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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).





SECTION ONE:

	NAME
	
Corey Leigh Edwards

	INSTITUTE/CENTRE/UNIT

	Institute of Management and Health – Digital Health and Care


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Programme Manager – Health Portfolio


	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	5th July 2023

	Mentor
	Angus Slater






Context statement: 


	I am a Lecturer and Programme Manager in Digital Health and Care at UWTSD and prior to June 2023 I was a Higher Education Lecturer at NPTC Group of Colleges. I have taught across levels 2 to 6 and have taught a total of 21 different modules, including:
· Alternative Health Provision (Level 5)
· Psychological Classifications and Provisions (Level 6)
· Safeguarding Individuals (Level 4/5)
· The Future of Healthcare (Level 6)
My current teaching consists of eight undergraduate modules, in addition to final year undergraduate project supervision and my role as the Academic Misconduct Coordinator, in addition to managing three undergraduate degree programmes, Health and Social Care, Health and Care Management and Health and Care of Children and Young People

Through my Programme Manager role at both UWTSD and NPTC Group, I have offered pastoral support to a total of 45 students, ranging in experience and age. I work closely with a diverse team of colleagues, devising assessments for my own modules and those of other colleagues. I have participated in peer review processes and QAA review processes to contribute to the betterment of the institution. I additionally hold the position of Chairman of the charity Local Aid in Swansea, providing tailored group and individual support to children and young people with autism and learning disabilities and their families.   

Throughout my teaching career, I have taught classes, lectures, seminars and workshops, using a variety of methods and mechanisms to match my pedagogical stances. My current classes at UWTSD range in size from 5 to 30 and I act as a personal tutor alongside this. I am involved in the current curriculum review and development process, taking an active role in shaping the curriculum for the upcoming academic years. I am also undertaking my PhD in Psychology, actively completing research to achieve this. 






Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Before beginning my teaching, I review student profiles to ascertain specific learning needs that are identified (A4, V1). In the academic year 2023/24, as the Disability Co-ordinator, I established a central database for the team to ensure that these details are accessible and can be seen by all lecturers (A1, V5). My first lecture of any new module is used to ask students of their expectations for the module. This aims to bolster engagement, retention and attainment in the long term, as well adaptability (Tomlinson, Simpson and Killingback, 2023) (V3). Ensuring that students can adapt to new endeavours, particularly if they are novel is imperative to maximise retention (A4, K1). As my teaching is delivered primarily to mature students who did not ever believe they could attend university, I must ensure that they feel equipped to maximise their engagement and personal potential in lectures (A3, V2, K1).

When considering student needs, differences in perception and absorption of information should be known. To do this, I poll students to ascertain preferential methods of learning, whether this be through activities, discussion or group work and try to implement where appropriate. This informs my teaching on micro and mesa levels. Critically examining the success of this method potentially links to class size, as my largest class has been 35 students and so this is feasible (K3). In large environments, this could become unmanageable, as this would overcomplicate lesson plans, creating an overreliance on large volumes of resources or oversimplification of content (A1, V2). 

I prepare interactive lectures, as many systematic reviews cite this as being a desirable aspect for students (Maloshonok and Terentex, 2017). To facilitate this, I use a central focus, such as a simple PowerPoint or Prezi slideshow to provide titles and topics whilst filling the space and using my musical theatre training to remain engaging (Almond, 2019). I try to avoid creating a heavy focus on a screen and instead design questions and discussion topics that students can draw from personal experiences (A2). By using one another as more knowledgeable peers, there are a range of sources of inspiration and information in the lecture room (Vygotsky, 1978) (K1). To guide self-learning processes, such as in my Psychopathological Classifications and Provisions module, I ask students to consider a diagnosis of the ICD-11 and consider how the criteria could be difficult to assess in the people they work with (A2). This is then tied directly to their assignments, allowing the summative assessment to be a true reflection of their weeks of study on the module (A3)

I design sessions around the indicative content for the module, which I am actively involved in writing for new modules. I write lecture content consisting of additional reading, Padlet collaborative boards and Mentimeter word clouds for discussion and the VLE (A2, K4). All of these methods have been trialled, and I have found them to not only be the most effective, but accessible. This was trialled during my PGCE research and the evidence generated from surveying classes has informed my practice, with frequent retrials being used (A5, V3).

To ensure that engagement has benefitted from my planning and use of different tools, I review formatively and reflect regularly, keeping a log of my own reflections. Additionally, I use student surveys at the end of each module to develop further and keep my practice current. One example was my review of the Policy to Practice: A Welsh Context module at NPTC, whereby the feedback demonstrated the students did not enjoy the discussion-based lectures due to the complexity of the topic. They fed back that they wanted to hear a little more lecturer-driven sessions to break the topic down further and then use discussion and activities later in the module. Upon delivering this again, I ensured to plan my sessions based upon feedback (A5, V4).
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Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Having taught primarily in lecture rooms and seminar settings, I opt for intellectually stimulating and invigorating teaching settings. This combines a balance of good humour, academic expertise and strong rapport with students (A2, V1). I utilise a variety of anecdotes from my professional practice to support teaching, as real-world evidence coupled with storytelling techniques has a strong evidence base for teaching effectively (Landrum, Brakke and McCarthy, 2019) (K1, V3). As I teach health and social care, I find that my practice-based anecdotes lend themselves well to the modules I teach, humanising the lecturer role, a highly effective method of teaching (Hammond, 2014) (V3, K2). My use of humour as stated by Bakar and Kumar (2019) must remain spontaneous and not forced, a tool, not a crutch (A2, V2, K2). I have understood this through experience and peer assessment to reinforce best practice and remain strong in my methods (V5, K5).

To remain successful, I do not separate myself from my humanity as a professional. This makes lecturers relatable, thus improving engagement and therefore attendance and achievement (Bakar and Kumar, 2019; Landrum, Brakke and McCarthy, 2019) (V2, K3). Being human in the eyes of students is to be almost vulnerable, which is a delicate line to tread, to maintain professionalism and appear relatable. This is a key part of my teaching, and everything must remain balanced. I ensure to adhere to professional boundaries and codes of conduct in my work. As a measure of success in this area, I was the representative for Higher Education at NPTC’s recent QAA review, with my student testimonials being very positive (V4, V5, K5).  Many of my students, following the developmental feedback from their work have proceeded to undertake other higher-level courses in the field of healthcare (A3, K3). 

I teach a very diverse group of students, and I am aware of their unique challenges, such as ALN (V1). By ensuring differentiation in my classes, I can provide appropriate resources and ensure to decolonise the curriculum to remain culturally competent. As many of my students are from diverse ethnic backgrounds, all cultures should be part of the array of classroom discussions, ensuring equality of opportunity (V1, K4). I also utilise flipped classroom models, incorporating deeper subject-specific debates in class (V2, K4). This has proven effective, demonstrated through student feedback and module questionnaires. I conducted action research during my PGCE focused on this topic and I ensure to follow these principles annually (A5, V4, K3). 

My teaching is not limited to the classroom, as I deliver frequent ad hoc sessions flexible. This has even occurred in the canteen, discussing exam preparation techniques with a struggling student group (V2, K2). I try my best to accommodate individual needs wherever possible, linking with colleagues in Student Support and the Wellbeing Support teams to support students. I utilise the VLE Moodle to provide extra reading and ad hoc materials to support self-directed learning (V3, K4). 





Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Any summative assessment strategies I devise are aligned with the module overview documentation. This will dictate the form of assessment and length, however, during curriculum development and revalidation I aim to recommend new forms of assessment. A variety of assessment methods has been found to support skill-building and learning across curricula (Bryan and Clegg, 2019). As I teach vocationally based qualifications, assessment methods must be vocationally aligned to ensure real-world applications of skills, bolstering employability. One such example is my module Person Centred Care, assessed by a 2000-word case study. The students were given a choice of five case studies, aligned with different areas and diagnoses in health and care. This allowed students to work within their strengths, experiences and interests, applying theory to practice (A3, V3, K2), 

Formative assessments, in and outside of the classroom should feed into the formative assessment process. To do this, skills and knowledge should be scaffolded, ending with the demands of the summative assessment. I utilise low stakes, high engagement quizzes, using tools such as Kahoot! And Mentimeter, combining an intriguing sense of competition with low risk (Morris, Perry and Wardle, 2021) (A3, K4). Despite being targeted at younger learners, I have found tremendous success with adult learners, building healthy competition and spirited fun to some topics perceived as dull. This strengthens learning and builds a relaxed classroom atmosphere and is a useful formative assessment and recap tool (K3, K4).

When being observed during peer assessment, the use of creating fun from digital assessment tools has been noted as a strength (V5, K2). My assessment methods often aim to build skills and a bank of knowledge. One example of this is within my Future of Healthcare module. I firstly asked students to research a digital innovation for the future of UK healthcare and the next lecture asked them to research its strengths. After the third lecture, the weaknesses. This fed directly into a mock debate held in class, almost akin to a draft of their final assessment, a formal debate. By aiming to develop skills that are useful beyond the module, such as communicative methodologies, research skills and writing styles, I aim to bolster employability through assessment methods (A3, V3, V4).

I follow up assessment with personalised feedback and specific feedforwards for skill development (V1, K2). This feedback is delivered in a timely manner, serving to develop the feedforward which goes beyond the classroom and module (V1, V2). Research shows that this is essential to support holistic student development (Reimann, Sadlet and Sambell, 2019) (V3). When providing feedback, I enjoy utilising the voice comment feature of Turnitin, to offer more personalised feedback. The tone of the marker is much more easily gauged this way and learners have reported to the lecturing team that they find this effective and a useful measure to support their development (K1, K4).






Evidencing Area of Activity 4 (A4): Support and guide learners
	When teaching vocational courses, I try my best to involve active practice-based elements wherever possible. To support this, I ensure that my teaching includes elements of real-world case studies, anecdotes and recent news cases (A1, V4). This is often in response to student questions. By combining practice-based elements in class, it can transcend the classroom environment, allowing the debate of intricacies that demand real-world connection such as AI in healthcare, or safeguarding issues (K2, V3) One example of this was my Care Practices module, designed with 240 hours of practical learning, supported by 90 hours of lectures. The experiential learning that students acquired on placement linked theory to practice well and this could be discussed and worked upon in class (Eden and Ackermann, 2018) (A4, V3). Learners had to evidence these links in reflective essays and an in-depth portfolio of evidence. As the programme manager and placement tutor, I worked 1-1 with students in the cohort to assess pastoral wellbeing and therefore ensure academic success (A4, V5). This support role was implemented to reduce attrition, and through review of attrition statistics, this was found to reduce it effectively (V1,V2). 

I designed the content of the module, as well as my current teaching around the use of real-world environments, simulation rooms and practical group work. This multitude of methodologies have all been found to connect different points together, enhance communicative possibilities and meet socio-emotional and educational needs of the students in a holistic manner (Caprara and Caprara, 2022) (V1, V3, K1). Simulation rooms allow for role-play scenarios to be acted out safely and apply work-based learning to the classroom. This was highlighted in my QAA feedback at NPTC and has been highlighted by colleagues during peer review and professional discussion (V5, K5). 

To enhance the learning environment for my students to go beyond a classroom discussion, I arranged an Alternative Health Day at NPTC, linked to the Level 5 module I was teaching, Alternative Health Provision (. This day allowed students to meet alternative health practitioners, and ask questions, listen to seminars and try out different methods of health provision. This included Reiki, aromatherapy, acupuncture and animal assisted therapy. All materials that were utilised were uploaded to the VLE and students from outside of the Level 5 cohort were invited, with over 75 students attending (A4, K4). The students reported being able to develop their assignments further and their knowledge of external working practices was enhanced. This garnered campus-wide attention and inspired further events. Working with a diverse group of learners, diverse methodologies were needed to meet their diverse needs (Craig, Bergstrom and Buschhorn, 2020) (V1, V3). The speakers involved were all professionals in the field, offering a wealth of experience from different perspectives (V4, V5). This event has been repeated in subsequent years since my departure from that role and it is something I aim to bring forward to UWTSD in my current role. This will demand complex coordination with other departments due to the complexities of a larger organisation (K5). 

As the Disability Coordinator in my role at UWTSD, I created the database to manage extenuating circumstances and differentiated deadlines, in addition to statements of compensatory measures (V1, K4). This was developed through discussion with the internal team to ensure it was reflective of the needs of the department (V5, K5). The database allowed the team to be much more aware of all students with ALN and their specific needs before assessment periods. This ensures universal designs for learning in classrooms to maximise the learning experience for students (A2, K2). It has also reduced confusion around deadlines and the expectations for both students and staff members (K3). 
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Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Throughout my teaching career, I have dedicated myself to developing my practice, attending seminars and conferences, using literature to support my teaching and actively conducting research to further knowledge (A5, V4). I have conducted research this year, two studies focusing on internet addiction and neurodivergence and one focusing on motivation and internet use (A5, V3). These studies form a broader part of my PhD study, an essential part of working as a university lecturer. However, it must be noted that this does not necessarily make one a better lecturer but must be combined with personal characteristics and continued development (Okolie et al., 2020) (V3, K3). My research has led me to explore new analyses and research methodologies in order to test mediation and moderation. I have utilised this experience as a learning curve, in preparation to deliver potential research methods modules in the future following a curriculum review (V5, K5). During my PGCE action research, I pushed myself to use qualitative methods as opposed to solely quantitative and this was a beneficial endeavour. By pushing my own comfort zone and learning new skills, I can offer a more empathic view to my students when they do this. This endeavour has also lent itself well to supervising students who are undertaking thematic analysis in their undergraduate research (A4, K1).

Whilst developing my skills using literature and the trialling of new methods, I have also been involved in peer observation of teaching, which has taught me a lot about building student rapport and delivering content in a meaningful manner (A2, V5), . One observation demonstrated to me that the students were much more engaged when activities and discussions were shorter in nature, blended well with practical sessions and the inclusion of audio-visual materials (V1, K1). This lecture had every student enthused from start to finish and it gave me ideas to change my method of delivery to use new strategies in my teaching. I trialled this in a Research Methods lecture, using a video and my own diagrams to show the process of the collection and analysis of data, before giving students the opportunity to collect data on one another and analyse it in the classroom (A4, K2). This gave students a real-world experience of research methods and offered an opportunity to enhance their employability skills through research activities (Sokhanvar, Salehi and Sokhanvar, 2021) (V3, K5). 
 
My next step for my professional development is the completion of my PhD in Psychology, a challenging endeavour which will allow me to produce further research into the field of autism and addictive behaviours (A5, V3). I aim to discern the links between neurodivergence and problematic internet use through my PhD study, aiming to enact change in the support. The most effective way to promote change is to include those who are affected by it and involving those people in research and change management (Servaes, 2022) (V3, K1). This is my commitment to development, working as a pragmatic researcher who aims to create change for the better. As I work in a student-facing role, this deeper understanding of the field of autism and the links with support staff in the university will allow students with ALN to potentially have a better experience during their studies (A4, V5, K2). This is particularly pertinent when considering the high proportion of my students with SpLD, autism and ADHD (A4, V1).  

Upon completion of my doctorate, I aim to develop my academic career through the ranks and begin undertaking continuing professional development (CPD) in relation to leadership and to support others in their CPD (A5, V5). Having worked to teach staff members in workplace environments from 2018 to 2021 to develop their own CPD experiences, this is something I am passionate about and committed to, as my own personal goal. To continue developing, I set myself sometimes lofty goals which challenge me and seek out dedicated mentors, a proven method to ensure goal quality and attainment (Greco and Kraimer, 2020) (V3, K5).
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).
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