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Section 1
[bookmark: _GoBack]Play Therapy United Kingdom (no date) describes play as “A physical or mental leisure activity that is undertaken purely for enjoyment or amusement and has no other objective” (Play Theory United Kingdom, no date). Play is referred to as self-directed when it is child lead. This means that the child does what they want to do without interruption from the adult unless necessary (Clare Caro, 2012).

Kid Sense (2019) discuss how social play is play that involves two or more people. This helps children to learn appropriate behaviour, communication and develop an understanding of others. Social play can be incorporated into other types of play. For example, children might use imaginative play and play house or they may use physical play by chasing each other. 

This can help children to understand how to understand body language and facial expressions. Developing social skills during childhood helps individuals to maintain relationships in the future and to develop strategies to be able to resolve any issues within them. It also helps a child to learn to empathise with other (Kid Sense, 2019).

Interacting with others also contributes to developing children’s emotional maturity and their individual ideas. Through interacting with other people in their early life it will encourage them to do so in adulthood (Kid Sense, 2019).

Role play is where a child acts out familiar scenarios or roles. For example, they may act out something they have seen such as what someone around them does. This type of play encourages children to take the lead which supports self-directed play (Meredith Cicerchia, no date).

This allows children to use vocabulary they have learnt from people around them which develops their language skills. Roleplay can also allow children to develop listening and negotiation skills if playing with others. The discussion of which roles each child will take on when working in groups supports language development. If children base their play upon a story they have read they are developing their language and reading skills (Council for the Curriculum, Examinations and Assessment, no date). When playing in this way with others it helps children to develop social skills. Vygotsky’s zone of proximal development theory suggests that social interaction has a positive effect on individuals learning. Children first learn from others and follow this by processing it to be able to understand what they have learnt (Blake, B and Pope, T, 2008). 

Deep play is a type in which children are exposed to risks. Examples of activities that fall under this category of play include using tools and lighting fires. Both of these activities are related to survival skills (Oxfordshire County Council, no date). 

Climbing and balancing both contribute positively to children’s physical development. They support the development of coordination, motor skills and their control over their own movement. Through jumping and climbing a child learns skills such as special awareness and understanding sequences. These benefit the child’s cognitive development. Physical activities also help children to decrease the risk of having medical conditions such as heart disease in the future. Deep play also supports social development. Through using objects children learn to share with each other. They also learn how to understand nonverbal communication such as body language and facial expressions (Archer, C and Siraj, I, 2015).This type of play can be self-directed as it enables the child to play independently and try new things. This links to Piaget’s theory which encourages hands on learning (Blake, B and Pope, T, 2008).

However it is important that adults carry out risk assessments beforehand and provide appropriate support. Risk assessments are used to identify hazards and risks within a setting. This can then be used to implement precautions or avoid something altogether (British Safety Council, 2019). The benefits must outweigh the potential hazards for the activity to be beneficial to the children.

The role of the adult is to facilitate play. This can be done by providing appropriate resources and areas for children to use. Adults can also provide support where needed. If invited, adults can participate in play. However, they must not join in if not asked to as this can alter the course of the child’s play. They can also provide emotional support and encouragement. For example, by telling them to try something again if they do not do it successfully the first time. They can also be a positive role model for the children to learn from. for example, by using tools correctly, children can adopt their methods instead of using them in a way that could be dangerous (Kylie Rymanowicz, 2015).

Section 2
Risk is any behaviour of which the outcomes are uncertain. (little 2006 cited in Tovey 2007). Risk is often viewed negatively due to its association with danger. However, there is a difference between risks and hazards. Hazards are the situations that could cause harm. Risk is the likelihood of encountering the hazard and being harmed. (London 1999 cited in Tovey, 2007)

Forrest schools provide children the opportunity to interact with outdoor environments and to encounter risks. Children also learn respect and trust. For example, in the forest school shown in this source there are no fences. However, the children know that they must wait for a practitioner to be with them before going to certain areas. This allows children to understand responsibility earlier (Special Broadcasting Service, 2016).

Risks allow children to develop the ability to evaluate risks and make decisions. In later life they will be more able to understand whether the benefits of a scenario outweigh the risk to determine if a any activity is beneficial to them. Children that do not encounter risks may find this more difficult to do in adult hood. Risk also pushes children’s boundaries which in turn extends their limits (Tovey, 2007). 

According to Dweck (2000, cited in Tovey, 2007) Children who encounter risks during childhood build resilience and confidence leading to them being more willing to try new things and take risks more often. This also helps them to accept failure and to continue taking risks despite of it.

Due to the uncertain outcomes of risky activities, they also have an emotional impact when the result is positive ( Hansen Sandseter, E B, 2010).

Section 3
Observation is defined as the act of watching something carefully (Cambridge Dictionary, no date). Observation takes place in early years settings such as schools to track individual’s development. The results are recorded which can be done in many different ways. Examples include time samples, check lists, environment maps and running written observations (West Sussex County Council, 2019). 

Observations give practitioners a view of each individuals development. They allow practitioners to know if children are developing appropriately for their age group. They also highlight areas in which children need extra support. Observations can also highlight any potential additional learning needs.

This is to benefit children’s development long term as practitioners know how to work with each learner what needs to be implemented to support them (Pennsylvania State University, no date). The findings of these observations can be passed on to other settings if needed.

Written observations are most commonly used. This is when a practitioner watches and individual child whilst they take part in self directed play and record everything they do. This is beneficial as all types of behaviour are recorded, meaning that a wider understanding of their development can be gathered from the finished observation. This results in a descriptive observation which provides context unlike other methods. However, constant writing can cause the observer to miss actions which may have provided more insight into their development. It is also possible for the observer to include abbreviations which could be difficult for others to interpret (Michigan State University, no date).

It is difficult to observe multiple children at once. Observing children one at a time is more effective however this is more time consuming.

Environmental factors can have an impact on the results of the observation. For example, a child may not act the same outdoors as they would indoors. Environment can have a negative or positive effect. Understanding where a child plays best is beneficial for them to show their potential.

Other children can also affect a child’s behaviour. A child may be withdrawn around others. Alternatively, a child may need others to interact with to show their full potential. If a child is uncomfortable in any way it can impact the behaviour that they display during the observation. 

Being observed could make a child uncomfortable. Knowing that they are being watched and assessed could cause them to become shy, withdrawn or upset. The child must be respected if they do not wish to be observed or if they are distressed. 

Section 4 
Observations provide proof of children’s individual skills and overall development. It also allows practitioners to understand if they are developing appropriately or if they need support (Foundation Phase, no date). 

Observations are more detailed when children are participating in self-directed play. This is caused by the childs view on the activity. If play is adult lead this limits the freedom that the child has to display certain behaviours. When viewing an activity as play children are more likely to try new things and display a wider range of actions than they would in a different setting. Feeling positively and unafraid of failure contribute to this. As the activity is self-directed there is no expected outcome meaning that children may feel more able to try new behaviour (Howard, K and McInnes, K, 2013). This allows practitioners to view more of each child’s potential. 

Children also feel in control when playing as they have the freedom to make their own choices regarding what they do and what the outcomes will be. Play provides children with a safe space to explore and interpret (Moyles, J, 2013).

By allowing a child to lead their play, an understanding of their interests can be interpreted. A child will use certain objects frequently if they interested in them. For example, a child may play with paint more than they play with blocks. However, there may be other motives behind the child doing so. They may play with certain objects because they have seen another child play with them. Providing a wide range of resources for children to use also provides a clearer view of each child’s interests. If there are limited resources a child may play with something due to there being a lack of choice rather than being interested in that activity specifically. It is also easy for the observer to misinterpret the circumstances behind a child’s behaviour through coming to conclusions. Assuming the reasons or emotions behind a child’s actions is not beneficial to an observation as there is no way to prove it. Any assumptions made could be wrong which would make the observation inaccurate (The Open University, no date).
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