The impact of engaging with Physical Education (PE) classes in secondary education on adolescent mental health and wellbeing. 

Abstract
The positive outcomes associated with regular physical activity (PA), including the benefits to mental health and wellbeing, are well documented (Malm et al., 2019). Moreover, positive engagement with Physical Education (PE) at secondary school has been shown to reduce symptoms of depression and anxiety in adolescents (Bell et al., 2019) and, provided it is a positive experience, increase the likelihood of continued engagement with PA into adulthood.
This small-scale qualitative study sought the views of 2 BSc Applied Psychology undergraduates to examine the impact that engaging with PE classes, has on adolescent mental health (MH) and wellbeing (WB). The interview, consisting of 9 questions, was conducted by two interviewers each focussing on a different female participant. Data were combined for thematic analysis following Braun and Clarke’s (2015) Thematic Analysis: A Practical Guide to Research Methods. 
Results showed that there were benefits to MH and WB in adolescence, and this resulted in continued engagement with PA in adulthood. However, the existing literature highlighted the school environment, the lack of appropriate equipment, and poor peer and teacher support, often resulted in a decline in engagement with PA in adulthood.
It is recommended that more UK-based research is conducted into the long-term impact of factors, including the environment, equipment, and peer and teacher attitudes, that could encourage positive changes in secondary school PE delivery and promote increased participation in PA adulthood. 
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Introduction
[bookmark: _Hlk129864872]Physical activity (PA) has been an important part of education in schools due to the contributions it has on individual development, according to Bailey (2006) it is suggested to help develop physical, lifestyle, social, cognitive, movement skills and physical competences. Furthermore, he continues to state that it represents positive development in social skills, behaviours, self-esteem, and pro-school attitudes and in some circumstances academic and cognitive development. There is evidence to show that positive experiences that involve enjoyment, diversity, and the engagement of all has a higher advantage of participation from students (Bailey, 2006). Moreover, Fernández-Bustos et al., (2019) says PA can benefit individuals to achieve a positive self-image and encourage psychological well-being in adolescents when improving physical understanding and body satisfaction. 
[bookmark: _Hlk129866224]Cataletto (2020) suggests children and adolescents should be taking part in an average of 60 mins/day from moderate to active intensity PA across the week as this provides health benefits. However more than three quarters (81%) of adolescents do not meet the recommendations for taking part in high intensity exercise, that was shown in the 2010 Global Recommendations on Physical Activity for Health (Cataletto, 2020). 
[bookmark: _Hlk130463997]According to Ennis (2017) pupils develop when taking part in transformative Physical Education (PE) as this type of activity can change students’ lives. She explained how this type of activity was better as it focused on their cognitive decision making, self-motivation and personal search for meaning which would increase students' PA levels and this then would continue at home.
Another important attribute is motivation it’s been linked in with PA engagement, especially when it comes to PE in schools and Jaakkola & Liukkonen (2006) wanted to see what motivated students. Their study saw what got students motivated, and they found that the students where assertive in getting tasks done, this concluded that teachers could promote motivation by highlighting the task involvement within the PA.
Bell et al. (2019) wanted to see if PA and healthy eating had positive effects on adolescence mental wellbeing. Their findings suggested that there was not strong enough evidence to show that PA is associated with better mental wellbeing, however they did find it has the potential to reduce symptoms of depression and anxiety in adolescents, which is positive for mental health.
Piñeiro-Cossio et al. (2021) found that negative behaviours are at their greatest in adolescence, and this effects their wellbeing. They state these problems causes disability worldwide, with depression being common among adolescents. They continue to say how schools are the best place for allowing students to develop skills and strategies that they may face in life that will challenge them, this giving them high levels of physical and psychological wellbeing. 
[bookmark: _Hlk130373990]According to Malm et al. (2019) there’s many positive impacts on individuals’ health through engaging with sports and essentially through PA. They state these benefits include psychosocial and personal development and that those who participate are also less likely to consume alcohol. They explain the negative effects in doing too much PA as this can lead to burnout, injuries, feelings of failure and eating disorders. Getting individuals to part take in sports has become increasingly important over the years as this has a substantial positive outcome on preventing mental health, including depressive symptoms and anxiety or stress related diseases (Malm et al., 2019). They conclude that sports can evolve into something greater. 
However, even though evidence shows physical activity has a positive effect on mental health in young people, the research designs are often weak and there is also evidence showing a small but consistent connection with sitting for long periods of time and poorer mental health according to (Ennis, 2017). 
Many have debated when it comes to the growing body of literature and the public regarding the role of PA in healthy child development. There are significant positives for partaking as the evidence increases around academic performance being enhanced. Meaning exercise has positive improvement on cognition and academic performance and is important for student to take part in PA whether that being at home or in schools Sattelmair & Ratey, (2009).
Woolner (2015) suggests that buildings and the physical location of schools are not only the sole interest of an education researcher but are linked to the practices and outcomes of teaching and learning. It also helps with developing relationships when designs are shared, as there is evidence that the physical environment is proving to be capable of positive change that can also alter and then integrate other developments.  She explained that researchers and practitioners of education should focus more on the spaces and places education will be set as the physical environment has a positive outcome on students’ attendance, behaviour, and achievement.  
[bookmark: _Hlk129859897]Pearson et al. (2009) examined patterns of multiple health behaviours among adolescents in the UK, as poor diet and lack of physical activity can cause a greater risk of developing chronic diseases. They explain that young people eating healthily and exercising regularly, for example daily breakfast with enough fruit and vegetables, have shown important short- and long-term health protective effects from getting chronic diseases. They explain young people who take part in regular exercise can benefit from the risk of cardiovascular disease, obesity, and bone health, which can continue into adulthood.  Also, across the board and continuing research has shown that adolescents who eat regular breakfast are less likely to be overweight compared to those who skip breakfast Pearson et al., (2009).
[bookmark: _Hlk130149198]Tudor et al. (2018) wanted to see what caused adolescents to disengage from physical education (PE) as there is limited research that looks at the common stressors in PE lessons when in early adolescence as this is when they are more than likely to start disengaging. They found that the social environment had transaction between peers, different effort levels in PE, and working outside one’s peer group. They also found that the physical and organisational environment had an impact on the changing facilities, and the availability of activities caused adolescents to disengage when it comes to physical education in schools.
The current study was a small-scale qualitative study which sought the views of two BSc Applied Psychology undergraduates to examine the impact that engaging with PE classes, during their secondary education, had on their adolescent mental health (MH) and wellbeing (WB).  Following the interviews the data underwent thematic analysis following Braun and Clarke’s (2015) A Practical Guide to Research Methods. 





Method 
Design 
This small-scale qualitative study sought the views of two participants to examine the impact that engaging with Physical Education classes, during their secondary education, had on their adolescent mental health and wellbeing. The interview, consisted of 9 questions, and was conducted by two interviewers each focussing on a different female participant. Data were combined for thematic analysis. British Psychological Society (BPS) ethical guidance was adhered to and agreed by the University of Wales Trinity Saint David (UWTSD) ethics committee prior to the study commencing.
Participants 
Two female participants were drawn from a purposive sample of UWTSD BSc Applied Psychology undergraduates.
Procedures 
Please see appendix 8
Materials
· 9 pre-prepared open-styled interview questions
· Recording facility on mobile phone
· Laptop for recording and typing up responses (as a backup resource)
Results and discussion 
The aim of this study was to establish the link between PE and its subsequent positive or negative impact on mental health and well-being in adolescent secondary school pupils. The objective was to see if the results of the current study correlated with the findings in existing literature. The current study was a small-scale qualitative study which sought the views of two BSc Applied Psychology undergraduates to examine the impact that engaging with PE classes, during their secondary education, had on their adolescent mental health (MH) and wellbeing (WB). Both participants had positively engaged in physical activities during adolescence, and at the time, believed in its value. Following the interviews, the data underwent thematic analysis following Braun and Clarke’s (2015) Thematic Analysis: A Practical Guide to Research Methods. 
The results showed that there were a lot of negative responses regarding participants’ experiences in PE that they felt needed to be addressed (refer to table 1 below). There were 4 main themes that came out of the analysis, and these were:
1. Healthiness
2. Disadvantages
3. Psychological health
4. Physical Activity
[bookmark: _Hlk130370548]Table 1- Main themes and codes
	Healthiness

	Disadvantages

	Psychological health

	Physical Activity

	Healthy body and mind
Encourages better eating habits.
Better outlook on body image.
Stay on top of fitness.
Healthier lifestyle.
Positive impact on adulthood
Better outlook on image
Social confidence
Pleasant experiences
Thrive at sports.
Stay on top of fitness
Competitive

	Negative experiences impact outlook on exercise and sports.
Feeling pressured
Feeling of anxiety
Feeling of embarrassment
Being weak at sports
Negative body image
Peer pressure
Bullying
Negative body image
Shameful of themselves
Not having the correct equipment
Not a secure environment and structure
Poor facilities
Poor choices
Discrimination among pupils
Gender specific 
Specific skill level 
Only taking part in Physical activities in school
Not routine part of their homelife
	Helps with anxiety
Positive mental health
Positive impact on mind and body
Helps with solitude
Healthier lifestyle
Positive to social environment
Healthy behaviours 
Effects on mental health
Feeling of relief
Better studying and grades
Positive outlook 
Getting enjoyment from PE
Obesity rate down
Develop a lifelong interest in physical activity

	Only taking part in Physical activities in school
Not routine part of their homelife
Competitive
Thrive at sports.
Stay on top of fitness
Develop a lifelong interest in physical activity
Getting enjoyment from PE
Obesity rate down
Specific skill level




The first theme was healthiness, and this linked to the positive impact of PE on adolescents’ well-being in 3 keyways.
Firstly, it encouraged better eating habits. This was seen by participants as a positive outcome of taking part in any form of physical exercise, as they believed that eating healthily runs alongside it which benefits overall health. Participant 1 said “I think it encourages being healthy overall and can encourage great eating habits to stay on top of fitness which can improve body confidence”. This links to Pearson et al.’s (2009) research which explains how eating healthy foods is beneficial and offers protection from chronic diseases in later life. Bell et al. (2019) also found that healthy eating had positive effects on adolescence mental wellbeing. Whilst Malm et al. (2019) suggested that those who participate in regular PA are less likely to consume alcohol.
Secondly, this study found that there was a better outlook on body image. Having positive feelings regarding body image was shown to increase feelings of self-worth and improve overall well-being. Participant 1 felt that taking part in PE at secondary school helped them “stay on top of fitness which can improve body confidence”. Whilst participant 2 suggested that “Participating in PE is important for a healthy mind and body” and “Having good experiences in physical education (PE) in school can have a positive impact on a person's adulthood, for mind and body”. This is in line with Bailey’s (2006) research which mentions how PA has a positive impact on self-esteem and this further improves when taking part in regular exercise. Also, Fernández-Bustos et al., (2019) mentions how PA can benefit positive self-image and encourage psychological well-being in adolescents when improving physical understanding and body satisfaction. However, participant 2 mentions how “students may feel embarrassed if they are singled out, as well as developing at different stages of adolescence, body image for girls and boys can be difficult and shameful for some students”
Thirdly was social confidence. This study found that PE allowed adolescents to be more sociable, resulting in increased self-confidence which enhanced overall well-being. Participant 1 stated that “participating in a sport or some form of physical exercise is great for building your social confidence, which can help with anxiety and the feeling of isolation”. However, they also acknowledged that “negative experience within PE… [such as] …peer pressure, when other children make fun of are watching it can cause them to disengage” and could result in “feelings of anxiety…affecting individuals mental health negatively”. This is supported in participant 2’s responses- “PE classes can be a social environment, and positive experiences in this setting can encourage a person to seek out social activities and form relationships in adulthood”. However, “Some people may feel embarrassed if they are weak at sports” resulting in negative social experiences. Bailey (2006) found there to be benefits regarding the development of social competences, saying that participating in PA represents positive development in social skills, behaviours, self-esteem, and pro-school attitudes as well as academic and cognitive development. Malm et al., 2019) also concluded that the importance of personal capacities, social situation, and biological and psychological maturation are important considerations of taking part in sports.
The second main theme was disadvantages, and this linked with negative experiences affecting adolescents engaging in PE. There were A lot of key codes around the reasons students disengage, this also has negative impact on mental health and well-being when not taking part in PA, however there where two main reasons for disengagement and these are: 
Firstly, the environment had a negative effect on students disengaging from PE in secondary schools. As Participant 1 says “Not having the right or enough equipment to provide students with the correct PE. Having a secure, clean, and tidy place to do sport” This is then backed by participant 2 who says, “Lack of proper facilities, such as inadequate gymnasiums or outdoor fields, can limit the types of activities that can be taught and learned in PE,”. This links in with Woolner (2015) who mentions there is evidence that the physical environment is proving to be capable of positive change that can also alter and then integrate other developments. Also Tudor et al. (2018) found that the physical and organisational environment had an impact on the changing facilities. and the availability of activities caused adolescents to disengage.
Secondly, PE not being enjoyable enough is another reason students don’t want to take part, according to Participant 2, “If a person enjoyed PE classes in school, they are more likely to develop a lifelong interest in physical activity and exercise, [such as] …Fun and interactive activities”. This then links in with (Bailey, 2006) who found positive experiences that involve enjoyment, diversity, and the engagement of all has a higher prospect of participation from students. 
The next main theme was psychological health, and this linked in with positive impact on mental health (MH) in 3 ways.
Firstly, it helps with anxiety- taking part in PA in schools has shown to be positive towards MH, according to participant 1 it “helps with anxiety”. This is linked with positive outcomes on preventing MH, including depressive symptoms and anxiety or stress related diseases as shown by Malm et al., (2019) and Bell et al. (2019) who both found that it has the potential to reduce symptoms of depression and anxiety in adolescents. However, Participant 2 mentions taking part in PE “can cause undue stress and feelings of anxiety due to the pressure of performing a certain”.  
Secondly, PA has positive effects on academic performance and is good for MH, as it enhances cognition, according to Sattelmair & Ratey (2009), as the positives from partaking in PA is shown in the increased evidence around academic performance being enhanced. Also, Participant 1 mentioned that it “help[ed] with studying and getting better grades”. Ennis (2017) says transformative PE activity was better as it focused on participants’ cognitive decision making.
Thirdly, physical activity- there has been evidence showing the many positive outcomes it has on MH and well-being, and how these impact on individuals’ holistic health. Participant 1 says “I think by participating in PE it can encourage healthy behaviours” and Participant 2 mentions “Participating in PE is important for a healthy mind and body”. These benefits include psychosocial and personal development, as evidenced by Malm et al. (2019). Furthermore, this study found that there were positives to MH and wellbeing when taking part in physical activity as it helps towards anxiety, has a positive impact on the body and mind, increased social confidence and promoted a healthier lifestyle, which can continue into adulthood, all reinforced in Tudor et al.’s (2018) research.

Limitations of study
Additional participants would have allowed for more varied and in-depth responses in regard to some of the questions. This would potentially have broadened the discussion of wider themes, giving richer data and more detailed research outcomes. 

Conclusion
It is recommended that more UK-based research is conducted into the long-term impact of factors, including the environment, equipment, and peer and teacher attitudes, that could encourage positive changes in secondary school PE delivery and promote increased participation in PA adulthood. 
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Appendices
Appendix 1: Ethics form
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Kirsty Wilcox and Matthew campo

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	BSc Applied psychology 

	4
	Campus:
	 SA31 Trinity Saint David campus, Carmarthen


	5
	E-mail address:
	2114559@student.uwtsd.ac.uk 
2232395@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	447729484909
07419327713

	
	For students:

	7
	Student Number:
	

	8
	Programme of Study:
	BSc Psychology

	9
	Director of Studies/Supervisor:
	Dr Stuart Jones




SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Dr Stuart Jones 
	☒	



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	UWTSD Data Protection and Storage Protocol
	☒

	4
	BPS Code of Ethics and Conduct (July 2018)
	☒

	5
	BPS Code of Human Research Ethics (April 2021)
	☒

	6
	BPS Conducting Research with Human participants during covid-19
	☒

	7
	BPS Data Protection Regulation – Guidance for Researchers (2018)
	☒

	8
	BPS Ethics Guidance for Internet-mediated Research (June 2021)
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☒
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☒
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☒
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	The experiences and impact of engaging with PE classes in secondary education. 


	2
	Proposed start date:
	18/02/2023
	Proposed end date:
	18/02/2023

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
The purpose is to explore whether PE has had any impact on secondary school pupils on their mental health and wellbeing. Are the experiences positive or negative in taking part in PE and has this had any impact on their development physically, cognitively, and socially. There is evidence in the literature that changing the way students are taught by cognitive decision making and self-motivation can change their lives (Ennis, 2017) However, there is literature out there stating that PE has been on the decline over the years (Weedon et al., 2022) even though literature has shown positive outcome to mental health on children in secondary schools and having a healthy lifestyle when taking part in regular Physical education (Pascoe et al., 2020). There is evidence to show that also physical environments being drivers and enablers of change but mostly the one that is convincing is when the settings are united with other developments (Woolner , 2015)

(this box should expand as you type)

	4
	Research Question
The impact on adolescent mental health and wellbeing through engaging with Physical Education (PE) classes in secondary education

(this box should expand as you type)

	5
	Aims of Research Activity
The aim of this study is to see if there are negative or positives in taking part in PE on mental health and wellbeing and the impact it is having. 

(this box should expand as you type)

	6
	Objectives of Research Activity
Identify changes in Adolecents wellbeing through Physical education
Identify changes in mental health through Physical education
Understand the causes of negative effects towards Physical education and if environmental factors are having impact.


(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	In order to explore the potential links between Physical education approach to mental health and wellbeing, this will be a qualitative design. Using interviews which will take place on the university campus in private room. The date will be recorded on mobile device as well as written down on a computer and then a thematic analysis (Braun & Clarke, 2014) will be done to see if there are patterns and themes that link between PE and mental health and wellbeing we then will extract themes from the data we have collected from the interviews. Each question being asked is related to secondary school PE and mental health and wellbeing. 
(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Research activity will take place on the trinity saint David’s grounds in a private room. This has been pre-approved by Dr Stuart Jones
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.
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N/A
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	3
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	4
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If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
2 Adult participants (this box should expand as you type)

	11
	Who will the participants be?

	
BSC Applied Phycology students 



(this box should expand as you type)

	12
	How will you identify the participants?
	
Participants will be recruited in class and asked if anyone is happy to participate in the interviews.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
Risks to participants are low, however due to the nature of the topic (Mental health), some emotion may arise, though this is very unlikely.

(this box should expand as you type)
	How you will mitigate the risk to participants:

The interview will be conducted in an approved certified manner. The researcher will be polite and professional during the interview and will reassure the participant that there is no wrong or right answers. All data collected from the interview will be kept confidential and in line with UWTSD data protection and storage protocol. Any names or identifying information will also be changed to uphold anonymity during analysis. Both the participants will receive a detailed information sheet explaining the reason for the interview. The questions being asked will be structured in ways to not upset the individual so the use of wellbeing and not mental health. The participants will also be given informative information on who to contact (myself, dissertation supervisor) should any issues arise, in a debrief form following their interview. All collected data will be kept confidential and in line with UWTSD Data Protection and Storage Protocol, as well as any information which could identify the participant, or their child will be changed to uphold anonymity.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

In addition to this, the researcher may find themselves 
asked for information outside of their scope of knowledge 
as an undergraduate student.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

Prior to the commencement of data collection, the dissertation supervisor will sign off on all materials (consent, debrief, measures) if they are satisfied that adequate information has been provided for participants. In addition, contact details are provided on the consent and debrief for the supervisor and, either the participant or the researcher can contact the supervisor for clarification or to raise concerns. Interviews will only take place at pre-approved times and days, by lead and dissertation supervisor so that the university staff are aware when researcher is taking place.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Whilst this is an undergraduate individual dissertation research project and so contains no plans for wider dissemination beyond the university, should this be considered it will be through the dissertation supervisor or module lead who are conversant in university regulations regarding dissemination and media engagement. However there is the potential for researcher or participant conduct, should it be of a nature unbecoming of the UWTSD Student Code of Conduct, to behave in a way that may be a risk to the university

(this box should expand as you type)
	How you will mitigate the risk to the University:

All students in the academic discipline of Psychology are expected to adhere to the UWTSD Student Code of Conduct and all researchers and participants are provided with contact details for the supervisor, who is an experienced researcher and who has set out clear guidance for this study regarding ethical and code of conduct expectations.

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
As the research will be taking place within the university, there is a small risk to the ecosystem.


(this box should expand as you type)
	How you will mitigate the risk to environment:
The researcher will be respectful of the university environment and be mindful not to disrupt or cause damage to the area. The researcher will also ensure to follow the UWTSD procedures and guidelines for accessing the area.


(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Participants will be debriefed verbally after the interview has taken place and will outline the specifics of the study, how the data will be used and stored. A copy will be provided also this will contain the contact details of the researchers should they require more information following the study.


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
The university where the interviews is planned to be carried out will first be contacted to gain approval to conduct the research within their school and to agree a time for the observations to take place (Initial approval has already been obtained from the university). Once this has been agreed, information sheets explaining in detail what the interviews will involve and what the study is seeking to explore (including times and dates of interviews) will be sent. Additional assent will be obtained from the participants themselves. participants will be verbally informed of the study and the interview by the researcher. Those who are happy to be interviewed will be asked to tick a YES/NO box provided on a consent form.
All consent will follow the BPS ethical guidelines. Consent forms will be stored in a designated folder and kept separate from any collected data in order to uphold confidentiality in accordance with BPS ethics and UWTSD Data Protection and Storage Protocol.
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
. Only the researcher and researcher supervisor (if requested) will have access to the raw data. Information will be always kept confidential, only the researcher and required UWTSD staff members will have access to it. Data will be kept in an encrypted file on a private laptop as per UWTSD Research Data Management Policy and UWTSD Data Protection and Storage Protocol guidelines.

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	
	x

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐x
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	To see if physical education has positive impact on mental health


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☒
	☐

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Research will be shared with UWTSD academic staff. This will be in the form of a final written report 


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	BSC applied Phycology student (researcher) and Dr Stuart jones (supervisor)


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Stuart jones (supervisor)

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be both in paper form and electronic. Any paper form data collected will be stored in a private, locked cabinet by the researcher over the data collection period. Analysed data will be held electronically, in a password protected file on a private laptop. Consent forms will be kept separately to data at all times. All data (paper and electronic) will be passed to the researcher’s dissertation supervisor on completion and write up of the study. Data storage arrangements will all be in line with the universities data management policy.

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
Data will not be held in the UWTSD Research Data Repository at this stage of study

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	K. wilcox 
	Date:
2.3.23



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/









Appendix 3: Consent Forms
[image: Text

Description automatically generated] School of Psychology
Carmarthen Campus


Study Consent Form

I understand that this research study is being carried out by a 3rd year Psychology Student for their dissertation, and that taking part in this study will involve Interviewing two participants separately around the subject of Physical education in secondary school, and the impact it has on mental health and wellbeing on adolescence. 
This task will take approximately 10 minutes to complete. 
I understand that participation in this study is entirely voluntary and I am free to withdraw participation at any time without giving a reason.  I am aware that if I have concerns about the study I can discuss these concerns with the researcher or academic supervisor at any time during or after the study.
I understand that the information provided by me will be held confidentially, with a code assigned in place of my name. These data will be stored indefinitely in accordance with the Data Protection Act.
I also understand that at the end of the study I will be provided with a debrief form and the opportunity to discuss any issues with the researchers.

I, ___________________________________( NAME) consent to participate in the study conducted by Kirsty Wilcox, School of Psychology, University of Wales Trinity Saint David,  Carmarthen under the supervision of Stuart Jones

Participant Signature:________________________________________________
Date:___________________
Name and signature of researcher taking consent 
___Kirsty Wilcox K.Wilcox____________________________________________________________



Appendix 4: Debrief Sheet
[image: Text

Description automatically generated]      School of Psychology 
Carmarthen Campus
Carmarthen 


Study Debrief Sheet 
The impact on adolescent mental health and wellbeing through engaging with Physical Education (PE) classes in secondary education.


Thank you for taking part in the study.  

The aim of this study was to explore if taking part in Physical education in secondary schools had any impact on students mental health and wellbeing We specifically wanted to find out whether there was a certain theme from the answers given in the interview and if these themes are similar to the literature.


If you wish to withdraw your data from the study you must tell the researcher now.  After this point, all of your data will remain confidential/anonymous and we will not trace it back to you.


If taking part in this study has raised any questions please speak to the researchers on Kirsty Wilcox 2114559@student.uwtsd.ac.uk or contact the academic supervisor Stuart Jones S.A.Jones@uwtsd.ac.uk


Thank you once again for taking time to participate in this study.



Kirsty Wilcox

BSc Honours Applied Psychology 

University of Wales Trinity Saint David, Carmarthen 




Appendix 2: Interview questions
1. In what ways do you believe pupils can develop physically, cognitively, and socially through engaging in PE at secondary school? 
2. What impact do you think PE has on secondary pupils’ psychological and emotional wellbeing?
3. What other benefits do you believe secondary pupils gain from engaging in PE, for example, academic performance, fitness levels, eating habits, body positivity?
4. What factors do you believe cause pupils to disengage from PE?
5. What environmental elements do you believe negatively affect the teaching and learning of PE in secondary education?
6.  Do you think being athletic affects how you are graded in secondary school PE?
7. What about the way PE is structured in school do you think is flawed?
8. What are factors that you think causes pupils to engage more in PE?
9. Why do you think that the UK government make it mandatory for everyone in schools to participate in secondary PE?








Appendix 5: Interview Transcripts 
1. In what ways do you believe pupils can develop physically, cognitively, and socially through engaging in PE at secondary school? 
Participant 1: I think by participating in PE it can encourage healthy behaviours which will go into later life. Also, participating in a sport or some form of physical exercise is great for building your social confidence, which can help with anxiety and the feeling of isolation.
Participant 2: Participating in PE is important for a healthy mind and body, some students may only do physical activity during PE lessons and not as a routine part of their homelife, also physical activity can benefit if a student struggles in other subjects, they may feel relieved that they have found something they excel at.
2. What impact do you think PE has on secondary pupils’ psychological and emotional wellbeing?
Participant 1: Depending on the situation I think it differs. If you are good at sports and exercise it can have a very positive effect and be a pleasant experience, however, if you have a negative experience within PE it will impact the way you look at exercise and sport, affecting individuals mental health negatively – can cause undue stress and feelings of anxiety due to the pressure of performing a certain way in PE.
Participant 2: How a person feels about PE will depend on their individual perspective and experiences. It's important to remember that everyone has different strengths and weaknesses, and it's okay not to excel in every subject. Some people may feel embarrassed if they are weak at sports, others will be competitive and thrive at sport.
3. What other benefits do you believe secondary pupils gain from engaging in PE, for example, academic performance, fitness levels, eating habits, body positivity?
Participant 1: I think it encourages being healthy overall and can encourage great eating habits to stay on top of fitness which can improve body confidence, also, I think exercise can help clear the mind and help with studying and getting better grades.
Participant 2: If a person enjoyed PE classes in school, they are more likely to develop a lifelong interest in physical activity and exercise. This can lead to a healthier lifestyle, which can have numerous physical and mental health benefits, PE classes can be a social environment, and positive experiences in this setting can encourage a person to seek out social activities and form relationships in adulthood. 
4. What factors do you believe cause pupils to disengage from PE?
Participant 1: I think the staff do not support their pupils enough and favour the people who are much better at sports, and this will cause the ones who may not be as good to disengage. Also, peer pressure, when other children make fun of are watching it can cause them to disengage.
Participant 2: Embarrassment: In some cases, students may feel embarrassed if they are singled out, as well as developing at different stages of adolescence, body image for girls and boys can be difficult and shameful for some students.
5. What environmental elements do you believe negatively affect the teaching and learning of PE in secondary education?
Participant 1: Not having the right or enough equipment to provide students with the correct PE. Having a secure, clean and tidy place to do sport. 
Participant 2: Lack of proper facilities, such as inadequate gymnasiums or outdoor fields, can limit the types of activities that can be taught and learned in PE, and may also pose safety concerns. And limited resources, such as equipment and supplies, can limit the variety of activities that can be offered in PE and may also limit the ability of teachers to effectively teach and assess student learning

6.  Do you think being athletic affects how you are graded in secondary school PE?
Participant 1: Yes, I think it will be easier to gain grades as favouritism comes into play! 
Participant 2: Yes, I do! I think the more athletic students would be put into top grades in PE lessons and the non-physical student put into lower groups, which I found discriminating.
7. What about the way PE is structured in school do you think is flawed?
Participant 1: The flaw in PE in school is that it doesn’t give choice, some sports are only available to boys or girls or by how good you are.
Participant 2: More choice in activities should be offered, and mixed gender sports.
8. What are factors that you think causes pupils to engage more in PE?
Participant 1: Support by peers and the staff, incentives and choice.
Participant 2: Fun and interactive activities, inclusive and support from peers and staff.
9. Why do you think that the UK government make it mandatory for everyone in schools to participate in secondary PE?
Participant 1: I think they have made it mandatory to encourage health behaviours, to bring the obesity rate down across the UK and to get students to love being active as it promotes healthy lifestyles and positive mental health.
Participant 2: Having good experiences in physical education (PE) in school can have a positive impact on a person's adulthood, for mind and body.












Appendix 6: Coded transcript
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Appendix 7 Code with line numbers.


ECAP 5006		2114559



2

Encourages healthy behaviours. (1)
Positive impact on adulthood. (58)
Social confidence. (3)
Help with anxiety. (3)
Help with solitude. (4)
Participating in PE is important. (5)
Healthy body and mind. (5)
 physical activity only in school. (6)
Not a routine part of their homelife. (6-7)
Feeling of relief. (8)
Depending on situations it differs. (9)
Positive effects. (10)
Pleasant experiences. (10)
Negative outlook on exercise and sport. (11-12)
Having effects on mental health. (12)
Feeling pressured. (13)
Feelings of anxiety. (13)
Individual perspective. (15-16)
Everyone develops differently. (16-17)
Feeling of embarrassment. (18)
Weak at sports. (18)
Competitive. (18)
Thrive at sports. (19)
Encouragement towards eating habits. (20-21)
Stay on top of fitness. (21)
Better relationships with body image. (21)
Exercise helps towards studying and better grades. (22-23)
 lifelong interest in physical activities. (25)
Healthier lifestyle. (26)
Physical and mental health benefits. (26)
Positive to social environment. (27)
Seek out social activities. (28)
Positive relationships in adulthood. (28)
Not enough support. (29)
Favouritism among staff. (29-30)
Peer pressure. (31)
Bullying can cause disengagement. (31-32)
Embarrassment. (33)
Singled out. (34)
Negative body image. (35)
Shameful of themselves. (35)
Not right or enough equipment. (36)
Not having secure environment and structure. (37)
Not having clean and tidy place to do sports. (37)
Poor facilities to partake in PE. (38)
Limited resources. (40)
Safety concerns. (40)
Has negative impact on teachers teaching. (42)
Favouritism. (43)
Easier to gain grades. (43)
Discrimination among pupils. (45-47)
Poor choices in PE. (48)
Some sports are only gender specific. (49)
Available to specific skill level. (49)
Should be more activity choices. (50)
Support by peers and staff. (51-52)
Getting enjoyment from PE. (52)
Encourages better health behaviours. (54)
Obesity rate down. (55)
Positive mental health. (56)
Healthy lifestyles. (56)
Positive impact for mind and body. (58)
Appendix 8 Procedures


The participants undertook individual semi-structured interviews each with a separate interviewer. Interviews were carried out in a private room at the UWTSD Carmarthen campus. Responses were live recorded on a mobile phone, and later transcribed. The original recording was then deleted. Data were then combined and following Braun and Clarke’s (2015) Thematic Analysis: A Practical Guide to Research Methods, a thematic analysis carried out to extract common themes from the dialogues.
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rSpeckive

I 6 perspective and experiences. It's important to remember that everyone has different ~le.

2.,

NES
)
RN ~ | # strengths and weaknesses, and it's okay not to excel in every subject. Some people
l

N \510 | & may feel embarrassed if they are weak at sports, others will be competitive and
~

O .
S La\/’L c.k
19thrive at sport. ~ Feeduny of emlboorr, cshraie Y € aBnpdr Y We
Y & 5004 (s iy O 8) spork3(18) P(‘:%)

k\/J‘V‘ 3. What other benefits do you believe secondary pupils gain from

engaging in PE, for example, academic performance, fitness levels, \ v q«}é
o™
eating habits, body positivity? N 0Ny
Une? w,qﬁww&&
20 Participant 1: | think it encourages being healthy overall and can encourage great
21 eating habits to stay on top of fitness which can improve body confidence, also, |
7.2 think exercise can help clear the mind and help with studying and getting better
rades. . Py
Zs‘g«au ﬂf") ntop of l/\cw\f\\) ‘rx.“\’-(r (‘o,\ﬂJr wf\s\wf
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<4 Participant 2: If a person enjoyed PE classes in school, they are more likely to (2%3
25 develop a lifelong interest in physical activity and exercise. This can lead to a ,
26 healthier lifestyle, which can have numerous physical and mental health benefits, PE \\‘3’“ S
7% classes can be a social environment, and positive experiences in this setting can Qo" 6:)" :
715 encourage a person to seek out social activities and form relationships in adulthood. o d‘} A)

4. What factors do you believe cause pupils to disengage from PE?
Aseng onc 3/)

»C 29 Participant 1: | think the staff do not support their pupils enough and favour the
&

Jb% 30 people who are much better at sports, and this will cause the ones who may not be caneny staff

&‘ ?f 31 as good to disengage. Also, peer pressure, when other children make fun of are (29 — %)
‘i%“f) 33 watching it can cause them to disengage. Pu«z §> ;cs svie
C i %
33 Participant 2: Embarrassment: In some cases, students may feel embarrassed if €Mb“( coSH
3y they are singled out, as well as developing at different stages of adolescence, body 2?2

35 image for girls and boys can be difficult and shameful for some students.
: £
5\1\5&1“)‘. oY - Msmk\wc boo‘wj S\AMGU\\F (35) .
(3%) IMec e kAN S
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5. What environmental elements do you believe negatively affect the

L]

teaching and learning of PE in secondary education? X e lw\*‘ﬁw‘?‘f
r\o\r cocl< («sé)
3& Participant 1: Not having the right or enough equipment to provide students with the

. Ao
37 correct PE. Having a secure, clean and tidy place to do sport. Seeuc e envwoMmAa {3—‘:{3

Adeun ocd k) j~C ' end SreRCkNe
i U Spofh% -A’.t’/ 3‘;) : :

3% Participant 2: Lack of proper facilities, such as inadequate gymnasiums or outdoor N
3 9 fields, can limit the types of activities that can be taught and learned in PE, and may A; ok ‘ | RRvE
L 0also pose safety concerns. And limited resources, such as equipment and supplies, T Pof Yala

: e " :
Ul can limit the variety of activities that can be offered in PE and may also limit the ‘ (e;%‘)
Rability of teachers to effectively teach and assess student learning

Y E"’ Co :
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6. Do you think being athletic affects how you are graded in secondary ‘(‘
XAS™

school PE? Q\—ng\\' C%
L3 Participant 1: Yes, | think it will be easier to gain grades as favouritism comes into
URTE play! (:u:l)zo\s 1< B Ao Qf(kkk)

1S Participant 2: Yes, | do! | think the more athletic students would be put into top

& grades in PE lessons and the non-physical student put into lower groups, which |
|+ found discriminating.
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7. What about the way PE is structured in school do you think is flawed? poo«; SneeS
(=
Y% Participant 1: The flaw in PE in school is that it doesn’t give choice, some sports are . £ £
9 only available to boys or girls or by how good you are. | (w )
SO Participant 2: More choice in activities should be offered, and mixed gender sports.
=R Shoulch b2 mere. ockw e CN?‘“) 3o ;
8. What are factors that you think causes pupils to engage more in PE? Y %
S Participant 1: Support by peers and the staff, incentives and choice. supP (;ws
SQ~Participant 2: Fun and interactive activities, inclusive ar;d support from peers and (6\')01 )\{:F
staff. R v M She
o3 b e i»nwp e % v
. 9. Why do you think that the UK government make it mandatory for suppP ! @’ﬂ
O\f&i‘\a\ everyone in schools to participate in secondary PE? €r= Y
el k‘,{ 4]
(59) S & Participant 1: | think they have made it mandatory to encourage health behaviours, W)‘i‘bﬁ
35 to bring the obesity rate down across the UK and to get students to love being gctive
S& as it promotes healthy lifestyles and positive mental health. Posi+\ve ek (5 G)
57 Participant 2: Having good experiences in physical education (PE) in school can K.uﬁ\
S&have a positive impact on a person's adulthood, for mind and bodyé O \
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