 
Successful Futures marks a radical departure from the curriculum of the last century and provides an opportunity to build a new curriculum for Wales which is fit for the 21st Century and beyond.
Section 1: Literature survey
During the 1900s Wales were understandably proud of the standards of education within the country. The Welsh Intermediate Education Act of 1889 in part formed the basis of those high standards. However, it can actually be traced earlier than that. After the passing of John Forster's Education Act in 1870, compulsory elementary education in Britain had arrived. Never before in British history had education been offered to all children, regardless of their economic status, social standing or ability.
Implementing the terms of the Act took a long time – just getting children to attend school, would prove to be a challenge. In demanding times, children were often required to help provide income to the family. The understanding of the vital importance of an education was perhaps not widely recognised.
School boards were established, each of them with the responsibility of primary level education for all children. The school leaving age was set at 10 and no-one was to be exempt from school attendance. Truant schools were even set up in some areas to cater for those children who essentially had difficulty complying with that concept!
The Welsh Intermediate Education Act was passed on 12th August 1889, pre-dating similar legislation in England by twelve years. The intention was simple; the opening paragraph of the Act read: "The purpose of the Act is to make further provision for the intermediate and technical education of the inhabitants of Wales and the county of Monmouth."
Thus we can see it was recognised even as early as the 1880s, arguably before educational theorists began to formulate their thinking, that providing the right curriculum for the future work force of Wales was essential. Nothing is new! Donaldson (Successful Futures 2015) suggests that the current national curriculum no longer meets the needs of the children of Wales, and that a ‘new’ forward-looking curriculum needs to be formulated. When did we move away from the 1880s desire for this? Let’s examine what happened:
The 1880’s curriculum had originally been created to emphasise the technical and practical aspects of education – the children at the time were the ones who would become the engineers, surveyors, clerks and technicians. However, it didn’t necessarily work out as planned. Even though the intermediate schools did offer good quality technical education, many of them looked towards copying the curriculum of the long-established public schools. It was believed then that learning Latin was important and became common-place. This led to the beginnings of a content-driven curriculum.
This form of education did, however, have one major benefit – it helped provide Britain with a large supply of prospective teachers. For the majority of the 20th century English secondary schools were comprised of a large number of Welsh teachers, a clear product of the Welsh intermediate school system. Was the purpose of the late 19th / early 20th Century education purely to create teachers? 
So to begin with, attendance at school was voluntary and depended to a large extent on parents being able to afford their contribution or fee. But fortunately, by 1891 such education was being provided free of charge and the county schools continued to offer a valuable service. The 1944 Education Act brought a significant change with the  creation of grammar, secondary modern and technical schools.
The Welsh Intermediate Education Act may not have been perfect but it undoubtedly laid the foundation of revolutionising education. It allowed many boys and girls to gain access to an educational experience they would otherwise never have imagined possible. As such, it is something well worth celebrating.
The Education Reform Act 1988 saw the development of core and foundation subjects each with attainment targets and programmes of study – all of which underwent changes in future years but all effectively following the content-based curriculum.
Robin Alexander (2011) argues that much of the most recent influences on UK educational policy change has been a result of the UK’s comparison with international student achievement surveys such as TIMSS and PISA. Whist studies of these results and varying pedagogies in the ‘top performing countries’ can allow other countries to learn from their successes, it has actually led to ‘inappropriate transplanting of the policies’ and the ‘reconfiguring of entire national curricula’. He observes that the resulting changes in curricula respond less to national culture, values and needs of those countries in the desire to aspire to ‘world class’ educational systems. Having said that, the OECD report of 2014 marked a radical shift in the focus of education in the UK. It aimed to help Wales better understand the equity and quality of the Welsh school system. In 2011, because of significantly lower than average performance among 15-year-olds in the Programme for International Student Assessment (PISA), there was a need for large-scale school improvement reform and the introduction of a range of policies to improve the quality and equity of its school system.  In terms of a review, they drew upon a comprehensive range of data and research, supporting the credibility of their recommendations and policy options. They researched and analysed Welsh education policy, research and statistical information and conducted a review visit. As a result, the report identified the main strengths and challenges of the school system and provided recommendations and policy options:
1) ensuring that schools meet the learning needs of all their students; 
2) building the professional capital of schools; 
3) developing a coherent assessment and evaluation framework to promote improvement; 
4) defining a long-term education strategy that builds on a select number of core priorities, is adequately designed and resourced and has appropriate governance and support structures. 
In essence the OECD report concluded that “Without data, you are just another person within an opinion”. It was saying that that education systems felt unable to prove its quality and effectiveness without data and results driven measures. As a result, the Welsh Government commissioned a complete review By Professor Graham Donaldson, which has led to the production of ‘Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales’.
It can often be said that policymakers of every political persuasion need a quick fix to meet their challenges and promises; that quick fixes are implementing without much thought as to what makes a ‘world class’ education. I agree with this sentiment. Indeed, in my opinion, the changes in the Welsh curriculum that I have witnessed and been part of during my career of 26 years, have often relied upon cherry-picking ‘best practice’ observed in other countries through the, perhaps inappropriately named, Comenius project, particularly Finland. The Finnish system undoubtedly delivers excellent PISA results, but the national culture, values and needs of Finland are a whole lot different to the ones we have in Wales.  Alexander states ‘explicating the principles that underpin classroom practice, rather than copying national policies, can lead to genuine transformation’. Rather than cherry-picking the ‘nice’ bits, we need to assess what Wales needs and what pedagogies meet those needs for us.
Empirical evidence suggests that children and young people believe that it doesn’t matter if they study different things from their friends at school. They want lessons to be more relevant and engaging, more practical, fun and interactive, with more opportunities for experiences outside the classroom. Understandably, each different group involved in the review had their own issues to highlight and recommend as an important feature of the new curriculum. To address concerns around the lack of physical activity and the health of young people, it has been suggested to make P.E. a core subject; the Cwricwlwm Cymreig group suggests using the history and story of Wales as a foundation for the new curriculum rather than an add-on; The Arts in Education review group recommends using creativity as a core theme across all subject disciplines in both the primary and secondary phases.
Professor Donaldson’s 68 recommendations are supposed to mark a radical departure from the curriculum of the last century. However, I think the wording should be slightly different to that. The recommendations should mark a radical departure from how politicians have developed the Wales curriculum over the last century, as the theories of pedagogy and curriculum and the original ideals, I believe, have remained largely unchanged: the desire for a curriculum which prepares our young people for the world and particularly the society in which they will grow and develop.
The good practice which occurred in the special needs learning resource base in my setting provided learners with a rich curriculum of experiential learning completely tailored for their pupils. Learners had the opportunity to learn and develop their skills and then apply them in a varied range of activities and external visits. This provision was abandoned due to funding, among other political reasons. This goes against all pedagogical research and best practice examples.
There is a danger that a move from what has been a very prescriptive curriculum to a more fluid, dynamic and skills-focussed curriculum could lead to a huge amount of professional uncertainty. Irrespective of how the curriculum is designed and delivered, there is still a requirement for learners to demonstrate tangible and measurable progress. Assessment and professional accountability is going to be key to its success.
Yates and Collins (2010), cited in research from Priestley and Sinnema (2014), posed the question does a shift to a skills-based curriculum downgrade knowledge? They argue that the curricula of both New Zealand and Scotland lack coherence and give mixed messages about the importance of knowledge. 
Graham Donaldson maintains there should be a case for disciplinary knowledge throughout the curriculum. Successful Futures is trying to strike this balance between skills and knowledge. Each of the six Areas of Learning and Experience (AoLE) working parties are indeed deciding upon ‘What Matters?’ (Curriculum for Wales blog, February 2018) within their own disciplines. This is proving to be very difficult because who is actually empowered to make that decision? Thinking back to Young’s ‘entitlement for knowledge’, are all learners entitled to learn whatever interests them? Can that decision be made on behalf of others?
Studying subjects allows pupils to contextualise their learning and experiences and therefore allows them to generalise beyond it. Young states that children know what’s it’s like to live in their town by their experiences of living their daily lives. (Young 2011). Those experiences are not dependent upon them going to school. However, school knowledge extends their experience, putting their experiences into context and enabling them to generalise about it.
Young maintains there are ten things to remember (fig 1.):
	· Knowledge is worthwhile
· Schools teach what is needed to make sense and improve the world
· Shared and powerful knowledge is important
· Child need powerful knowledge to understand and interpret the world, otherwise they are dependent upon those who have knowledge
· Powerful knowledge is superior to daily life
· Enables children to grow into useful citizens
· Shared knowledge = shared understanding
· Should be available to all
· A teacher’s authority is given and valued by society
· Quality professionals are needed to achieve this.


										(fig. 1)
The process of ‘Teacher agency’, involving practitioners in the review and design of the new curriculum, has been promoted as good practice, but my concern of the existence of so many Pioneer Schools trialling different elements of the review is how effectively can their findings be cohesively fashioned together? With a varied curriculum between geographically and socially diverse regions in Wales, and indeed schools within regions, how can a curriculum be standardised? If learning is to be shaped by emerging personal, social and economic needs, are the key skills the same nationally? What concerns me is that Tyler Cowen’s book ‘Average is Over’ is quoted in the review. He maintains the concept of the ‘rise of genius machines’ and that we will produce two nations on one hand a fantastically successful nation (those working in the technologically dynamic sectors) and on the other, everyone else. Is there a danger the curriculum is to be designed or suited to the more able or more technological adept learners and that only they are worthy of achieving? Is being average not good enough? And what happens to those who are average? We already talk about striving to reduce the gender gap in performance, but are we now going to replace that with a new gap, one between those having technological aptitude and those that don’t?
The technological emphasis of the curriculum will also create its own issues. Most schools have hardware which is out-of-date or not fit for purpose. This will mean a huge financial challenge for schools.
The review process of Successful Futures also throws up inadequacies in its research process. 60 schools were approached in the gathering of evidence. In 2017 in Wales, there were 1,617 schools. Statistically 60 is hardly a scientific representative sample.
Teachers wanting more autonomy to make decisions is fine providing that ESTYN, school leadership teams and those making judgements take this into account. 
If assessment is to take into account everything the young person does in and out of school, there is an implication for parents, clubs etc to be part of the assessment process. How can this be effectively managed?
At this point, it is important to consider how ‘curriculum’ can be defined. Comenius, Alexander maintains, is the founder of modern pedagogy. His principles still hold great value today. His views on the education system sound very up-to-date. He believed education should be available for both boys and girls, regardless of income or position in society; education begins at home up to the age of six before formal schooling begins; teacher should be in the pupils’ mother tongue; adults should have access to lifelong learning. In terms of pedagogy, ‘…everything should be taught…that the understanding may be unlocked with one key.’ He believed that each day the work should expand on the work of yesterday. Pupils should ask questions openly, that way the whole class benefits.
Following on from Comenius, John Dewey in the 1930s believed in the concept of ‘learning by doing’. He theorised that learning should be relevant and practical, not just passive and theoretical. 
He believed in an interdisciplinary curriculum, or a curriculum that focuses on connecting multiple subjects. Successful Futures itself has AoLEs to encourage this interdisciplinary curriculum. 
The role of the teacher would be to serve more as a facilitator than an instructor. In Dewey's view, the teacher should observe the interest of the students, observe the directions they naturally take, and then serve as someone who helps develop problem-solving skills. This sits well in the Successful Futures four core purposes. If the new curriculum in Wales were to be based on the ideas of John Dewey, the role of the teacher is to deliver background content information, where students work in groups, with those groups exploring differing concepts within the content. These group tasks would involve conversation and lots of collaboration, working on projects, presentations or other differentiated techniques of evaluation. 
As proposed by Fullan and Hattie (2016), I believe that pupils who are fully active in the planning of and participation in activities set in a real-life context, convey a deeper understanding of their learning and also show a greater level of enjoyment in the classroom. Empowering teachers to remove the constraints of a content-laden curriculum and focus on the ways in which they teach creatively, Donaldson’s new curriculum recommendation could in fact rejuvenate teaching and indeed rejuvenate the love of learning.
The way the new Welsh curriculum is being researched, developed and fashioned is a positive move. There is a realisation of the importance of empowering current practitioners in the shaping of this curriculum. 
Mick Waters has recently observed that the link between pedagogy and curriculum is being explored in trials and pilots to build models to help the intended curriculum become the one that learners actually experience.
‘Most of all, young people should relish the opportunity for discovery and achievement that the curriculum offers to them.’ Mick Waters (2018)
 Developing a new Welsh curriculum has two key processes; first, create it and second, implement it. It is essential that the resulting Successful Futures curriculum is world class. How it is implemented will be the crux to its success.
Waters identifies the present belief in Wales of teachers as agents in the development of the curriculum is a positive model of development in Successful Futures. There is an apparent belief in the teaching profession. But curriculum production will be only part of the process; how it is implemented is crucial to its success. The Pioneers’ work in making sure the new curriculum becomes a reality that learners experience, is vital for the future of the country. Waters concludes that teachers should ‘embrace the complexity and enjoy the challenge’. This is an ideal desire, but I believe will also cause issues. Are current practitioners necessarily the best people to make important decisions about a curriculum? Is sufficient time being allocated for practitioners to study and critique theories of curriculum design? All teachers will have their own fixed views about what and how education should be delivered. But much of what they believe will be based upon their own experiences and not necessarily an overarching vision of what’s best. There will also be those practitioners who will not enjoy the challenge – not having the crutch of an established and well-worn curriculum on which to lean.
So how do these theories and pedagogies help to redesign a curriculum for Wales to prepare our learners for the future?
The world of the 21st century is different to how it was in the 1880s and so changes to that curriculum is long overdue. The Centre of Curriculum Redesign (CCR) claims the dimensions of education are: Knowledge, skills, character and meta-learning. It is how these are adapted and interwoven that is the important ingredient in designing a new, applicable, relevant and adaptable curriculum.
Again, the knowledge argument is raised, demanding that ‘tough choices’ need to be made about what areas are the most important for their focus. Modern disciplines such as technology and engineering, media, entrepreneurship and business, personal finance, wellness and social systems are increasingly crucial. There is also an argument that certain topic areas in Mathematics are more crucial eg, statistics, problem solving and probability should be included perhaps at the expense of more traditional areas of learning eg trigonometry. There is no doubt that it is the ‘interdisciplinarity’ between traditional and modern disciplines which is the crux to curriculum development. Learners making connections between concepts and therefore facilitating deeper learning.
The CCR has defined six essential character qualities: mindfulness, curiosity, courage, resilience, ethics and leadership. According to the article, this list of six essential qualities has been drawn from synthesising 32 frameworks, research and feedback from ‘more than 500 teachers’. Asking the staff in my school what qualities they believe our learners should leave Year 6 with, their answers are not different at all. Clearly, I don’t believe anybody would argue that these once perceived ‘soft-skills’, are not important. The difficulty is ensuring they are woven into a realistic curriculum, which is then assessed appropriately and sensitively.
Will a new curriculum for Wales actually be better? And if so, for whom?
Empirical evidence is suggesting that those involved in the teaching profession, those involved in business and learners themselves, all have the same desire: the chance to teach / learn / facilitate/ benefit from, learning opportunities which are relevant to the future. The chance to develop those skills once thought of as soft, but now considered by far the most important. Historically ‘academic’ learners have breezed through school and university indicating the system of education available suited their ability and style of learning. However, there are other types of learners who have hated school and achieved very little on paper in formal examinations. ‘Hands-on’ courses suit this style of learners much better – being judged by your talents and not regurgitated academic facts.
Kelly (1999) proposes that there are three models to be considered in curriculum development. The question I would raise is which model should best underpin ‘Successful Futures’?
Peters and Hirst (1966/1974) promoted content, structured around disciplines or subjects. This is all well and good, and for some practitioners provides the necessary crutch to rely on. Hence the 1988 National Curriculum became the tool and focus for a school’s curriculum development.
The second model of curriculum development is that of curriculum as a product. There is an implied linear progression of students. Learning is essentially a means to provide an outcome for assessment purposes. Kelly (1990) proposes there is a lack of grounding in the research, and yet England and Wales both adopted the ethos of this system in their National Curriculum. Dewey (1938), Kelly (1989) and Stenhouse (1975) have all claimed over a huge range of years that this type of curriculum goes against all studies of child development: too narrow in focus, too teacher-centred and insufficiently sensitive to complexities of learning and dynamics in the classroom. Tennant argues that it undervalues the importance of the learning process.
What about when learning occurs which cannot be measured? Is it valuable learning?
Curriculum as a process is the third model suggested by Kelly. Bruner (1960) and subsequently influenced Stenhouse (1975) are advocates of this approach. Enquiry should be open-ended and flexible, rather than pre-determined, so that potential for growth and developments would be maximised. Difficulties here arise as outcomes are unpredictable. This model is demanding on the teacher and can be difficult to implement. In certain circumstances, it could prove to be too demanding. Edwards (2007) claims that in many ways, education has become an ‘impossible practice’, where teacher development is constrained by assessment regimes and quality assurance mechanisms…including external inspections.
Looking at International models, we can begin to examine the positives and negatives of their curricula as examples to follow or use to avoid the pitfalls. Caution needs to be exercised though in considering national evidence. We need to ensure our curriculum is perfectly bespoke for us. Unlike the introduction of the Foundation Phase where good practice was cherry-picked from Finland with no consideration or evidence for the child’s progress and transition into Key Stage 2, it needs to be looked at as a complete and holistic approach. The abolition of Key Stages can therefore only be a positive move but has implications for planning and a careful examination of pedagogy. 
Scotland’s Curriculum for Excellence (CfE) was celebrated as a radical departure from its existing practices and definition of curriculum. Like Successful Futures, there is an emphasis on skills and competencies, pedagogical focuses and the view of teachers as ‘agents of change’. Priestley and Minty (2013) reviewed how teachers had made sense of their new curriculum. Their research was not based on a full representative sample of teachers in terms of gender, sector, role and specialism but nevertheless, I feel their results do emphasise significant common issues. They introduced the concepts of first order engagement where most teachers welcome CfE in principle; and second order engagement - how much teachers understand the implication of changes to their own practice. There seems to be a disparity between the two concepts. Whilst teachers agreed with the philosophy of CfE, there was more conflict in how it could be implemented effectively. Priestley and Minty’s research highlights the importance of finding ways to engage those teachers who find it hard to engage and also the importance of giving sufficient time for ‘sense-making’ and exploring pedagogic ideas. I believe Wales have taken on board lessons learned from Scotland to a certain extent, but the fundamental concerns and issues apparent from Priestley and Minty’s research will still exist in most Welsh schools.  The move from a prescriptive curriculum to one of ‘extreme wooliness’ I believe is how the new curriculum could still be perceived amongst current practitioners, without careful training and time being given. A crucial part of the process needs to be at the initial teacher training stage. 
In the example of British Columbia (BC), we can draw similarities and notable differences which are worth studying.
Successful Futures Four purposes:
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world , ready to be citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
BC purposes/core competencies:
· Communication
· Thinking
· Personal and social competency
· With Literacy and Numeracy throughout

Underneath the umbrella of the core competencies come the 3 equally weighted elements of the curriculum model: Content (detailing the essential topics and knowledge to be gained at each grade); Curricular competencies (the skills, strategies and processes students need to develop over time); and the ‘Big Ideas’ (what the students are expected to understand).
Knowledge acquisition has equal weighting with curricular competency and understanding the ‘big ideas’.
It seems that the BC model is closely following what we actually have now. Assessment is recognised as an important feature of the classroom every day, but so are National tests which again sound like what we have in place at the moment. Having a content-driven curriculum allows for a relatively straightforward assessment procedure which tests what knowledge can be remembered. There is very little in the documentation to say how the other elements of the curriculum model, namely Curricular competencies and the ‘Big Ideas’ are going to be assessed.
British Columbia appear to be falling into Kelly’s (1999) first referred-to model, where curriculum as content and education as transmission.
Young (2009) suggests that a key aspect of curriculum theory must begin from the learners’ ‘entitlement’ to knowledge. He argues that entitlement changes generationally, where we build on previous knowledge and create knew knowledge. Because of this ever-changing focus of knowledge, the curriculum designers have a difficult task pinning a curriculum on a knowledge base. Having considered Young’s view, I would question what a learners’ entitlement to knowledge is. Who is able to put conditions on entitlement? There has been a huge expansion of new knowledge and educational opportunities, but it has not necessarily led to education for all. It is clear that the content of knowledge changes and refines over time, but I believe it the task of the new curriculum and of us as facilitators to encourage ‘education for all’. We are at a key point in time to shape the new curriculum and to heed the mistakes of the past.
Young’s study highlights two main points. The first, based on research from Rousseau and Dewey, focuses on the learners being freed from the constraints of endorsing the sacred and traditions of the past so that their natural potential will be realised. There is a school of thought with knowledge that the more we know, the more we are aware of how little we know. Teachers are a pedagogic authority. However, not everything is known about pedagogy!
Alexander’s definition of pedagogy is one that is grounded in reflective practice;
‘...the act of teaching together with its attendant discourse of educational
theories, values, evidence and justifications. It is what one needs to know,
and the skills one needs to command, in order to make and justify the many
different kinds of decision of which teaching is constituted’. Alexander (2008)

Secondly, Young states we should put trust in the capacity of our learners. He argues that there is a misplaced assumption of the potential of digital technology to enhance learning. ‘Can unfettered access to all this information and knowledge actually promote real learning?’ This is an argument to be carefully considered in the new Welsh curriculum, where the Digital Competence Framework (DCF) forms a substantial element of the new curriculum; to be carefully inter-woven throughout all learning opportunities. 
Curriculum theory, I believe, needs to go beyond the two models of freedom from constraints of traditions and the reliance on digital technologies. It needs to identify constraints which limit curriculum choices and explore the pedagogical implications of them. Teaching depends on both the knowledge teachers have themselves; knowledge about individual learners and how they learn; and knowledge about what they require the learners to do. How much knowledge of pedagogy do teachers actually have? The new Professional Standards proposed by Donaldson reassuringly highlights the need for teachers to take ownership in developing their professional knowledge. 
ESTYN the inspection body in Wales, in a Tweet from 19th December 2017, recognises the importance of contextualised outdoor learning. Meaningful lessons linked to skills need to be taught using well-deployed staff. well organised classrooms and a lack of desk time. They have recommended that schools ensure a balance between skills and knowledge and understanding of subject content; make better use of the school’s locality; ensure Foundation Phase (FP) learning in Year 1 and Year 2 is balanced between experiential learning and formal teaching; plan regular opportunities for all pupils in the FP to apply their literacy and numeracy skills in enhanced and continuous provision area, both indoors and outdoors; and that Welsh Government should make sure all schools understand the pedagogy of active and experiential learning when developing a new curriculum for Wales.
This final recommendation I believe is the crux to the whole change needed in Wales. Teachers need to understand the pedagogy of what they do and why they do it.
Having considered the views of educational theorists over the last 130 years, it seems to me a very simple solution. The beginnings of formal education seemed to understand that education needs to be as of Kelly’s process model. Base the curriculum around what the learners need for the situations and societies they are in. Learning holistically in real-life situations so that learning occurs creatively across subject boundaries. These ideals are mirrored in Successful Futures. From the 1880s to 2018…Wales has seen 130+ years of ‘progress’ and yet education has not progressed. Huge changes have occurred technologically and socially and yet the fundamental core of what is important in education hasn’t changed much at all. We need to take heed from the mistakes of the past; take heed from what educationalists have been saying since Dewey in the 1930s and develop a curriculum not based on man-made attainments, but a curriculum which encourages aspirations of all, unlocks teacher and learner creativity and avoids the predictable, limited and uncreative classrooms. 
The history of education in Britain has suffered from political amnesia…have Wales taken heed?
Section 2: Contextual study
In looking forward to the future development of a curriculum which is relevant to the needs of the learners in Wales in general and in particular, the ones in my own setting, I have found undertaking learning visits to other schools invaluable.
School A is a relatively small English primary school in a rural setting. The ‘curriculum’ they have adopted has been continuously developed since 2007. The Headteacher has a very definite vision and passion for his school and will only adopt new approaches once he has read around the pedagogical research associated with that new approach.
Their curriculum is based around a topic approach where most learning occurs. There are mixed classes from reception to Year 6, with a straight Year 6 class also. Their curriculum is based around a topic approach where most learning occurs. 
The practice was very much centred around ‘The School A Curriculum’, which is specific to the school and forms the basis of everything they plan, teach and learn. The Head teacher believes strongly that subject and specific subject knowledge should not be the starting point for curriculum development. From observations, it was clear the learners were confident in group work, each pupil adopting a specific role within the group. As Dewey advocates, there was lots of conversation and collaboration and all pupils were on-task. They were given opportunities to present their work in a variety of ways which were decided by the pupils themselves.
The practice is similar to the emphasis being placed on the four purposes. I see the four purposes as becoming the ‘heart’ of a school’s curriculum. It will be important for schools to examine these 4 purposes closely and see how they will prioritise them in their own setting.
The Head is very set on the fact that subject and specific subject knowledge should not be the starting point for curriculum development.
In my setting, we need to establish what is ‘our curriculum’ and centre planning, teaching and learning around that. These ideas need to incorporate Donaldson’s Four Purposes, and those four purposes need to be examined in our own context.
I liked the topic approach adopted in the school, where planning starts with how teaching and learning will reflect the school curriculum and National Curriculum is slotted in where appropriate. Most of the activities delivered are linked to real life contexts. Also, there is an excellent community focus where the school engages with businesses locally to provide that rich context. I believe this is an area my school can develop.
School B is a secondary school on the outskirts of a city with learners from a mixed catchment in terms of socio-economic backgrounds. Their approach to introducing SF is to have ‘Futures Weeks’ which moves away from the usual timetable. The aim of these weeks is to provide cross-curricular learning opportunities so the learners can apply their skills and knowledge across a range of activities under the heading of a common theme for the week. I observed lower ability Year 7 classes. I was not wholly convinced of the transfer of skills in the variety of activities I saw. 
In my opinion, one week is not sufficient to apply skills in ‘real’ contexts for the experiences to be meaningful and consolidated. I believe learning has to be fully integrated throughout the week, every week for it to be deeply embedded.
School C is a large primary school in West Wales. 
The Visible Learning development model used in the school is based upon the principles developed by John Hattie’s research of 2011.
Pupils take ownership of their own learning. The school has a tracking system of a skills continuum and learning ladders booklets, and the children can track their own progress.  They know what to do when they come across something they don’t know and have strategies to progress with their learning.  Pupils seek feedback and respond to it, and more importantly they give feedback to staff about their teaching!  
Pupils are well versed and use a range of meta-cognitive strategies developed through a shared language of learning. The school promotes a growth mindset and a desire to succeed though cooperative learning and all learners appear to understand and subscribe to these strategies. In fact, all staff were wholly supportive and enthusiastic.
Through the concept of Visible Learning, they children are challenged to use a ‘learning pit’ when they find the learning difficult and challenging. From placing themselves in ‘the pit’, the children work on strategies and skills to assist in their learning to achieve their learning intention and success criteria. 
This type of school curriculum design does relate to elements of Successful Futures. It creates an atmosphere which develops ambitious and capable learners, encourages enterprising and creative learning, develops confidence and promotes an ethical and informed attitude to learning. 
I can see how the pedagogy of visible learning can link well with Successful Futures, although my concern is that we can become consumed with how we learn, where we need to go next and how we are going to get there. I believe there is a danger the love of learning could be lost in the process of knowing exactly how we learn. There needs to be a balance. Schools have historically looked for the quick wins or the magic wand to ensure their learners are successful. The design of each school’s ‘school curriculum’ needs to look beyond the quick wins and trendy ideas, and instead needs to develop a love of learning. 
School D is a secondary co-ed school on the outskirts of a Welsh city. Curriculum redesign began before Successful Futures! The main feature which came out of discussions on the school was that money and therefore time has been invested in developing their bespoke curriculum. The understanding which has emerged is that the success of implementing a new curriculum fit for the 21st century, is a shift in the pedagogy.
School D is a good illustration of potential issues which will arise. The development of an integrated, inter-disciplinary curriculum in Year 7 has been achieved, but not without its problems. Rather than embracing the complexity, working out how to mesh together a secondary curriculum of discrete subjects has produced complex issues which are hard to address. Teachers have been teaching ‘their’ subject and never the twain shall meet. It was only when the teachers were given time to plan together that the realisation came that the one thing which was necessary was a pedagogical change. Once staff understood this, integrating subjects through a topic approach became much easier. Instead of the learners being hauled through a content-heavy curriculum, they are provided with rich learning opportunities. 
Year 7 and 8 have a curriculum based around the 6 AoLEs, whereby topics are explored, giving learners the ability to choose their direction. Teachers of each discipline within each AoLE were given time to reflect and plan on what skills overlap their subjects. This has allowed the school to develop a completely integrated curriculum which they are looking at rolling into Year 9 from September 2018. To allow the learners the opportunity to prepare themselves for their ‘options’, time will be built into the curriculum for them to explore an ‘option’ block; a topic featuring new skills not otherwise covered.
The other key to the school’s success I believe lies in the evaluation of their practice termly and annually. This is so important as fine tuning can occur. The flexibility of topics is hugely important to keep learning interesting and relevant.
This school is a secondary school, but I was excited to see quite a primary-style approach to integrating traditional subjects into topics. It highlights the huge importance of developing transition links particularly between KS2 and KS3 to provide the continuity of skills and knowledge and to avoid duplication. It also raises the issue in the case of School D of Year 9 and beyond – how they can provide opportunities for their learners to be able to specialise in traditional disciplines.
School E is a secondary single-gender school setting in a Valleys community. The Head teacher, together with the staff, have begun to create a learning environment conducive to the new Wales curriculum. Year 7 is led by a primary practitioner and the pupils are taught through projects which allow an interdisciplinary mix in line with Donaldson’s ‘Areas of Learning and Experience’.
As a primary practitioner, the observations I have made in the secondary phases have been very valuable. It raises so many challenges, but also through challenge comes opportunities. In my setting it raises questions over cluster working and transition from Key Stage 2 to 3. There will need to be huge shifts in how schools work together in order to provide similar opportunities for our young people to make that transition smooth without wasting time through repetition or creating gaps in learning. 
In conclusion, it is possible to highlight common features of good practice and potential challenges.
Common features of good practice:
· Designed by practitioners;
· Decided upon by discussion from stakeholders;
· Money and time invested in the planning phase;
· Complete ownership by all facilitators;
· Leadership prepared to take a well-planned, researched and thought-out ‘risk’;
· Identifying what is important in each setting and aligning it with the ‘four purposes’;
· Less emphasis on knowledge, greater emphasis on skills and commonality of skills between disciplines;
· Use of the community – to provide a real context for learning;
· Flexibility of topics allowing for the learning to be relevant, up-to-date and appealing to the learners.
Common challenges:	
· moving away from traditional disciplines and the feeling of teachers losing skills or ‘ownership’ of what they teach. Out of their comfort zone;
· careful planning needed to prevent duplication so that all skills are covered and to ensure no gaps develop in learning;
· cluster and transition work will be essential;
An integrated curriculum could provide challenges and opportunities. Whilst some practitioners (mainly secondary colleagues) may consider a move to an integrated curriculum will de-skill them, I believe it will actually lead practitioners to learn new skills. New skills will be developed in teachers as well as our learners…those of collaboration, problem solving and most certainly resilience. A curriculum for all!
Section 3: The reality of implementing ‘Successful Futures’ in my setting.
Having conducted learning visits and listened to feedback from a variety of diverse settings I was tasked with feeding back to the staff in my setting during a training day. I followed the example of School A, by asking the staff what they considered were the important things we would like all our learners to leave Year 6 with. Just like School A, not one person mentioned any academic achievement, favouring those skills and attitudes once perceived as ‘soft skills’, but increasingly being recognised as most important of all: collaboration, cooperation, problem solving, good communication, resilient.
Report to Governors
The curriculum in Wales in undergoing a radical review and heralds major changes in delivery and structure of our education system. This change comes as a result of a major shakeup following the OECD report of 2014, and as a result the Welsh Government commissioned Professor Graham Donaldson to undertake a review of the Welsh Curriculum as it stands and to develop recommendations for the future curriculum design.
As stakeholders, it is important we invest time now to develop our school’s curriculum; deciding what’s important in our setting and community; maximising the use of staff skills and getting everyone to be involved and have ownership of the new curriculum.
So, it is important to ascertain how this applies to Deri View. We need to consider What skills our pupils need to develop for our community as well as prepare them for their future. As a school with a higher than average Free School Meal Index, we need to provide opportunities for our learners to pupils break the cycle and acquire the confidence and skills to work towards their potential. At present we have implemented the Digital Competence framework (DCF). The emphasis of providing opportunities for our learners to develop their digital skills is becoming well-embedded in our curriculum. We also plan lessons using the Literacy and Numeracy Framework (LNF) to provide contextualised learning throughout topic work. These develop the use of literacy and numeracy skills in real-life situations, encouraging learners to collaborate and problem solve.
As part of this process, I have asked all staff in school for their opinions, as the only way we can move forward as a school is to have a joint vision of how ‘Successful Futures’ will work in our setting. On the whole, the staff are excited by the changes proposed and what that means for our future curriculum development. Again, I think of the learning visit of School A which highlighted the importance of developing a school curriculum of which the ‘National Curriculum’ is just a part. Table 2 (in the appendix) highlights the concerns, issues and hopes Successful Futures raises in our setting. 
After considering all I’ve read about curriculum development, pedagogical thinking and from my observations in other settings, I have developed the following ‘Force Field Analysis’ which is in part, relevant to all schools in Wales but has a specific focus for my setting.
	
					
Factors for change					For resisting change
	
	
	Pisa shock

	
	
	Implementing ‘Successful Futures’ in Deri View.

	
	
	
	Fears of the unknown

	

	
	New curriculum

	
	
	
	
	Time necessary for staff training and sufficient planning time

	
	
	
	

	
	
	Preparation for the future

	
	
	
	Cost of training in terms of money and time

	
	
	
	

	
	Involvement of the community

	
	
	
	
	Motivating tired and unenthusiastic staff

	
	
	
	

	Emphasis on competencies and values

	
	
	
	
	
	Existing commitments to KS3 in terms of transition / cluster

	
	
	
	

	
	Professional involvement in new curriculum design

	
	
	
	
	
	
	Potential volatile and uncertain future

	
	



	5
	4
	3
	2
	1
	
	1
	2
	3
	4
	5


5 (most important)			1 	1 (least important)			5
Total = 30                                                             Total = 26
Having examined Force Field analyses produced by the trust groups in our study, there are common themes with forces for change and those forces resisting change.
Summary of main findings from Force field analyses:
Reasons for change:
· Historical inertia
· PISA shock
· Need to prepare for the 21st century
Forces resisting change:
· Unmotivated professionals
· Time needed to train up staff and provided for planning
· Fear of the unknown
· Fear of accountability pressures
On the final point of accountability, and possibly a reassuring one in a recent ‘Curriculum for Wales’ blog – ‘Encouraging Innovation through inspection in support of curriculum reform’, it states: 
‘With all the changes currently happening in Welsh education, it’s important to reassure teachers and other stakeholders that there is common understanding across the system. Estyn fully supports curriculum reform, working together with schools, the Welsh Government, regional consortia, and other partners to the same end.’
Therefore, in our setting, the changes which need to occur to ensure a successful implementation of Successful Futures are as follows:
· A comprehensive method of tracking pupils’ skills and building in sufficient progression and continuity challenges;
·  Staff training in what implementing Successful Futures actually means; 
· TIME to plan together and develop a cohesive curriculum which is our school’s curriculum – suitable for our catchment, pupils and all stakeholders;
· development of a more fluid and creative curriculum;
· Informal lesson observations – drop in and look sessions maybe more favourable than high profile lesson observations would also check the accountability box;
· There needs to be a confidence to think creatively – the Welsh Government need to have faith in our professionalism;
· Commitment from the school is needed to transform, persevere and empower the aspiration of change.

The resistant factors can be overcome and I suggest the following recommendations to be taken into consideration:
· A comprehensive amount of staff training devoted to how to develop our curriculum – stakeholders present where possible;
· Working parties set up for the Areas of Learning and Experiences – but cross group working is essential to avoid duplication of tasks; 
· Common tasks/skills to be mapped termly. These skills need to be generic so they would essential apply across a range of topics. Start with the skills mapped – highlighting those which are non-negotiable; leading to a manageable tracking and coverage system needs to be developed across year groups and for individual pupils;
· Allow staff free reign to develop curriculum in their way – avoid constraining schemes of work and planning sheets completed in an over-detailed, unnecessary manner;
· Develop comprehensive transition with KHS – Year 6 - Year 7 projects to provide continuity and progression; 
· Reassurance for staff and transparency of process essential throughout the forthcoming proposal of moving school sites. Working with secondary colleagues now to develop a sound, common curriculum in readiness.

In conclusion I believe the way education is currently being reviewed, analysed and developed the future is exciting. We want Wales to have an enviable and successful education system – one which meets the needs of all learners and allows our young people to develop into ambitious and capable learners. One which is indeed world class. Working together is the way to create those ‘Successful Futures’.
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