Lydia Courtier (1650139)












A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident (equivalent to 5000 words).

ECAD 6007: Who am I teaching?
Lydia Courtier (1650139)
PGCE Secondary Art and Design with QTS
Word count: 4394+1000=5394

 
 
 
 
 
 
 
 
The purpose of this essay is to look into a critical incident witnessed through an observation and linking it to the four purposes. I will look critically at the theories that may have contributed to the incident and the next steps are that I might take. A critical incident is defined by Tripp (2012), as an everyday, regular occurrence within the classroom that only becomes critical through analysis of the event and evaluation. It is an essential practice of reflection for teachers and practitioners to understand the ‘why’ behind events in the classroom ( Tripp, 2012). The assignment will look at the four purposes as outlined by Donaldson’s (2015) review of the Welsh curriculum; in particular, the purposes of healthy and confident students, ambitious and capable learners and evaluating how they link into Child A’s educational journey and the critical incident being discussed. Additionally, the essay will consider the impact the student-teacher relationship, mistaken goals theory and emotional intelligence on Child A. I will assess from my research, what the next steps of teaching would be, discuss the importance of reflective thinking using Brookfields (1998) lenses and how to impact the learning of the classroom positively.

 	The school visited is an English medium, a mixed-gender comprehensive school located in a built-up, suburban area of Wales, covering students aged between 11-19. There are approximately 1200 students registered at the school, 8% receive free school meals where the average for Wales is 16.4 per cent. A further 8 per cent of the students are considered to be from deprived areas, with the average for Wales being 20%. 1% of the students at the school have a statement of special needs, and 8 per cent have additional learning needs (ALN). The average number of students with ALN in Wales is 2 per cent and 28 per cent respectfully. The figures described above are intended to provide a good indicator of the type of school attended by Child A. The purpose of anonymity is to protect the identities of all those involved with the study. To protect those involved as per the BERA ethical guidelines for educational research (2018) I will not be using specific identifiers for the school, location, teacher or child involved in the incident. I shall be referring to the school as school X, and the child involved will be referred to as Child A. 

The observation was conducted towards the start of the school year and mid-week, and it was rainy and grey afternoon just before lunch. The lesson I observed was a Year nine mixed ability Design Technology lesson. The class took place inside a standard, sizeable modern technology room. Due to Covid-19 regulations in the county, the classroom tables were in rows of three, the teacher informed me that this is not the standard for the classroom as she would have typically arranged the desks to be in pods to encourage discussion. The lesson observed was the second lesson outlined in the scheme of work, where the aim was to create customisable clothes based around street art. The teacher did not introduce me to the students, I sat at the front of the classroom, and I wrote down my observations as they happened, as it allowed me to be as accurate as possible.
 
The methodology conducted for this research was an observational case study; a case study is defined by Nisbet and Watt (1984) as a specific instance that can be applied to generate a more general principle. The real-life dynamics were observed in a natural setting, taking place within the classroom, looking at an incident of the behaviour of a child within the classroom and implications on learning. Adelman Jenkins and Kemmis (1980) state that case studies allow the observer to take into account and recognise the complexity and nuances of the situations in the classroom and the social truths of the school. Nisbet and Watt (1984), note that the accessibility of the results are much broader than other types of research methods due to the nature of the language and terms used. By making the research more accessible researchers can help to break down the barriers between researcher and school educator which can at times, be tense due to teachers feeling that the researcher’s investigation outcomes lack real-world applications and practicality (Tripp, 2012). Critically the findings of case studies are often applied generally (Yin, 2009), with little attention of extraneous variables which rely almost solely on the memory of the researcher, which is problem due to relatability and bias. As a case study only requires one researcher, there is a larger chance for observer bias to take place (Nisbet and Watt 1984), where the researcher brings their own preconceptions and views to the study whether that be what they want the outcome of the study to be or about the participant. Furthermore, there is no way to verify the outcomes (Grimes and Schulz, 2002) . One other critique for case studies is that there is  lack of a high degree of regimentation and they are often not controlled systematically (Shaughnessy, Zechmeister and Zechmeister, 2015).

The case study I conducted was a non-participant structured observational case study. It is structured since I knew I was looking for critical incidents from the offset and had a clear idea that I was looking for critical incidents. I also knew that I wanted to investigate behaviour, so I was looking for an incident with the scope of classroom or behaviour management. The advantages of a structured case study are that it allows the researcher to be as organised as possible and go into the observation with a clear goal of what they are looking for (Kothari, 2004). However, due to the nature of the classroom, which can often bring unpredictable moments, it meant that I was unprepared for those moments outside of the scope I was looking for; which can mean a researcher will miss crucial moments due to them being outside the scope of observation (Kohari,2004).  I used the observation method due to it being a primary way of collecting data, where the researcher can watch or listen to interaction as it takes place (Kumar, 2014). The most significant advantage of an observational study is that there is no need to question the participants. It allows the analysis of behaviour more accurately (Repp, Nieminen, Olinger and Brusca, 1998). However, the main disadvantage is that there is always the problem that once the participants become aware of the observation, they may change their behaviour (Haynes and Horne 1982). As a non-participant in the study, while the students were aware that I was in the room and observing, they did not know if I was watching them or who I was. Thus, a non-participant method allowed me to observe the class as naturally as possible without interference in the behaviour of the students. An alternative to a non-participant study maybe for the researcher to choose to become the participant as the ability to get involved with students and therefore, changing the case study to a participant case study, rather than a non-participant study, this would be to understand what is happening with the students more naturally, it could be considered valuable as it allows a researcher to see with more clarity what is happening. 
Other methods that might have been appropriate for this study might have been action research, questionnaires or interviews. I decided to not go with another method as the aim of the observation was to observe the students in their natural state of the classroom.

The new welsh curriculum, as outlined by Professor Graham Donaldson in his paper, Successful Futures (2015), discusses the aims of the updated education system in Wales to be journey focused rather than outcome-focused. Donaldson (2015), outlines that the new four purposes of education in Wales give the tools to young people so they can be: ambitious and capable learners, enterprising and creative contributors, ethical, informed citizens, healthy and confident individuals. These purposes should guide all decisions about education in Wales and underpin all teaching in Wales. 
I witnessed four incidents over four lessons at school X, which are outlined in appendix A to H. The incident  I am looking at critically is focused on Child A misbehaving (see appendix A and B ). The incident links to two of the four purposes, healthy and confident students and also, ambitious and capable learners.

The incident I am looked at in detail was that Child A misbehaved. To provide context, Child A was misbehaving,  his teacher then called him to answer a question and corrected his incorrect answer, Child’s A behaviour then got worse. He then got moved away from all of his peers; from that moment, he disengaged altogether but towards the end of the lesson, made a conscious decision to get back on task and complete his work. This incident links to the purpose of creating healthy and confident individuals due to how Child A's confidence might have been affected. Child A's confidence might have been affected by being moved away from his peers and sat by himself or he might have felt that he could not complete the assigned work due to ability. I also feel that this incident links to the purpose of Ambitious and capable learners as Child A may have realised that it was in his interest to complete the class and that he is ultimately responsible for his learning and therefore was motivated to learn. Despite Child A being off the task for the majority of the lesson, he did complete the assigned work with minimal input from the teacher simply because he wanted to. To further add that the role of the teacher is to encourage Child A to want to learn when for moments in the lesson, it was evident that he simply, did not want to engage the teacher kept trying to engage with him. 

Observing this incident has enabled me to reflect on next teaching, given that the incident was based upon Child A misbehaving, several fundamental theories can be applied, to help with the next teaching to progress. Stiggins (1999), states that for students to achieve, they must want to succeed and feel capable of doing so; therefore, the exploration of how to get a student to want to achieve and feel capable to do so, is a necessity.

Classroom management is the actions in which the teacher creates a learning environment which supports learning and where teachers build established supportive relationships with the students (Brophy, 2006). One effective form of classroom management is whereby the teacher creates a positive relationship with a student, which can prevent classroom disruption (Bear, 2015).  As the teacher that creates the learning environment, they can dictate what that learning looks like and how the learning will take place. However, this is something that must be accepted by the students, how students receive the knowledge often depends upon the relationship of the students to the teacher (Fend, 2002) and if the student is willing to accept the learning offered by the student. Bear (2015), states that developing a supportive relationship is critical to maintaining order and engagement within the classroom. One significant aspect which can affect the relationships between students and teacher is the nature of the subject. In a study performed by Scherzinger and Wettstein (2018), they found that students rated class-teacher relationships more positively than a subject- teacher relationship and found that there were more disruptions in the latter lessons and where students rated their relationship with that teacher more critically. Crosnoe, Johnson and Elder (2016), found in a study on the effects of race and gender to student-teacher relationships, that across all genders and race, a better interpersonal relationship between the student and the teacher was associated with better results and therefore in the school, teachers and students' best interest. Scherzinger and Wettstein (2018), point out that due to the nature of school timetables, subject teachers will teach fewer lessons to a class and consequently, there is less time to develop a relationship with students (Wettstein, 2008). Silver et al. (2005) also comment that the teacher-student relationship is often driven more by child behaviour rather than the teacher's behaviour. Therefore, teachers and researchers can not underestimate the influence of the student.   
Reflecting upon the critical incident where Child A  misbehaved, one could argue that due to the lesson being a subject lesson, being near the start of the year and the Covid-19 isolation period meant Child A would have been out of education for a majority of the previous year had a huge impact on the student-teacher relationship due to the large amount of time out of school. One view for the next steps could be the development of a more in-depth relationship between the student and the teacher. A developed relationship could potentially lead to improved behaviour as Child A might then wish to behave out of respect or due to the positive relationship with his teacher. 

One theory that explains the behaviour of students and which could potentially explain what may have led to Child A's behaviour is the mistaken goals theory as outlined by Robert Dreikurs (1963). In The Cleaning House, Malmgren et al. (2005), Dreikurs (1963) discusses that one main underlying reason behind undesirable behaviour is the need and want for attention if this need is not met the student might engage with what Dreikurs (1963) calls 'Mistaken Goals'. When students' need for attention is not met, Dreikurs (1963) proposes that students will use attention-seeking behaviours. If those behaviours are not resolved, then a power struggle will ensue, if they are not met again, the student might focus attention onto to fairness or try to have revenge against the teacher. If all else fails, the student will resort to "displaces of inadequacy" (Dreikurs, Grunwald and Pepper, 1998) and the student may appear to disengage with the lesson. Dreikurs (1963) proposes that by meeting the need for attention in the first instance, the next in the series of behaviours will not take place. One strength of this model is the emphasis on the prevention of the behaviour whereby creating a positive relationship between individual students, the whole class and the teacher promotes the feeling of acceptance. The theory allows a teacher to understand the reasoning behind any negative behaviour students might be producing and reflect on how to find a solution. Bettner (2020), notes that the main advantage of Dreikurs theory is that there is no expiration date for it being applicable as children will always have the need for attention. Dreikurs and Grey (1998) however, says that even in the best classrooms where teachers strive for all students to feel recognised and accepted the model of behaviour, teachers can find that there will still be students who feel inadequate or even misbehave. Gilbert (1986) adds that while there is an importance to understanding a student's actions. There are limitations of the uses of mistaken goals as parents or teachers often discover it is not easy to recognise the mistaken goal involved; there can be one mistaken goal, but many different consequences or vice-versa. Understanding a child's motivation is essential to ensure that a teacher is identifying the right cause of the behaviour or they risk exacerbating the issue (Dreikurs, 1963). 

Linking this back to the incident observed in the classroom, I feel that what Child A desired was attention and that there was a clear breakdown when Child A was not receiving the attention he desired, which then lead to mistaken goals. He displayed attention-seeking behaviours which were not met; he then ensured a power struggle by telling his teacher he was not listening. He tried to get revenge on the teacher by further misbehaving when asked to move, and then he disengaged with the lesson as a whole. Therefore, in my opinion, he was evidencing behaviour outlined in the mistaken goals model. Had the teacher addressed that first behaviour, then the consequential behaviour would not have happened following the mistaken goals model.

Emotional Intelligence (EI) can broadly be defined as a set of core competencies for identifying processing and managing emotions (Matthews, Ziedner and Roberts, 2007). 
There is an understanding that some emotional competencies can be learnt naturally through the course of life. However, there is a need to educate children early and continuously as they are useful when dealing with everyday situations (Mayer, Caruso and Salovey, 2002). Emotional intelligence is something which starts to develop from birth from the emotional attachment a child has with their mother, the quality of the EI develops or weakens through a child’s environment and interactions with others (Houtmeyers, 2004). A study found that children who experience negative attitudes are more likely also to show negative emotions and that their understanding of emotions and coping strategies are generally weaker than their peers who do not experience the same negative emotions (Smith and Walden, 1999). Therefore, in this day and age, it a necessity to education emotional intelligence to children Berrocal and Aranda (2008). The reason emotional intelligence is critical within education is due to the ability to manage and control stressful situations and develop stronger relationships with others (Elias and Weisberg, 2000). EI is valuable to develop within students as Stone-McCrown et al., (1997) has found that by developing EI a student's academic success increases, social interactions strengthened and it leads to fewer discipline problems, therefore allowing educators to focus on providing better education. Goleman et al. (2002), belives that EI should be taught in schools, as they argue that through emotional intelligence education that the skill of resilience could be fostered and developed to help students deal with the stresses of schooling. Goleman et al. (2002) also argue that young people would reduce violence, and substance abuse and their communities would be more caring through developing EI. Kelly, Longbottom, Potts and Williamson (2004), have also spoken about the application of EI within the classroom to yield benefits of social and emotional changes and contributing to enhancing school ethos. Many researchers such as Finley, Pettinger, Rutherford and Timms (2000), have conducted studies on EI. They have found that supporting and developing EI through education led children to have higher emotional intelligence and provide children with useful tools within adulthood to achieve success. One difficulty in trying to understand EI research is that there has been no agreed-upon definition (Matthews, Ziedner and Roberts, 2007). Therefore, it is hard to truly compare studies together due to the likelihood of variant definitions of Emotional intelligence. Landy (2005), also notes that the available evidence identified a lack of conclusion; meaning, EI should not be considered scientific or taught without consideration for the validity of the theory. 

Relating this line of research to the critical incident, I would argue that emotional intelligence should be taught within schools. If Child A was more emotionally literate, he might have behaved better due to being able to cope when faced with a task that might have potentially been too difficult for him. Child A also might have been a handle his teacher correcting him due to improved resilience and being able to manage his feelings.

Looking at the whole experience of reflection and the importance of critical reflection within teaching, Stephen Brookfield (1998) discusses the importance of being reflective. He argues that critical reflection is a process in which researchers attempt to discover and research assumptions which may be within how they work, the aim is to remove all bias and stand outside of ourselves, doing so allows a teacher to develop their practice. I am evaluating and reflecting on my incident and case study based on this method of reflection in order to develop my teaching practice and the next steps I would have taken had I been the teacher in this incident. Brookfield (1998) proposes that to do this, a researcher should use four lenses: the lens of our autobiography, the lens of the learner, the lens of colleagues perceptions, the lens of the theoretical, philosophical and research literature. Looking through each of these lenses means that I will be able to develop my practice as a student-teacher by considering all avenues. By looking through the lens of our autobiography and reflecting on my education, I can see what I believe a good practice to be from experience. The second lens of the learner allows me to see myself through the learner's eyes and evaluate the impact I might have on them, and this could be through discussion and making sure I am communicating effectively with my students. Over my upcoming journey into placement, I will be seeking advice from my colleagues of how to improve my practice and using what I learnt in my literature review into practice. Finally, the fourth lens, the lens of the theoretical, philosophical and research literature, throughout this case study I have looked what the literature says and synthesised what it means within my practice and how it can be applied to my teaching practice. Research is something I will continue to do throughout my teaching career, researching, evaluating and putting into practice what I have read.  

 My incident looks specifically at Child A who misbehaved and subsequently moved to the back of the class. I looked in-depth at how his emotional state has contributed to his behaviour or could be something which could improve his behaviour and engagement within the classroom, and why any of these options were relevant to Child A. I have looked into the emotional needs of the child over what else that might have influenced or impacted the incident. I have not delved into the need for differentiation, queried possible additional learning needs, different learning strategies or the impact of the long break in education due to Covid-19. Still, I am however, aware that they might have been a factor in questioning why Child A misbehaved.

 My next steps of teaching would be first to address the student-teacher relationship within the classroom, as Bear (2015) comments that a critical step in maintaining order and engagement within the classroom is a supportive relationship between student and teacher. I propose fostering this good relationship initially with a one to one conversation perhaps after the lessons seem to be a logical first step. Another way of fostering a good relationship could be to give Child A more responsibility. Joel (2011) has found in a study that when teachers allow students to have more responsibility as a method of classroom management, the teachers found that not only did the perceived behaviour of the classroom improve but also the relationship between student and teacher.

Secondly, to improve Child A's learning, I would take time to focus on creating a learning environment where all students feel listened to and accepted by both myself and his peers. Dreikers (1969), argues that by promoting an accepting atmosphere within the classroom will negate the effects of mistaken goals which could have linked to by Child A displayed disruptive behaviour if he felt a need to attention that was not being met. One way I would approach this would be to encourage open discussion and a classwide attitude of support and caring for peers this would be modelled by myself the teacher, this would encourage all students to gain confidence and respect for each other. By gaining confidence, this outcome would link to healthy and confident students within the four purposes as outlined by Donaldson (2015). 

Thirdly I would approach the issue of developing Child A's emotional intelligence. Had Child A developed his EI capabilities, he might have had the language to explain better how he was feeling regarding the work or the lesson. He might have also been able to deal with any stress which might have related to a lack of understanding of the set work.  Stone-McCrown et al., (1997) states that developing students emotional intelligence can lead to academic success, better social interactions and fewer discipline problems which is why I feel like it would be incredibly valuable in this incident. Developing Child A's EI links to two of the four purposes: healthy and confident students, ambitious and capable learners; he could become more capable, due to him having an improved language to express feelings, and this would impact his emotional health and confidence.

One way in which this could be approached is through fostering a healthy, accepting classroom environment which links into my previous argument to negate the impact of mistaken goals. I would also try to improve the EI of Child A by promoting wellbeing within my classroom, where possible. The Welsh Government backs this idea as they are also interested in emotional intelligence as they are looking at Social-Emotional Learning (SEL) in the form of Social and Emotional Area of Learning (SEAL). SEAL is being included in the Welsh curriculum to raise pupil achievement and reduce variation between different groups of pupils, schools and local authorities (Welsh Goverment, 2010). It provides the framework for promoting social, emotional and behavioural skills (Children in Wales, 2007). The SEAL initiative offers real solutions and opportunities to look at wellbeing within schools which could have an impact on Child A's behaviour and ingrain wellbeing within the entire school.

To conclude this study, it is evident that reflecting upon critical incidents within the classroom is essential within education as it allows the teacher to reflect within their practice, the everyday occurrences that happen and evaluate how they came to be and ways of impacting the learning. I learnt through the case study about the emotional aspects which could have impacted Child A’s learning that day and offered reasonable ways of approaching the next steps. From the literature review I have researched into the impact of student-teacher relationships, mistaken goals and also emotional intelligence, how they might link to the incident and how the incident and research links into the four purposes as outlined by Donaldson (2015).  I have identified the purposes to be healthy and confident students, ambitious and capable learners. Using the ideas discussed in the literature review, I have identified crucial and practical solutions which could improve Child A's learning and also emotional health which could be achieved by developing one to one time with the teacher, a focus on social and emotional learning within the classroom, and also creating a welcoming classroom environment and encouraging responsibility within the classroom.
.  
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Appendices. 

Appendix A

OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
12:25, 30/09/2020, Year 9.

	Lesson details: (Context and focus -/AoLE/subject- is it near the start of the end of a unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Design tecnology lesson, 
Art and technology room, large and modern.
Second lesson after a break and just before lunch
It is raining and gloomy.
Mixed ability class 
It was the second lesson into a topic about Banksy with the end goal of making customised clothing based around street art.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Second lesson into the topic
The learners seem very chatty very different vibe from the previous lesson observed a lower year group.
There is one teacher present to roughly 20 children.
They are sat in rows, mostly girl boy as per the seating plan bar a few at the front.
The teacher decided on where they would be sitting by placing their workbooks at the front.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the experience was to think about creating customised clothing based on street art.

Looking at new ideas and new artists. 

The teacher frequently and often asked pupils to consider how the tasks could be put into practice for making their clothes.

Links to the third purpose of enterprising, creative contributors who are ready to play a full part in life and work as getting the students to take ideas from other artists and apply their ideas. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Lessons started with a recap of the last lesson. The teacher acknowledged that not all students finished their tasks from the last lesson. However, they were going to continue as those further ahead would get bored so the class could catch on unfinished work later on.

When completing the introduction task to Banksy, the teacher provided a PowerPoint that had information on, and they were given five questions to answer based on both information provided and personal opinion.

The teacher consistently and often asked students if they were happy and understood the topics and what was being asked of them. The teacher also asked individual students how they were doing to check their learning and focus on the task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

The teacher put the work information on the board and kept referring to it throughout the lesson. The teacher also provided differentiated learning by giving scaffolds to the learning by providing questions on paper to each student and spoke through each question and provided hints and support for each to encourage learners.

The teacher provided extension tasks for students who were further ahead and set clear expectations for the minimum required by those further behind.

Asking the students how they could develop their work, push it further within the topic.
The teacher also consistently related the  back to the module outcome "how can this link into the end product."

Guided learning "do not write the questions, just use full sentences."

Scaffolding for some students by providing images they could trace if students did not feel confident to draw freehand.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Use of real-world issues such as global warming.

Using the leaners own personal ideas and passions to shape what the project could be.
 
Independent thinking and design skills. 

The teacher asked the students to describe Banksy artwork and give their opinion, therefore developing descriptive and evaluative writing skills.

As they were designing a logo, it was developing their skills for drawing, layouts and they also had to use a description as an extension task of how they would use this design for their customisable street clothes project.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)

A trio of children of children was misbehaving; there were two boys and one girl involved. One of the boys (Child A) and the girl (Child B) switched sweats so the boys would be sat next to each other and was promptly reprimanded by the teacher and they switched back.

The teacher asked if they were going to behave and set a clear expectation that she wanted them to behave during her lesson.

The other boy (Child C) has a ball which he played for during the lesson, but this was not picked up on by the teacher.

Child C also shouts out his answers in class when his peers are putting his hands up. 

The teacher calls Childs A name to check his progress with the task at hand (answering questions with the information provided) the teacher then reworks his answer as he was incorrect.

From this point, the behaviour of Child A goes downhill.

Child A then begins to mess around with Child B next to him and disrupt the learning of others.

The teacher calls on child A to answer a question to which he responds "I was not listening." She asks him to start listening. 

After he continues to distract others and disengage with the task. 

The teacher then moved Child A to the back row of the classroom on his own.

While the teacher is explaining the next step of the task Child A kicks and shuffles his bag to the back of the class, the teacher ignores this disruption.

Child A does not sit down but continues to stand next to his new seat; he sits down shortly after, the teacher does not acknowledge any of this happening.

I witness child A talking to himself while his classmates are engaged in the task.

Child A now fully disengaged, I witness him with his head on the table.

Child B and C are now fully engaged with the task; they are both working on their designs and engaging with the lessons by discussing ideas with peers and teacher.

Child A after a while, puts hand up (following classroom rules) and asks for a pencil.

Child A after getting a pencil is again disengaged, he displays closed-off body language.
The teacher then calls on child A to check on him and his progress with the task.

Child A shows his work (which is considerably smaller than what the teacher has asked for he explains he has finished the task.

The teacher asks him to consider doing a bigger one. 

Child A again looks disengaged with the task. I suspect bored as his peers are chatting with each other.

Towards the end of the lesson, Child A becomes engaged with the task again. The teacher gives the child praise when he shows her his work.


























Appendix B


CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Design tecnology lesson, 
Art and technology room, large and modern. 
Second lesson after a break and just before lunch
It is raining and gloomy.
Mixed ability class 
It was the second lesson into a topic about Banksy with the end goal of making customised clothing based around street art.
Second lesson into the topic
The learners seem very chatty very different vibe from the previous lesson observed who was a lower year group.
There is one teacher present to roughly 20 children.
They are sat in rows mostly girl boy girl boy due to a seating plan apart from a few at the front.
The teacher decided on where they would be sitting by placing their workbooks at the front.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A trio of children of children was misbehaving. There were two boys and one girl involved. One of the boys (Child A) and the girl (Child B) switched seats so the boys would be sat next to each other and was promptly reprimanded by the teacher and they switched back. As the lesson started, the three children started to chat between each other, and the teacher asked if they were going to behave and set a clear expectation that she wanted them to behave during her lesson.

I witnessed a boy (Child C) has a ball which he played for during the lesson, but this was not picked up on by the teacher. I Feel like this is an excellent example of the teacher's behaviour management within the classroom as she was picking her battles with the students. 
I also witnessed Child C shouting out his answers in class when his peers are putting his hands up. The teacher does not correct this behaviour. 

The teacher calls Childs A name to check his progress with the task at hand (answering questions with the information provided) the teacher then reworks his answer as he was incorrect. From this point, the behaviour of Child A goes downhill. Child A then begins to mess around with Child B next to him and disrupt the learning of others. The teacher then calls on Child A to answer a question to which he responds "I was not listening." She asks him to start listening after he continues to distract others and disengage with the task, so the teacher then moved the child to the back row of the classroom on his own.

While the teacher is explaining the next step of the task Child A kicks and shuffles his bag to the back of the class, the teacher ignores this disruption and continues to teach the lesson. Child A does not sit down but continues to stand next to his new seat. He sits down shortly after, but the teacher does not acknowledge any of this happening.

I witness Child A talking to himself while his classmates are engaged in a task and Child A now fully disengaged, I witness him with his head on the table.

Child B and C are now fully engaged with the task; they are both working on their designs and engaging with the lessons by discussing ideas with peers and teacher.  I find this interesting as when Child A was sat with his peers. All three children were disengaged, by removing Child C from the area the teacher has managed to get 2 of the children working.  

Child A after a while, puts hand up (following classroom rules) and asks for a pencil, Child A after getting a pencil is again disengaged, he displays closed-off body language. To me, this is an evident disengagement of the work and the lesson. 
The teacher then calls on Child A to check on him and his progress with the task, Child A shows his work (which is considerably smaller than what the teacher has asked for he explains he has finished the task. The teacher asks him to consider doing a bigger one as the rest of his cohort have done. 

Child A again looks disengaged with the task. I suspect he is bored as his peers are chatting with each other. Towards the end of the lesson, there has been a turning point. Child A is now engaged with the task; the teacher gives the child praise when he shows her his work. 

The critical incident is essentially that: Child A got moved away from his peers and the impact that had on his education,  he was off task for the majority of the lesson he did eventually get back on task. Why was that?  

Avenues of thought I went down from this incident focuses critically on Child A, why did he behave in the way that did to the lesson from the start?
· Was he bored? 
· Did he fail to understand the task? 
· Was the task too much of a challenge for him?
· Did he need more scaffolding to the lesson?
· Does he need more 1-1 time with the teacher? (current difficulties in this due to Covid-19 regulations.)
· Did he want attention?
· Could there be Additional learning differences (ALN)?
· Was his attitude to the teacher negative?

The teacher's solution and management of his behaviour in the classroom is not a long term solution to the problem, what would happen if Child A exhibits the same behaviour and distraction of his classmates?
· Would he get a reputation for misbehaviour?
· Would the attainment gap widen?

Key themes for this incident for research would be pupil motivation, pupil engagement and behaviour management.

The link to the four purposes as outlined by Donaldson in the Welsh Curriculum is Heathy and confident students and also ambitious capable learners, Could scaffolding have improved Child A’s behaviour?

Would Child A’s behaviour have improved if there was extra scaffolding in place?









































Appendix C

OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30/09/2020. 11:25, Year 8

	Lesson details: (Context and focus -/AoLE/subject- is it near the start of the end of the unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Art. 
The classroom is a textiles/art room.
It is just after lunch on a rainy afternoon.
Mixed ability 
Second lesson into a new topic



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point?)
Quiet.
Productive
As it is carrying on from a previous lesson, there is not much 'new' learning.
There was one teacher to approximately 25 students, they were sat boy girl boy girl and the setting plan was arranged by the teacher previous to students entering the room by placing their exercise books at the students assigned seats,




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Make their name in 2D letters and associate a thing with each letter of their name.
Asking questions to develop and check their understanding from the previous lesson
The teacher presents clear goals and outcome.
Personal tasks for the learners 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Recap of previous learning 
Extension tasks for those further along
Asking students how they can extend and push their work.
How to develop work
Building detail and creativity into their work.
Let them know the expectations for finishing their work and how long the task will take. 
Letting students know the minimum expectations for their work. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Constant re-asking of students if they are okay, on the task or struggling for ideas.
Calling upon students who are not engaged
Giving extension tasks for those ahead and setting bare minimum expectations for those struggling


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Recap of existing knowledge
Recap from previous lessons
Creative thinking ideas 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Child A did not bring in his homework. The teacher told him to get his planner out and make sure it was in for the next lesson( two weeks away)
Child B also did not do his homework as he said he did not have time, the teacher asked did he not have enough time to do the homework in two weeks (as that is when it was set). The teacher told him to get his planner out make sure he brought it in next lesson but also went on to explain that he was now on his first warning, there would be a "star" next to his name. If he did not bring in his work next lesson, he would 'lose a point' and also miss break time due to detention.
Child C also did not have time to do his homework and received the same treatment as Child B.

This has got me thinking about the reward and punishment of children, especially when it comes to homework.  Does missing break an appropriate punishment when a child would have a month to do a 1-page drawing?












Appendix D

CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	30/09/2020. 11:25, Year 8
-Art. 
-Classroom is a textiles/art room.
-just after lunch on a rainy afternoon
-Mixed ability 
-Second lesson into a new topic

Involved in the incident in 3 children whom I will refer to as Child A, Child B and Child C, also the teacher is involved whom I shall refer to as the teacher.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Child A did not bring in his homework. The teacher told him to get his planner out and make sure it was in for the next lesson( two weeks away)
Child B also did not do his homework as he said he did not have time, the teacher asked did he not have enough time to do the homework in two weeks (as that is when it was set).
The teacher told him to get his planner out make sure he brought it in next lesson but also went on to explain that he was now on his first warning, there would be a "star" next to his name. If he did not bring in his work next lesson, he would 'lose a point' and also miss break time due to detention.
Child C also did not have time to do his homework and received the same treatment as Child B.

This has got me thinking about the reward and punishment of children, especially when it comes to homework.  Does missing break an appropriate punishment when a child would have a month to do a 1-page drawing?

I would want to have a look at the rewards and motivations of children, also the other end of that spectrum which would be sanctions and look at that through the scope of behaviourism.

Another avenue for research could include pupil engagement with work outside of the home, is homework useful, and how can it affect a child learning?

How does the use of planners which are used to communicate to parents affect the child? Do they impact the learning?

If a child was to lose their break, how would that affect the child and the attitude towards the learning?
· Could the child lose confidence?
· Would the child feel excluded from the peer group because of a missed lesson?
· Would the child disengage with the learning?
· Would the child start to engage better with the learning from the punishment? 
· What might have happened if the child did not do the work at all?

Why did one child who said they had done the work but had forgotten to bring the homework not to receive the verbal threat of missing their break time?
                                                 































Appendix E 

OBSERVATION / FIELD NOTES 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
12:25, 30/09/2020, Year 9.

	Lesson details: (Context and focus -/AoLE/subject- is it near the start of the unit of study or end? Indoors/outdoors? Ability range? Any particularly relevant information).
Design tecnology lesson, 
Art and technology room, large and modern.
Second lesson after a break and just before lunch
It is raining and gloomy.
Mixed ability class 
It was the second lesson into a topic about Banksy with the end goal of making customised clothing based around street art.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Second lesson into the topic
The learners seem very chatty very different vibe from the previous lesson observed, which was a lower year group.
There is one teacher present to roughly 20 children.
They are sat in rows mostly girl boy girl boy due to a seating plan apart from a few at the front.
The teacher decided on where they would be sitting by placing their workbooks at the front.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of the experience was to think about creating customised clothing based on street art.

Looking at new ideas and new artists. 

The teacher frequently and often asked pupils to consider how the tasks could be put into practice for making their clothes.

Links to the third purpose of enterprising, creative contributors who are ready to play a full part in life and work as getting the students to take ideas from other artists and apply their ideas. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Lessons started with a recap of the last lesson. The teacher acknowledged that not all students finished their tasks from the last lesson. However, they were going to continue as those further ahead would get bored so the class could catch on unfinished work later on.  

When completing the introduction task to Banksy, the teacher provided a PowerPoint that had information on, and they were given five questions to answer based on both information provided and personal opinion.

The teacher consistently and often asked students if they were happy and understood the topics and what was being asked of them. The teacher also asked individual students how they were doing to check their learning and focus on the task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

The teacher put the work information on the board and kept referring to it throughout the lesson. The teacher also provided differentiated learning by giving scaffolds to the learning by providing questions on paper to each student and spoke through each question and provided hints and support for each to encourage learners.

The teacher provided extension tasks for students who were further ahead and set clear expectations for the minimum required by those further behind.

Asking the students how they could develop their work, push it further within the topic.
The teacher also consistently related the  back to the module outcome "how can this link into the end product."

Guided learning "do not write the questions, just use full sentences."

Scaffolding for some students by providing images they could trace if students did not feel confident to draw freehand.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Use of real-world issues such as global warming.

Using the leaners own personal ideas and passions to shape what the project could be.
 
Independent thinking and design skills. 

The teacher asked the students to describe Banksy artwork and give their opinion, therefore developing descriptive and evaluative writing skills.

As they were designing a logo, it was developing their skills for drawing, layouts and they also had to use a description as an extension task of how they would use this design for their customisable street clothes project.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
I witnessed the following interaction between a student whom I will refer to as Child A.
For context, it is towards the end of the lesson, and Child A is finishing her task, which was to design a logo based on Banksy's street art.

Child A: "Does this have to go on our clothing?"
Teacher: "You and shade it however you like, if you want to draw inspiration for how Banksy works then that brilliant, but that is your choice."
The interaction above shows a disconnect bet the question and the answer and lead to confusion for the child who did not ask any follow-up questions to reiterate her point.
 
I do not believe the teacher purposefully incorrectly answered the question.




























Appendix F

CRITICAL INCIDENT IDENTIFICATION RECORD 3 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	-Design tecnology lesson. 
-Art and technology room which is large and modern.
-Second lesson after a break and just before lunch.
-Its raining and gloomy. 
-Mixed ability class. 
-It was the second lesson into a topic about Banksy with the end goal of making customised clothing based around street art.
-The learners seem very chatty very different vibe from the previous lesson observed, which was a lower year group.
-There is one teacher present to roughly 20 children.
-They are sat in rows mostly girl boy girl boy due to a seating plan apart from a few at the front.
-The teacher decided on where they would be sitting by placing their workbooks at the front.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The incident I observed was an interaction between a female student whom I will refer to as Child A to protect anonymity and a female teacher who will be referred to as the teacher.

Towards the end of the and Child A is finishing her task, which was to design a logo based on Banksy's street art.

Child A: "Does this have to go on our clothing?"
Teacher: "You and shade it however you like, if you want to draw inspiration for how Banksy works then that brilliant, but that is your choice."
The interaction above shows a disconnect bet the question and the answer and lead to confusion for the child who did not ask any follow-up questions to reiterate her point.
 
I do not believe the teacher purposefully incorrectly answered the question.

Ith regards to the pedagogy it does bring into question the use of effective answering of questions.

It was apparent that the student left that interaction very confused; this could lead to anxiety and a lack of confidence of the student as she might feel as though she has done the task wrong.
The student might then disengage with the task and the lesson through a lack of understanding.

While a small misunderstanding took place is could represent a larger issue at hand. Maybe it took a lot for the student whom I noticed to be a quiet student to ask the question in the first place, and this example of misunderstanding might mean she will not ask questions again.

The purposes I would relate this incident to would be ambitious, capable learners who are ready to learn throughout their lives, as well as healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.

What I would look at as crucial topics would be the engagement of pupils, specifically those who would be considered middle attainment students, classroom management and practical answering skills.


How can a teacher cater to not only those of high and lower attainment levels which planning often takes care to note but those who are in the middle? 































Appendix G

OBSERVATION / FIELD NOTES 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
1:18 30/09/2020 year 8 

	Lesson details: (Context and focus -/AoLE/subject- is it near the start or end of the unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Art lesson

Due to Covid-19 and staggered lunchtime, this lesson is before lunchtime. 

It is a rainy afternoon and towards the start of the school year for these pupils.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point?)

Students seem eager to leave.

The teacher informs me that this is the 3rd lesson they have had together.
 
It does not seem like the class understood the topic.

There is not a set seating plan. The class are sat in the order that they enter the room filling up the back to the front – this is due to
Covid-19 regulations I believe this would not have been the case for the seating plan if it was not for Covid-19.  



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Its a relatively new topic for the students. 
I entered the classroom around 10 minutes into the lesson. 

The students were asked to analyse the work of Bridget Riley and talk about their feelings towards the artist's work.
 
The theme of the topic is the '60s so a discussion about Riley's work within the '60s

The teacher gave the students a handout with artwork on and areas for writing. There was a secondary task that the students moved to in the second half of the lesson.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher did a live demonstration for the second task to show the student what she was looking and examples of how to do the task effectively.

The use of introduction task to describe the artists work and then given prompts to create the in the likeness. 

The teacher encouraged a group discussion and made clear that there were no wrong answers to encourage and allow open discussion of the tasks and the students opinions of the artwork.
 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Levels of the challenge were managed by providing scaffolding for students through the use of handouts.

The teacher encouraged discussion with peers to help facilitate learning to those with lower attainment and less understanding of the task at hand.

The task was difficult, so the teacher set reasonable expectations and verbal reinforcement of the task at hand and her expectations.

For the writing element of the lesson, the teacher provided writing prompts for each of the images to support those students who were struggling with the task.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Knowledge developed as the teacher explains to pupils that they could use their sketchbooks for designing, which is developing good practice for the future.

The teacher also uses real-world examples use of force and impact like they might have learnt in other lessons to describe how to draw something. E.g. "If we were to punch a line, how would that affect the line."

The teacher asked the class " Do you know what a fragment is?"

The students start the lesson engaged in a writing task to develop the
literacy 
and descriptive language of the students

The teacher made a point to correct a wrong answer made from the previous lesson and remind the students of the correct language to use “what do we say instead of shade?”

The teacher at the end of the lesson linked the class topic of the 60's to a music video to co-inside with the music department and reflects the start/incorporation of Areas of Learning ( AoL) Expressive Arts being brought in as part of the new Welsh curriculum.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher uses live examples for the students to set clear expectations and to allow them to understand the work better as it is a complicated task that the teacher is asking from the students.

Teacher gives clear examples of what the students can and can not do to fulfil the task; this is done verbally and visually.





























Appendix H

CRITICAL INCIDENT IDENTIFICATION RECORD 4 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Art lesson and the topic is new to the students. The teacher informs me that this is the 3rd lesson they have had together. 

Due to Covid-19 and staggered lunchtime, this lesson is before lunchtime. 

It was a rainy afternoon and towards the start of the school year for these pupils.

Students seem eager to leave, and it does not seem like the class fully understand the topic.

There is not a set seating plan. The class are sat in the order that they enter the room filling up the back to the front – this is due to c
Covid-19 regulations I believe this would not have been the case for the seating plan if it was not for Covid-19.  


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I witnessed the teacher use live examples for the students to set clear expectations and to allow the students to understand the task better, what was being asked from them was a complicated task that would be challenging for the students.

The teacher also gave clear examples of what the students can and can not do to fulfil the task; this is done verbally and visually.

Not only did the teacher use live examples, but she also used scaffolding to support the students by providing handouts.

What might have happened if the teacher had not provided extra support.
Would have it lead the students to have cognitive overload and find the task too challenging? Could it have lead to a breakdown in the learning?
Did the teacher plan for the live demonstration because she knew what she was asking of a mixed ability year 8 task would be a challenge for them so rather than let them get to the place where the task would cause distress for the class she planned to overcome those feelings before they happened?
Did she do enough? Are live examples the most effective method? 

Avenues of thought I was interested in for this particular incident was:
The use of appropriate challenge within the classroom, particularly looking at the zone of proximal development, dual coding, desirable difficulties and cognitive load. How do live demonstrations affect learning?

Concerning the four purposes as outlined by Donaldson, the incident links to ambitious, capable learners, ready to learn throughout their lives. I believe the teacher was doing in this incident is giving her students support for how to complete a challenging task to support them becoming independent and ambitious learners.
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