What is reflection? 
Walker (2013), states that reflection helps turn experiences into learning opportunities. Reflection is the conscious practise of thinking back on experiences, acts, or events to obtain insights and understanding. It entails analysing and evaluating what occurred, investigating the causes, and examining the consequences on oneself and others.
Reflection can assist practitioners in assessing their work during the day to see what was affected and what may not have been as effective; as a result, they can see what needs to be changed and learn from the mistakes that may have occurred throughout their practise that day. 
Reflection in early years practice supports the development, knowledge, and growth of the professional’s work, and identity in the workplace and can contribute to the overall development of the early years setting according to Rocissano and Tarricone (2019). 
Coffey, (2020) states that Schon introduced two types of reflection in 1983. Reflection-on-action and Reflection-in action. Jarvis (2017) states that reflection on action is reflecting after the action or event has taken place, reviewing, analysing, and evaluating how the process went and the planning beforehand. By doing this it helps identify what worked and what did not work by evaluating how others reacted to the event or activity. 
Reflecting in action is when reflection takes place during the action or event is taking place. Thinking in action is thinking in the processes, the practitioner during this time will be assessing the action or the event as it is being conducted and thinking about what is going well or what can be changed at that specific time. 
The importance of reflection as a professional practitioner 
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Reflective theory- Schon theory
 Ferguson (2017) states that Schon’s reflection theory from 1983 highlights the role of reflection on education and practice and that practitioners frequently do it instinctively. Furthermore, this new understanding can assist practitioners in improving their practise and becoming more skilled at what they do. Ramage (2018) goes on to say that this is what practitioners frequently do instinctively. Furthermore, this new understanding can assist practitioners in improving their practise and becoming more skilled at what they do. Finlay and Linda (2008) states that Schons reasoning is due to professionals, increasing their expert levels in their practice allowing them to develop the skills needed to be able to monitor and adapt to their practice at the same time, however, John (2017) implies that Schons theory also points out that reflective practise is also important for practitioners' emotional resilience and well-being. Practitioners can digest difficult events, manage stress, and maintain a healthy work-life balance by reflecting on their experiences. Reflection allows practitioners to express and address their emotions, which improves their general well-being as well as satisfaction with their work. 
The practise of reflection promotes practitioners to think about their personal preconceptions, opinions, and limitations to increase awareness of themselves. Professionals can discover their abilities and shortcomings through introspection, permitting them to concentrate on their own development and growth. This self-awareness helps practitioners to have a greater awareness of their profession as a whole and make educated decisions about their continuing learning and progress (Schön, 1983). Scott (2014) gives advantages and disadvantages that practitioners may encounter in more of a practical setting. This can transfer across to the early years setting, where the practitioner’s interaction with the child tends to be more activity-based, as the child does not have the level on language or people skills to learn. Regarding reflection in the event or activity, the advantages could be that it can spark further, more meaningful reflection-on-action, and you are more able to find solutions with ‘live’ issues right there and then and make immediate alterations until a solution is found. For the skills of the practitioner, it can improve their ability ‘to think on their feet.’ By putting the doing into action straight. There are many more advantages that will be more particular to the individual situation.




How can reflective practice be applied to early years professional practice?
Reflection is a vital skill for practitioners in the early years setting, whether it is for their own personal growth or to record the growth and development of a child in their setting. 
According to Hanson and Appleby (2016) When you work in a caring profession, it is impossible to avoid the term "reflective practise" or "practitioner," especially when it is an essential method for practising and related to the improvement in quality of care.
Kelly (2015) states that reflection is important in early years settings to be able to challenge both the practitioner and children. Using the theory of reflective practice during the activity continually challenges the practitioners and ensures that they have the ability to develop new activities, making them more challenging for children. Without reflective practise the children will find the same activities too easy. It also allows the practitioners to assess what children will need in order to challenge them for the next activity. This helps the child’s development and growth and also helps the practitioners to increase their planning skills.
Reed and Canning (2010) states that without reflection in practice, there are fewer opportunities for improvement of knowledge, new initiative and to respond to change within the setting. It also states that reflection is important in the early years, it has created new initiatives, development, policies, and practices, and these have to be thought out, tested, and evaluated for them to be correct. Reed and Canning 2010 also states that reflection is not only about developing on what they know but about finding their own voice within the process. 
  


Reflective models -Gibbs
Gibbs (1988) Reflective Cycle is a popular method of reflection model in a variety of sectors, including education, healthcare, and social sciences. It gives an organised setting for people to review what they have experienced, analyse their emotions and ideas, and produce insights and action plans for future growth. The idea of this model is to systematise reflections and isolate feelings. The various stages usually help to slow down our thought processes so that we do not jump to conclusions too quickly.
Brown (No date) propose that the reflective model according to Gibbs (1988) is based on several stages. The serval stages allow a practitioner to get a deeper understanding and evaluation in their reflection. This will allow the practitioners to get a more accurate reflection and over all evaluation increasing the rate of development for the practitioner’s skills. Gibbs suggests the following stages: description, feelings, evaluation, analysis, conclusions, and action plan. Jasper (2009) describes the six stages:
Description: This step entails offering a detailed narrative of the event or experience on which they are reflecting. It contains objective facts and information about what occurred. Practitioners can detect repeating patterns or trends in their experiences by providing a detailed account. This can be useful in identifying parallels and differences between situations, which can help shape future actions and decisions. (Moon 2004) Feelings: This is where one can explore emotions, thoughts, and reactions to the experience. They can think about how the occurrence made them feel and why they reacted the way they did. Evaluation: At this step, you critically analyse the overall experience's beneficial and bad features. One can examine the results, evaluate one's own performance, and consider the advantages and disadvantages of the activities. Deeper thought and study of the experience: Investigate the root causes and effects. Summary: Draw inferences from your investigation, create connections to existing information, and evaluate the encounter's worth. Action strategy: Create a strategy for future improvement that includes specific steps or modifications according to your observations. (Jasper 2009)

Disadvantages can be, that it can be affected by memory error, if no independent record or notes are kept. From a practitioner perspective this could be affected by their own bias. By the same note they could forget some of the activity details. The advantages will always outweigh the disadvantages and being reflective on any level will always improve the persons involved.



Reflection models- Kolb’s 
From the perspective of Kolb's theory, reflection is directly related to the process of the learning phase known as Reflective Observation. Individuals reflect on their observations and analyse their opinions, feelings, and behaviours during a particular event after finishing it. This method of introspection assists individuals in developing a greater awareness of their own feelings, the circumstance, and what comes next, resulting in improved education and development as individuals (Kolb, 1984).
While there have been few contemporary references to Kolb's meditation theory, the broader concept of reflection as a helpful tool for learning, and professional growth is generally accepted in the literature. Many educational and professional development resources assess the value of reflection in a variety of sectors, including education, healthcare, and administration. Kolb’s theory was created in 1984 according to McLeod (2023) stating that the theory works in four stages. According to Kolb, the process of learning entails the gaining knowledge of abstract notions that can be used in a variety of settings. New occasions, according to Kolb's hypothesis, offer motivation for the formation of fresh ideas. Kolb’s reflective cycle is used by many to improve performance. The cycle consists of four stages. These are called: 
· Concrete Experience- Practitioners are exposed to real-world circumstances or participate in hands-on experiences related to their occupation. This stage allows practitioners to actively engage in practical scenarios and get direct experience.
· Reflective Observation- Following the concrete experience, practitioners take time to reflect on what occurred. They analyse the issue critically, and pay attention to their own thoughts, feelings, and behaviours, along with the views of others involved. Observation through reflection assists practitioners in gaining insights, identifying patterns, and connecting theory and practise.
· Abstract Conceptualization- Now, individuals engage in introspection and cognition. They use their thoughts and observations to create conceptual frameworks, theories, or models that assist them in comprehending and analysing the situation. The abstraction of concepts enables practitioners to combine fresh information with current knowledge, fostering greater understanding.
· Active Experimentation- In the last level, practitioners actively practise their theories and ideas in practical situations. In accordance with their findings, they put fresh methods, solutions, or approaches to the test. Experimentation during practise enables professionals to get realistic input, assess the efficacy of their suggestions, and improve their practise. (McLeod 2023)
Practitioners can continuously enhance their professional practise by actively participating in this reflective learning cycle. The cycle encourages them to learn from their mistakes, analyse their choices seriously, and adjust their strategies based on fresh information. It also encourages a cycle of continual advancement and education, which promotes continued growth in one's career. (Kolb 1984)
The four stages allow practitioners to get a good reflection while not taking too much time off the planning or work they also need to do, whereas Gibbs has more stages taking more time out of the practice or practitioners planning on how to improve. Gibbs would provide a practitioner with a bigger idea of how to improve for the next time, this will give the practitioners a better chance to expand their knowledge further. In my opinion Kolb’s reflection cycle is best for practitioners as it still allows room for improvement but also does not take up too much time and this can also be applied to in-action reflection. 


In conclusion, reflection in professional practise is a strong tool for providers to critically review their experiences, learn from them, and improve their practise consistently. It allows practitioners to gain a better awareness of one another, their behaviours, and their professional setting, resulting in improved decisions, higher efficacy, and personal and professional growth.
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