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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Accuracy in my reference lists and depth of research.


	Which aspects do you consider could have been improved in this piece of work?
	Was a little concerned with the similarity on this one, but lots of direct quotes and phrases that were very appropriately phrased by their authors and seemed a shame to change them.

	What have you found most satisfying whilst undertaking this submission?

	I have discovered a 2-week CPD course on HT with children which I am exploring for later in the year, this essay has cemented some plans for the future and yet again allowed me to go with my heart and discover further benefits of HT with children and how PCP can benefit this.




[bookmark: _Hlk508813777]
[bookmark: _GoBack]This essay has been written to introduce and explain the concepts of Person Centred Planning. (PCP). It will begin by providing the history of the concept of PCP; offer an explanation of the theory behind PCP and continue by evaluating approaches and legislative frameworks by applying them to a service specifically designed for a group of vulnerable children. O’Brien, O’Brien and Mount (2007) and O’Brien and O’ Brien (2002) explain how the concept and principles of PCP were in use in America as early as 1973 in the form of communities of practice; defined by Wenger (1988, cited in O’Brien and O’Brien, 2002, pg. 4) as groups of people ‘informally bound together by shared expertise and a passion for a joint enterprise’. These concepts introduced ways to try and understand the needs of people with developmental disabilities. Oliver (2004), Barton (2004) and Crow (1996) explain how the principles of the social model of disability appearing in 1976 altered societies perception of individuals with disabilities. It highlighted that those individuals with an impairment are only disabled by society and attitudes and those around them who treated them as an oppressed minority. Sanderson, Thompson and Kilbane (2006) Mansell and Beadle-Brown (2003), Hart (1992) and Gray and Jackson (2002) explain how the release of the United Kingdom Government white paper ‘Valuing People, A New Strategy for Learning Disability for the 21st Century’ in 2001 introduced the concept of PCP to the United Kingdom. The paper announced that 
the Government’s objective is to enable people with learning disabilities to have as much choice and control as possible over their lives and the services and support they receive. (Department of Health, 2001, pg.4).
It further acknowledged that people with learning difficulties are some of the most excluded and exposed in our society and suggested four key areas to be considered; ‘Rights, Independence, Choice and Inclusion’ and proposed that a person-centred approach will ensure life transformation for people with learning disabilities, focusing on what people can do rather than what they cannot.  (Department of Health, 2001, pg. 3).
Although the principles of PCP had been in place for adults, Clark, Kjorholt  and Moss (2005) and Prout (2003) explain that the concept of listening to children has been rising in importance over the last twenty years since the introduction of the United Nations Convention of the Rights of the Child (UNCRC) in 1990. UNICEF (2018) provides details of articles twelve and thirteen which emphasise the rights that children have to speak out during decision making processes. Article twelve states: 
parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child.
and article thirteen states:
 the child shall have the right to freedom of; this right shall include freedom to seek, receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in writing or in print, in the form of art, or through any other media of the child’s choice.
[bookmark: _Hlk508359108]The articles of the UNCRC were adopted by Wales in 2000 and became law in 2003 with the publication of Children and Young People: Rights to Action introducing the seven core aims. (Powys Children and Young Peoples Partnership (CYPP), 2018).   
The principles of PCP have become a recognised method of enabling children with disabilities and Additional Learning Needs (ALN) to have a voice and influence decisions made about their future plans. Wells and Sheehay (2012) and Sanderson (2012) describe it as a process of continual listening that includes the person with the disability along with their family and friends, allowing them to share information about the individual and create a personal profile and a future vision for that person. O’Brien and O’Brien (2007b), Wells and Sheehay (2012) and Sanderson (2000) explain that the concept is to provide ways for individuals to be accepted as contributing members of their communities and develop and maintain relationships with their peers, improve self determination and self esteem, provide opportunities for individual to contribute and be included in society with dignity whilst continuing to acquire new skills. 
The concept of inclusion is especially relevant for children with ALN and Booth and Ainscow (2011) and Devarakondo (2013) explain how combating exclusion is a never-ending task, it involves repeatedly reducing barriers that society continually creates. PCP provides an ongoing process for those people who want change: to discover their capabilities; share their desires for the future and create active plans to provide opportunities to achieve them. Mansell and Beadle-Brown (2004) detail three key principles of PCP: consider the aspirations and capabilities of an individual rather than list their needs and difficulties; include and inspire the family and social network of the individual and, to provide support to meet the aspirations rather than adjust the aspirations to fit the services available. Examples of effective use of PCP with children with ALN can be seen at Crownbridge Special Day School where Estyn (2014b) reports that whole school training is now in place, the learner review process now involves the pupil, the parents and a range of multi agencies involved in the child’s life.
O’Brien and O’Brien (2007b) and Helen Sanderson Associates (HSA) (2018a) elucidate how the concepts of PCP provide tools for recognising the strengths of an individual, what is important to them and what is important for them and it begins by listening to the individual and those who know them. It can however, only be effective when society listens carefully, in ways that reinforce the voice of those who have been, or, are at risk of being ignored. O’Brien and O’Brien (2007a, pg. 15) inform that ‘listening is more than just passing a string of words from mouth to ear’. Listening should be done with care but not with pity, which only highlights vulnerabilities. Listening should happen close enough to the person to hear or see their method of communication.  Mental Health (2018) writes that the way people communicate should always be respected; remembering that verbal communication is not always possible. The need of an advocate, described by Seedhouse (2000, cited in Goble, 2002, pg. 75) and Henderson and Pochin (2001) as ‘someone who sides with a person to argue for their interests’ must also be considered for those individuals who need support in making themselves understood. An advocate creates a relationship with the vulnerable person but should remain neutral with no personal benefit from any decisions made. (Henderson and Pochin, 2001). 
Sunflower Sessions have been developed to help children cope with parental separation or divorce causing a sudden change of family circumstances. Mahony, Walsh, Lunn and Petriwskyj (2014) explain how this affects a substantial proportion of school-aged children, confirmed by Office of National Statistics (2016) who report that there were over one hundred and six thousand divorces in England and Wales in 2016, showing an increase of 5.8% on the previous year. This figure excludes separation of non-married couples. Siegel (2007) explains how children become entangled in the complications of divorce and separation and parents, so engrossed in their conflict, lack awareness of the impact it may be having on a child’s well-being. Amato (2000) describes how an older child might appear stressed  before a divorce or separation, with the final separation being a relief, but for a younger child in the same family, the disappearance of one parent from the home might be sudden and baffling, resulting in extensive anxiety. Consequently, family members can experience different levels of stress. These periods in their lives can cause emotional upset, confusion and instability. Amato (2000) lists the stress factors which can affect a child during this period; loss of contact with a parent or other family members, moving house or changing schools, financial concerns and parental conflict. He describes a divorce framework consisting of the stressors; the parents and the children, adjustment; new roles, new life styles, new identities, psychological, behavioural and health issues and intervening mediators; where teachers and other professionals play the role of a mediator in supporting and facilitating the adjustments in a child’s life. Hart (1992) explains how a child who is disturbed or who has reduced self-esteem is less likely to ‘demonstrate competence’, to be able to think and concentrate either individually or in a group. Through the use of PCP and Horticultural Therapy (HT), Sunflower Sessions aims to act as the role of the mediator and encourage the participation of children who have become distracted by these anxieties. The purpose is to initiate early intervention recognising emerging difficulties and problems. Ceredigion County Council (2013) provide a rainbow analogy, portraying that most families thrive without any additional support, however a situation of divorce or separation may require the family to have additional needs for a short period of time. The concept of Sunflower Sessions is to act as soon as possible and prevent children from slipping further round the ‘rainbow’ and needing remedies to solve complex needs. 
With parental permission, the children are referred through the education or health system and attend for a period of 10 weeks for either, a three-hour morning or afternoon session. Sunflower Sessions works with children aged between 5 and 11 and their families. Sunflower Sessions are held on a smallholding providing opportunities for growing and tending fruit and vegetables incorporating land based craft activities. Indoor working areas are available allowing for all year round activities. Through the use of this natural environment, the aim is to help build bridges within family units; repairing or stabilizing relationships with parents and siblings. (Dandelion Time, 2018). Sunflower Sessions help children and families to relax in a natural environment and overcome pent up feelings, working together to achieve outcomes through land based activities. Wells and Sheehay (2012) explain how everyone can be made more comfortable and relaxed by providing an alternative neutral environment to work with families creating time for changes to resolve. Both Pound (2006) and Childs (2005) write how Froebel and Steiner respectively recognise the benefits of an outdoor environment, both being passionate about the interconnectedness of nature and spiritual well-being. Pinneger (2015) and Department of Education and Skills (2006) also advocate the benefits of an outdoor environment. Both recognize that children benefit from experiencing the world beyond a classroom but Pinneger (2015, pg. 1) endorses that the use of gardening and horticulture in its simplest form, ‘can restore a child’s equilibrium, clear their mind and settle their anxieties’.
Sunflower Sessions employs a lead professional whose primary role is to develop a relationship of trust with the child. Sanderson (2000) explains that this person must become ‘an expert in the process of problem solving with others’ as well as an expert on the individual. The PCP process relies on the individual and the people who care about them to decide what is important. The first meeting at Sunflower Sessions will be preceded by a collation of information about the child from family, friends and community involved in the child’s life, asking them to provide facts about what they like and admire about the child. The first session will involve the child working with the lead professional to create a cardboard sunflower. The production of this sunflower will adopt a child centred approach, ‘ensuring that the individual remains central to the creation of any plan which will affect them’. (Mental Health, 2018). A picture of the child will form the centre of the flower and three different shades of petal will be added. Petals of the lightest shade will each hold a fact about what is admired about the child, provided by friends and family, the second colour will hold facts provided by the child about what is important to them and the third shade will include facts about what is important for them. The information on this flower will be used to create a one-page profile. HSA (2018b) and Welsh Government (2015, pg. 4) explain how a one-page profile is produced on a single sheet of paper and its value lies in its simplicity. It includes all the important information about a person, describes a ‘learner’s character, gifts and talents; what is important to them; and the best way to support them’ and can be regularly updated with ease. At Sunflower Sessions the one-page profiles are available to anyone working with the child over the ten-week period. After the initial introduction, the following weeks will involve land based indoor and outdoor activities including family members and friends. Sanderson (2000) explains that the PCP process must allow the child to decide who is involved, however, in some circumstances the people around may need to influence the decision and a good starting point is ‘people who know and care about the child’.
[bookmark: _Hlk510443137]The ten weeks at Sunflower Sessions are designed to enable the child to work with both parents (and step parents) and families, preferably as a unit, to enable the parents to understand the child’s needs and create opportunities for the ‘child’s troubling issues and conflicts to emerge’ (Siegel, 2007, pg. 138). It may be necessary for parents to work individually with the child, if their separation has become acrimonious, however access to the child’s one-page profile will ensure that both parents have an understanding of the child’s desires. In week nine, when trusted relationships between families, friends, and agencies have been developed, a meeting will be held to create a PATH (Planning Alternative Tomorrows with Hope) for the child. Pearpoint and Forest (2007, pg. 95) explain how a PATH is a PCP tool which ‘restores dreams and ignites hope by drawing people together to envision and plan’. O’Brien, Pearpoint and Forest (2007, pg. 33) describe how a PATH ‘sets the confusions of the present aside’ and focuses on values which can be carried into the future. Although a MAP, which offers the chance for a person to create ‘a rich portrait of their life journey’ (O’Brien, Pearpoint and Forest, 2007, pg. 3) could have been the chosen tool at Sunflower Sessions, it was felt that in the new circumstances created by the separation of parents, too much reflection on the past would not be a useful addition to discussions. PATH appears to have a reverse approach but by working with the child’s dreams and expectations for the future and concreting images of how they would like things to be, it paints a picture assuming the success has already been achieved and makes the changes seem real to the child. A team of support can be enlisted to work with the current situation and plan steps for the near future and beyond. (O’Brien, Pearpoint and Forest, 2007). Pearpoint and Forest (2007, pg. 97) explain how PATH is a ‘healing tool’ on a spiritual journey, not just another meeting. They elucidate that trust and mutual respect must be created and Sunflower Sessions aim to provide a safe place where a vulnerable child can ‘unfurl their most delicate and fragile dreams’ knowing that facilitators will consider ways forward, without making unrealistic promises thus avoiding ‘shattering dreams’. Sanderson (2000) explains how PATH relies on the commitment of a reliable group of people around the child, who will partake in responsibilities to ensure any plans are carried out. 



A flower pot will be given to each child as they leave after their ten sessions, it will include some compost, seasonal seeds and instructions. A follow up appointment will be made after 6 weeks for the child to attend with their family and supporting agencies if appropriate. Sanderson (2000. pg. 11) explains how this meeting can pose problems, creating time which guarantees the continual commitment of all members of the team can be difficult, affirming that ‘PCP cannot be truly effective without a circle of support’. The child will be encouraged to find a place to plant their newly grown seedlings and then a meeting will take place to assess the progress of actions suggested in PATH created in week nine and ensure a process of continued listening and learning into the future. Arnstein (1969) explains how the involvement of the individual in the decision-making process for future goals creates a ‘redistribution of power’. He describes how any participation without this redistribution of power creates more frustration and emptiness. The PCP process must include a follow up session otherwise the individual can be left more frustrated, vulnerable and isolated. Ryan and Griffin (2010) explain the 1991 Children Act for England and Wales made it a legal requirement for children views to be considered for any decision affecting them which has led to finding efficient ways to empower all young people. Consideration has to be made for the protection of children and as a consequence, adults need to initiate a certain level of control to support decisions made. Pierson (2010) and Craig (2003) depict Arnstein’s ladder of participation which shows how on the bottom rung, participation is non-existent; with those at the top of the ladder exerting control over initiatives or services.  Hart (1992) shows an adaptation of this theory directly relating to children. An eight-runged ladder showing manipulation at the bottom, where children are expected to carry out actions and partake in activities in which they have no understanding, for instance a political rally, with tokenism on the third ladder; those in control appear to be listening to the child’s voice by having their best interest at heart but in reality, the child has no choice. Each rung depicts slightly more child participation, rung six shows adult decisions, shared with children, rung eight shows child decisions shared with adults.
The ideologies of PCP will develop further with the introduction of the Welsh Government (2018) Additional Learning Needs and Education Tribunal (Wales) Act 2018 which will come into force in 2020. The aim is to improve support for the 25% of children from birth to age twenty-five who require ALN by adopting a person-centred approach through the use of an Individual Development Plan (IDP). The new system will suggest a strong focus on collaboration between agencies, the child and the parents and families, highlighting that 
it is imperative that children and young people see the planning process as something which is done with them rather than to them.
Sanderson, Thompson and Kilbane (2006, pg. 19) write that studies have concluded that the introduction of PCP has impacted people’s lives and for those included in plans, positive changes had been seen in six areas: ‘social network, contact with family, contact with friends, community activities, scheduled day activities and choice’. PCP is beginning to be adopted by schools as an integral part of the learning process for every child. At Ysgol y Castell, the school has adopted PCP for all pupils to ensure that the individual’s voice effects all their planning, provision and assessments. One-page profiles have been created for every pupil. (Estyn, 2014a). Welsh Government (2015, pg. 6) explains how the Carmarthenshire ‘Statements or Something Better? Programme’ has seen an increasing number of participating schools embrace the PCP approach. At Burry Port School, a whole school initiative has been adopted following a two-day training programme. Members of staff were enthusiastic about the use of one-page profiles to: ‘support learners’ learning, reflect ‘pupil voice’, support transition across the key stages and provide key information for supply teachers.’ Parents have also shown a preference to the approach ensuring they have a full understanding of the progress their children are making and any support that is in place. 
The principles of PCP reflect Arnstein’s (1969) theory of redistribution of power by empowering individuals. Offering a person-centred approach and listening to vulnerable individuals will enable the ‘have not citizens’ to be deliberately included in future personal, political and economic decisions.
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