 5 and randomly - Write numbers to 10 and randomly - Write numbers to 20 and randomly - As an extension if necessary. Write random numbers to 100, Number grid, missing digits. - Highlight pathways and date.

	Resources 
- Pathways 
- Math’s Book 
- Pencil 
- Hundred square with numbers removed 
- Number grid 

Vocabulary 
- One, two, three, four, five, etc.
- Ten 
- Twenty 
- One hundred 
- Pathways 
- Bigger 
- Smaller
- More
- Less 

Welsh 
- Un, dau, tri, pedwar, pump, chwech, seith, wyth, naw, deg 
- 20 - dau ddeg 
- 100 - cant 
- Bigger/more - mwy 
- Smaller/less - llai
	DIN (Do It Now)
- Initial assessment, children to do any extras to improve, immediately. 


Growth Mindset:
- Comfort zone, too easy - Stretch zone, I used my brain. (where we want children to be) 
- Danger zone, too hard 

Questions:
- What number comes next? - What’s happening to the numbers each time? 

Differentiation: 
Chilli 1: Numbers to 5 
Chilli 2: Numbers to 10 
Chilli 3: Numbers to 20 
Chilli 4: Numbers beyond 20

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):

	
	

	Plenary
- Recap what the children have done.
- Praise
- Questions.
- Growth mindset
	Independent learning opportunities: 
Allow the children the opportunities to explore and process the numbers alone
	
	

	Curriculum coverage (range and skills)
Set themselves high standards and seek and enjoy the challenge.

	Literacy (LNF)
- Writing accurately: Hold Writing instruments appropriately. 
- Demonstrate an understanding of number direction. 
- Organising ideas and information: Write letters, numbers and/or symbols Randomly Numeracy.
- Listen to and carry out a three-step instruction.
– following action words / commands. 
	Numeracy (LNF)
· Read and write numbers to at least 10
· Understand zero means none
·  Develop practical mathematical skills in a range of contexts.
· Practice, develop and refine their mathematical skills within all aspects of provision, including continuous provision and through all areas of learning

	DCF
	Thinking
	ESDGC
	YCC

















Appendix 6:
	Name of Trainee:
	Jessica McCabe
	Session ref:
	ICT – Creating a Christmas picture
	Date:
	w/c 26/11/18
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Targets:
	
	Number of learners:
	68
	Age:
	4-5 
	

	
	

	Learning objectives/intentions: 
	To create a Christmas picture on JIT (Paint)
	Success Criteria
	· To be able to create a basic Christmas picture.
· To be able to describe their picture.
	Meeting learners’ needs:
	ALN/LOW/MID/HIGH ABILITY 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction

Children will log in to hwb.
I will talk to the children about how we make a Christmas, demonstrate how to use.

	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
The children will be able to develop their ICT skills, where they can create a Christmas picture online. The children will be able to use a selection of different images to create their pictures.
I will be demonstrating and supporting the children as they need. 
The children will be learning to use ICT (producing strand), as well as creative and physical development.

	Resources: 
· Chromebooks
· Hwb log in for all children.

Key Vocabulary:
· Christmas
· Raindeer
· Santa 
· Elves 
· Sleigh
· Presents
· Snowflakes
· Candy canes
· Background
· Mouse 
· Saving
· Hwb
	
Growth Mindset:
Comfort Zone – Too easy.
Stretch Zone – I used my brain to think hard and showed determination. 
Danger Zone – Too hard.

ALN/Low ability – children may not be able to create picture individually so adult support of making the picture and children make the choices of whtas in the image.
Low/Mid ability – to be able to create a basic picture with minimal support.
Mid ability – to be able to try to create a picture with support for saving.
High Ability – to be able to complete picture without support. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
N/A 
	
	

	Plenary
Get the children to describe their pictures and show them how to save.
	Independent learning opportunities: 
· Children will be able to express what Christmas means to them.
· Children will be able to practice their ICT skills.
· Children will be able to use describing words.
· Children will be practicing their fine motor skills.
	
	

	Curriculum coverage (range and skills)
DCF (Producing, Creating) create and explore the use of image. (Interacting and collaborating, storing and sharing) save work by clicking an icon and understand that the work can be retrieved.
(Data and computational thinking, Problem solving and modelling) listening to and follow instructions from others.
Personal Development experiment with new learning opportunities including ICT. (F.P Page 10) 

	Literacy (LNF)
Language, literacy and communication (Developing and presenting information and ideas, speaking/listening) Talk about things they have made, adding some description. (F.P Page 14) Use words, phrases and simple sentences. (F.P Page 14)
Follow actions words/commands (F.P Page 16)

	Numeracy (LNF)

	DCF
Creating a Christmas picture using J2E on hwb. 
	Thinking - Thinking about what Christmas means to them and what they associate with Christmas.
	ESDGC
	YCC



















Appendix 7:
	Name of Trainee:
	Jessica McCabe
	Session ref:
	Outdoor – Creating Elves.
	Date:
	w/c 10/12/18
	Class:
	Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	Carry out an outdoor focus task
	Number of learners:
	68
	Age:
	4-5
	

	
	

	Learning objectives/intentions: 
	· To use the outdoor environment to create an elf. 
	Success Criteria
	· To explore different textures.
· To come up with 3 facts about their elves.
· To create an elf.
	Meeting learners’ needs:
	Work in with colour groups, split children into groups of 3 to make their elves.
All children should be able to complete this. 
ALN – 1 TO 1 SUPPORT.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Carpet: 
Cookie the kindness elf has asked the children to make him some more elf friends. Explain we will be creating him elf friends out of leaves, sticks, pine cones, conkers etc.
Show flower fairies they had previously made with Mr Stanford.
Get coats on, and head outside.
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
· Introduction on the carpet.
· Activate prior knowledge of when they made flower elves with Mr. Stanford.
· Help the children create their own elves using the outdoor environment and resources.
· Allow children enough time to create their own elves, let the children lead the learning.
· The children will need to create a name for their elf, and three things about the elves. 
· The children will then look at each other’s elves and they will tell one another their elves name and their facts.
IF RAINING AND UNABLE TO GO OUTSIDE, THERE WILL BE BACK UP RESOURCES FOR THE CHILDREN TO MAKE THESE INSIDE USING DRY OUTDOOR RESOURCES.
	Resources:

· Flower fairies pictures.
· Conkers
· Leaves
· Sticks
· Pine cone
· iPads.

Vocabulary:

· Elves.
· Cookie the Kindness Elf.
· Outdoors.
· Outside environment.
· Outdoor resources.
· Leaves.
· Conkers.
· Pine cones.
· Sticks.
· Stones.
· Name.
· 3.
· Facts.
· Things they like to do?
· Where do they live?
· What the dislike?

Welsh:

Leaves – dail 
Elves – gorachod
Sticks – ffyn
Pine cones – Moch coed
Conkers – concyrs
Three - Tri 
Facts – ffeithiau
Name - enw 
	Growth Mindset:
Comfort Zone – Too easy.
Stretch Zone – I used my brain to think hard and showed determination. (THIS IS WHERE CHILDREN SHOULD BE)
Danger Zone – Too hard

Questioning:
what resources have you chosen to create your elf?
What does your elf like?
What does your elf dislike?
What is your elf called?
Did you enjoy working within a team?
Did you enjoy working outside?

Informal peer assessment:
Children say what they like and dislike about their peers elves. 

	
	Additional adult tasks (purpose, outline of additional adults’ role and children’s learning):
Additional adult to help support trainee in helping the children, observing and take picture of their elves for book, scribe what children said about their elves.
	
	

	Plenary
Look at each other’s elves, and share facts about them. 
Take pictures of their elves on iPads.
Growth mindsets.

	Independent learning opportunities: 
Using the outdoor environment and resources to be creative. 

	
	

	Curriculum coverage (range and skills)
Personal and social development, well-being and cultural diversity (Moral and spiritual development; express ideas and feelings, F.P page 11)
Literacy, language and communication skills; Oracy (Developing and presenting information and ideas: Speaking, Listening, collarboration and discussion) Writing (Organising ideas and information: meaning, purposes and readers)
Mathematical development (Using number skills: use number facts and relationships)
Knowledge and Understanding of the World (Myself and other  living things: identify some animals and plants that live in the outdoor environment, identify the effects the different seasons have on some animals and plants. F.P page 42)
Physical Development (Personal: develop co-ordination, gross motor skills, fine manipulative skills, develop confidence, control body movements, develop sensory awareness F.P page 44)
Creative development (Art, craft and design: explore and experiment with a varity of techniques and materials; make choices when choosing materials and resources, mix, shape, arrange and combine materials to create their own images and objects that communicate and express their ideas, feelings and memories creatively, reflect on tehir own and others’ work F.P page 47)

	Literacy (LNF)
Express what they like and dislike (F.P page 14)
Talk about things they have made or one, adding some description (F.P page 14)
Use words, phrases and simple sentences (F.P page 14)
Speak audibly (F.P page 14)
Listen to and carry out a three-step instruction (F.P page 15)
Follow action words/commands (F.P page 16)
Answer ‘Who?’, ‘What?’, ‘Where?’ and open-ended questions relating to own experiences, stories or events. (F.P page 16)
Exchange ideas in one-to-one and small group discussions. (F.P page 16)
Take part in activities alongside others, with some interaction. (F.P page 16)
Convey meaning through pictures and mark making. (F.P page 23)
Orally compose and dictate a sentence describing events, experiences and pictures to communicate meaning (F.P page 23)
	Numeracy (LNF)
Count reliably up to 5/10/20 objects (F.P page30)

	DCF

Children use iPads to take final pictures of their elves.
	Thinking
	ESDGC
Talk about how using the outdoor environment is good for them. 
How to be sustainable.
Encourages creativity.
Encourages respect for the environment.
	YCC
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