A critical evaluation and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
(Word Count- 4321 + 1000= 5321)
  Within the context of teaching, a critical incident presents itself as a positive or negative event for the teacher that changes the course of the learning whether it is for an individual or group of learners. The incident can be interpreted in several ways which is a challenge to identify as it is often personal to the teacher and the observer. The analysis of a critical incident within an education setting investigates and identifies an issue that has produced deep emotions that has occurred within a teaching environment. The evaluation after the incident has occurred results in the teaching practitioner to reflect on the incident and consider what the next steps would be for the learning to continue for the students and the teacher. 
  Within this essay I plan to critically evaluate and identify the learning steps and next steps of teaching of a critical incident by focusing on a case study that I have observed within a classroom environment as a non-participant observer.  I will be looking at several observational research models and comparing them to a case study approach   I also will be looking at behaviour management and how different behaviour models provide different outcomes. I explore the four purposes of Professor Graham Donaldson’s report ‘Successful Futures’ which is a review of the national curriculum of education and assessment arrangements. The current curriculum has not evolved since its creation, so it was time for a major change. (Mohammed, 2016)
Observation 
The school where I undertook research through a case study approach as a non-participant observer teaches ages 11 to 16 and it is maintained by the local authority. Currently there are close to eight hundred pupils enrolled within the school.  This is relatively small compared to the other comprehensive schools within the county.   
  The school supports several ALN learners (Additional learning needs) and they are catered for across the board.  Around 29& of the student population in the school are ALN learners. They have dedicated a speciality unit where ALN learners across key stage 3 and 4 are able to feel safe and learn in a safe environment. The unit also supports learners with more profound learning difficulties from across the local county as well.  
   

  The school supports and enrols pupils from the area where the school is situated and several surround areas as well. Approximately 7% of pupils are currently from the most deprived areas of Wales, which is around 20% of the population.  The national average for pupils eligible for free school meals in Wales is approximately 17.4%. The school where I observed is below the national average and only 13% of the pupils are eligible for free school meals.  
  In regards of the use of welsh language within the school, very few pupils speak the language fluently, but translations are provided for mostly everything you see within the school in both English and welsh.  (Pontardullais Comprehesive School, 2020)
  The covid-19 situation within the school has meant that the school has a clear one-way system that is safe for both students and staff. All staff within the school have been briefed and trained for certain situations surrounding the pandemic.  
  The class where I observed the critical incident were a key stage 3 class, aged 12 to 13 years old. The lesson was an early morning class, so children were tired, non-engaging and lacked energy. 
Methodology 
  There are several observational methods. Observation methods potentially result in outcomes that reach far beyond other research methods that rely on individual report. I have conducted research through the model of a case study. A case study is a diverse method where several sources of data are provided in detail of research collected within real-life observations, in this instance, within a classroom environment.   
  An advantage of a case study observational method would be that by observing within a realistic environment it reveals data that only can only be accessed through seeing it in real time observation (Mays & Pope, 1995). Data such as behaviours within a classroom environment shows how a child interaction between the teacher and the children. The behaviour of an individual could be unique to the teacher. The teacher's behaviour is mirrored within the classroom, the children mirror the teacher.  Observing within a case study context allows the observer to witness unintentional behavioural data that participants are unaware of or unable to recall.  In regards of the critical incident 
The case study observation method has its challenges where the data collected proves useful within a real time context it is time consuming. Also, in some environments particularly within a school environment with children, the Hawthorne effect may prove a challenge where participant’s demeanours change, their performance and work tend to have a positive reaction when being observed so data may not be entirely accurate. (Kendra Cherry 2020) 
 
Apart from a case study there are 6 other types of observational research:
Case control Study 
  This type of study identifies groups of data which are based on the results of the outcomes. The outcomes are then examined individually on its historical data. They are often used to identify components that contribute to a medical condition. Participants are compared with previous data from other participants that have similar symptoms or conditions. A disadvantage of this type of research is that it only produces an odds ratio which is a lesser measure of research compared to others.  (Spacey, 2018)(Wikepedia, 2020)
Cross-sectional study 
   This study records and analyses data for a population at a selected point in time usually at the same time. The data is collected from participants who have similar characteristics in data but there is a different factor such as age and geographical location. An example of this would be recorded data of business portfolios after a crash in the market.  (Cherry, 2019)
  Longitudinal Study 
  This study records data of the population over a period of time whether it be a short of long time span. Some longitudinal studies are controlled experiments not observed. This type of study has the advantage of a larger collective set of data since the time frame for conducting the research is larger in that of a case study where the data is collected within a much shorter time frame.  There are three types of longitudinal studies: 
1. A panel study where the data involves cross sectioning of participants.  
2. A cohort study where a group of participants are selected for a specific factor such as age or location.  The group has a common characteristic set of data. 
3. A retrospective study investigates historical information of a participant such as medical records.  An example of this would be comparing medical records of participants from good and poor air quality locations.  (Cherry, 2020)
Natural Experiment 
   This type of observational study conducts itself within a real-world situation that resembles an experiment. An example of this would be county regulations are different to one another and then comparing the data.   (Cherry, 2020)
Four Purposes 
  Professor Graham Donaldson’s report ‘Successful Futures’ records evidence from over 700 participants in Wales. It records a review of the national curriculum of education and assessment arrangements. The research and collective data lasted nearly a year.  The then Minister for Education and Skills, Huw Lewis, reported that the review would be the 
“most significant curriculum reform Wales has ever seen”. The expectations were that the outcome would be revolutionary.   
The need for the review was fundamental for the long-term as the curriculum had not evolved much since the creation of it in 1988. Factors such as technology were significant in the review as it has now played a major role in the education system in regards of influence and use of technology within classroom.  (Dauncey, 2015)
   The four purposes of the curriculum are recommended by Donaldson to be a starting block that starts in Primary Education and for the purposes to be centralised within the schools.  Under Donaldson’s review classroom subjects would be connected under six “Areas of Learning and Experience” for ages three to sixteen years of age.    
  The influence of technology within the education system has led to the review of the curriculum to emphasise the importance of digital competency alongside the already important and literacy and numeracy skills.  
  The review recommends the four purposes to the curriculum to be guidance and be the basis of all teaching and learning in Wales.  
The four purposes that the Donaldson Review mentions are: 
· Ambitious capable learners- Making sure those children are ready and willing to learn throughout their lives 
· Enterprising, creative contributors- Making sure those children contribute to the classroom culture and then apply those skills to work later in life.  
· Ethical, informed citizens- Informing the children everything there is about being welsh and for them to be citizens of Wales and the world. 
· Healthy, confident individuals- Making sure that the children are ready to valuable people of society. Making sure that they have a purpose in life.  (Dauncey, 2015)
  In regards of the case study of a critical incident, the four purposes represent the next steps to resolve the critical incident and create a far better learning environment. 
   I observed the critical incident as a non-participant observer, where I was not an active member of the classroom/lesson. The incident involved two groups of participants, an individual and a group. I observed the incident where an individual was sitting in the back of the class by themselves. A group of children were sat nearer the front and the teacher’s desk. The result of this was that the group of children were within the teacher’s eye line. For the majority of the lesson they were the main distraction. They were rowdy, not doing their work and were quite loud compared to others in the class.  The individual situated at the back of the classroom lacked guidance from the teacher and was struggling for most of the lesson.  From what I observed, the individual was very quiet and quite shy, would not raise their hand to answer questions. 
  The current situation surrounding the corona virus pandemic meant that the teacher must stay in front of the class and near her desk. The teacher cannot move in between desks or close to individual pupils because of social distancing.  The pupils at the back of the classroom were unable to have the same level of guidance to those sitting towards the front of the classroom.  
  Linking the critical incident with the four purposes I found that two out of the four purposes were most suited to the critical incident- Ambitious capable learners and Enterprising, creative contributors. These two purposes were best suited for a better outcome for the critical incident. If the group of pupils were ready and willing to learn, their thinking process would be different. They would be focussed more on the task that they were set (practise a musical melody on keyboards) and the criteria in order to complete the task set by the teacher. For the individual who lacked guidance, the purpose of enterprising, creative contributors would give the individual the confidence to ask for guidance, this would digress the teacher’s attention from the group of distracting pupils to the pupil who needs the guidance at that moment in time.  
  Throughout a student's educational life, the four purposes will fit like a jigsaw. All four purposes will create, in time, a well-educated, sociable individual who will be ready for work and life. (Dauncey, 2015) (Dauncey, 2015)
Literature Review     (Rember to change name Lee to Rogers
  The book by Bill Rogers “Classroom behaviour: A practical guide to effective teaching, behaviour management and colleague support”, (Rogers, 2015) supports the notion that an individual's behaviour can affect not only the teacher’s behaviour but the classroom of peers as well. When an individual's behaviour is disruptive, the behaviour is provoked by the audience of peers’ reactions. The pupil is wanting to be in the spotlight and grasping for the teacher’s attention. This type of behaviour is the result of a primary behaviour that was not successful, and the individual has progressed on to secondary behavioural issues which results in the teacher’s behaviour becoming more stressful. This halts the learning process, and the individual pupil has now received the teacher’s attention.   
  One method of a behaviour management solution is assertive discipline. It was a system developed by Lee Canter and Marlene Canter in the 1970s. The main focus of the system is to support teachers within the classroom and to maintain a classroom environment where the teacher themselves are in charge. The founders of the system investigated and consulted existing school systems and that the outcome was that behaviour within a classroom was poorly managed by teachers since they lacked the training in the behaviour management section.  (Rogers, 2015)
  
  Assertive behaviour management consists of common-sense techniques that support the educator to control the learning environment and gain a positive influence on the student’s learning and behaviour.  A chapter from the book “The Phi Delta Kappan” written by the founder Lee Canter named “Assertive Discipline: More than Names on the Board and Marbles in a Jar”
 (McIntyre, n.d.), supports the notion of primary and secondary behaviours and that assertive behaviour management is a preventive measure that is put in place before the primary behaviours can evolve into secondary (Canter, 1989, pp. 57-61).  Techniques such as positive reinforcement instead of negative reinforcement can improve the learning environment.  Deal with the primary behaviour, ignore the secondary and reinforce the positive behaviour and catch them being good.  (Canter, 2012)
  The teacher must catch the pupil being good and reinforce that good behaviour is for their benefit; this is teaching the pupil how to behave and establishing a positive relationship between the teacher and the pupil so that when the pupil does return to the classroom, the pupil will be motivated and ready to learn.  This supports one of Donaldson’s four purposes of Ambitious and capable learners. 

  By creating a behaviour plan of positive and negative consequences by using the assertive behaviour system, the teacher would be preventing possible misbehaviours before the children enter the classroom, assuming that they will be misbehaving. This can be a negative approach, but the teacher controls the environment by setting out the rules, creating a seating plan, creating repetitive routines so the pupil will feel safe, motivated and ready to learn within the classroom.  The children will learn what to expect when entering the classroom.  
Another technique to this approach of behaviour management is that the teacher has the assumption that the pupils entering the classroom will misbehave. It agrees with the notion set out by Rudolf Dreikurs’ behaviour model that although children logically choose to misbehave the motivation of that misbehaviour is subconscious needs. The assumption of misbehaviour must result with positive encouragement and consequence, for example, the need for attention. (great home decorations, 2018). (Anon., 2018).
  Dreikurs’ theory of behaviour management is based on social psychology and logical consequences.  The model states that one subconscious need is that the need to fit in, to please your peers. It focuses on how society can influence human behaviour.  Within the classroom environment Dreikurs’ notion believes that negative behaviour is motivated by the student’s failure to fit in so negative punishment will be ineffective for something that the student can’t help feeling since its community influenced behaviour not an individual behaviour. This behaviour model of social based behaviour focuses the discipline with a positive outlook that is beneficial for the individual and the teacher enforcing the discipline. The model concentrates the misbehaviour within a classroom environment into four areas of focus.  
 
  The first area focuses on attention getting behaviours where the teacher’s behaviour is vital for positive encouragement instead of becoming stressed and annoyed at the misbehaviour and negatively punishing the pupil which would lead to a negative consequence and the attention getting behaviour would repeat.  By the teacher enforcing a positive consequence for example a pupil writing on his/her desk and the punishment would be for the child to clean the desk, the teacher would praise the child then for clearing up their misbehaviour, which would be a logical next step in positive encouragement so the child would have learnt a new positive behaviour when positive encouragement is enforced.  This positive encouragement would repeat when the said pupil would display good behaviour, emphasising good behaviour over bad behaviour.  
  The second area that the model focuses on would be behaviours that are focusing on attaining power and control over the person who sets the consequence.  This area centres on social discipline and it connects with attention seeking. By removing a social connection for a child, the child would retaliate with secondary behavioural problems, which is then repeated. The child is seeking the power and control when showing misbehaviours within a communal setting.  By enforcing a positive consequence after the misbehaviour has occurred, the consequence would encourage good behaviour.  The child would not want to seek the power when the need for social connection is dealt with beforehand. 
   The third area of Dreikurs’ behaviour management is revenge based behaviours. The primary behaviour for an individual would be blame then revenge. Positive motivation in learning would resolute the behaviour, agreeing with the two purposes of Donaldson- Ambitious learners and positive contributors.  The purposes would encourage positive and effective learning.  
  The last area that the model focuses on is behaviours that results from feelings of helplessness and/or feeling inadequate. In a classroom environment, if a pupil felt inadequate with a lesson, they would not contribute to the class. Dreikurs’ model enforces repeated positive encouragement through the teacher choosing the pupil to answer questions when they feel they do not want to. One negative of this would be that theoretically the child retaliates and would not be comfortable within the classroom environment by being called upon repeatedly although with positive encouragement Dreikurs’ model would support the pupil, giving them confidence and sense of belonging by answering questions.  (great home decorations, 2018) 
  Dreikurs’ model of behaviour management focusing on social psychological methods supports Donaldson’s’ four purposes especially Ambitious and capable learners and enterprising and creative contributors. The four purposes need a basis of positive reassurance and encouragement for the purposes to successfully work.  
    The opposite of the Assertive behaviour model where the teacher is in charge is the model of Reality Therapy where behaviour management is firmly based on choice and in this instance, within a classroom environment, the choice of pupils and pupil punishment.  
The behaviour model agrees with Dreikurs’ notion of that the connection of people is essential for a positive outcome but as mentioned does not agree with the notion of the teacher overseeing the consequences of pupils. It relies purely on individuals choosing the punishment for their peers.  The main point of this behaviour model is for children to realise how their choices affect others.  
  One area of focus for the model when discussing the misbehaviour  amongst children is for the children to learn to focus and discuss the present and avoid discussing the past as it would move the focus away from the actual misbehaviour and focus more on past behaviours that have been dealt with. Also, relationships may be damaged along the way if there is a disgruntled relationship amongst the group.  By focussing on the present, the matter is dealt with quickly and focus remains on the current misbehaviour and consequence.  
  Within a classroom environment, management strategies are used to help children make positive choices. For example, children would feedback on their peer's behaviour whether it is positive or negative. Although positive reinforcement is encouraged more to aid in good behaviour choices after the misbehaviour incident has happened.  (Reality Therapy, 2019)
  Behaviour management supports the four purposes of Donaldson. For the purposes to be successful, the purposes must be supported by a strong behavioural management model/system for the pupils to reach their full potential.  Focussing on the assertive behaviour model where the teacher is in charge, this model has a more successful outcome as it sets clear routines for children, teaches children that good behaviour results in positive learning and that positive encouragement will achieve an Ambitious and capable learner.  One negative point about the model is that it does not give children the freedom of choice when it concerns their behaviour, it is chosen for them. The model may achieve negative results if the authority figure is too strict.   (Youth Leader Blog, 2016)
  Draikurs’ behaviour model supports the notion of positive encouragement will result in positive learning, but focusing on logical and natural consequences for misbehaviours that children don’t realise they are doing teaches them that it is okay to make a mistake but you must learn from it in order for it to become a successful positive step to good behaviour within a classroom environment. Positive encouragement instead of negative consequences stops primary behaviours evolving into secondary behaviours.    A negative to this model could be that there is no structured discipline for the child to know what bad behaviour may result in. The teacher would have to think of a punishment in the moment, which may be a behaviour that was ignored on another occasion. This giving an unfair approach to behaviour management. 
 
Reflection 
  The Brookfield Model of reflection guides teaching practitioners, through self-reflection, to investigate the value of their lessons. It helps teachers plan, evaluate and design strategies that will able them to handle positive and negative occurrences within their classroom.  Schools encourage their staff evaluate their teaching methods and the learning that is taking place within the classroom. Stephen Brookfield designed four different but linked lenses to help teachers think critically about their methods of teaching and the result will help develop the teacher into a critically reflective teacher.  
The model creates three advantages for critically reflective teachers :
· Inspiring self-confidence  
· Achieving educational SMART goals  (Specific, Measurable, Achievable, Relevant, Time)  
· Motivated, critically reflective students 
From these advantages, that help the teacher be aware of their teaching methods, the four lenses in the Brookfield model of reflection are developed to help the teacher during the process of critical reflection.   
 The four lenses that help the process of critical reflection are: 
1. The autobiographical lens 
2. The student’s eyes 
3. Colleagues’ experiences 
4. The theoretical literature 
I will use these four lenses in my own critical incident that I observed.  
The Autobiographical Lens 
  The first lens of the model helps the teacher discover aspects of their teacher that might need adjusting or strengthened for a better learning process. 
  In regards of the critical incident, I observed the teacher targeting and focusing on the group of individuals who were gaining the attention through misbehaving. Perhaps a next step would be moving the pupils and splitting up the group. Moving the less confident pupils who were sat in the back to the front, this may result in them gaining better guidance from the teacher and the teacher can see more clearly who needs the better guidance. Also, if the group of individuals were to split up, focusing on positive encouragement and use of assertive behaviour management would damper the need for attention from the teacher and the peers who they are not sitting next to anymore.  
The Student’s eyes 
  The second lens is essential for teachers to understand education and learning through the students that they are teacher. The teacher would gain a better understanding of how a child learns and may change her methods to suit the pupil’s needs and learning habits.  
In regards of the critical incident, the teacher may have to delve into why the group of children are needing attention. Perhaps the next steps may be engaging in small conversation before class starts to see if they are struggling with their work or, focusing of Dreikurs’ model of behaviour management, the pupils’ need to fit in with the rest of their peers.  
Colleagues’ experiences 
  The third lens of the model focuses on feedback from colleagues. The teacher would investigate how the first two lenses worked with other teaching practitioners and then process the information in designing a better learning experience for the pupil, for example perhaps extra mentoring for the pupil who may be struggling.  
  In regards of the critical incident, the teacher could converse with other colleagues to see if the group of individuals misbehave in other lessons. Also, the teacher could see if the single individual may be struggling elsewhere in school and perhaps engage with the pupil for extra mentoring lesson to help support the pupil and give them more confidence with their own learning.   
The Theoretical literature 
    The fourth and final lens of the model focuses on literature regarding education. Exploring literature about education will help the teaching practitioner to understand and gain new concepts and methods into teaching.  
In regards of the critical incident. Exploring behaviour management methods such as the assertive behaviour management model and Rudolf Dreikurs’ model of social discipline may help the teacher understand the misbehaviours concerning the group of individuals and stop the misbehaviour before the lesson starts.  (Tools Hero, 2020)
 
 
 
Conclusion 

  The professional standards of teaching help to provide students with a high standard of a learning experience and learning support. Through the essay I have investigated and critically evaluated teaching methods, teaching pedagogy’s and the psychological behaviours that happen within a teaching environment. By exploring behaviour management strategies, the outcome I found has been that misbehaviour happens for a reason and that there are strategies that a teacher can put in place to help and teach the pupil not to misbehave.  

By becoming a reflective practitioner, a teacher can analyse, investigate and plan way ahead for positive and negative occurrences within the classroom. The reflective practise can reassure the teacher and pupil that there is support and in result the learning environment could reach higher standards, become a safe environment for less confident students to gain courage and improve their own learning.  (Advance HE , 2019)
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 Appendices
OBSERVATION / FIELD NOTES 1

	Date and time, year group: 28th September 2020 – Year 8- afternoon session after lunch



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The attitude of the class was rowdy and energetic. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

On the interactive white board was the lesson objectives to rehearse and practise the Five finger jam using all fiver fingers. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The pupils were provided with laminated music sheets and on the board was an image of a keyboard with coloured dotes on the correct notes for left and right hand.



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The music was split into 3 different parts, each showing a different level of ability. Also the parts could be played together if the pupil chose to do so.



	Assessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Before, during and after the lesson the teacher used peer assessment to evaluate the pupils performances and also asked what are they looking for to gain a good mark. 



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The instrumentalist were placed at the front of the class where the non-musicians were sat in the back. For future teaching I would create a seating plan were musicians were sat with non-musicans to support them in their learning. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	28th September 2020 –

 Year 8- 

afternoon session after lunch


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I observed a seating plan where musicians and the more able and talented were sat the front of classroom and those who did not play an instrument and had no interest in the lesson were sat at the back. This resulted in lack of guidence and improvement of learning for those who sat in the back of the classroom. 

The teacher’s eyeline from the front of the class could not see those who were struggling or misbehavi at the back of the classroom since the well behave children and those who could complete the work without a struggle were in the front. 

A clear seating plan with those who struggled more to the front of the class and a behaviour management model would help the teacher gain a better understanding who is struggling in her class. 




OBSERVATION / FIELD NOTES 2
	Date and time, year group: September 28th- Morning session 10am – Year 7 class after morning break



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Middle of unit of study- Elements of Music- Structure- Rondo Form

Ranged ability class



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

The classroom vibe was chatty, somewhat tired since it was still morning but the children just came in after break so their energy levels were increasing as time went on. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was to create a section of their structre piece of music (B section- ABABCA) using body percussion. The theme was train journey through the jungle. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children had written notes in their books to help them with what they had already completed in previous lessons and also on the whiteboard there was assessment criteria and a reminder of the Rondo form structure and what section they were on. 



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children were split into groups each group had a range of abilities in them so peer support and encouragment making the different sounds, the pupils enjoyed since they were working with their friends.



	ilAssessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Notes in their books from previous lessons helped the pupils know what stage they were at with their music compositiions.



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One group of friends had an argument that morning before class started so the r engagement of learning was at a standstill when the students were asked to work in their groups. The group of friends were suppose to be working together in the classroom.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	September 28th- Morning session 10am – Year 7 class after morning break
Group of pupils- All friends outside the classroom



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The critical incident I observed was a group of friends suppose to be working together to create a musical composition but an argument and falling out before class halted the learning and the pupils refused to work together. 

The children told the teacher that they did not want to work together that lesson. The teacher in turn told each pupil to work on individual sounds and in the lesson to follow, they would show each other what they had created.

By doing this the teacher did not stop the learning process but changed te objectve to suit the situation so that each pupil still benefited from the lesson and perhaps the teacher improved the relationships between the group of friends as well. 




OBSERVATION / FIELD NOTES 3

	Date and time, year group: Morning session – 

8.45am- Year 8 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Middle of unit of study

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam. 

Range of abilities  including some ALN learners



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

The classroom was energetic for a morning session, quite chatty and rowdy. The behavior toward learning at this point in time was partially interested. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The pupils were provided with laminated music sheets and on the board was an image of a keyboard with coloured dotes on the correct notes for left and right hand.



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The pupils were provided with laminated music sheets with three different musical parts. Each part had a different ability range. They could also be played together if the pupil wanted to. 



	Assessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Recap at the beginning of the lesson and peer assessment at the end of the session. Also the teacher included mini plenaries within the lesson to check on the progress of the pupils learning. 



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One ALN Student had ADHD and the medication had not taken affect as off yet. The pupil was misbehaving quite badly and hitting and kicking the table and equipment that they were sat behind of. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	Morning session – 

8.45am- Year 8 

Range of Abilities including some ALN learners



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	One ALN Student had ADHD and the medication had not taken affect as off yet. The pupil was misbehaving quite badly and hitting and kicking the table and equipment that they were sat behind of. 

The teacher took the pupil aside and quietly spoke to them. They said they felt scared of the room and that they did not want to do the work. In result of this infomation the teacher asked a LSA to remove the pupil from the room.

If the student was frightened of the room, perhaps the teacher should have asked the LSA to take the pupil to a quiet area for a certain amount of time then ask them to return. On the return the teacher should support the pupil by slowly going over the work and modeling the parts that pupils feels that they would be able to do. Once completed the teacher should practise in positive encouragement and catch the pupil being good. 




OBSERVATION / FIELD NOTES 4

	Date and time, year group: 28th September 2020 – Year 8- afternoon session after lunch



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The attitude of the class was rowdy and energetic. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

On the interactive white board was the lesson objectives to rehearse and practise the Five finger jam using all fiver fingers. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The pupils were provided with laminated music sheets and on the board was an image of a keyboard with coloured dotes on the correct notes for left and right hand.



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The music was split into 3 different parts, each showing a different level of ability. Also the parts could be played together if the pupil chose to do so.



	Assessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Before, during and after the lesson the teacher used peer assessment to evaluate the pupils performances and also asked what are they looking for to gain a good mark. 



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The instrumentalist were placed at the front of the class where the non-musicians were sat in the back. For future teaching I would create a seating plan were musicians were sat with non-musicans to support them in their learning. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	28th September 2020 –

 Year 8- 

afternoon session after lunch


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	I observed a seating plan where musicians and the more able and talented were sat the front of classroom and those who did not play an instrument and had no interest in the lesson were sat at the back. This resulted in lack of guidence and improvement of learning for those who sat in the back of the classroom. 

The teacher’s eyeline from the front of the class could not see those who were struggling or misbehavi at the back of the classroom since the well behave children and those who could complete the work without a struggle were in the front. 

A clear seating plan with those who struggled more to the front of the class and a behaviour management model would help the teacher gain a better understanding who is struggling in her class. 




OBSERVATION / FIELD NOTES 2
(Questions adapted from Fletcher Wood (2016)

	Date and time, year group: September 28th- Morning session 10am – Year 7 class after morning break



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Middle of unit of study- Elements of Music- Structure- Rondo Form

Ranged ability class



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

The classroom vibe was chatty, somewhat tired since it was still morning but the children just came in after break so their energy levels were increasing as time went on. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was to create a section of their structre piece of music (B section- ABABCA) using body percussion. The theme was train journey through the jungle. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children had written notes in their books to help them with what they had already completed in previous lessons and also on the whiteboard there was assessment criteria and a reminder of the Rondo form structure and what section they were on. 



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children were split into groups each group had a range of abilities in them so peer support and encouragment making the different sounds, the pupils enjoyed since they were working with their friends.



	ilAssessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Notes in their books from previous lessons helped the pupils know what stage they were at with their music compositiions.



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One group of friends had an argument that morning before class started so the r engagement of learning was at a standstill when the students were asked to work in their groups. The group of friends were suppose to be working together in the classroom.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	September 28th- Morning session 10am – Year 7 class after morning break
Group of pupils- All friends outside the classroom



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The critical incident I observed was a group of friends suppose to be working together to create a musical composition but an argument and falling out before class halted the learning and the pupils refused to work together. 

The children told the teacher that they did not want to work together that lesson. The teacher in turn told each pupil to work on individual sounds and in the lesson to follow, they would show each other what they had created.

By doing this the teacher did not stop the learning process but changed te objectve to suit the situation so that each pupil still benefited from the lesson and perhaps the teacher improved the relationships between the group of friends as well. 




OBSERVATION / FIELD NOTES 3
	Date and time, year group: Morning session – 

8.45am- Year 8 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Middle of unit of study

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam. 

Range of abilities  including some ALN learners



	Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

The classroom was energetic for a morning session, quite chatty and rowdy. The behavior toward learning at this point in time was partially interested. 



	Objectives

(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objective was keyboard skills. Practise, rehearse a melody using all five fingers. The melody was called 5 Finger jam. 



	Direction

(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The pupils were provided with laminated music sheets and on the board was an image of a keyboard with coloured dotes on the correct notes for left and right hand.



	Access and challenge

 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The pupils were provided with laminated music sheets with three different musical parts. Each part had a different ability range. They could also be played together if the pupil wanted to. 



	Assessment

(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Recap at the beginning of the lesson and peer assessment at the end of the session. Also the teacher included mini plenaries within the lesson to check on the progress of the pupils learning. 



	Specifics / Critical Incidents

 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One ALN Student had ADHD and the medication had not taken affect as off yet. The pupil was misbehaving quite badly and hitting and kicking the table and equipment that they were sat behind of. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.

Age/Stage of group.

People involved.

Contextual

information from field notes. 


	Morning session – 

8.45am- Year 8 

Range of Abilities including some ALN learners



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	One ALN Student had ADHD and the medication had not taken affect as off yet. The pupil was misbehaving quite badly and hitting and kicking the table and equipment that they were sat behind of. 

The teacher took the pupil aside and quietly spoke to them. They said they felt scared of the room and that they did not want to do the work. In result of this infomation the teacher asked a LSA to remove the pupil from the room.

If the student was frightened of the room, perhaps the teacher should have asked the LSA to take the pupil to a quiet area for a certain amount of time then ask them to return. On the return the teacher should support the pupil by slowly going over the work and modeling the parts that pupils feels that they would be able to do. Once completed the teacher should practise in positive encouragement and catch the pupil being good. 
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