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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
Adopt an academic register throughout 
	I have made use of the Manchester University academic phrase bank as suggested within a personal tutor session. 
	Throughout when talking critically. 

	Targed/Target 2
Make explicit links between the points suggested in literature and your own research decisions.

 

	I have underpinned the strategies for Billy with different related theories. I have also included a personal stance where appropriate when considering the effectiveness of theories in relation to Billy’s support.
	Pages 3, 7 and 8.



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).






Billy Groves is a six-year-old boy who is transitioning from his current year one class, up to year two. Transitions are generally seen as processes which occur at specific periods during the life course (Bridges, 1991; Vogler et al., 2008). Billy has been identified as having an adverse childhood experience (ACEs) due to his father’s incarceration earlier in the year. ACEs are defined as traumatic events that occur during childhood and can have long-term negative effects throughout their life (Waite, 2020). As a result of his absent father, Billy has developed an attachment, as suggested by Bowlby in his theory of attachment (1969), to his male class teacher, Mr Jones. The name Billy is fictionalised to protect his privacy as well as maintain anonymity for his family (BERA, 2018). Billy is struggling with the idea of leaving Mr Jones’ class, which has caused concern for the impact the transition may have on his emotional well-being given his previous trauma. Well-being has been defined as:

” A positive state experienced by individuals and societies… which encompasses quality of life and the ability of people and societies to contribute to the world with a sense of meaning and purpose” (World Health Organisation, 2022). 

This definition links closely to the four core purposes of the Curriculum for Wales, which seek to enable learners in becoming ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens and healthy, confident individuals (Welsh Government, 2020).  

A one-page profile has been devised with Billy (see page 9) as a way of sharing important information with all persons involved in his transition. One-page profiles are a type of person-centred practice which forms the basis of individualised support (Welsh Government, 2015). A seven-week support plan (see pages 10 to 14) has been co-created by Mr Jones and Billy’s new teacher, Mrs Smith. The support begins three weeks before the end of the summer term in hopes Billy will feel less anxious if already familiarised with his new surroundings. In the autumn term, four sessions of play therapy have been organised with an external play therapist to improve Billy’s emotional well-being, 

The term ACEs was first used by researchers Vincent Felitti, Robert Anda and several colleagues in a study conducted between 1995 and 1997 (Felitti et al., 1998). ACEs include the following experiences: physical neglect, emotional neglect, physical abuse, emotional abuse, sexual abuse, violence, divorce or separation, substance abuse, caregiver mental illness and incarcerated caregiver/s (Felitti et al., 1998). Since the original study, literature surrounding ACEs has grown substantially. In this time, it has been understood that ACEs link to numerous poor developmental and health issues, impacting beyond a “single time period, person or generation” (Afifi and Asmundson, 2020; Ports et al., 2020, p.17). As Billy’s father is currently incarcerated, he falls into the category of ACEs, posing a higher risk of toxic stress and developmental issues. 

Toxic stress has been defined as a type of stress response which occurs when a child has suffered prolonged severe adversity (Nelson et al., 2020). Several academics have stated that toxic stress can negatively affect a child’s brain structure and development (Shonkoff et al., 2012; Franke, 2014; Nelson et al., 2020). However, fostering strong relationships can help a child in understanding how to handle stressful situations, lessening the effects of toxic stress (Franke, 2014; Harvard University, n.d.). Billy has a positive relationship with his mother as well as his current class teacher, Mr Jones. As the literature discussed above would suggest, Billy is less likely to be at risk of toxic stress due to his strong relationships within his microsystem. The term microsystem can be traced back to Bronfenbrenner’s ecological systems theory (1977) which views a child’s development within the context of the relationships which make up their immediate environment, for example, home or school. Bronfenbrenner (1977) suggests that while the microsystem has the largest influence on a child’s development, larger environments such as cultural differences can also affect a child’s development. However, for the purpose of this assignment, Billy’s microsystem is of prime focus. One criticism of Bronfenbrenner’s theory, however, is that the model does not focus enough on the socioemotional aspect of development (Brown, 2021). As Billy’s support is concerning his emotional well-being, this suggestion instils doubt in to whether this theory is a suitable fit to underpin Billy’s support plan. As a result of this, Bronfenbrenner’s theory is only discussed briefly to clarify what is meant by the term microsystem and how this relates to Billy.  

Returning to the subject of ACEs, one possible negative impact of ACEs is hindered progression in school (Sandstrom and Huerta, 2013). Learner progression is a central theme within the Curriculum for Wales, defined as a “process of developing and improving in skills, knowledge and understanding over time” (Welsh Government, 2020). The Curriculum for Wales views learner progression as a continuum from ages three to sixteen. Progression steps outlined within the Curriculum across all Areas of Learning and Experience (AoLES), provide broad descriptions of how a pupil should progress through the continuum (Welsh Government, 2020). Donaldson (2015) - who’s review of the previous Welsh curriculum, influenced the current curriculum design - states that the progression steps describe five stages in the learning continuum, broadly relating to ages five, eight, eleven, fourteen and sixteen. This said, the Curriculum for Wales also states that progression is individual to the learner, and pupils with additional learning needs (ALN) for example, may not correspond with the “broad two-to-three-year progression steps as outlined in the descriptions of learning” (Welsh Government, 2020). This idea of progression shares a key feature with theorist Jean Piaget’s view of child development, that children develop in stages related to their age (Mcleod, 2022). However, it is important to note that the Curriculum for Wales, in the understanding that pupils progress at an individual pace, differs from Piaget’s theory. Critics have argued the accuracy of Piaget’s theory as it does not account for cultural or social factors (Sutherland, 1992; Babakr, Mohamedamin and Kakamad, 2019). 

The literature discussed above outlines the possible impacts ACEs could have on Billy’s progression and development. However, parental incarceration is not the sole reason there is concern over Billy’s emotional well-being. Mr Jones, Billy’s current year one teacher, has been the main male authority figure in Billy’s life since his father’s incarceration. As a result, Billy has become attached to Mr Jones and becomes visibly upset and frustrated when the transition is mentioned. These behaviours have caused concern over Billy’s emotional well-being and how, alongside his previous trauma, this transition could impact his future development and progression going into year two. Geddes (2006) describes how a teacher can be seen as a secure base in schools, particularly for anxious children. Geddes’ (2006) ideas on attachment within a school environment expand on the work of John Bowlby (1969) and his theory of attachment. 

Bowlby’s original theory was heavily influenced by Lorenz’ 1935 theory of imprinting which explored the idea that attachment is instilled from birth. Bowlby (1969) expanded upon this research, arguing that a child’s attachment to their mother is of primary importance to the child and their development. Since Bowlby, the study of attachment was built upon by several theorists, one of which includes Mary Ainsworth (1970). The work of Ainsworth and Bell (1970) described three main types of attachment: secure, insecure ambivalent and insecure avoidant. Disorganised attachment was an additional type of insecure attachment later identified by Main and Soloman (1990). Securely attached children are described as confident that their attachment figure will meet their primary needs, which allows them to comfortably explore their surrounding environment (Ainsworth and Bell 1970). Insecure avoidant attachment is when a child displays independence from their attachment figure both socially and emotionally (Behrens, Hesse, & Main, 2007). Mcleod (2018) summarises insecure ambivalent attachment as a child rejecting any comfort from the attachment figure because of an “inconsistent level of response to their needs from the primary caregiver”. The later defined disorganised attachment refers to a child being frightful of the caregivers’ random behaviours (Main and Soloman, 1990). Attachment theory has been a subject of controversy within literature, as the definition of attachment is too vague, therefore open to wider interpretations (Fitzgerald, 2020). Fitzgerald (2020) also states that such controversy “somewhat undermines the attachment concept as a specific phenomenon” (p.2). Despite this, attachment theory has been described as revolutionary in understanding a child’s relationships (Fitton, 2013). The term attachment generally refers to “a strong feeling of being emotionally close to someone or something” (Cambridge University Press 2022). This definition of the term describes the feelings of Billy toward Mr Jones, hence the general link to attachment theory. It is important to understand that despite the criticisms of Bowlby’s attachment theory (1969), it is, as previously mentioned, a revolutionary theory (Fitton, 2013) that cannot be disregarded in Billy’s circumstances.

To aid Billy’s emotional well-being during his transition period, a support plan has been devised. Lu and Buchanan (2014) suggest that pupil’s whose emotional needs are satisfied, generally progress better in school. The Curriculum for Wales also recognises the importance of emotional well-being to aid pupils in progressing academically through their holistic view of learning (Welsh Government, 2020). Holistic education focuses on the whole child, attempting to avoid the disregard of any aspects of human development (Mahmoudi et al., 2012). This holistic view encompasses a person’s intellectual, physical, spiritual, emotional, and social development; viewing them as interconnected rather than individual (Mahmoudi et al., 2012). The introduction of the Health and Well-being AoLE within the Curriculum stresses the importance of supporting Billy’s emotional well-being to aid his general progression and development through his transition period. Ysgol Gyfun Y Strade recognised the impacts of stress on pupil’s progression and development (Estyn, 2019). As a result of these findings, Ysgol Gyfun Y Strade invested in ‘emotion coaching’ for members of staff, to aid pupil’s emotional well-being. According to Estyn (2019) the school has seen “fewer pupils who are unable to deal with emotional difficulties that hinder effective learning” because of this implementation. As the transition is causing distress to Billy, this effective practice shared by Ysgol Y Strade further supports the need for emotional support for Billy’s well-being to aid his progression and development. 

As previously mentioned, Billy’s support spans over a seven-week period at the end of year one and the beginning of year two. As part of the support plan, there are two sessions which look to familiarise Billy with his new classroom environment and teacher. This idea is underpinned by Snape (2010) who states that a “key component of a transition is helping a child to a new learning environment that includes both physical/organisational elements and relationships (adults and peers)” (p.58). Additionally, Snape (2010) conducted a study which found that parents stated they thought it was important for a child to be familiar with both the environment and pre-formed relationships before a transition occurs. Throughout the process of creating Billy’s support plan, his mother was invited to share her ideas and opinions to help Billy both at school and home. Parental involvement is seen as an important strategy to advance the effectiveness of teaching and learning, which supports the collaboration between stakeholders (Driessen, Smit and Sleegers, 2005; Hornby, 2011; Đurišić and Bunijevac, 2017). 

Estyn (2020) has shared effective practice on parental involvement within schools to improve pupil well-being. St John Baptist Church in Wales school identified the need to improve levels of parental engagement within their school (Estyn,2020). The school introduced evenings in which parents were welcomed to the school, boosting a ‘family ethos’, aiming to reduce the number of concerns parents may have about their child’s education. The school noted that frequent contact between stakeholders has resulted in a strong professional relationship between staff and family members. Additionally, Estyn (2020) noted that this relationship can make a “valuable contribution to the wellbeing of pupils”. The strong professional relationships between stakeholders within the school has enabled staff to work alongside parents and carers to effectively construct support plans for pupils (Estyn, 2020). This effective practice supports the inclusion of Billy’s mother throughout the planning process.

However, it is also important to understand the limitations of the various support strategies in place for Billy. Currently, Mrs Smith still has her year two class, combined with a busy teaching schedule. As a result, it may be difficult to arrange a suitable time to conduct the one-to-one session with Billy. This said, good communication between Mr Jones and Mrs Smith is of key importance in organising the support for Billy. It is possible that a one-to-one could be scheduled during Mrs Smith’s weekly preparation, planning and assessment time (PPA). As it is nearing the end of summer term, this is believed to be a viable option as there is significantly less planning left for Mrs Smith to complete. 

In addition to familiarising Billy with his new class and teacher, play therapy is a support strategy which has been implemented. Play therapy has been described as “a unique form of treatment that is not only geared toward young children but is translated into a language children can comprehend and utilise—the language of play” (Kool and Lawver, 2010, pp.17). Play therapy was considered for Billy because of promising results within another school in Wales. To ensure anonymity of the school, staff, and pupils’ identities, in line with BERA (2018) guidelines, this school will be referred to throughout, as School X. School X has regularly used play therapy to support a child through transition when they have become attached to a teacher. Play therapy is based on the ideas of several renowned theorists including Lev Vygotsky and Jean Piaget both who discuss the importance of play in aiding a child’s development (Dougherty, 2005). Landreth, Ray and Bratton (2009) suggest that play therapy provides therapists with an opportunity to become involved in a child’s world. Play is associated as the child’s language, with toys representing words (Kool and Lawver, 2010; Landreth, Ray and Bratton, 2009). From a personal stance however, there is openness for interpretation that using no words, may cause a therapist to misunderstand what a child is attempting to communicate. Lego therapy is one form of play therapy which has been included within Billy’s support plan. Lego therapy is commonly used to increase social skills (Lindsay and Hounsell, 2017). Whilst Billy’s social development is not a concern, Lego therapy can also be used to create a sense of belonging (Lindsay and Hounsell, 2017). Goodenow (1993) defines belonging in the classroom as a child feeling as though they are an important part of the class. Maslow (1943) suggests that belongingness is a human need which must be satisfied, for a person to reach maximum potential. Maslow’s hierarchy of needs describes the order in which someone’s needs must be satisfied to reach self-fulfilment. The hierarchy, starting from the bottom is as follows: basic physiological and safety needs, belongingness and love needs, esteem needs ending with eventual self-actualization (Maslow, 1943). Maslow’s (1943) theory stresses the importance of creating a sense of belongingness within Billy for him to reach his academic potential. However, Maslow’s (1943) hierarchy of needs theory has been vigorously challenged by several writers through the years. The main criticism of the theory suggests that while it is important to acknowledge that a human’s needs must be met, a set order of these needs is questionable (Pearson and Podeschi, 1999; King-Hill, 2015; Henwood et al., 2014). 

However, it is important to note that although Maslow’s formation of a hierarchy of needs can be criticised, the basic idea of satisfied needs presented within the theory is understandable. Lego therapy used to create a sense of belonging for Billy will aid his emotional well-being (Arslan, 2018). Barr et al (2022) conducted a study which suggested that Lego therapy is a “highly acceptable programme” to aid children and young people improve their communication and social skills (p.1). However, Bratton et al (2005), has pointed out the lack of adequate research to support the wide use of play therapy in practice. It is, however, also important to note that this may be outdated research as multiple studies (Barr et al., 2022; Landreth, 2012; Blanco and Ray, 2011) have since supported the use of play therapy. 

While multiple studies have proved the efficacy of play therapy as a tool, it is important to understand the limitations of implementing this support for Billy. As play therapy is completed with an external play therapist, it raises the question of whether Billy will feel excluded from his classmates being involved in an intervention outside of class. As previously mentioned, belongingness is an important factor in Billy’s emotional well-being. The benefits associated with emotional well-being through play therapy, however, outweigh the slight negative impact Billy may feel being out of class for two sessions. To avoid any feelings of exclusion, it is vital that Billy is involved in the process of creating his support plan (Welsh Government, 2022). Additionally, it is possible that during the Lego therapy sessions, as Billy’s peers are also taken out of class this could have a hinderance on their development. A credible solution to this could be to timetable the sessions during non-core subjects such as literacy and numeracy. A viable option could be to conduct the sessions on a Friday afternoon during golden time. As Billy and his peers will essentially be ‘playing with Lego’ which as observed on practical teaching experience (PTE) is a common activity during golden time, it is unlikely they will experience of feelings of missing out during the sessions.

To summarise, the main ideas outlined within this assignment explore the importance of emotional well-being and how without any interventions, this could have an impact on Billy’s progression and development. Additionally, the underlying issues of ACEs and attachment causing concern for Billy’s transition, have been critically explored to present the reader with a deeper knowledge and understanding of why further support is being implemented for Billy. From a personal stance, this assignment has provided me with the opportunity for wider reading around prevalent subjects in school. Reading further into ACEs specifically, has allowed me to gain a deeper knowledge and understanding of my corporate responsibilities as outlined within the Qualified Teaching Standards (QTS). Additionally, the creation of the support plan and various stakeholders involved has allowed me to understand the importance of communication and collaboration to aid a pupil’s progression and development. However, to improve future practice, closing any gaps in skills and knowledge is key. Creating support for a child with multiple severe barriers to learning is an area of key interest where I would like to bridge the gap in my knowledge. For example, how to support a child with multiple ACEs and barriers to communication such as selective mutism or English as an Additional Language (EAL). Understanding such barriers will therefore allow me to expand my professional development as a future practitioner. 








[image: ][image: ]Name: Billy 
Age: 6
Date of Birth: 11th June 2016
Class: Year 2 with Mrs Smith
: Year 2 
This is me:

My One Page Profile







My Strengths
· I am good at maths
· I can tie my laces
· I am good at being friends with everyone 











My Interests 
· Spiderman 
· Football 
· Minecraft
· Fortnite











What do others like and admire about me?
· I am kind
· I care about my friends
· I like to help 
· I like to tidy up the classroom











What do I need to support me?
· I need to be allowed to go to my ‘safe space’ when I feel overwhelmed 
· I need help when I feel anxious 
· Having someone available to talk when I need to










Support Plan:
Overview: Billy is a 6-year-old pupil moving into Year 2 with Mrs Smith. Billy’s father is currently incarcerated and as a result, Billy has formed a secure attachment with his current male teacher, Mr Jones. As a result of the transition between classes, there is a concern that Billy’s emotional wellbeing will dip and affect his academic achievement. 






Billy’s support will take place in the last 3 weeks of the summer term and carry on in to the first 4 weeks of the new term. The first 3 weeks of the support will focus on easing Billy and into the idea of the transition between classes, ensuring Billy is familiar with his new surroundings and teaching staff. 

The support for Billy will take place within the classroom and the ‘rainbow room’ as outlined below: 

	Week 1 – classroom
	Week 2 – classroom 

	Week 3 – classroom 
	Week 4 – rainbow room 

	Week 5 – rainbow room 
	Week 6 – rainbow room 

	Week 7 – rainbow room 
	

	
	



Assessment/Evaluation
Billy will be observed over the period of 7 weeks. Whole class activities have been planned before the end of term to help ease the transition process and show Billy he is not alone in his feelings. Additionally, Billy will be professionally observed during his play therapy sessions. 

It has been agreed that 3 Informal conversations will take place between Billy and Mr Jones to continually understand and monitor his thoughts and feelings over the course of the support plan. These conversations will enable the persons involved to continuously provide the best level of support for Billy. 

1st conversation – Before the initial activities begin in week 1.
2nd conversation – At the end of week 3/the end of term. 
3rd conversation – At the end of week 7.
Parental Involvement
Billy’s mother is aware of the concern and is happy to help Billy at home as much as possible. The hwb app will be used by both parties as a safe and convenient way for interaction between both parent and school. Hwb will be used to access and upload any completed work or additional resources that will help to aid Billy’s emotional wellbeing. 

A formal meeting between Mrs Smith, Billy’s mother, and Ms Claire (play therapist) will be conducted midway through the therapy sessions (week 5) to discuss Billy’s progress and next steps. 


	Week
	Who is involved?
	Activity
	Curriculum Links – Health and well-being AoLE
	Next Steps/Parental Involvement

	1
	Billy’s class, Mr Jones, and Mrs Smith
	Meet and greet – 
· Whole class introduction to Mrs Smith and the new classroom environment
· Overview of class structure 
· Pupil Voice – choice of two themes for the first term, pupils will vote on their preferences. 
	Progression Step 1:

I can make decisions based on what I like and dislike.

I can take part in group decisions.
	Pupils will have a session with Mr Jones discussing their new topic of choice. A KWL grid will be started to pass on to Mrs Smith to finish at the end of the first half term. 

	2
	Billy and Mrs Smith
	One to One – ‘Get to know you game’
· Meet Billy
· Conversation dice will be used to spark topics of conversation without any additional pressure on Billy. 
	Progression Step 1:

I can communicate my needs and feelings in my relationships.
	Mrs Smith will upload activities to Hwb based on Billy’s subject interests. 
Billy’s mother has agreed to complete activities with Billy through the summer and provide encouragement – example ‘Look what Mrs Smith has given you!’

	3
	Billy’s Class, Mr Jones
	Story Time – The Koala who Could
Book overview: “a Koala who likes everything to stay the same and doesn’t like any change. Through the story, the Koala discovers that change is not so bad and can lead to new and wonderful experiences”. https://anitacleare.co.uk/books-to-help-children-cope-with-change/ 

· Key Questions – how did Kevin feel at the beginning of the book? How did he feel at the end?

· Relate to moving classes – change may surprise you like Kevin. Billy’s feelings will be validated. 

	Progression Step 1:
I can notice and communicate how I am feeling.

I can communicate my needs and feelings in my relationships.
	An E-book version of the story will be available on Hwb for Billy’s mother to access as well as activities linked to the story which will be available through the summer holidays. 

	4
	Billy, external play therapist (Claire)
	Puppet Therapy –
Timmy the Turtle is a puppet used to help Billy develop anxiety-relieving techniques.
When Timmy feels anxious like Billy, he goes into his shell, closes his eyes, and takes 3 deep breaths. Claire will demonstrate this exercise with the puppet and Billy. 
Deep breathing is a practice that enables more air to flow into your body and can help calm your nerves, reducing stress and anxiety*.
 
As Billy has a designated safe space (cwtch corner) within the classroom these techniques are designed so he can use them alone. 
	Progression Step 1:
I can notice and communicate how I am feeling.

I can communicate my needs and feelings in my relationships

	Claire and Mrs Smith will meet to discuss Billy’s session and create a more in-depth plan to aid his progression. Any important notes will be communicated with Billy’s mother after school to ensure she is involved in where Billy will go next.

Mindfulness activities will also be uploaded on to hwb for home completion to assist with alleviating Billy’s anxiety. 

	5
	Billy, external play therapist
	Puppet Therapy continuation- 
Billy will discuss with Timmy how first week in his new class has been.
Key Questions:
How did he feel? Did he need to use Timmy’s breathing exercise? If so, did it help? 
‘Timmy’ will validate Billy’s feelings and provide encouragement and comfort. 
Claire will discuss with Billy ‘playing lego with his friends next week’. 
	Progression Step 1:
I can notice and communicate how I am feeling.

I can communicate my needs and feelings in my relationships
	A midway meeting will be carried out with Claire, Mrs Smith and Billy’s mother involved to discuss the previous sessions, how Billy is in class and at home.

	6
	Billy, external play therapist
	Lego Therapy- 
Lego therapy consists of a supplier, a builder, and an engineer, with each child playing a specific role which encourages communication. The aim of this activity will be to boost Billy’s emotional well-being by creating a sense of belonging with friends and classmates. 
	Progression Step 1:
I can notice and communicate how I am feeling.

I can communicate my needs and feelings in my relationships

I can get along with others with and without support.
	Increased observation of Billy and his behaviours within class which will be fed back to Ms Claire and used to inform the strcture of the 

	7 
	Billy, external play therapist
	Lego Therapy continuation – Pupils will switch roles during Lego therapy. 

(Claire will do final evaluation on Billy).  
	Progression Step 1:
I can notice and communicate how I am feeling.

I can communicate my needs and feelings in my relationships

I can get along with others with and without support.
	A final meeting will take place between Ms Claire, Mrs Smith, and Billy’s mother to discuss the progress Billy has made.

Once the 3rd and final conversation between Billy and Mr Jones is completed, the stakeholders will decide what is necessary for Billy going forward (outlined below). 





What next?

If Billy continues to display anxious behaviour and or display low levels of emotional wellbeing because of the transition, further sessions of therapy are a possibility. If Billy requires further help with his emotional wellbeing, the ELSA intervention programme is another possibility. 
These steps will be decided later as and when is suitable. 

Useful Links:

· https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/descriptions-of-learning/

· https://rightasrain.uwmedicine.org/mind/stress/why-deep-breathing-makes-you-feel-so-chill#:~:text=Deep%20breathing%20(sometimes%20called%20diaphragmatic,span%20and%20lower%20pain%20levels.
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