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A Critical Evaluation and the Identification of Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or a Group of Learners, Based on an Observed Critical Incident
	The purpose of this assignment is to evaluate and identify next teaching and learning steps based upon a critical incident. Therefore, an outline of a critical incident and the importance of reflective practice will firstly be addressed.  
	Critical incidents are typical events that occur in the classroom that with reflection can lead to a better understanding of both learning and teaching practice (Farrell, 2008). Tripp (1993) provided a structure that can be used to analyse critical incidents within a classroom setting. He stated that no critical incident appears independently and interpretation of an event is needed in order for it to become critical (Tripp, 1993). The use of critical incidents in teaching are a method of reflective practice (Tripp, 1993). 
	Reflective practice refers to the purposeful reflection into teaching practices with the aim of broadening understanding and questioning how things are done (Jackson, 2019). Reflective practice in teaching gives opportunities to evaluate incidents in the classroom and alter teaching practice accordingly (Jaworski, 1998). This process is highly important as it allows teachers to actively and continuously assess their pedagogy and progressively develop their own practice through an evidence-based approach (Pollard, 2005). Therefore, using critical incidents to reflect on practice within the classroom enables teachers and researchers to identify next teaching and learning steps and implement these into their everyday practice (Pollard, 2005). 
Observation 
	It is important to maintain the anonymity of the school in question and adhere to ethical guidelines for educational research set out by the British Educational Research Association (BERA, 2018). These guidelines clearly state that institutions and participants have the right to privacy and accounts should be anonymised in order to uphold this (BERA, 2018). Therefore, within this assignment “X” will be used to reference the school and class involved and “X”, “Y”, “Z” will be used to maintain privacy of any pupils involved in the critical incident. 
	General context and information regarding the school will be taken from the most recent Estyn report which occurred in 2015 in which the school’s performance was determined to be good. School X has around 700 pupils on roll whose ages range from 3 to 11 years old (Estyn, 2015). Less than one quarter of pupils are provided with free school meals which is significantly lower than the national average (Estyn, 2015). “Very few pupils have a statement for special educational needs” (Estyn, 2015). The pupils in class X were five to six years of age making it a Year 1 class. The class had one teaching assistant and two 1:1 learning support assistants. 
Methodology 
	There are a range of different methods for collecting data such as interviews, questionnaires or through secondary resources such as documentation (Kumar, 2019). However, due to the nature of this assignment and the need to observe a critical incident, the method used was a case study. The nature of case studies allows for observations to occur in which interactions between individuals, groups and communities can be researched (Cohen, Manion and Morrison, 2007). Observations within a case study give the opportunity to analyse incidents in detail and therefore create conclusions. The whole nature of a case study is built upon observations (Cohen, Manion and Morrison, 2007). 
	There are two different kinds of observation: participant observation and non-participant observation (Kumar, 2019). During participant observation the researcher becomes involved in the activities of the observed group, whereas during non-participant observation the researcher does not engage with the group and simply watches interactions that are occurring (Cohen, Manion and Morrison, 2007; Kumar, 2019). Both methods come with advantages and disadvantages. An advantage of observations is that detailed non-verbal data can be collected that otherwise would not be available (Cohen, Manion and Morrison, 2007). This is vital when looking for critical incidents within a classroom setting as valuable information can be obtained through body language and the general feel of the classroom. In addition to this, behaviour can be noted as it occurs and over a period of time (Cohen, Manion and Morrison, 2007).  
	When deciding whether to use participant or non-participant observation, the pros and cons of each had to be considered. Participant observations allow for relationships to be formed with the participants involved (Cohen, Manion and Morrison, 2007). This can aid in the process of drawing conclusions from the collected data as more valid judgements can be made regarding the behaviour of the participants (Cohen, Manion and Morrison, 2007). Participant observation allows for a deeper understanding of the interactions being observed (Cohen, Manion and Morrison, 2007). 
	However, disruption to participants can occur as the researcher directly involves themselves in the group activity (Cohen, Manion and Morrison, 2007). Participants then may behave differently as a new member of the group (the researcher) becomes involved (Cohen, Manion and Morrison, 2007). This is known as Hawthorne Effect (Kumar, 2014). This may mean that the behaviour that is taking place may not have occurred had the researcher not been there (Kumar, 2014). Therefore, the researcher is not observing a real representation of behaviour (Kumar, 2014). 
	Observer bias may also be more likely to occur through becoming involved with the participants (Kumar,2014). Judgements may be made upon close contact to the individuals that may not have otherwise been made (Kumar, 2014). 
	Based upon this information, a non-participant approach was taken within this assignment. Non-participant observation limits the likelihood of the Hawthorne Effect occurring as the researcher is not directly involved in the activities of the participants (Kumar, 2014). The interactions of the participants are simply noted and not interfered with (Kumar, 2014). However, it could be argued that just by being in the room the dynamic may change and behaviour of participants may be altered (Cohen, Manion and Morrison, 2007). Therefore, Hawthorne Effect cannot be entirely ruled out but is likely limited (Kumar, 2019). 
	In addition to this, by choosing a non-participant approach to observing, more detailed notes can be made on the interactions between participants (Kumar, 2014). By not being directly involved in the activities of the group, more detailed observations can be noted and the likelihood of missing anything significant is limited (Kumar, 2014). 
	Narrative recording was the method used to take notes of the observation. Concise notes were made during the observation process, these were then made more descriptive shortly after the observation had finished (Kumar, 2014). This meant that more focus could be given to the interactions happening within the classroom. However, it is worth noting that during any form of note taking, attention will be taken away from participants which could lead to body language or dialect being missed (Kumar, 2014).
	BERA (2018) states that “it is usually expected that participants’ voluntary and informed consent to be involved in the study will be obtained at the start of the study”. The class teacher knew the purpose of the observation and gave informed consent in keeping with BERA (2018) guidelines. Students were made aware that they were being observed at the start of the observation and consent to take observational notes was given on behalf of the pupils by the institution and class teacher (BERA, 2018). 
	Using the method discussed above the observed incident (Appendix 1) centred around the ability grouping that was implemented in the classroom. The teacher had grouped the children into ability groups. Mathematics groups were called Circles, Triangles, Squares and Rectangles with the number of sides of the shape linking to the ability. For example, as a rectangle has the most sides this is the highest ability group whereas a circle has the least side making it the lower ability group. Grouping for all other subjects was based upon story books, but again ranged from the lowest ability to the highest. Child X (a member of the highest ability groups) was heard commenting on grouping and ability levels to Child Y (a member of the lower ability groups). Child Y had finished their work before Child X to which Child X remarked that Child Y was in the “low group” and had “easier work”. This comment was made in front of around ten other pupils. In a discussion about the ability grouping system with the class teacher, it was noted that this method allowed for easier differentiation of work for pupils and also allowed the pupils to succeed in the work they were being set. 
The Four Purposes 
	Whether grouping by ability promotes learning and is in keeping with Donaldson’s Four Purposes as discussed in Successful Futures (Donaldson, 2015) can be debated. Within the observed critical incident, the class teacher had grouped the class into ability groups and noted that ability grouping in this manner allowed for easier differentiation between students and helped them to succeed as the level of work they were set was matched to their observed ability. This can be linked to the purpose “ambitious, capable learners” (Donaldson, 2015) as by having work provided that matches their ability the pupils will feel capable in their learning and are beings set up to succeed. 	However, it may be argued that within-class ability grouping does not allow students to become “ambitious learners” (Donaldson, 2015). Within Successful Futures ambition is stated as a principle of the curriculum design (Donaldson, 2015). Donaldson (2015) writes that the curriculum should embody “high expectations” and set “no artificial limits on achievement and challenge for each individual child and young person”. By only providing work that is limited in terms of challenge by the groups perceived ability it is difficult to cultivate a culture of ambition amongst pupils and limits are being put on the achievements of the children in these groups. Giving pupils tasks that are capped to their ability level does not necessarily present them with a challenge. This therefore does not enable children to become ambitious learners who “seek and enjoy challenge” (Donaldson, 2015). 
	Allowing pupils to succeed in the tasks that they are set links to the purpose “healthy, confident individuals”. By giving pupils the opportunity to feel successful and capable in their work they will also gain a sense of confidence. Feeling in confident in their learning will in turn have a positive impact their mental health and wellbeing. 
	However, pupils in the class were observed to have a negative attitude towards being in the lower ability group as one pupil pointed out that the work given to that group is “easy”. Additionally, pupils seemed to recognise and show an awareness to the nature of the ability grouping system as Pupil X was able to recognise that Pupil Y was in the “low group”. The acknowledgment of the grouping in this manner by children in the class may have a negative impact on the confidence and self-esteem of those in these lower ability groups. Therefore, ability grouping may not aid children in meeting the purpose “healthy, confident individuals” (Donaldson, 2015). It may also be argued that the awareness of the children to the grouping system and their response to it is not aiding them in meeting the purpose “ethical, informed citizens” (Donaldson, 2015) as the children did not seem to “understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015) when expressing a negative opinion to others about being in a “low group”. 
Literature Review 
	The debate over the advantages and disadvantages of grouping by ability and different types of grouping has been prevalent in educational research for a number of years as seen in a literature review by Sukhnandan and Lee (1998). Differentiation of pupil work was highlighted as the reason behind ability grouping. Differentiation refers to altering the curriculum, lesson plans and instructions in order to cater to the abilities and needs of the students within one class (Kyriacou, 2009). The use of differentiation goes hand in hand with inclusivity in the classroom and “inclusive teaching” has become a widely recognised term used to identify the practice of using different teaching methods to cater for differences observed between students (Westwood, 2001; Kyriacou 2009). 
	Although ability grouping can facilitate differentiation, there is much debate into the various methods of grouping and organisation within schools and classrooms (Sukhnandan and Lee, 1998). At school X within-class grouping was the method of choice for year one. Within-class grouping refers to the creation of groups which are differentiated by ability that remain in the same classroom (Sukhnandan and Lee, 1998). This method of teaching allows the class teacher to provide different sets of instruction, resources, task and support in keeping with the needs of each group (Sukhnandan and Lee, 1998; Kyriacou, 2009). 
	Within-class grouping has been compared to mixed ability grouping, setting in numerous studies (Slavin, 1987; Devine, 1993; Sukhnadan and Lee, 1998). Setting refers to the process of grouping children in terms of their academic achievement in certain subjects (Sukhnadan and Lee, 1998) for example, having sets for Mathematics and sets for English. Whereas mixed ability grouping involves children with a range of different abilities being placed into one group (Sukhnandan and Lee, 1998). 
Ability Grouping and Self-Esteem 
	Within the critical incident it is noted that students appear to recognise the within-class grouping system and can identify which group is the highest and lowest achieving group. This therefore links with research into whether ability grouping impacts individual’s self-perception and self-esteem. Devine (1993) found that students could identify the differences between ability groups and recognised the variation between them. It was found that just 3% of children in lower ability groups had a high self-image in comparison to 29% of students of a similar ability who were placed into mixed ability groupings (Devine, 1993). 
	In addition to this, Hallam, Ireson and Davies (2004) carried out a study into the primary pupils grouping experiences using six pupils of varying ability across six different schools. The researchers identified that ability groupings validated to the students that there were differences between them and on occasion led to pupils being picked on (Hallam, Ireson and Davies, 2004). More than 40% of students claimed to have been picked on directly or witnessed someone else being picked on as a result of ability grouping (Hallam, Ireson and Davies, 2004). It could therefore be assumed that being teased would likely have a negative impact self-esteem and confidence.
Class Grouping, Achievement and Success
	Within the observed critical incident, the class teacher noted that within-class grouping was necessary for differentiation which allowed the students to succeed in the tasks they were set. Therefore, whether or not within-class grouping by ability actually cultivates achievement and success will be reviewed. 
	Research carried out by Baer (2003) suggests that in fact grouping by ability can produce a higher level of achievement compared to mixed ability grouping. Students in this research study were placed into groups based upon their results on a test taken at the start of a psychology course (Baer, 2003). One hundred and thirty-seven students were placed into either ability groups or mixed ability groups (Baer, 2003). The results found that ability groups achieved significantly better results in a final exam compared to those in mixed ability groups (Baer, 2003). The high and average ability students benefitted the most from this grouping system, whereas low ability students were found to succeed equally in both grouping systems (Baer, 2003). However, this research was based upon students at Secondary School age and therefore results may not be generalisable to Primary students. 
	Further research by Adelson and Carpenter (2011) suggests that ability groups are beneficial even when studying children aged five to six. The researchers looked into the students reading growth and found that ability grouping produced higher achievement in reading due to the level of instruction being appropriate to the individuals (Adelson and Carpenter, 2011). 
	Slavin and Karweit (1984) as cited in Kulikand and Kulik (1987) studied within-class grouping through a meta-analysis. The researchers found that within-class ability grouping provided the greatest benefits for learners and this method of grouping significantly raised test results (Kulikand and Kulik, 1987). Slavin and Karweit (1984) as cited in Kulikand and Kulik (1987) therefore concluded that the system of ability grouping within classes is the most effective method for inclusive teaching practice. 
	Based upon this research, within-class ability grouping can be linked to the enhancement of success and achievement and is beneficial to pupils (Slavin and Karweit, 1984). This suggests that the observed method of grouping within this critical incident is supporting children’s learning. 
Motivation 
In a study by Saleh, Lazonder and Tong (2005) the effect of within-class grouping on pupil motivation was investigated. Researchers found that low ability pupils were more motivated when in mixed ability groups compared to those that were grouped with students at the same level as themselves. High ability pupils were found to be just as motivated in ability and mixed ability groups. 
	Similar research carried out by Chou and Lou (2003) found that Taiwanese participants levels of motivation to learn English were significantly higher when placed in mixed ability groups in comparison to ability groups. 
	These studies suggest that perhaps those placed in lower ability groups would benefit from some time being spent in mixed ability groupings in order to boost motivation. According to Saleh, Lazonder and Tong (2005) this would not impact high ability pupils and therefore mixed ability groupings would not decrease the motivation of these pupils. 
	However, in opposition to this Fogleman (1983, cited in Ireson and Hallam, 2005) found that pupils in secondary schools reported no change in motivation levels when being placed in ability groupings such as sets and streams or mixed-ability groups. 
	Based upon this research it seems as though evidence is not entirely conclusive as to whether ability grouping has an impact on pupil motivation. 
Reflection and Next Steps
	Critical reflection is important as it allows teachers to question their assumptions and alter how they affect their teaching practice (Brookfield, 1998). Brookfield (1998) suggests four lenses through which a critical incident can be analysed and reflected on critically. These lenses include our own perspective, through the learner’s eyes, through colleagues’ experiences and lastly through theoretical literature (Brookfield, 1998). 
	Firstly, I will reflect upon the observed critical incident through my own perspective as a learner of practice (Brookfield, 1998). From my own perspective I believe that it can be difficult to get the balance between differentiation and allowing students to collaborate with those of other abilities correct. It would be very difficult to create mixed ability groups in subjects such as Mathematics where learners are at such different levels of understanding. As an individual who struggled with this subject as a child, I would have personally appreciated the differentiation in work. However, I feel as though there are other subjects in the curriculum such as maths, science and ICT where mixed ability groups would be beneficial for learning and attitudes towards learning. I have had personal experience of mixed ability groupings working well and giving the pupils an opportunity to collaborate with others they may not get the chance to with solely ability groups. This can aid with levels of engagement and allows for children to learn skills from one another and not just from the teacher. 
	Next, I will reflect on the critical incident through the second lens suggested by Brookfield (1998), the lens of the learner. Brookfield (1998) suggests that being critically reflective in this way allows teachers to gain insight into how learners may be responding to the practice within the classroom. From the perspective of Pupil Y, I can see how having someone remark that you are in the “low group” and complete “easy” work could knock your confidence. It could lead to the acceptance that this is others opinion of you and you may not feel the need to challenge yourself or be ambitious. On the other hand, it may push the individual to prove this opinion wrong. As for Pupil X, I do not think that this comment came from a malicious place as it seemed as though that the children all had an awareness of the grouping system and acknowledged the level they were placed at. 
	Thirdly, Brookfield (1998) suggests reflecting on the incident through the lens of the teacher or colleagues. Allowing our peers to comment on our practice and give their viewpoints and opinions allows us to consider the perspectives of others. After observing the critical incident, I had a discussion with the class teacher about ability grouping within the class. The teacher pointed out that it allows for easier differentiation and the feeling of success and achievement to be created through being able to complete the tasks that had been set. This allowed me to consider this when reviewing the literature surrounding the critical incident and take this viewpoint in to consideration. 	Finally, Brookfield (1998) suggests reflection through the lens of theory and literature. Based upon the research covered within the literature review the advantages and disadvantages of using ability grouping methods are broad and complex. The majority of the evidence points to within-class ability grouping being beneficial in terms of achievement and success. However, research also shows that this may have a negative impact on the self-esteem and motivation particularly on those students placed in low ability groups. Incorporating mixed ability groupings could encourage a more Constructivist approach to learning as it would allow for more peer teaching and collaboration through group work (Jones and Brader-Araje, 2002).	
	Moving forwards, perhaps an approach of incorporating both ability and mixed ability groupings throughout the school day may help to mitigate some of negative findings surrounding self-esteem and motivation. It is difficult to move away from ability groupings in subject areas such as Mathematics where concrete understanding needs to be present in order to cope with more difficult tasks. However, I would suggest introducing mixed ability groups into other subject areas such as Literacy, and Science as the research suggests that this may boost motivation for those classed as lower ability and could encourage the purpose “ambitious, capable learners”. This would also give the opportunity for more collaborative learning where the higher achievers would be able to share ideas and information with those that may need the extra support. 
	Additionally, I would suggest perhaps using an adaptation of Brookfield’s (1998) critical incident questionnaire in order to further investigate the pupil’s views into ability grouping and their general understanding of the grouping system as a class. The incident observed between Pupil X and Pupil Y cannot be used to generalise this understanding of the groupings to the whole class. However, the incident did take place in front of around ten other students therefore it could be assumed that some level of knowledge is present amongst other class members. By further investigating this, the grouping system could be better reflected upon through “our learners’ eyes” (Brookfield, 1998). 
	This approach to reflection developed by Brookfield (1998.) has proved beneficial in thinking about critical incidents within the classroom from all angles and not just a personal perspective. The model will help me to develop both professionally and personally in my practice and will aid me in becoming a reflective practitioner (Schon, 1987). Schon (1987) stated that reflective practice allows for “continued learning and problem solving throughout the professional’s career”. I feel as that it is very important to learn and develop new methods and approaches throughout my teaching practice through personal reflection and through the perspectives of others as demonstrated by Brookfield (1998). 
Conclusion
	To conclude, through the observation and reflection of the critical incident I have learnt that questioning how and why we do certain things in our teaching practice is vital to professional and personal growth and development. The use of a reflective model such as Brookfield’s (1998) lenses aids reflection further and is useful when considering the perspectives of the pupils and other adults involved. Reflective practice such as this link to the five Professional Standards for Teaching and Leadership (2019) which are pedagogy, collaboration, leadership, innovation and professional learning. Firstly, reflective practice develops pedagogy as it enables teaching methods to be refined and developed. This therefore helps to create the “best outcomes for learners” (Professional Standards for Teaching and Leadership, 2019). Secondly, reflecting in this way gives opportunity for collaboration as shown in Brookfield’s (1998) model, reflection can open up conversations about the methods of practice happening in the classroom. Lastly, the use of critical incidents in reflective practice meets the standard of professional learning as through doing this, teachers are able to deepen their knowledge and understanding of their practice and therefore enhance their pedagogy. 
	The method used within the observation could perhaps have been altered as the conversation overheard only occurred between two pupils. Therefore, it cannot reliably be used to generalise this awareness of the grouping system to the whole class. Further research could be carried out into this in order to provide a better context on which to base next teaching and learning steps. 
	The methodology adhered to the ethical guidelines set out by BERA (2018) as anonymity has been maintained throughout and consent was directly given where it could be obtained. The use of narrative recording (Kumar, 2014) in order to take notes was beneficial during the observation as enough detail was recorded that it could still be made more descriptive at a later point and nothing obvious in terms of body language and dialect appeared to be missed. 
	Much of the research discussed in the literature review could be viewed as outdated. Methods of teaching often change and the way that within-class grouping is managed now and the level of support and differentiation that can occur through this may alter study results had they been more current. Therefore, it is difficult to draw concrete conclusions from the available research and further information could be gained through the use of a critical incident questionnaire given to pupils (Brookfield, 1998) as suggested above. 
	Overall, the research has allowed be to deepen my understanding into the methods of grouping that are available and the advantages and disadvantages of the current method used in School X. Through the use of a critical incident I have gained insight into reflective practice and the importance of implementing reflection into teaching in order to deepen and strengthen pedagogy and meet the Professional Standards for Teaching and Leadership (2019). 
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Appendices
Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Monday 28th September    9AM      Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mathematics - Doubling
During unit of study 
All placed into ability groups – Circles: Lowest ability, Triangles, Squares: Middle, Rectangles: More able and Talented 
Number of sides on the shape indicates ability level 
Indoors 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Attitudes appear good/happy
Rectangles and Squares not entirely engaged in independent activity – looking around the room/chatting – No support available as teacher is helping Circles and TA with Triangles 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson Objective put on whiteboard at the start of session on the carpet 
Doubling activity – Independent worksheet 
Circles and Triangles using Numicon to support and sat at tables with either the teacher or TA. 





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Lesson Objectives displayed 
Maths area in classroom – told can go there for resources to support independent work
 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Pupils grouped in terms of ability. Circles sat with teacher, using counters to show doubling and writing a short number sentence
Triangles sat with TA – Drawing doubles into their books, using counters to help. Writing a number sentence 
Support is given to the two “lower ability” groups through the Teacher or Teaching Assistant sitting at tables with one of the two groups. 

“Higher ability” groups (Squares and Rectangles) encouraged to work independently on the task. Given a worksheet to complete and are reminded that they can use different methods to work things out 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Whilst sat on the carpet pupils listen to a doubles song that they have heard before. 

Pupils use traffic light system in order to assess their own understanding of the work they have completed. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A conversation took place between a pupil from the highest ability group (Pupil X) and a pupil from the lowest ability maths group (Pupil Y). Pupil Y had finished their work before Pupil X and was therefore allowed to go and choose another activity to do e.g. reading, iPad, outdoor activities. Pupil Y told Pupil X that they had already finished their work to which Pupil X remarked that they had finished first because they were in the “low group” and had “easy work”. This took place in front of around ten other students. Pupil Y appeared upset by this comment and walked away and sat by themself. 

This would lead me to consider the advantages and disadvantages of ability grouping. Would mixed ability grouping be more beneficial? 

Upon talking to the class teacher, it was noted that ability groupings were used not only in maths but a different ability grouping system named after book characters was used for other subjects. This was done in order to easily differentiate the work. The teacher pointed out that ability grouping and differentiation of work allowed the pupils to feel successful as they are able to manage and complete the tasks that they are set. 




Appendix 2 
[bookmark: _Hlk54710658]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Monday 28th September    10:30AM      Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Phonics – Language and Literacy 
Using whiteboards to write down the sounds that were said in a phonics video clip 

Lesson Objective: Use Thinking Hats to Respond to a Story 	

First time hearing story 

Read Jack and the Bean Stalk using the interactive whiteboard 
Asked children questions such as “Why do you think the mum was angry?”
Linked the story to Goldilocks which they had read previously – “Who else went into a house without knocking?” – Building on prior knowledge 
Used talk partners to discuss story 

Thinking hat definitions displayed on board: 
Discussed with Talk Partners 
Black Hat – Caution Hat – What did Jack do Wrong?
Yellow Hat – Positive Hat – What did Jack do well? 
Green Hat – Creative Hat – What could Jack have done differenly? 

Went away and worked in their ability groups with a partner to write up their answers to these questions 

Rotated between main literacy activity and COOL (Choose Our Own Learning)/Dance on the carpet every 15 minutes 
TA activity not explained on carpet 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Attitudes appear good/happy
Did not interact with the story on the carpet 
Worked in partners to write up answers – only one pupil writing 
Dependent on teacher for spellings 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson Objective: Use Thinking Hats to Respond to a Story 	

Lesson Objective put on whiteboard at the start of session on the carpet but then taken down so could not be referred back to
No Success Criteria shown to the pupils 

Thinking Hats on display board 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Success Criteria not shared with pupils 

Thinking Hats on display board 
 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All ability groups completed the same activity with varying levels of support 

Higher ability finished quickly, as task was only 15 minutes there was no time for extension activity 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Appeared to have done similar task previously after having listened to Goldilocks
Students had prior knowledge of Thinking Hats and how to use them 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)

Learning Objective was not left on the board so pupils could not make reference to it after the explanation on the carpet 

Success Criteria was not presented to the pupils – Pupil observed asking “How many sentences am I supposed to write?” 

Another student observed asking “What am I supposed to do?” 

Pupils could not refer back to success criteria or lesson objective when unsure of what they should be doing next. They therefore relied on the teacher and had to be told multiple times.
 Lack of independence. 








Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Monday 28th September    1PM      Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

P.E Lesson 

Learning Objective: Making Different Shapes with Our Bodies

Set out rules at the start – Looking for good looking and good listening  

Had to make a wide shape, a long shape and a small shape using their bodies. 
Worked in partners to achieve this 
Think, Pair, Share used – Think about their ideas, Share the ideas with the pair and then Share the shapes with the rest of the class 

Used two stars and a wish in order to peer assess each other’s work 

Sticker for the first one dressed and back on carpet after lesson – Behaviourist?



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behavior’s towards learning seem like at this point in time?)

Excited to be in the hall 
Listening well – Listened and looked when others were sharing
Willing to contribute to two stars and a wish 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson Objective: Making Different Shapes with Our bodies 

Activity directly related to this. In the hall physically making the shapes with their bodies. 

Given verbal success criteria. Success criteria talked about and created verbally as a class. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Verbal success criteria – Success criteria made as a class, more memorable. Used at the end during two stars and a wish to help the children create feedback on each other’s work. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All pupils took part in the same activity as a class. Paired with someone from their ability group.  



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Students had existing knowledge of think, pair, share and two stars, one wish. Pupils were able to use these to evaluate each other’s work and learn from what each group did well and could improve on. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)

Great methods of assessment for learning and peer assessment. Think, Pair, Share and Two Stars, One Wish worked very well and pupils seemed to enjoy this. Pupils were engaged in these strategies and showed understanding of how to assess each other’s work. 

Think Pair Share allowed students to be responsible for their own learning. 
Links to Four Purposes – Collaboration – Enterprising, Creative Contributors 













Appendix 4 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Monday 28th September    2:30PM      Year 1 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Group Reading – Grouped 1 – 5 depending on ability 

Read a book as a group – Asked questions throughout the book 

Group Reading 2x a week with a follow up comprehension task later in that week 

Those that need support on handwriting were taken to an intervention 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Calm 
Reading in groups 
Listening well to each other 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Aware of group reading sessions and what this entails 
Each given own book to read and follow along 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Each given a book to read and engage with 
Asked questions about the story that are relevant and pitched to the right level 
Support given if needed 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Different reading groups have different ability books to engage with 
Asked questions suited to their level 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Students asked questions about previous knowledge. E.g. “Can anyone tell me what this “?” means?” 

Solidifying previous knowledge as books become progressively more difficult 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)

Good use of questioning throughout 

Able to use Assessment for Learning – Can see who may need to be progressed and changes in grouping can occur  



