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A qualitative report using thematic analysis on teaching assistants' experiences working with children with ADHD
Abstract
Attention‑Deficit/Hyperactivity Disorder (ADHD)is a comman neurodevelopment condition that can impact a child’s learning, behaviour and social interactions in school settings. Teaching assistants (TA) are an important part of supporting children with ADHD. This study aims to investigate how TAs see their role and facilities them and what hinders them in the job. Qualitative research was used and using a semi-structured interviews with 6 TAs within the ages between 22 and 48 years old. Three main themes were identified in this study.
Introduction/ literature review
Attention‑Deficit/Hyperactivity Disorder (ADHD) is among the most frequently diagnosed neurodevelopmental conditions in childhood and is characterised by patterns of inattention, hyperactivity, and impulsivity that get in the way of their learning and social functioning (Mayo Clinic, 2025). Sayal et al. (2018) state that 3-5% of children deal with ADHD, and a further 5% have trouble with their behaviour. Children with ADHD can significantly struggle in school due to their behaviour or hyperactivity, and that can impact their academics DuPaul et al., 2011). Due to the problems children with ADHD have, there is normally extra support for them, such as TAs, who are teaching assistants that help and support children in need (Sharma & Salend, 2016). 
There are many challenges that children with ADHD face when it comes to going to school. McDougal et al. (2022) explain that children face challenges in the classroom with keeping their attention on one thing and doing their work due to their brains distracting them and making them think of other things, which will then disrupt their work. Fidosieva (2024) also agrees by saying that children struggle to keep their attention in one place while in the classroom, which can disrupt the classroom because their minds cannot focus on one task at a time or get bored with it easily, which can impact the other children within the classroom as well.  
When it comes to teaching assistants (TAs), they play an important role in the school life of children with ADHD and help them express their emotions in a calmer way, and help them with their behaviour (Aldabbagh et al., 2024). TAs are frequently used as one-to-one support for children with ADHD in school that help them with their academic achievements and help the balance of relationships with teachers, children and parents as well Toye et al. (2018). Ward et al. (2021) stuts that while TAs work with children with ADHD there is a report that many TAs do not have the necessary training that they need to work and help children with ADHD to their full capacity.  
SHKODRA and NAKUCI (2026) explain that there are many barriers that TAs must face while working with children with ADHD, such as a lack of training or information that will help them understand and help the children better with the necessary information. Price (2023) also agrees with (SHKODRA & NAKUCI, 2026) by stating that TAs have a lack of training in the ADHD department and are missing information that could strongly improve the way TAs help children with ADHD and their knowledge of what ADHD is and what TAs can do to help in the classroom.  
Yildirim (2024) says that TAs have expressed the impact that mental health have on children that have ADHD and how it can impact their behaviour in school and their ability to wanting to engage with children or the TAs. Kelly (2020) also, stuts that TAs have shared the emotional challenges and impacts that they have had while working with children with ADHD with them saying that they are leaving work upset or unsatisfied with what they were able to do within that day. 
There is also the impact that there is a lack of conversation that teachers have with TAs when they are working with children who have ADHD, because the teachers mostly leave them alone to handle the child on their own, with no support from the teacher to have a plan on how to help the child (Glover and Horner, 2017) 
Yildirim (2024) explains that there are many theoretical framework that have to do with working with children with ADHD and explains that the Bronfenbrenner concept on development and making children have a more comfortable school life with looking into the microsystem that looks into the setting and the people that look after the child to ensure there comfortability and relationships in the classrooms.  
Role Theory also informs this study, as it highlights how unclear expectations, limited authority, and inconsistent communication can create role conflict and stress for TAs (Ciletti, 2023). This theory helps explain many of the challenges TAs report when supporting children with ADHD (Ciletti, 2023) 
[bookmark: _Int_7COkT7Pw]While there is a lot of research on TAs working with children with ADHD, there are many gaps in the research. Yildirim (2024) expresses the gaps that researchers have with TAs working with children with ADHD due to the fact that they might not be talked to about their experiences or the lack of authority they have in the classroom to talk out about their experiences. Understanding their experiences is therefore crucial for improving training practices, informing inclusive policies, and ensuring that children with ADHD receive effective, empathetic and sustainable support (Ward et al., 2021). 
This study aims to address the gap by exploring teaching assistants’ experiences of working with children diagnosed with ADHD in mainstream primary schools. By examining how TAs understand their roles, navigate challenges, and make sense of their daily interactions with children, the research seeks to provide a better understanding of their professional and emotional roles while working with children with ADHD.
A qualitative report is being used to allow an in‑depth exploration of the meanings, reflections and perspectives that TAs bring to their work. This approach enables the identification of patterns across participants’ accounts while giving space to the complexity and individuality of their experiences. It also gives TAs the opportunity to speak out about their experiences because they are the ones who work closely with the children with ADHD.  
The questions that will be looked at in this qualitative report are: 
1. How do TAs feel about their role working with children with ADHD?
2. What do TAs believe facilitates or hinders their work with children with ADHD?
Methods 
The six interviews are taken from a larger data set from the module’s tutor. 
The participants were six females Ts between the ages of 22 and 48 years old (M=35.33, SD=9.38). 
The TAs had experiences that ranged from 1 year to 14 years of experience as a TA (M=8.67, SD=4.80). 
The experiences that TAs had with working with children with ADHD varied from 8.5 months to 10 years (M=5.07, SD= 3.66).  
Each one of the TAs supported 2 to 8 children at the same time (M=2, SD= 2.10). 
The sample that was used in this study is purposive sampling, and that was used because it is a good way to get information on the matter, and it has directly come from someone who understands and allows in-depth information, and is efficient due to eliminating irrelevant subjects that would come with using other sampling methods. Interviews also directly address the research objectives.  
Due to using interviews, qualitative research was the best to use. In using the qualitative approach, we are focusing on the experiences of the TAs and taking a look at their perspective. By using a qualitative approach, researchers are able to explore the how and why behind the questions and gain a deep and detailed human experience and perception. We decided to use a qualitative research Purposive sampling procedure. Data were analysed thematically using Braun and Clarke’s (2006, 2013).  
The participants were approached by email, which explained the nature of the study. The email was first sent out to different headteachers in primary schools in West Wales. The email asked if every headteacher could give the TAs who worked or used to work alongside children with ADHD. 
There was use of semi structed interviews that had 7 questions that were asked to the TAs. Using a semi structured interview, it allows for a deeper, more person dialogue from the participants. Unlike fully structured interviews, semi-structured interviews allow the interviewer to have a guide for the interview but can change the order of questions and ask follow-up questions when needed. We had additional prompting and questions based on the existing literature out there already, and the experiences that TAs have had while working one-to-one with children who have ADHD.  
When doing the interviews, they were recorded with a Dictaphone. We asked for permission to record the participants, and the TAs were reassured that there answered would be anonymous. The interviews lasted anywhere from 20 minutes to 40 minutes, and the questions that were included in the interviews where “in your experience, do you see any barriers to working with children with ADHD?” Every TA was given an ID number to protect their identity. (The interview schedule is available upon request from the authors. 
The University ethics panel granted ethics approval. Participants were informed on the information sheet that participation in the study was voluntary and that they could withdraw at any time. The information taken at the beginning of the interview (age, years of service, etc.) required only the necessary demographic information to ensure anonymity and confidentiality. Participants were also informed of the importance of hiding their identity and were reassured that they would be anonymous through this research.
Results 
This is the finding that was found when interviewing the TAs and the parts we picked up on. There are 3 themes and 4 sub-themes in this finding. 
Themes, subthemes and supporting quotes from TA interviews
 
 
	Theme
	Sub-theme
	Example quotes

	Feeing exhausted  
 
 
 
 


Lack of knowledge on ADHD
 
 
 
 
 


Feeling undermined by others  
	 
Feeling stressed in situations  



Lack of training 

Lack of funding in school
 
 





 Lack of support in the workplace 

 

 
 
 
	 
“It's very draining, you do go home some days and just cry” (TA1).

“And this is what emotionally drains me, and my brain is working all the time” (TA3).
 
 
“Barriere between him and his teachers is that lack of understanding” (TA2).

“So, I think the biggest problem is a lack of understanding and knowledge about ADHD which comes about because there’s no training available” (TA6).
 

“It’s the teachers who sometimes undermines me and what I'm doing with him” (TA4). 

“Because there is no support or guidance from the school” (TA5). 




Feeling exhausted 
TAs suffer from many different emotions when looking after children who have ADHD. These themes are all connected to the impact and emotional stress that TAs experience when working with children, as well as the exhaustion that comes with the job. These themes and sub-themes are all about the emotional effect that TAs have when they are working with children with ADHD and the impact on their mental and emotional health. “Physically draining, only because it was constantly, there after reading his little bio, I was constantly waiting for the kick-off” (Participant 2). It can be exhausting waiting for the big kick-off or a big meltdown waiting to happen, and sometimes it does, and sometimes it does not, but I can be emotionally draining for TAs waiting for something to happen and a little on edge because of it. 
The TAs have explained that sometimes they have gone home and cried or felt overwhelmed by what has happened within the day, due to the fact that they have not made progress that day, or the day has not gone the way they would want it to go. “It’s very draining, you do go home some days and just cry because you haven’t managed to do what you’ve wanted to do” (Participant 1).
Feeling stressed in situations 
There are often situations that can be stressful for TAs and can be overwhelmed because of the things that have to be done to help the child with ADHD feel comfortable, but it can be stressful for the TA to ensure that it happens. TAs can also find it stressful because there might be nobody there to help them and to support them, while they are supporting the child with ADHD, they could need support as well. “At first, terrible. I was so stressed, I had no one to turn to, no help with the really tough job I was faced with.” (Participant 5). 
“So, I can say it's really hard work, stressful, tiring, and it’s quite challenging” (Participant 3).  Working with children with ADHD has a mix of emotions for TAs, and it can be overwhelming, draining, and hard because they do not have support for their thoughts and emotions.
 Lack of Knowledge on ADHD
When it comes to working in school or place that children with ADHD are there will always be a lack of knowledge there but when it comes to school there should not be a lack of knowledge all teachers and head teachers should have some sort of knowledge on ADHD and how to help children with it and how to support the TAs that work directly with the child with ADHD. “And to be honest, the, my school, you know, the management there, they don’t get it” (Participant 4). When working in schools with children with ADHD, everyone should have some sort of knowledge on what ADHD is and what they can do to help that child. Management and head of school should have this information to support the child and the TAs within the schools and should have a support system for both child and TA to ensure that both are fully understood and supported with knowledge and understanding of ADHD.
All school should have training on what ADHD is and knowledge that they should have because a child with ADHD can be in that class and without that knowledge that child can be treated differently because they are misbehaved or naughty but really they are not but because the teachers do not have the knowledge the don’t understand. “And there is also a major issue with the lack of understanding surrounding ADHD” (Participant 6). 
“Barrier between him and his teachers is that lack of knowledge” (Participant 2). All teachers should have some knowledge or understand on what ADHD is to ensure that there is not that barrier there with the child and there teacher because otherwise the only person that child will trust is the TA in school and that can be difficult for the TA if there are more than one child they have to look after and that child is attached to them because they are the only one they trust.
Lack of training 
When working with child that do have ADHD training is important to have to better understand how to support and help that child to develop ad learn in an environment and pace that they are happy with. “I haven’t really had any real training with ADHD” (participant 5). Training should be given out to anyone that worked with children with ADHD.  Training is an important part of looking after children and especially ones with ADHD because it then gives though children the change to have a good development and feel comfortable that someone understands them and there not judged or misunderstood because someone does not understand what ADHD is. 
Staff should have training and have different agency coming out to schools to train them to understand the needs of the child and how best to support them with ADHD. “I think the SENCO and ALNCO or even other outside agencies need to come in and give training” (participant 3). All staff should have this training wither they are teacher; head of the school or TAs everyone should have training on how to help children with ADHD and the best ways to help their development 
Lack of funding in schools 
When it comes funding it can be hard for schools because there will be a lack of funding and money but because of these children with ADHD can suffer because they do not have the support, they need to ensure that they can develop in the best way. TAs also suffer due to the fact they do not have funding for training or anything that can help the child better. “I don’t think so. It's always been like this, no money, poor support. So no, not really” (Participant 5).
Funding can be hard because there are many small schools that do not have much money to spend meaning things like training or new equipment for children with ADHD is not given not because they do not wat to but because there is no money to give and it can be hard on the child and the school that is trying to support them. “There are problems with funding side of things” (Participant 2). Lack of funding can have a huge impact on the child development and the way they learn but also have an impact on the TAs and how they help the child with ADHD. 
Feeling undermined by other 
Tas can often feel or be undermined by other people in their workplace of the teachers in the classroom due to the fact that they are TAs and they do not have the degree that the teacher has and the teachers undermined them because of this. “Well, people think, because I’m just a TA, not a teacher, that I don’t know anything about ADHD, that I’m not trained” (Participant 1).  Teachers can see TAs less hen because they do not have the exact degree that they do but that does not mean that they do not have the training g to look after and help children with ADHD. 
Some TAs find the classroom the biggest barrier with working with children with ADHD not because of the child but because they are undermined by the teachers in that class and made to think that they do not know what they are doing “ It’s the teachers who sometimes undermines me and what I’m doing with him” (Participant 4). It can be hard to be a TA in a classroom where you feel that you are being undermined and not given the respect and opportunities to do what is best for the child with ADHD. 
Lack of support in the workplace
All workplaces should show and have support for their staff and child that has ADHD it can be very stressful for the TAs to look after a child with ADHD with no support for them or the child. “I’m left to my own devices and don’t get much support” (Participant 4). Support should be given to every staff member and children in schools when needed. 
“Say unless you asked for the support for particular children it wasn’t actually given to you.” (Participant 3). All children should be shown support in school whether they have ADHD or not every child should be supported in school and TAs cannot be the only people that support these children that needed it. 
Discussion 
In this research, we investigated “How do TAs feel about their role working with children with ADHD?” and “What do TAs believe facilitates and hinders their work with children with ADHD?” In this research, the findings were that TAs can feel that they are undermined and unsupported in their workplace, which can hinder their performance and the way they feel about working with children who have ADHD. The results also suggested that there are a lack of funding and a lack of funding in schools for children with ADHD that could be used for the children to develop better. The results do show that TAs do have many different feelings about being TAs, and there are many factors that hinder and facilitate TAs while working with children who have ADHD.   
The results mean that there is a lack of things that schools need to change for TAs and the ADHD children that they look after. Schools should be looking into support systems for children and their TAs so they have someone to fall back on and have support from when it is needed, and support should always be given and not asked for. The results also show that there is a high feeling of stress and exhaustion when working with children with ADHD, and it can be very stressful for TAs and overwhelming for both TAs and the child, because some days do not go as planned, and it can feel exhausting and disappointing if you are not getting where you need to be that day. There are patterns in this research, with a lot of TAs complaining about the lack of support they have within the school and the feeling of being undermined by teachers and others because they are a TA. The surprising finding in this study is the number of TAs who have been undermined and feelings of loneliness in the workplace because they are not a teacher and a TA, and the lack of appreciation they get while they work in the classroom with the child with ADHD.  
[bookmark: _Int_q6zSsyIw]While the research that was done does have many who agree with the research, such as (Leggett & Ostashchenko, 2025), explaining that teachers do feel undermined in the classroom due to the fact that they do not have the same degrees, and teachers may feel like they are better than the TA. Kelly (2020) also talks about the impact that emotions have on TAs, that become clear in the results that emotions can be really high when working with children who have ADHD. Research has also shown that a lot of TAs do not actually have the necessary training that is needed to work and help children who have ADHD (SHKODRA & NAKUCI, 2026). This research has shown that TAs do struggle with emotional issues while working with children with ADHD, and their emotions can be everywhere because it is a difficult job and can be very exhausting for people Yildirim (2024). There is a huge lack of knowledge in the schools about children with ADHD and a big lack of TAs speaking out about their experiences in schools.  
[bookmark: _Int_ix4cS8Jg]There were a couple of limitations and barriers to this research that could make it better. One of the many limitations are that all the participance where woman, not one of them where men, meaning there was not a wide variety of genders, leaving a gap in the research of what men experience while being a TA. There could be a lack of honesty in this research due to the fact that they do not want to say bad things about the school where they work, so there is a limitation on whether all the information is true and honest. There are a couple of limitations to this research such as there are only 6 different participants meaning there is not a wide variety of participants meaning there is not a wide variety of results, and more people could be involved, including different genders. 
In terms of future research, studies could explore the experiences of a more diverse group of TAs, including different genders, age groups, and school settings. Additionally, further research could investigate the effectiveness of specific support systems or training programmes in improving TA wellbeing and performance. This would provide practical insights for schools seeking to implement meaning. 
Conclusions 
In conclusion this study explored the TAs experiences when working with children that have ADHD. The finding in this study where that TAs experience emotional and overwhelming feelings when working with children with ADHD. One of the key things that was identified in this study was the lack of training and knowledge that schools have, participants also reported that school support and managments can make them feel isolated. There is a strong need for more training and professional development for school to have more knowledge.  Overall if there was more support system, more training and it could enhance the overall outcome for children with ADHD and the TAs. 
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Appendix A

Transcripts                                          Initial codes 
                       Satisfied with work 
 Transcripts                                          Initial codes
   
                      Learning 
                      Benefits them 
                      Felling tired 
                      Feeling protective 
                      Feeling upset
                      Not enough funding 
                      Not enough support
                      Less equipment for children 
                      Felling undermined
                      Good relationships with parents 
1                     Difficulty with parents 
                      Not training for other to understand 
                      Bad press about ADHD
                      Feeling helpless of helping children 
                      Positive parental support and interest 
                       Not enough funding for their need 
                       Positive experiences 
                       Feeling supported 
                       Can be very draining and overwhelming 
                       Feeling satisfied they made a different
                       Enjoys their job 
                       Everyone should have knowledge
             
                       Benefits problem solving skills 
                       Patience skills 
                        Strong relationships 
                        Stressful 
                         Difficulty understanding 
 Transcripts                                          Initial codes
                        Feeling frustrated 
                        Positive outcomes 
                        Lack of training 
                        Feeling supported 
                       Reliable support 
                       Lack of training and knowledge 
                       Lack of teacher knowledge 
                       Not trusting anyone 
                       Supportive parents 
          2           Issues with other children 
                       Feeling intimidated 
                       Good support network 
                       Support by other children 
                       Feeling drained 
                       Stressful  
                      Emotional bast on progress 
                      More knowledge 
Transcripts                                          Initial codes
                        Understanding what it is 
                        Impacts other children 
                        Stressful 
                        Hard situation 
                        Hard work and stressed 
                        Lack of support 
                        Needs training 
                        No training before hand
                        Teachers not helping 
                         Mix of support 
                         More training 
Transcripts                                          Initial codes
                      Not supportive parents 
                       Lack of experience and knowledge 
                       Better environment 
                       Better support 
               3      Supported when asked 
                       Funding 
                       No change happening 
                      Loves job 
                      Can be tiering 
                       Emotional impact 
                       Feeling like a failure 
                       Draine and brain always working 

                       Benefits children 
                       Strategies 
                       Lack of equipment 
                       More patients than before 
                       Have a hard time 
                        Feeling stuck in the middle 
                        Classroom barrier 
                         Feeling undermined 
                         No knowledge 
                         No training or money 
                        No support 
                        Feeling alone 
                       Lack of knowledge 
                       Only them helping 
                       Need of support 
                       Support from parents 
Transcripts                                          Initial codes
                     School not supportive 
                     Learned more on own 
     4              No change of support 
                     Lack of work friends 
                    Positive feelings 
                    Tired 
                   Lack of support 
                   Frustrated 
                   Exhausting 
                   Self doute 

                    Lack of knowledge 
                    Kowlege learning 
                    Feeling isolated 
                    No interactions with other 
                    Tiring 
                    Lonely feeling 
                    Feeling alone 
                     No support in school 
                    Lack of money 
                    Lack of support 
                    No support from parents 
                    Scared 
   5               Stressed 
                    Build confidence 
                    No training 
                    More knowledge 
                    More respect 
                    Feeling tired, ill, exhausted 
Transcripts                                          Initial codes
                     Satisfying job 
                      Can be exhausting 
 
                     Techniques benefits 
                      Improve self-esteem
                      More knowledge 
                      Strength 
                      Not easy or exhausting 
                      Child left out 
      6               Lack of support from parents 
                       Lack of knowledge of ADHD
                       Negative tales 
                        Feeling sad 
                       Now knowledge 
                       No training 
                      Supported 
                      Feeling supported 
                      Supported school 
                      Positive to the job 
                      Negative behaviour 

Appendix B                              
                                            Codes organised into initial themes 
         Lack of knowledge 
         More knowledge needed
         Hard understanding 
         No training 
         Lack of training 
          Lack of funding 
Lack of equipment 
Lack of training for teachers 
  Lack of support 
Lack of support from school
Mix support 
Good support from parents 
Lack of support from parents 
Stressful workplace 
No help 
Nothing being changed 
Feeling undermined 
Undermined by other 
Feeling alone 
Self-doubt 
Lack of friends in the workplace 
Exhausted 
Feeling stressed 
Feeling stressed 
Feeling tired
Feeling drained
Mix emotions 

Appendix C
                               Revision and final themes and sub themes 

1. Lack of knowledge 
2. Lack of support 
3. Lack of funding 
4. Undermined 
5. Feeling stressed 
6. Lack of training 

                                               Final themes and subthemes 
1. Feeling Exhausted 
          . Feeling stressed in situations 
      2. Lack of knowledge on ADHD
         . Lack of training 
         . lack of funding 
      3. Feeling undermined 
         . Lack of support in the workplace



Appendix D
                                                     Transcripts excerpt 
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Interview —female aged 39

TA — 10yrs

ADHD experience —4 years

Current role - ADHD — individual basis
One-to-one work with ADHD

How many on average — many children (over 8)

No ADHD-specific training.

You have experience with ADHD in the classroom — do you see any benefits of working with

v WOCCHNANNY W nag

One of the benefits to me is that | can help others to understand that that’s just not a naughty child.
There is a reason behind it, we don’t have to say it's ADHD but there is a reason behind it. There’s
obviously something within that child to make that child react the way he or she does and so | will
always, always defend those children. Because there’s a lot of professionals working with these
children in schools would put this down to naughtiness and to be honest they can’t help it. It's a

DHD children? Please give examples

disability.
2. Do you see any disadvantages of working with ADHD children? Please give examples
s C\asS

X
e —— Shresstu
Id in the classroom that has got ADHD and they are

It can be stressful because if you've got a chi
having a bad day... then most of your attention, and even sometimes it takes two adults to deal with
N Q&&é

that child then it has a negative impact on other children in the clas§, which in any way it is unfair (_
but it’s also unfair to the child with ADHD and what they are going through. So it is stressful for the A )]

child, the adult and the other children in the class. It’s really hard work trying to control th\s-\\(s (Zu}\
behaviours and reactions the child gives you and sometimes they’re not positive. It could be \\Wg
Vhodkian

physical. Sol can say is really hard work, stressful, tiring and it’s quite challenging for your brain >
because you got to then think well OK so your attention is here, this is the intervention you're QM e
LRrd AOL

putting in for the child with ADHD, but also how are you going to stop this having a negative effect Sivessed)
on the other children in the class because you can’t just take the ADHD child out of the environment.

The it would be easier to do so, and some people do tell you to do that, and | agree with thatto a

certain point, there so if they get physically violent then yes remove that child, but if it’s just a small

escalation that you can stop, and deescalate the situation then | think it's better to try and keep it in

the classroom. Because you are also saving the other children in the classroom. He's naughty so
uation and positive way for the other children to see. So it

he’s going out, so it’s dealing with the sit
en rather than them being scared of him or her. You know

builds relationships with the other childr
you saying if you do them this way, you have come back to sitting hopefully with them and

integrating rather than segregating.

3. Thinking of your experiences — do you see any barriers to working with ADHD children?

Prompts: support - school, knowledge, training, parents, peers L("QL (0) = cc
i Sue

you asked for the support for particular children it wasn't
hildren with ADHD, weren’t diagnosed with ADHD. So some
t's get them out of the mainstream setting into a nurture

hat's fine but how do you sort it out. Unless you've got
g to take you as the teacher

a.

In my previous job | have to say unless
actually given to you.. Sometimes the ¢
children were perceived as naughty — le

group setting and let it be sorted out there...t
the knowledge and paperwork or anything that goes with them it’s goin
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; children. Saying that the child I'm wc k
G ot i ey o yrking wn'h now, because there isno.s mew N
the schogl, they don t really involve the child’s gran She is the legal guardian. It’s tough There s.n0 .. SAeee

Mon M V\‘) _supportfor her or to be honest she’s not bothered about her grandson’s education She is a barrier | N W6 SO0 ot
u\&k B «lu:pnw Sh,(\ makes things harder. When | have spoken with her about her grandson, she ',woarf.. k‘(’\ ‘:f\)
e and says h(j s a little shit, playing up. | have tried to explain that he cannot help his behaviour and a’\x'\‘)
\(‘\ < that | am trying to help him improve g=certain behaviours and maybe she could continue with the
Ceoon things | do with him at home, but she isn’t interested. She says things hk(; | haven’t got time for tr;at
oxen ¥ he won’t listen to me, and that’s your job to sort him out, not mine iy ' . :

Xperit € to the barriers you d e changed overtime?

o funan
D Umm. Have they changed over time...| don’t think so. It’s always been like this,.no money, poor
support. So no, not really., ~ \\'50 rGNY O¢ Sugeecy

——

L(]\ku (/k’
SOeov nking of your
¢ pts: support - s¢ hool, knowledge, training, parents, peers
M}k\lb ' : _ W0 Aeoning
RSN 9 Althoygh | haven't had.a‘nv real training with ADHD, when | first started working with children with
‘ the disorder, MWMVQMWW It's very complicated, it’s not just
C {e\\‘\‘% sitting in the classroom to keep them quiet and under control. We have to do the, they have to do
SGNZ the same work as the other children, you know. So | have to try different things to try to get them to
do the work. | was terrified when | first started because | didn’t know any strategies for ADHD.
Would they work or make things worse — it was trial and error really...a lot of error if 'm honest.L_ SHressed
%)(Y@S; was so stressed during the da then | couldn’t sleep because . was stressing about what | could do
to help this child. So | did a hell of lot of work, you know, reading online to see what | could find out. :
| bought a couple of books on TA strategies for ADHD — these were fab- they helped me so much and @.\,\ ‘\&
(.Oh('\d("u‘ | was able to_build my.confidence. to know that what | was doing couldn’t harm or make things confidrnc
worse for the child | was with. So.l.d-say-although.no.training.was.a parrier — MWL 6 Mot
LQ\LU ok can | say that? Because | went out and did it myself. There’s loads of info on the web — so a bit of
research did me the world of good. This knowledge and new strategies helped me to do my job

\¢(L§\ e better and improve things for the child. He was doing much better and the strategies seemed to be
working. Even the classroom teacher at that time commented on the improvement in behaviour and

ability to complete the work. And that's it | think...my mother always says if you want doing
@ something don’t rely on others, do it yourself, and that’s what | have done, and my work life balance

%03\0;< is much better now. R el( Codanice ot ).be
(8

xperience do you see any facilitators that help you to work with ADHD

Protr
(

ored

6. Have your experiences relating to the facilitators you discuss changed overtime?

: SN 7 N\O\&\/‘.‘\W\@}L
Only in that | know more now, so the more | have learned the easier my jobiis. | am constantye.
d with also teach me loads. If 'm faced with a new behaviour or

{‘D‘t;\‘?i learning. The children | have worke .

\,LS" challenge — | 80 research it. SO that’s the only change really. Umm. Well, | spose | do geta little more T
s . ; o d 3 it

_I’'m not afraid to VOl opinions and concern rdi Q VCL\'

W respect now that | know what I'm doin,
0(_ éL\:P’tbs_clhil—cjﬁeﬁ-‘yg,;k;m.i.f.h.ﬁnd the teachers know | have put a lot o_f work ant% effort into
(*\Q}-"Q\\)’” understanding ADHD. Many times they ask me.: about Fhe strat.egles | am using. In fact, some of them

%) have taken my strategies to use with other children with ALN in the classroom. So — the teachers
have started to...how can | say, understand that you can't just deal with the children by removing
them from the class to suit them and other children in the class. These strategies | use, they work,
and the child I am working with now rarely has to be removed from the classroom. So their attitudes
have changed towards me and ADHD, and the children with ADHD —so in that sense — they are

helping, the teachers, | mean, they are helping me do my job better.
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Interview —female aged 22 TA = 1yr

ADHD — on and off for 8.5 months

Current role - ADHD — individual basis

One-to-one work with ADHD

How many on average — 4 children

No ADHD-specific training.

Q(“J' methodical, you know, it gave me a lo
learned from this situation.

for me. So something new | had

Any other benefits, to the child for example?
s improved dramatically. When | met him he wo
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His academic skill
because it wa
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h exam with my guidance.
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sful only in that it was difficult for me t
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‘psouldn’t fix it with my problem solving, he had to work it out for

Umm. It was stres!

else,

him for me, it was all positive,

disadvantages.
king with

3. Thinking of your experiences — do you see any barriers to wor
hool, knowledge, training, parents, peers

sxperience with ADHD in the classroom = do you see any benefits of working with
1D « en? Please give examples 6@(\\"\ X P:Ob\-(m
For me personally, problem solving. A severe amount of patience. ‘| have learned that, me 50\:)_‘;\
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2 personally, | am of a reactor. S
think it through methodically. So | had to jump in with my reaction , and
t of patience in extreme circumstances, so that was really good

uld not stay in the class, he would
with the ipad.

t him to stay in class all day a

s either keep him happy or try to get him to do
ds the end we managed to ge nd \C‘—Q
So he benefited well from off‘I S \0;3

e to see, we didn’t see it at the beginning, but then all of
n his daily log...it was OK—

Do you see any disadvantages of working with ADHD children? Please give examples
/ SkesSRLY

o understand how old he was feeling. It Al
\R\ (U l
en though he was expressing himself w‘nt{— mﬁ?&&ﬁ
d it was frustrating because\\ M%Q\; \‘5

no | don’t think there were any disadvantages in w

yes, butin regards to anything
seeing the outcomes for hiWamages_t
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. Q0
, his outbursts %\“\ Q

we are getting

himself. That level of frustration

orking with
tweigh the

ADHD children?

Lo OF Krounieg

a. Prompts: support - €

be a good thing to have some training. S
n one way,

0

ot
Ug\k“. vy Not having ADHD training. It would
AXO foundation before, the because | was
it’s not fair on him, but we have found a happy medium., yes, but

[teing Sugeced

blind going into this. Good i
in the future | would like to hav

that | could have that

but on the other hand
\o-. c UG
Q!
(O8] Y\O\\R
201

\D(é*ég.\u\. some training.
\ es | feel supportea‘. My deputy head, our ALNCO officer, she is very much on call for the one-to-
$Qq(b‘ ones. So any problems. She was more, she didn’t solve them in, but she was there to say what had

fiva
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because | had a passion for it | will go and research it. I'm physically exhausted leaving work, and it's. 4
penona

gonna
5]
always in my head. Why do you doing that what’s made you do that. You can’t always find the
cause nobody’s Q{'v\\’\z

of the children there, they have to, and the outside agencies we amount of involvement

complexity
ys in. there is always someone there So that’s changed and

they have is top priority they’re alwa
X

see any facilitators that help you to work with ADHD

!

upport hool, knowledge, training, parents, peer \ =N
e G 33bans
ou have to go and researchit F\X\d\ﬁ

Yes, there is support there, but again it’s if you’re interested. Y
yourself. And funding for training is only going to benefit the school. T will sit back and observe and
think why are you doing that and then go away and research it so this will benefit me and the child

I’'m working with.
In the school I’'m in now we use the now and next cards. So it shows the children this is what we’re
doing now and this is what we need to do next. So for example, we have this child who is ADHD and
has autistic tendencies. | am working with him on literacy, but he’s back off the chair running back
arted there, they worked like you have to

and fore, how do we bring him back... Well when | first st
let him run, he’s got to run, he’s got to climb. So okay but how long do you let this go on. So | just

sat back and observed and what | found was he was running the class, he was dominating the staff
ome interventions in

because they were waiting on him. And yes | know he has ADHD, but let’s put s
and strategies to help him. Without this he’s being taken away from the class, he’s disrupting the

class because he’s running passed them and giving them a slap, acting impulsively or hitting the

and when he’s doing that he does not realise what he’s doing it doesn’t matter to him

computer —
d what he’s doing. So we have by now and

that he’s just hurt somebody. That’s part of who heis an
next cards that that means nothing to him unless it's something interesting to him on them.

e facilitators you discuss changed overtime?

6. Have your experiences relating to th |
N0 (e Neeon

No change — easier to pass the buc@;s-and parents - they get used to the situation, what they
eing and deal with it. There will always be that fear factor because you never know what

are se
they’re going to do. The impulsive at of that person, and not just saying physical violence, but you
just don’t know what they’re going to do it when they’re going to doit.

What impact does working with ADHD children have on you?

7.
a. Prompts: positive, negative (emotional, physical)
(Ows kre SO0

I'love it because I love the challenge of it: | like to find out more although sometimes you can't,
because they don’t give you answers do they, you can go on their behaviour and what they’re doing Q"*(\

and the reactions, and to be honest the only way | can help them is reading up on it. Itistiring, but: @e \\
for somebody like me I like working with children with ADHD and autism and complex needs, and :(j

have an impact on me emotionally because | think why are they doing thaf; that question 1
\ ealt

answers on the Internet because the answers aren’t there. Nobody knows really be
inside that child’s mind. You do feel like a failure sometimes when things don't work, by tomorrow O fo
OFOA e

is another day and you try it again or try something new because what might not work today may
work tomorrow because it’s often dependent on their mood that day — it's all dependent on a child.
| hate saying it but you've got to work with how they come in that morning. And this is what -

emotionally drains me, and my brain is working all the time.. It promotes questions in your head all
BN Aok AR m\\v :
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C( T “? ,‘Atiu&;‘ieuible_ Lwas SO strossod,(had no one to turn to, no help with this really tough job | was
Q \ WSy faced with I\fSIt ill, drained, oxhaus}od, and for nothing. It wasn’t helping me or the child | was GCU

orking with. | couldn’t sleep, eat — It was awful. But then as | said once T started to read up on it ¥ Pde SR
N (20 Y¥and work out the best things to do with this child...it became much easier. My, confidence was u OF 3 \ourM

_?..’.‘.d.-’-WML.LfﬂElﬁml&vwnthm that | know.enough to make sure that | am doing my best for the

MGt children. Don’t get me wrong, | am still learning — | don’t think it will ever be perfect. Not all children W\Q&(\(‘L\N_
ont \C\fr\\wth ADHD are the same. They have different issues and needs, | just have to keep up t date with
things, you know, to make sure that | don’t get stressed and let anyone down.

Sa hishing 309

Sh\\&( : &\I IOMWQMOM/JhMW}g[wm. The praise from the teachers
when they see they are working. It's so rewarding. Don’t get me wrong — it’s exhausting. L

> AL constant — you gotta be on your toes all the time but it still love it. :
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Interview ~female aged 26 TA - Syrs

ADHD -~ 2.5 yrs

Current role - ADHD - individual basis
One-to-one work with ADHD
How many on average — 2 children

No ADHD-specific training.

have experience with ADHD in the classroom — do you see any benefits of working with

ADHD children? Please give examples :
2S — Benilid> A
_ Benefits for the child, yes, lots. My child needs that one-to-one, you know, me working just with
9 him. Before he was in a small group and it didn’t, he wasn’t thriving, he needs one-to-one. Since he’s . ‘,\(,Q.\
o had this he has learned so much, he’s able to sit still and complete some tasks.soJ_),e‘n,e,f,i,tﬂsi,o‘f“MIQ.[KiDE_.%\‘
©  With these children.on my own is beneficial. Also, | think it, | think personally it’s better for me to 3\(0)(91))
know that he is following my strategies, we know where we are. He likes routine and structure, so |

2N
\\
v 50 S can give him that if | know what he’s done, you know, what he’s doing. These children should be in
mainstream classes. | have worked in units with children with ADHD, ASD and other complex needs,

and it might be beneficial for, it’s better, | mean for those with ASD and complex need children, but
ADHD is different. They are much, you know, better off in mainstream. Their needs are... they are
less challenging, | mean their behaviour. Yes, they can be disruptive but with one-to-one, it works.

So by working with these children in normal classes will help them to learn and.be, you know, better, .

o OF @oyrixmneat

L\LO_S‘*,& more, used, better equipped | suppose for their future in comp.

D 0 o — VL\'\OUJ\C%
Also | think everyone should work with ADHD, | have learned so much. | have improved my teaching,

\™No

\9\"’0,'9 well, not teaching, you know what | mean, proved my work with them. Lhave learned to be patient g .
and more tolerant | suppose. | can help others understand too, you know, those who don’t get it, ﬂl&\ S

\ by I more toleran
4, on’t understand the behaviours. enen
\&%@Cﬁﬂ? Setor
Do you see any disadvantages of working with ADHD children? Please give examples
o e LG\iwvR

2:
~owug

QL Ah, umm. It can be hard. | think, ah, you know, it's tough some days when he doesn’t want to work.
Q@O q& It’s like banging you head against the wall, you know. Days like this can be tough because he, it
X upsets me and the class. The others in his class can get a bit fed up with his behaviour, especially if
it’s, if he loses his temper and starts kicking chairs, it, the others are fed up with him and then the
teacher asks me to take him out of the classroom which isn’t always the best thing for him or the
others. Because this sometimes causes more problems, you know. it’s like he gets punished and

yeah, ok he has kicked off, but I can usually calm him down quickly, but sometimes | don’t, they
won't let me calm him down. So, well, the main| gﬁngﬂ@mge is bglrlg_p_iggv.innthgmiddl&oﬁ\hem\
' feean

5“00';\ and the teacher, oh, and the other children | suppose.
0 QMXM 1 9
3. Thinking of your experiences — do you see any barriers to working with ADHD children? AR W ddh
L‘) a. Prompts: support - school, knowledge, training, parents, peers Ay 4
RoyCiRSe

~— CQ\OSSro e 1S ke

'\
u® The biggest barrier.is the classroom itself. As | just said, the, umm, jt’s the teacher who sometimes™
\F(} undermines me and what I'm doing with him. If they just let me get on with it, you know, get on with
sorting his behaviour it would be fine, or better at least. If the teacher does let me sort it out and let

me do it in my own time, you know, calming him down properly, then it’s great. He doesn’t have to

v

x
NTYQ
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[RGS having to
—D only ADHD, there were other problems as well, | remember the answer being | don’t kn
s

ally this is going to work or trial and ;0{\)3?0 S

in charge of the class to work this child out and think actu
with interventions for this child and you’ve got to think of the other children as well. " A3
| think the SENCO or ALNCO or even other outside agencies need to come in and give training and Y :j
speak to the person in charge of the class that this child is going in to and if possible as soon as
possible to put these interventions in place as soon as possible to help everybody.
‘ i N0 keorning  Belox e
d researched myself. | remember
sn't

| had no formal training with ADHD ~ only what | went home an
ask the ALNCO look | need help, | don’t know what to do with this child because it wa
ow myself. Jak
&COLX\K(S w© P q\\fﬁ

I found and still find to be honest that teachers pass the buck is the wrong phrase, you know they’re
the class so they take the majority of children and that's

‘Q\&\C\‘Q the teacher of the class, they’re in charge of
their.. they have tunnel vision, so the children that need their more input are then more, then the
TAs need to take those children aside, but sometimes there has to be more than one person because
the physical violence, coz it is getting worse, they are hitting out for whatever reason. So sometimes
it has to be both adults. y N\ix ot &)\\Q“\f
I In relation to support from the teachers sometimes they help and sometimes they don’t. they say
SAQ?Q‘ }  things like, look I've got these kids to teach can you sort this problem. So | have to concentrate on
this, this is what’s got to be done, it’s kind of tick boxes.
o
U_)UW)‘ with all things like autism and ADHD etc. | think that all staff should be trained on it and more/ FOO (j
\,m\ﬁ& teachers than the TAs because the teachers can then put interventions in place and train the TAs up. WR
/ WO~ SR \(x)x((\\.)
06" Qé"\&v? Some parents make more problems than there should be they love attention on themselves. When
a child is playing up and they come in and tell you, it's more about them and it is the child. Others
are tearing their hair out saying look | don’t know what to do with him or her can you speak to them

X

about their behaviour at home? Which as a school they were brilliant, but it meant nothing to the
child. Because some of the children were quite bright and they would think it's nothing to do with L
QL ©

you what | do at home, so it would go in one ear and out the other. So my experience with the Lo e
parents were some needed the attention themselves and others they were at the end of their < QSQU“
AVENE

tether, they didn’t know what to do. At the minute we are experiencing a child in class that is

05t
literally climbing the walls, running up and down the classroom and bouncing off the chairs, so you

have to rely things to home in a certain way, not everything, but certain things, and we are just
getting it back ‘sorry but he’s not like this at home. So whether they’re in denial or just scared of
admitting anything, but sometimes there’s little things and you think yes this is happening at home

so why aren’t you admitting it?
Negative behaviour in the classroom does affect the other children. For instance some children can

be frightened others it would just wind them up, and the behaviour would escalate. Others just
laugh, they got their own needs so they’re going to react to a child running up and down the
classroom, jumping off chairs. So there is a mixture really, and a mixture of emotions. When the
child is being disruptive then your attention is being taken away from other children and it depends
to what extent the behaviours got to or how disruptive they are because sometimes it could take
two or more staff to deal with this child, so that’s taken staff from other children which is a little

unfair but you just have to make sure that everyone is safe and to deal with it properly.

4. Have your experiences relating to the barriers you discuss changed overtime?

I have noticed that through their schools | have worked with some people will question ‘well what

can | do to help this"? What interventions can | put in place and you work as a team to try and
resolve the problem. So yes in a way it has got better but | changed in different environments. The:

- environment that I'm in now has definitely changed, they are trying. And that’s because the

N QRS exveoment
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LK O ) leave the class. Then there is less disruption to him, teacher, you know, everyone. And to be honest,

u_nc,u(g} the, my school, you know, the management there, they don’t get it. It’s a small school, so there is
only me and one other TA. So there is only one child with ADHD, so as you can imagine, there’s no —~ ‘\\'c,c(*rw ) “)

IS'e) AL EN gl
a \h\‘)call for training or any money for this child. They, he has me, which is good, but I'm left to my own O

N0 S\ ¢orr devices and don’t get much support. It’s like, well, that’s your job, that’s all you have to do is keep ~
CC{\\ i him on, get him through the day, and, well, you know, that’s it. Just get on with it, don’t bug me with \o'o SK_W(‘G"\'
'2‘ anything, he’s your problem, deal with it. | know that sounds harsh, but that’s how it is. They have ) Fecer "j

P ¢ :
no patience with, um, well not so much no patience, they don’t understand it, or the teachers, they > \0

just think it’s bad behaviour, not that he can’t help it, he does try, really, he’s a good boy, just can’t
help his behaviour and outbursts sometimes, you know, so yeah, the managers and teachers can be W O"“'\tf

barriers.

ating to the barriers you discuss changed overtime?
iy LOTCES SuReer
&)‘“ X Not really, if, | mean, if anything, it's worseﬁ\e more that happens, you know, kicking off etc, the
‘5° X harder it is to get the teacher and head to understand. They just roll their eyes ...and are, you know,
just deal with it, speak to the parents, you sort it. | don’t know how to change that, | am, well, just

4. Have your experiences rel

don’t know.

5. Thinking of your experiences — do you see any facilitators that help you to work with ADHD

children?
a. Prompts: support - school, knowledge, training, parents, peers\ A \\e\Q\?ﬁ

oY)
| feel that | am on my own most of the tirr{ﬁghting for my child. It'sa Med Oi‘\_
Sogger

so facilitators,Not really because I, ah, well actually his mother i
dofthe ~ SQaeX

oNeR S O Um. Well. Apart from me,

0
&0 constant battle to be honest, um,
220\ fantastic. | work closely with his mum. | speak to her on a Monday morning and at the en X
week, at least. sometimes, well actually, mostly more than that to give her reports on his progress. | \"bm \
VoY)

'
'S
S\)‘Q@Fo think she understands that | am doing my best for her son and that she, you know, despite not\
)\3&*’ getting fully supported from the school. She knows the Head, and | think knows that he doesn’t > Ao\ voc
\Do “;@\ understand ADHD. So, yes, his mum helps, makes my job much easier, because she supports &\QVQC\‘A

%}5‘)" everything | do and asks if she can do things at home to help, to you know, continue what we, the

strategies | have used. So, yes, that’s it | think.
(<1}

2§
8 S
6. Have your experiences relating to the facilitators you discuss changed overtime? oYt
w2 T gon

S
(N)*L .\&_lfn /e learned more about ADHD over the years. |, not through official courses, but reading up on it,
\,(.(0“’) watching Youtube, you know. So my knowledge has changed, | know more about the causes and ‘\?S'?L N
techniques that are useful now. So this has helped me to understand my child with ADHD, and WO Qt’ 5\)&@-
(}""‘j decide on the best techniques to help him thrive. As for.changesin attitudes from teachers and <~ G

= _ 5 management, then no change, negative at the start, well actually, that’s not fair. They weren’t

Oqoc\’ negative at the start, just indifferent, thinking that it would be fine if he has a one-to-one, that there
ould be normal in the classroom. They have since learned that this isn’t

C,QQ would be no issues and it w
the case. It’s much more complicated than that. So — | suppose they have become less tolerant over
time and more negative towards his behaviours, which effects how they deal with him, and me |
suppose, because | always seem, | mean, | always have to fight for him, no one else can, so that
(y~ \%makes me, umm, well, how can | sax...gpgg_g‘u_l_qglws*g‘gfgfi”\ el \O&K ok ool Q\"\ PR
\'p’q/\ﬁy C;\*.\'Q)

7. What impact does working with ADHD children have on you?
0 a.  Prompts: positive, negative (emotional, physical)
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\Seit i There are lots of positives in my job. The progress children make is fantastic. That builds up my self-
esteem and encourages me that | am doing something right. It makes me very happy when | see that
other children include children with ADHD. It shows me that things ae getting better for children
with ADHD. With more understanding comes tolerance. | am happy that | can support the children
LA e of the future and if my children can go onto do well in comprehensive school — then that’s a bonus.
o ,m\\As for the negative side, | feel that | often have to fight the battles for children with ADHD. | often A
L Mevcb&\ e

RSN
™~ ) o
% &k.( hear other parents comment on the children — and how they shouldn’t be in mainstream school

upsetting their kids. Sadly this feeds into their children and they say comments in class which are not A ¢ Now b
helpful and can cause issues. For example, saying that they should be | a special school — not here
with us. It is my job to try to combat these negative attitudes and help children and parents to

understand that this is a disorder, not just naughty behaviour.
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Interview ~female aged 35 TA - 10yrs
ADHD — on and off for 8 years.
Current role - ADHD ~ individual basis
One-to-one work with ADHD

How many on average — 3 children
No ADHD-specific training.

1. You have experience with ADHD in the classroom ~ do you see any benefits of working with

ADHD children? Please give examples \ s
Ca : 4 eChnig we>
\\k‘(' i (o : v Ben: £iAS
I suppose the main benefit is seeing how well children respond to the techniques | use with them.

Q o TN N \\‘7
aN N . . o et 4 . [ 2
D For example | use for social stories and behaviour modification techniques. It's extremely satisfying

when children with ADHD respond to the techniques | use. | suppose this not only improves the self-
esteem of children and also improved my self-esteem to know that | am doing something right, | ge;m
MNP o €

a great deal of satisfaction from learning about ADHD mainly to through children’s behaviours and Sel
using a trial and error approach to my work. | have learned so much from the children themselves. Ci H_’
m

Q(‘G‘L In particular, | have learned what it is like, you know, for these children in a normal classroom. The N o
\U""’) children and | have worked with have shown resilience and strength of charadeﬁm L(n(‘x
suffered a lot in relation to stigma and exclusion yet through all of this they have remained strong Si ('wc}'(

and tried their best. So | suppose the main benefits had been to my knowledge or gaining of K(\J €0

knowledge, gaining of understanding and the respect for children with ADHD.

T ah
A
& X

Ak
e

2. Do you see any disadvantages of working with ADHD children? Please give examples :

N0+ eady 6r e xnNowsSHyy
:o*“"\\(ﬁAt times it’s not easy. | can leave work absolutely exhausted. | can get upset when a child gets upset
L=a too. It’s not always easy dealing with hyperactive behaviour, for example. | feel sometimes that 've

been in ten rounds with Mike Tyson. For example, the child | work with now is not on any
medication, thus their behaviour is often aggressive. The majority of my time is spent trying to keep
this child under control. There is very little learning that takes place. Children do not always respond
to the techniques that we use in the classroom. This makes learning and engagement very difficult.
There are also disadvantages for other children in the classroom. For example, their behaviour often
causes disruption to the whole class. This can lead to frustration for the children and classroom

d
Q(W teacher. Unfortunately this frustration can then lead to animosity and sometimes exclusion. It's sad .
to see, you know, negativity like this. It's not good for anyone.  __ C\«\‘\ W Wiy ouk-

3. Thinking of your experiences — do you see any barriers to working with ADHD children?

Prompts: support - school, knowledge, training, parents, peers Lo ok \
wavofc

a.
\pl“‘d‘ sadly there are lots. One major issue that | am dealing with currently is parental interference. The Y : oS
ular, the mother, is making it extremely difficult for us to work with a child. For oS
has been criticised by the mother. So much so that when

Qogd‘ << parents, or in partic

S\)«QQO example, every strategy that we are using
I’m working with this child, they say things like ‘l don’t have to do this because my mother doesn’t

like it’. This makes learning a very difficult. To be honest it also winds up the classroom teacher

because everything we try this is the response we get. And we are only really trying to help the child
do their best and succeed in the tasks required of them. W O ¢ l (AOUN
et TN i

C
And there is also a major issue with the lack of understanding surrounding ADHD. | hear teachers in

(0)
0"'\‘* the staff room talk about children with ADHD in their classrooms. The majority of talk is negative.
it N
\\)C UA W\
LINCE)

%
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Interview —female aged 48 TA — 12yrs

ADHD - on and off for 8 years.
Current role - ADHD — individual basis
One-to-one work with ADHD

How many on average — 3 children

No ADHD-specific training.

You have experience with ADHD in the classroom — do you see any benefits of working with

1
1

ADHD children? Please gIVE € xamples

- A
X Urfim, | spose its seeing how well the children do inaon
thrive. The children | have worked with in past have been very challenging, yet they have taught me
a great deal, | mean..umm. | Kknew nothing about the kind of needs children with ADHD had. L.— Lo of
(o ONO! WWMMMMM———MW! | thought it wasn'ta  WnouAest
_.disorder. | thought it was just naughty children, and that it was a label to, you know, get them
| worked with them did | realise that they have really complex needs

e-to one situation. They

VEQ money to help schools. Not til
and that they all show similar behaviours, you know, can’t sit still, calling out, can’t get their work
done, you know I'm sure. 2
OSSN
: L«}('\‘ [
\\)L\.J \?.‘\)i So the benefits are me lear with t Ip them get some ~)
) done at | worked with one little boy, he struggled socially when | first started with him. Then

Y
Q
»/‘L(\ he blossomed. He was able to stay in the classroom for most of the day, which he hadn’t with his
previous LSA. | think if these kids are given a one-to-one that cares about them and knows what to

do with them, then the benefits for them are huge.

2. Do you see any disadvantages of working with ADHD children? Please give examples

a one-to-one, this has disadvantages for them

As well as working well with them and the benefits of
d spending time with me, well not just seeing

and me. For them, it's an issue with only seeing me an
me, but just being with me for most of the day. It means that they don’t integrate as well with

others. They get comfortable with you, but not, often they don’t bother with others. They don’t
spend the time with other people, they feel they don’t need to be with others. They don’t interact
NS

hen. So it’s hard when you want them to. . #
o frey OF 130 Lok ¢ 3

] well t SRS 2col
)
oo because | feel isolated. | spend all day with this one child, Ldon’tinteract

\Q:(‘%

o | think it’s hard for me too because
as much as | would like with other staff. It's as if he’s my problem, so | have to stay with him and if
5(\6& there are issues with him during break or lunch time — it's me that deals with it all the time. Imn_hg_\\-\‘-\sj

I’'m on my own, just m
It's great. Seeing him improve, but even then it just seems like m

Don’t get me Wrong. | love it.
seeing that. No one else care disadvantage of working with ADHD children.

\3 tifing..S0me days! don’t even geta break from it. Some days it's non-stop from 9-3. And | feel as if
e and him. | find that hard. i it feels that way anyway. e \Q :
ek
<. So | suppose thatis a :j

3. Thinking of your experiences — do you see any barriers to working with ADHD children?

r rt - school, knowledge, training, parents, peers . §
a. Prompts: suppo g g (\C&\"\j e

| system isn’t re

p\_‘j Ummm, barriers, like? Ahh—ok. MM
e small school with just a tew SEN kids, and they tend to

set up to hel children with ADHD. We are a
A ‘
K3 N\we sugeed v Schee

\
L
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Interview —female aged 42

TA for 14yrs

ADHD - on and off for 10 years
Current role - ADHD — individual basis

One-to-one work with ADHD

How many on average — 4 children

No ADHD-specific training.

Vou have experience with AD} 1D in the classroom —do you see any benefits of working with
ADHD children? Please give examples SP\ t_\‘S{'C\‘_
VN W

ding job, | love it. I get s
h from working with ¢
d help. | think to be honest its g
at not all children develop the same, not all
you know. But to be

hildren with ADHD, you know, they are

There are many benefits, It is a rewar
ood for other

SP\‘ \ ')(\ ‘\1\
children develop. | have learned so muci
wonderful children, all they need is your time an

children to learn about ADHD too, you know, learn th
they are all different kids,

children are a
honest, the kids in my class are as good as gol
has taught me to be patient. To not rush

ut it’s all about patience. Working with ADHD
benefited not only me but the other kids in

now. B
B (\C.e)  things...so | have learned from them...and they have
L0 class.
2. Do you see any disadvantages of working with ADHD children? Please give examples
| have to be patient and concentrate more when working with

( '( A0 | suppose it can be exhausting,
(3 children with ADHD. | go home exhausted most days; much more than when | have worked with
this is a disadvantage as such —but |

o much satisfactionifrom seeing __j ; ok T\~

ble to be academic and sit quietly,
d. They are very accepting of the young lad | work with
»—/(Zk\/\( D
the h'\‘\a O\

PC{A\\'\(?
ClieeC

Fw\m

n YY)U\ Sk (r) other children with learning difficulties. I’'m not sure whether
often find myself sticking up for kids with ADHD; people can be so'negative a it, you know,
it’s made up so that people can get benefits. That makes me very cross,be\case'
you

saying it’s not real,
it’s not true. It is real and these children try their best under some very difficult conditions,

p(.(_\,(—'c Qg kpow, because 'Fhey don’t always make friends. Ummm..
C\'\'\ \d : disadvantages right now.
3, Thinking of your experiences — do you see any barriers to working with ADHD children?
a. Prompts: support - school, knowledge, training, parents, peers
What, like from the school or parents?
Y G

Yes, or any other types of barriers?

\-»
W\b\
$AC e LY

I think that's it, | can’t think of any more Q< -k Y {
Cer

ke

H¥e) \<\\j

F— U\ 0 | suppose there are problems with the funding side of things, you know, schools don’t have much
s é spare cash for extras...and we could do with more support for the school?Less funds mean less

S
‘equipment, and simple things like pencils, paper, ipads et€. but that’s not really a major issue for the
TAs who work with ADHD. | suppose the barriers can, well, | suppose, there are some that exist
within the classrooms. There are some class teachers who don’t interact with me or the children
with ADHD. They kind of say well that’s your job you deal with him, and they get cross if my child

ks .
Do disrupts the class. Even when they can see I'm trying to calm him down, they make it clear that they

QBT

NO¥ mﬁ
St i

uss
wﬁ{ﬂ
(W g \QM
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Lo Xt o ﬁhl not happy, which undermines me sometimes to be honest. And you know, this doesn’t look good

‘}‘\\ N( \\\'\1

\,\,\( 0\g

v ¢ \aX oot ¥mother and gran. They were so argumentative, they made it very difficult, they were demanding

Lo X

ej (\’D\\} teacher do theirs, while | keep the naughty ones quiet. So | think the barrier of no training is from .
L NOoLcon

uooes |
o

@00
Qe

in front of the other children. My child notices this too and sometimes says ‘sorry for getting you in
this makes me sad because | know he wasn’t being disruptive on purpose, you know. It can

trouble’,
be hard to balance keeping my child happy and the teacher, but that’s my problem really.
\ (t(,\,\\t 0

i et T LY
AaLE YD) :
UILY Poe s

Ummmm

You mentioned parents too?
Well the parents of the child I'm urgently working with are fab. They are so supportive and | have

very good relationship with them, but the last child | was with - they were difficult. Well it was a
LA Aucuddy

They wanted more and more support for their son, and we simply didn’t have the resources in
school. They were constantly asking to meet with the Head and class teacher. They were constantly (POLR ) :
COROS

wanting extra classes and help and they believed that one TA was not enough to meet all of his
needs. That was difficult, because the Gran, in particular, obviously knew a lot about ADHD so would

often give me things she had printed out from the internet for me to do with her son. Some of the
techniques we were already using and the class teacher was happy to incorporate, but some of them

were a bit out there, you know, that required new equipment, so | was kind of piggy in the middle

between them and the class teacher, that was very stressful, again — trying to keep everyone happy.
And | found that most of my time was spent worrying about pleasing the class teacher and the mum
and Gran. But that was a few years back, and thankfully | learned a lot from that situation, and now

I’m able to deal better with things like that, and my priority is the child.

Ummm...well, so | suppose parents are good and bad when trying to help their children with ADHD.
Great, are there any other barriers you can think of?

Like what?
You said at the start that you have received no ADHD-specific training?

Ahh - -ok — yes that can be seen as a barrier, but not for me really, because | enjoy reading about
u N

ADHD, so | would like to think I’'m quite knowledgeable about it. Not the chemistry behind it, but yo £
know, the symptoms and the best way to deal with those symptoms in class. But | suppose it’s/‘ (’ <€/\<\j \
VOORT N ek

barrier for how others think, because, you know, ummm... |, well, people think, because I'm justa
A, not a teacher, that | don’t know anything about ADHD, that I'm not trained, and that all | do is sit

with them to keep them quiet, you know, when they are being disruptive. That my job is to let the

other people’s perspective, not mine, if that makes sense?
Cor oSS

ce\ A0 \I\(\Q(")\ SER

4, Have your experiences relating to the barriers you discuss changed overtime?

Umm..I think, well, as | said before, it changes with the different children | have worked with. You %0()\
know, the parents. And | think times have changed. People hear more about ADD now, which wisn,(— p eSS o ‘
Lon

always a good thing, you know, it's had some bad press. And sadly most people remember tat bad \
stuff. Sorry..ummm...what was the question again? : ﬁ BT?B S
\

Have the barriers changed overtime?

Oh yeah. Well, the kids change. The longer they are with the ADHD kids in the class, they get used to

it. To begin with they laugh and snigger at them, but then well. | suppose they get bored, and it’s the
same old thing, and they get used to it and just ignore the disruptions. But sadly, they ignore the_~

‘children too. They don’t bother with them and don’t include them in their games at break time,
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Support network was good. Although it was just me and the ALNCO, | didn’t mind that because if it
\U\‘?C‘Y\ anvone else interfered he would kick off, and so it was easier for me
The Ed Psych was great too — and cleared some things up. So when it she used to come in she would
hints and tips on how to do certain things and
and personality

And she would give me some little
ting to know the ¢ hild and knowing his traits
{ end up doing them And it's usually

oY Poneni=

round it off
taught me that it was more about get

5o as much as they had input to try to do cert
just trying things out sometimes it works sometimes it doesn’t
2 e

y were happy he was getting support. They

ain things, | would

a matter
and previous school

pale] parents were good, because he wasn’t statemented, the
ox((\‘ were very, they were telling me his likes and dislikes and about his home life
p)b\&) “%:\\S‘ experiences and it wasn’t a matter of he doesn’t like that so don’t do it, so they were just giving the
information that would help me work with him, but even though this information came from other
different in this school then he had been in previous schools. | think he’d

ols and this was the best report he had, something was being done
dn’t like just to see if he did like

not an

schools he was agreed 80%

gone through four other scho
right then, we've and pushed the barriers with the things you di

them. The so she was happy with that because she just wanted him to be a happy boy,

S\A?VC(\ \350'&\\(( CN\LO N

rtive. They would always come and get me, and say so and so is angry
ortive in the sense that they knew to come and get me to

lassroom, for example if someone had to go and get some

\.
oot
SO help him or if there was a task on in the ¢
C‘tcmo& chairs from another room, they would always ask him because they knew that taking him out to the
helped him and what did

(&) e class sometimes calmed him down, so they got to know his traits of what
not help him. And on the whole of they were very supportive in supporting him. \.\ :
e\p S\Qvock\xgj

o

aggressive one.

On a whole peers were suppo|
out in the yard, so there were very supp

elating to the facilitators you discuss changed overtime?

Have your experiences r
of year six started to get frustrated with his outbursts because it

was over the same thing and it was as if they got fed up of it. Yet the girls were completely opposite
they were standoffish at the beginning then as his behaviour improved in the classroom and in
general they approached him more and spoke to him all and included him in in team tasks.

Some of the boys towards the end

DHD children have on you?

What impact does working with A

7
prompts: positive, negative (emotional, physical)

da.
Feerny Arone
R Physically draining, only because it was constantly, there after reading his little Bio | was constantly
| the time, | didn’t think | was on pins, but looking 3\\153‘(&)\

xSt
waiting for the kick off. So | was on pins al
ting — what if, what will happen | do that. Umm._ 2 (: A
RN
Ldeeoed

back...expecting him to kick off, | was expec
_Umm, frustrating when | have always

Shee 5
stressful in that way, but rewarding because his progressi
would think yes we’ve got somewhere and then there’d be that lapse, but then they can’t help it,

groon e and emotional in the sense of, happy emotion to seeing him progress and emotional some days with_ mk\m\&

C\\f\f‘gf frustration really with the whole you think you are getting somewhere and then dips — so two steps %\, o
O forward ten steps back, so getting somewhere, but then those fall backs. Frustration but also vvogmss

ding. | have learned more about him. | got to know him for him. | didn’t see him as Joe Bloggs
The condition didn’t really come into it. It was just who he was.

rewart
with ADHD - it was just Joe Bloggs.
f——\—_ More. Looue \eg&
I just wish | knew more about ADHD. | think teachers especially need to be educated more on it in

WA\ OYC
M“o“}%ecause | know there is a spectrum but we don’t understand.
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know. Because if you had somebody with medical problems —

just feel oh my God I've made a difference — although nobody would tell you that - you just know.
one you’ve kept that child in mainstream education — but
ould

No one’s going to come up and say well d
you know, and he’s just gone to secondary whereas before he came to us no primary school w

take him — then he tried us and then we kept him.

Anything else you’d like to add?

I’'ve always wanted to work with children with behavioural difficulties and I've always wanted to

make a difference - | suppose I've chosen a really difficult path in my school, | cﬁoyl_d j”?ﬁpg,s,iﬂi"‘,% e g

and reading with children, but | enjoy it — you see the gains, and it’s rewarding. When Ed Psychs 4 ) (2
or huge L\\%'S\:)

come and say wow you know this child is different — might be something small, small steps —
— whatever — | say — yeah — | did that. It’s absolutely, | love it! Although | don’t go saykin_g(that to ;
— (oueS SO

— e O X j (6 2

anybody.
] just think that everybody in schools needs to have knowledge of ADHD < whether that’s TA, lunch ¢
ADHD — you S ate w\&
oW

time supervisors, breakfast club staff they all need to go on courses to learn about
we all o on those training courses — it
xl_\’\cx,x,\nj.v

it’s not that they wake up that morning and think I’'m going to be naughty

is a medical problem —
today. And I think there’s still that gap there — ahhh there’s that naughty child — and they do get
labelled — and it’s by parents mainly....you know — they say don’t invite him to your party he’s the

naughty child. And it’s sad.
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H el A% 255 which is sad. 1 try to encourage them to play together, but sometimes it’s difficult, and | can’t follow Ch
- L., thechild around at break time, because that’s not good for them either..
Ummm... changes to barriers, | don’t think... umm...| think that’s it.
do you see any facilitators that help you to work with ADHD
@ eCoO\

Thinking of your experiences
hildren?

school, knowledge, training, parents, peers C‘C‘b‘& ({VAe SUPIE
( Prate MU A

1. Prompts: support
Qo< \ Umm...| suppose at the moment it’s the parents. | have seen positive parents a that have their child’s
( KA interests at heart and work with us to do the best for their child, and they trust us, you know, that
b 258 we are doing the best for their child. And I've seen the other side as well. So yes parents | suppose.

C‘(‘ O
Can you give me some examples of how the parents facilitate you?

What about the parents?

If you've got them on board it’s half the battle. They know you are doing the best for the child. So if
you have to ring them at the end of the day saying ‘sorry — this has happened and | can’t let this go —
they know — that right —Miss has done that because she wants you to, you know, be able to stay in
class and stay in mainstream education. Because we have had many that couldn’t stay in
mainstream education — or maybe only for two years then they’ve had to go to behaviour units -

because it's been to extreme. And too many other parents complaining and all of that, and their ©
G OV

needs are too complex for what we could offer as well. < ‘NQ\ U\Ov\a Wy
Lo N
e eSS

POS\{.\ ve

Have your experiences relating to the facilitators you discuss changed overtime?
RXPer NN

CU\}\NJ

6.

‘) think th’at‘Ha"iS'"gﬁvbetteﬁhether that’s because more people are gaining more knowledge of

ADHD and other learning difficulties or whether it’s because communication seems to be easien\/cc)w\m\_;\'\ju,&
these day, We are quite a laid back school too so if they want to have a chat at the end of the day,

they can, and we do a home contact book — so | will always write down how the day has been and

(ominweak
(6 8 that goes home with the child, so the parent can read that, unless it's something major then I'll have
to speak to the Head Teacher to get them in — or the class teacher.

How does the Head Teacher work with the TAs to support children with ADHD?
Pce)\\c\ﬁ g 9ot ¥

foSthuUR
XX N

~ ey Sk . / .
\(L‘)Bnlllant; supportive, always.’Always asking do | need to do anything, do | need to get parents in or

Sag eox
whatever? And in other schools the TAs probably don’t have as much input with parents as we do —

because we are such a small school — he lets me, you know, if | need to raise something with
somebody | can because he knows | have the experience and things to carry out, but itis supportives F e A (:3

quQO\(\ 20

~You do need to have a supportive class and head teacher. -

7. What impact does working with ADHD children have on you?

a.  Prompts: positive, negative (emotional, physical)
ey pe Uy
(0 {Yo RYA T o (V.
I'm only 42 really. Its very draining, you do go home some days and just cry because you haven't AR
fez\ne

Deavnt
managed to do what you’ve wanted to do or he's kicked off when you think ...how could | have done
ONE TN

XS \ﬁ
that differently or what — you know —you do beat yourself up a little where you don’t need to
because it could have been something completely out of your control. He could have been annoyed

lzefore he came into school, so came in to school in bad mood umm, mmMMy
Sekistackes NP s i
J Sakiskieq
And
Moo

Q&
Atbve ke
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happened, she would be there to advise me where to log, what and who the to mention it to, the so

¢ \ she was the lady that | would go to if | was stuck, and whatever it thought | should do she would say
:’C'F'( ok ves that’s fine, so there was always somebody to fall back on. If she wasn’t there | think it would be QQ_\'\(AbLL \
Skt very difficult because a lot of the teachers they just didn’t understand or they were naive to the SuR Qo€

disorder. This would affect the teachers behaviours, they would be negative towards his hehavio:mm(u o ‘\,

No k—m\nj For example they would say — why can’t he just sit down or why can’t he just do this or things like +rounc

(o) that. There was never a nasty negative, but a Oh off he goes again, you know, a lack of Ao i

KN}Q% understanding. So a definite barrier between him and his teachers is that lack of understand\nm Ko %
would say 90% of teachers in our school have that feeling of - off he goes again — he’s always doing LD(_I.L (6] (,

LOCl that or giving him a row for doing something when he physically couldn’t stop himself doing it or Lecxnes
v V\D\D\eyf- emotionally so there’s only a few that have an understanding, in the are not in understanding, but UGN
i the rather empathy towards it. So even though they might not have understood it they had the

empathy to try to understand.

As for the head of school, there is no, well, | never went to him with any issues. | suppose only
serious issues that affected the school. Umm, nobody really has an input because either because
N they don’t understand or want to understand or, and also the barrier, he the child could not gel with
o \("D‘,‘L any of the teachers so couldn’t go to any of the teachers, so there was that barrier in that there was * *\
‘g,{ ex“j only me and one another he could go to, so that was a barrier for him, for his trust in others.~— \QOX CWS ‘j
Coyrdise
There was completed support from the parents they could see a couple of months in there tha
there was progression. And they were very supportive of trying anything so they were doing the SUQQQ'(*Q(?
medical side of things and | was sorting the behaviour. As for peers, there were mixed responses. POy
Some were accepting of his behaviour, in a way brushing it off. Some children found it very
frustrating in regards to, if he’d had his outbursts in the yard and they didn’t quite understand that
was because of his ADHD, that’s how she reacts to things so they used to take it to heart and there

QO\ ‘6‘) 54 i 2 2 g AT
> as another boy who also had ADHD with more severe learning difficulties as well, he didn’t like the
j ‘m L\'bb fact that my 1 to 1 had more ability to do things academically so this caused some issues..  { JSWeSS TR

\\
¢ otne <
4. Have your experiences relating to the barriers you discuss changed overtime? Q\\‘\\dKﬂ
oX . : e SO
\,U&y' ob" The element of teachers not understanding the behaviour stayed the same; but because he Yone
V'(\O improved his behaviour, the negativity lightened, there was less negativity and the judgment. It

didn’t go away, but it was not as much, and that’s because his behaviour was improving. It was as if
— oh he’s doing well now, we don’t have to worry. So | guess with his improvement in behaviour
their attitudes changed, it’s as if he became more approachable and they would feel that it was
easier to talk to him or say hello, they wouldn’t get much back, you know, a hello, but that’s it.

: N0 Aconng & U Nouke g
po"c‘{sg_fMy lack of knowledge at the start — I had a no reading, | obviously read his little Bio, umm. So when |

3O O ; ; , e e [EEA
< = first read it | thought oh my gosh, I’'ve got my hands full here, and | was quite intimidated, because | T et Ao
o wasn’t sure about the word anger and aggression, violent behaviour, my first week was on pins the
Q¢ thinking was he going to lash out because that’s what was in his Bio, | was thinking oh gosh he’s just

OG>

mu going to jump at me. That was not the case, | suppose on a day to day basis that was the case just
for severe instances. So no, | did not read up on ADHD. | hate to admit it but it was one of those
who thought it was naughty syndrome so he would kick off, he’d have an attitude, he’d want things
his own way in the, those the sort of things. So at the beginning it was just getting to know him
asking him questions that were very yes or no, umm, because he had his guard up because he did

not know me.

5. Thinking of your experiences —do you see any facilitators that help you to work with ADHD
children?
a. Prompts: support - school, knowledge, training, parents, peers
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7 Usually in relation to disruption and naughty behaviour. This makes me sad because | know that

N
will affect the way that they treat these children, and it's not the kid’s fault.

these negative attitudes
they understood more about

¢k

>
- \(\\“A’ | think teachers need more training and | think | need more training. If
b ) ADHD, you know, about the type of behaviours that are common in ADHD they would be a bit more

understanding and less negative. The problem is this negativity is obvious when they a dealing with

these children, and other children in the class pick up on this. I'm lucky, | know a lot about ADHD

with doing my own homework and having years of experience. If | remember back in the early days| _~ ~NO R
was probably negative towards children with ADHD too. So | think the biggest problem is a lack of p o /
understanding and knowledge about ADHD which comes about because there’s no training available

and I'm sure that my colleagues and teachers in school would go to a training session on ADHD if Q0 (N _rj

there was one available.

If they understood ADHD more,

| suppose this goes for what other children in the classroom too.
m doing to the their

rather than just seeing it as disruptive behaviour that sometimes stops them fro
m, then maybe they may be there a little more

work and causes aggression in the classroo
ADHD would be good to.

sympathetic. So some sort of training or workshop for children on

to the barriers you discuss changed overtime?

4. Have your experiences relating

I"d like to think things are getting easier for children with ADHD, but I’'m not too sure. | suppose for

other children in the classroom they get used to the behaviours of these children and they just learn
to live with it and get on with it, so | suppose in that way things have changed. This has negative
consequences, because at the start they engaged and included children with ADHD in activities, but
over time children get fed up with the behaviour and antics, so they withdraw from these children.
In relation to parents, because they seem to know a bit more about ADHD and what their children
can have access to, they expect more from teaching assistants and expect almost a miracle cure. In

5. Thinking of your experiences — do you see any facilitators that help you to work with ADHD

children?
a. Prompts: support - school, knowledge, training, parents, peers

SueQocte

eally supportive SENCO. She’s fantastic, she makes sure that we have everything we
someone to chat to about the day that |

' qqcf Luckily | have a r
7 need for dealing with our everyday role. Whenever | need X .
have had, she is there. She is extremely experienced and seems to have the answer for everything. - tee \\‘j
Tdon’t think | would be half as good at S\.\ procy

<
%)Q(p She is a great support for myself and other TAs at the school?
my job if it wasn’t for her. She is so knowledgeable about ADHD too —so is always on hand with

ideas on how to help the children do their best and to tell us about new initiatives or strategies to
help the children. The school is also very supportive if the SENCO and our role with children with
%)QQD \ ADHD. The Head is particularly supportive of the work that goes on in the classroom and often asks \S\)\Q ()0(\’“;,

"7&5\& for progress reports and pops in to the classroom to see what the students are doing. This makes a <
huge difference to the morale of the school — knowing that you are being supported. D, od\

e facilitators you discuss changed overtime?

SuQee I UR
ious SENCO was less so. She made things very

6. Have your experiences relating to th
7

e

(‘"s Yes — the SENCO as | have said is amazing, my prev

(’oﬂ\o difficult, so the change in SENCO has made my role much easier. The staff are happy. We feel that
b with the children easier — especially when dealing with

she has our back and that makes my jo
parents and classroom teachers.

g with ADHD children have on you?

7. What impact does workin
negative (emotional, physical)

a. Prompts: positive,
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| love my job. | enjoy working with him. He is such a lovely bo
g Yy Y
ement. So yes, that, him, working with him positive, tiring eeAr '3
~ ’L\v\ ~
tionally comes from the lack of 3uppor\ Q

and some days he is fantastic an -
Y S i d we \(0))‘
" 4

(103\\\
get lots done, | see, we see big improv:

O\‘&’“\j some days, but positive. | would say the biggest impact emo

N SOp 1{5((0m my teacher and Head. That's frustrating, hard work, | feel in a constant battle with them, a ¥ \
battle that, you know, I'm not going to win S0 that is hard and | feel physically exhausted by it S\ O\A Q(('r
~
39 frans | raed

Se\t -
Ooub b much so that some days | cry through shear frustration with it/ Don’t get me wrong, Tt can be
frustrating with the child too, but that’s different, usually I'm frustrated with myself for, you know, \()‘W
e better for him, But mainly, it’s to do with no support, being so small and SQ%(M*{

ok of we, umm, | could have don

o
)u“-m,\_nm having lots of TAs to share issues and problems wit
with it for the sake of him, doing my best for him, that’

h. But apart from that, you know, | get on \ 3
s what counts, that the important bit for me. \1}(3 ?“
S 090





