[bookmark: _Hlk8234233]‘Enquiry is taken to be a generic term for modes of learning driven by questions and curiosity’ (Leat, 2017, p.4). Estyn (2014), outline that children are naturally curious and as a result of this are motivated to learn. As a result of natural curiosity children are equipped with a ‘good understanding of their place in the community and a strong sense of awe and wonder at the world around them’ (Estyn, 2014). This, in turn can ensure that children’s learning experiences are positive, due to their motivation to find out more.
[bookmark: _Hlk7784647]‘Enquiry-based Learning (EBL) is a broad umbrella term used to describe approaches to learning that are driven by a process of enquiry’ (Kahn and O’Rourke, date unknown, p.1). Although there are several definitions defining EBL, they each appear to have common characteristics. ‘Although EBL is defined in different ways, the emphasis is on children asking questions, purposeful talk, working together, selecting and interpreting sources, outdoor learning and developing a line of enquiry’ (Grigg, Hughes, 2013, p.114). Within this approach, there is no emphasis on children to learn facts, the goal is for children to fully understand the undertaken topic. EBL often follows a theme and can be undertaken as a lesson or a series of lessons that are undertaken over an extended period of time, as a project. According to Pound (2006), Dewey is seen to be for responsible project approaches linking across the curriculum. Williams et al. (2016) mention how EBL can be a learning journey for students taking part. By using projects and themes to promote topic learning, students can ‘retain content longer and have a deeper understanding of what they are learning’ (Sarafian, 2017). Grigg and Hughes (2013) also add that EBL promotes knowledge and thinking skills. Through EBL, teachers allow their class to volunteer their own questions. These questions will  form the basis of learning. Through allowing children to learn about what interests them, inquisitiveness and curiosity are promoted since they will want to know more. Leat (2017) adds that curiosity is developed when there is desire to find out more regarding a certain topic. As children will have asked specific queries that they want to expand their knowledge on, this could in turn promote more successful learning. Since EBL is driven by topics that students are fascinated in, as children are interested in the topic, this helps them to achieve their learning goals.
EBL has a strong link with the constructivist learning theory. Constructivism represents a epistemological stance to learning, with the underlying principle that children construct their own knowledge, rather than relying on additional source. This viewpoint is supported by the quote that theory ‘refers to the idea that learners construct knowledge for themselves’ (Hein, 1991,p.1). The notion that children create their own knowledge is in line with the key ideas of EBL, where children further their knowledge on a topic they are interested in, by asking questions and developing a line of enquiry. 
Within EBL, students are involved in their learning experiences, rather than learning being merely teacher-led. Traditionally within schools, the teacher leads the class and presents their knowledge. However, with EBL, the teacher will take on the role of a facilitator. Within EBL, teachers do not follow the traditional teaching concept, but assist students with learning for themselves.  The teacher will determine the task and the students carry out their own enquiry. This is supported by the quote ‘the teacher’s main role is as a facilitator’ (Tout, 2016). Tout (2016) also points out that the teacher, as a facilitator, can offer support and assistance to the class if and when needed. Through doing this, the teacher can also provide scaffolding and teach the necessary skills. 
The method of the teacher as a facilitator corresponds with social constructivist Vygotsky’s Zone of Proximal Development (ZPD). Scaffolding is arguably the key to Vygotsky’s ZPD‘The aim of the scaffolding should be to enable the child to access the challenge’ (Teaching Times, 2019). Teaching times (2019) also outline that scaffolding should contain questioning and allow the child to prosper through completing tasks themselves. 
[bookmark: _Hlk8128562]Dewey’s philosophy of education is that children learn by doing. As said by Ord (2012) learning by doing is based on the assumption that people learn best when they are actively involved in their learning experience. ‘Active learning changes the way an educator engages with learning and teaching and can challenge traditional roles’ (Williams et al., 2016). EBL and Dewey’s philosophy can be linked as EBL is often seen as a project-based approach. According to Pound (2006), Dewey is seen to be responsible for project approaches across the curriculum. EBL is driven by topics that students are fascinated in, as children are interested in the topic, this helps them to achieve their learning goals. Dewey’s philosophy supports this as he ‘sees the child as a free agent who achieves goals through her own interest’ (Glassman, 2001, p.3). It is clear that Vygotsky and Dewey have differing standpoints regarding enquiry, with Vygotsky’s theory concerning children having a mentor to guide their learning and Dewey believing that children’s learning is powered by interest. 
Benefits of EBL
As with any learning approach, EBL has several benefits and challenges. EBL is a strong pupil-centred approach, with the child taking responsibility for their own learning. As mentioned previously, due to the being the centre of learning and the teacher the facilitator, this could be fundamental in terms of developing skills such as ‘tackling issues that will arise in the real world’ (Little, 2016). By moving away from teacher-centred learning, children are encouraged to take charge of their education. The prior statement is supported with a quote which mentions, where lessons move away from those which are teacher focused, ‘pupils have opportunity to take ownership of their learning’ (Wall, 2012, 294). By taking ownership, knowledge gained by students may be more valuable. According to Copping (2007), learning that is centred around repeating facts can lack ownership on the part of the student. Through taking ownership, meaningful learning can be internalised. Psychologist Ausubel believed that meaningful learning is more useful than memorising facts. Meaningful learning results when ‘the learner chooses to relate new information to ideas that the learner already knows’ (Novak, 2010, p.23). This relates to EBL as children are encouraged to participate in their learning, rather than passively learn facts. At the start of EBL, children are often encouraged to activate their prior knowledge, which can help link new information to knowledge already held. 
Challenges to EBL
The basis of EBL is concerned with children using their enquiry skills and ask questions to form the basis of learning. Donaldson (2015) outlines that there are four purposes to the new curriculum, one of which being for children to be ‘healthy, confident individuals’. However, it should be noted that a few children may not feel confident enough to enquire throughout EBL and may find participation difficult. To ensure that students are confident comfortable in enquiring, there should be a classroom culture where children feel free to express their opinions and freely ask questions. A solution to this could be to foster a positive learning environment in the classroom, so that all children can benefit from EBL. Positive approaches to learning has a vast potential for ‘increasing students motivation, learning and self-esteem’ (Hue and Li, 2008, p.5).
EBL can be fostered over a lesson or an extended period of time. A further challenge to EBL may be the lack of classroom time available to undertake a project. At present, there are numerous responsibilities that teachers have to undertake regarding the curriculum. According to the BBC (2008), schools are required to teach certain subjects, such as an hour of mathematics and literacy each day. ‘A typical junior school will have about 24 hours of teaching time each week’ (BBC, 2008). This is alongside assemblies and other compulsory subjects. Realistically, it is important to note that it may not always be possible to undertake extended EBL projects in primary schools.
EBL and Science
Turner et al. (2011) outline that there are differing ideas when it comes to science enquiry in primary schools. However, their view is that ‘science enquiry is what children do in order to answer scientific questions about the world around them’ (Turner et al.,2011, p.11). It can be noted from the prior quote that enquiry in science can help children to make sense of their surroundings. EBL in science can be used to promote students’ skills. Skills promoted in science are those such as retrieving information, listening and extending knowledge. The importance of skills is outlined by the quote ‘the current scientific enquiry attainment target emphasise the development of skills’ (Estyn, 2013, p.1).
EBL and the Humanities
 ‘Children are expected to learn history and geography by doing history and geography’ (Pickford et al., 2013, p.21). Pickford et al. (2013) outline the importance of children not being passive learners in regards to the humanities and summarise the significance of gaining information of the past and the world surrounding them. There are several approaches concerning EBL and the humanities in the primary school. Grigg and Hughes (2013) propose the ‘S Model’ which concerns local area study; the model has four stages as follows, select, search, sift and synthesise and share. The model ‘highlights the key elements in good enquiry at all levels (Grigg, Hughes, 2013, p.114). Other models include the 4 Stage model, proposed by Samuel (2009), the 5 question model by Storm (1989), the 6 question focussed enquiry by Scoffham (2014) and the Transforming Religious Education model by Ofsted (2010).All models have the common theme of enquiry.
Part 2
The following proposal of work is concerning the coal-mining industry in Wales during the Industrial Revolution. Focus will be on how children lived during this period and students will explore areas such as what it was like to work in the mines. The scheme of work is aimed towards year four pupils in a Key Stage 2 Context and will promote the humanities. In Key Stage 2, pupils should be given opportunities to study ‘changes to people’s daily lives in the locality in the nineteenth century’ (WAG, 2008, p.12). The proposed scheme of work will link to the historical aspect of the Curriculum Cymreig through ‘understanding how lives and localities have been shaped by the past, through learning about the history of Wales, its political, economic and cultural aspects’ (WAG, 2003, p.5). Hughes (1994) outlines that during the Industrial Revolution, Wales was extremely important in the mining industry. Since Wales has such an important history in coal-mining, children could gain an understanding of their Welsh culture and gain ‘an increasing sense of belonging and understanding of their own Welshness’ (WAG, 2003, p.13).
The 4 Stage Model- The Investigative Cycle
To promote EBL, the 4 Stage model, proposed by Samuel (2009) will be used. The model encompasses four stages: generate, do, analyse and reflect. The model was designed to be used to promote enquiry in Geography, since it is acquired from ‘Investigating our World: Developing investigation skills in KS2 Geography’. However, the model will be used to promote the following History investigation with Key Stage 2 pupils.
Generate
The beginning of the scheme shall involve students coining their own questions concerning the Welsh coal-mining industry, since EBL promotes student-led learning. The questions will form the basis of the thematic approach. Prior to this topic, children may have little knowledge regarding coal-mining and the Industrial Revolution. To start, the teacher will present the children with a ‘dig box’ containing a Davy lamp, a lump of coal and a picture of a child working in the mine. According to Turner-Bisset (2010), a benefit of using objects in history is that they are fundamental to human activities such as family life, work and religion. Through this, students can understand people’s lives from different periods of time, by linking it to their own lives. A further strength of using artefacts, states Pickford et al. (2013) is that they can assist children in acquiring a sense of time and place. Items have the potential to ‘elicit emotive responses and foster intellectual creativity within historical and geographical contexts’ (Pickford et al., 2013, p.65). Creativity is vital in EBL, with Michalopoulou (2014) mentioning that it can stimulate interests, knowledge and abilities.
Tin small groups, students will have a ‘dig box’ containing the three ‘mystery items’. This will be used to generate ideas. The teacher will query whether students are aware of what the items are and whether they think the three objects could potentially link to one-another. Doing so will allow the children to activate their prior knowledge, if they have any and make connections between the artefacts. This stage will provide opportunity for some class students to share any personal knowledge regarding the coal-mining period. Perhaps children have a family history of working in the coal-mines and can share their knowledge, promoting further discussion within the classroom. Jensen and Nickelsen (year?) outline that background knowledge can provide a platform for learning. A further reason to activate prior knowledge is to ‘foster interest and motivation’(Jensen, Nickelsen, year?, p.74), which is crucial in EBL. 
Through discussion between the teacher and students, the children can decide how they would like to record their information throughout the topic. The children may suggest recording steps of the investigation on an iPads, in the form of a video. Throughout the investigation, students will record three steps: what they already know about a topic, what they would like to find out and what they have learnt at the end of the investigation. In the analyse stage, the videos will be made into one video on the app iMovie. Doing this will allow the children to analyse information collected. Since the children will have activated their prior knowledge previously, this could be recorded on the iPad by the teacher. 
Since questions asked by the class teacher are open-ended, students will be free to discuss  their ideas with their group due to there being no correct answer, as we have not researched the topic yet. Costa et al. (2007) mention that an advantage of discussion is that it promotes students’ enjoyment as they are free to participate. Through the children sharing ideas with the class, the teacher will be able to see the extent of the children’s knowledge, therefore can generate the class’s next steps.
The teacher will reveal that the mystery objects were from the coal-mining industry and explain that they will be undertaking research regarding this. As the children have activated their prior knowledge, the next step would be discovering what they would like to find out. The children will generate questions regarding the coal-mining industry during the Victorian period. It could be argued that active learning starts by posing questions. Questioning and EBL in the historical context are closely linked as ‘questioning is the force that drives historical enquiry’ (Turner-Bisset, 2010, p.26). Questioning is vital in the EBL process, as it puts students in control of their learning. Throughout EBL, students are encouraged to ask questions. ‘One of the central features of high quality project-based learning is the pedagogical relationship between the driving question and the “need to know” that stem from it’ (Perkins, 2019). Potential questions that the children ask could be: When did coal-mining happen in Wales? How many children worked in the mines? and why did people work in the mines? The teacher could provide a further question such as: what type of jobs do you think children did in the mines?  These questions will form the basis of the EBL topic. Through involving pupils in planning, the ‘pupil voice’ can be heard and children and their ideas are placed at the forefront of their education. ‘The term ‘pupil voice’ refers to ways of listening to the views of pupils and/or involving them in decision-making’ (DfE, 2014, p.1). Involving children in their learning supports EBL since children are not simply learning facts, but learning about a topic derived from children’s interests. Through this, enjoyment will be promoted in learning. Estyn (2017) supports this as they mention that pupils discuss with teachers the topic which they would like to study. In response to this, teachers plan lessons that respond to enquiries that pupils’ raise. Estyn mention that ‘pupils choose to complete those activities that interest them’ (Estyn, 2017, p.3). Dewey’s philosophy, mentioned previously, is that children learn through what fascinates them. As the basis of enquiry has been chosen by students, there is a purpose to the learning. Blad (2018) outlines a link between purpose and student engagement. This ensures motivation within learning. The teacher’s will now plan activities that will answer the student’s queries.

Do
The 4 Stage Model’s next step is ‘do’. Activities will be undertaken to promote knowledge and understanding to answer the proposed questions. The children will be undertaking an activity promoting mathematical skills, whilst learning about chronological awareness. According to the WAG (2008), mathematical skills are learnt in history by developing chronological awareness. Partaking in an activity regarding chronology can ensure that children are aware of when the Industrial Period happened in history. The UCLA (2019) mention that chronology is central concerning historical topics and that without understanding when incidents occurred, it would be difficult when learning about past events. The UCLA also states that ‘Chronology provides the mental scaffolding for organising historical thought’ (UCLA, 2019).

Since the class may have limited experience regarding chronology, the teacher can model and explain the process to the students. ‘Modelling is an instructional strategy in which the teacher demonstrates a new concept or approach to learning’ (Chaucer School, 2017, p.2). An activity to help develop children’s understanding of chronology could be to model a ‘teachers’ timeline’ to the class. With the students, the teacher could provide pictures of events and the dates in their own life. Placing the dates and the pictures in order can help the children begin to understand how chronology and timelines work. ‘Many pupils have difficulty understanding where an adult’s life line fits into their own schema of temporal understanding’ (Hodkinson, 2012). Through the teacher modelling the activity, it could help the children realise that history is not only something that happened hundreds of years ago, but can also be something which happened quite recently. McLeod (2019) outlines Vygotsky’s theory that children learn through social interaction, this can be through the teacher. He quotes that ‘the tutor may model behaviours and/or provide verbal instructions for the child’ (McLeod, 2019). Modelling can allow for scaffolding to take place throughout the following activity. Vygotsky mentions that the Zone of Proximal Development (ZPD) is "the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86). According to Vygotsky (1978), the ZPD is the place where children learn best. If children are participating in tasks which they already know, learning can become dull. Similarly, if children are partaking in activities which are out of their reach, learning can be impossible. Even though the following activity will be undertaken in pairs, the teacher can scaffold learning throughout as the ‘more knowledgeable other’.

In pairs, the children will be given cards with different sequences of events regarding coal mining and the Industrial Period, see appendix 1. It is the students’ task to work out the date that each event took place. In the outdoor area of the school, numerous QR codes containing information regarding events throughout the coal-mining period shall be hidden. Each pair will take part in a scavenger hunt to find the information to match each ‘date card’. For example, the children will scan the hidden QR code on an iPad which could take them to a website containing information regarding the Mines Act of 1842. This Act prevented boys under ten and women from working in the mines. The children will match the Mines Act card to their matching 1842 ‘date card’ and place them onto a timeline representing coal-mining and the Industrial Revolution, thus enhancing their chronological skills. An example of this is shown in appendix? The National Curriculum in Wales for History outlines that regarding the skill ‘chronology’, Key Stage 2 children should be given opportunity to ‘use timelines to sequence events’ (WAG, 2008, 
p.12).  The prior activity will promote Outdoor Learning. Although learning in the outdoors is often focussed on children in the Foundation Phase, it is important that Key Stage Two children are provided with outdoor experiences too. Utilising the outdoors can promote a cross-curricular approach to education, since digital skills, from the iPads and Mathematics skills, regarding the timelines are both used. The teacher’s role within this activity is merely to observe the children and collect information regarding assessment for learning (AFL). The teacher can provide questioning to enhance the student’s learning where needed. 

The children could suggest an educational visit to a Welsh coal-mine. Educational visits can benefit children as they can ensure that children gain an understanding of their local history. Through visits, children gain a ‘secure knowledge of their local history and an appreciation of their locality’ (Estyn, 2017, p.3). Estyn (2017) also mention that taking part in educational visits regarding the humanities, can provide useful opportunities for students. The teacher’s role as a facilitator would be to find a suitable place that would create understanding on the topic. An ideal place for an Educational visit could be the tourist attraction of Big Pit National Coal Museum in Wales. During this trip the children would be able to encounter life in the Welsh coal-mines, by experiencing it first-hand. Through the teacher pre-planning, they would discover that Big Pit National Coal Museum (year?) offers experiences where children can descend into the mines as if they were really there during the coal-mining period. Children can ‘visit the places where generations of coal-miners worked’ (Big Pit National Coal Museum, year?). Ofsted (2011) stress the importance of local experiences as they can help make history accessible. By taking part in educational visits, kinaesthetic learning can be adopted by the children as they are learning through participation. According to Big Pit National Coal Museum (year?), the children will have a guided tour in the mines with ex-miners. Ex-miners will recall their personal experiences and children will have opportunity to ask gain answers to their questions from the ‘generate’ stage of the investigation. This supports Dewey’s theory that children learn by doing. Pound (2006) mentions that Dewey’s philosophy was that children learn through taking part and that schooling must be based on real-life experiences. Through discussing with ex-miners, the children will can develop their social and communication skills. Throughout the visit, children will be recording aspects they deem to be important in a learning journal. The children are free to record and express information in a way that best suits them, promoting individuality. The journals will be analysed further ahead in the investigation.
The visit will be suitable for all class members since it appears that school visits also benefit children with Special Educational Needs (SEN). Firstly, this is as real-life experiences will be promoted, due to the children being able to discuss with knowledgeable others and being able to experience the coal-mines first hand. Secondly, according to the National Justice Museum (date unknown), by visiting places outside the school environment, children who have SEN can learn through visual and sensory experiences. This helps to create an inclusive environment for all pupils, since all pupils are being included and individual needs shall be met. Wales places a high importance on ensuring that inclusivity takes place in schools, this is shown as Donaldson (2015) praises Wales for its’ dedication to promoting inclusion. 
It is important to note that EBL requires a great deal of prior planning before each activity takes place and is not something which can be implemented in in a short space of time. Although educational visits can benefit children’s knowledge on the chosen investigation, visits can prove to be expensive for schools, which can create problems due to Government funds being cut throughout UK schools.
For EBL to be successful, teachers are required to be confident when allowing the children to foster their own learning. According to Wabisabi Learning (2019) if teachers are uncertain about this concept, then children’s learning will be at risk. This can be tackled by ensuring that the teacher is able to support the children’s learning through asking questions to extend knowledge and providing feedback on how to improve. This can help promote children’s higher-order thinking skills.

Analyse
The next step of the model is the ‘analyse’ stage (Samuel, 2009). EBL is essential for developing children’s higher order thinking skills. According to Krathwohl (2002), on the basis of Bloom’s Taxonomy, being able to synthesise, analyse and evaluate information suggests a high level of thinking. This is in line with one of EBL’s key ideas, that children should not just simply learn information, but understand it. This is supported by the quote ‘enquiry is not something to be defined once and for all on paper. It is something to be developed in the classroom in particular school and curriculum contexts' (Roberts, 2003 p. 25). 
Firstly, the children will be analysing the various sources that they have used, coming to a conclusion about what information each source has provided them with. For example, the children can look at their journals of learning from the educational visit to Big Pit and their chronology timelines. Students can identify whether the information gathered through sources has provided them with answers to their queries. The teacher will ask the children questions such as whether information gathered was reliable and what the main findings of the investigation were. 
At this stage of the investigation, the class will be encouraged to come to a decision regarding the queries asked during the ‘generate stage’. The children will be ‘breaking down’ information collected in the ‘do’ stage of the investigation and will come to their own conclusion regarding the coal-mining topic. Throughout this stage, children can start to tell the difference between facts and opinions, through synthesising different sources that they have used.
Since the children will have come to a conclusion regarding the proposed questions on coal-mining, they will then decide how to present their findings. Kahn (year?) mentions that it is the pupils’ responsibility to analyse and present their evidence in a suitable way. As mentioned previously, the children could have decided that they would like to present their knowledge in the form of a video. The three steps of the video will be: what the children originally knew about coal-mining, what they wanted to find out and what they have learnt. Since the children will be editing their videos on the iPad, this can promote digital competency skills since they can further understand the data they have gathered. The ‘data and computational’ strand of the Digital Competency Framework supports this by stating that ‘through this strand, learners will gain an understanding of the importance of data and information literacy by exploring aspects of collection, representation and analysis’ (Welsh Government, 2018, p.7). According to the Welsh Government (2018), through presenting their findings in the form of a video, children can see how data collected can link to the digital world, this can help children with career skills. 
The following activity will utilise De Bono’s (1985) system of the six thinking hats. The children will take part in a class debate on whether children should have worked in the coal-mines during the Industrial Revolution. According to the BBC (2019) debates in key stage two can allow children to present their opinions whilst evaluating and presenting information and facts. One half of the class will argue for children working in the mines and one half will argue against this. Since children will have analysed their information successfully, their knowledge will hopefully have increased and will allow for suitable arguments to be made.  Each half of the class will be given sufficient time to discuss, as a group, arguments that they would like to present during the debate. Again, the role of the teacher throughout the activity will be to scaffold learning, as a facilitator. Although the children will have gained sufficient knowledge at this point of the investigation, the teacher can still prompt and question the children. According to, the teacher as a facilitator can enhance children’s current knowledge, through providing feedback and asking questions. Throughout the debate, children will be presenting arguments which are linked to De Bono’s (1985) method of thinking hats. For example, children wearing a blue hat can present arguments based on their new found knowledge of the coal-mining industry, since this hat represents facts and data gathered throughout the EBL approach. Children wearing a yellow hat will discuss values and benefits of their points, red hat wearers will discuss their feelings on the topic and those wearing a black hat can spot problems regarding the debate topic.
According to the BBC (year?) , class debates appear to have several benefits such as: allowing children to speak confidently, using facts and evidence to support points made and can allow children to come to a conclusion regarding the topic. 
For EBL to be successful, teachers are required to be confident when taking a ‘step back’ and allowing for the children to foster their own learning. According to Wabisabi Learning (2019) if teachers are uncertain about this concept, then children’s learning will be at risk. This can be tackled by ensuring that the teacher is able to support the children’s learning through asking questions to extend knowledge and providing feedback on how to improve. This can help promote children’s higher-order thinking skills.

Reflect
The final stage of the Investigative model is to ‘reflect’ (Samuel, 2009). Through reflecting, the children can process their EBL experience. This stage will allow the children to look back at the coal-mining Odefines it as ‘active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends’ (Dewey 1933: 118).
As a class, the children can watch their investigation video, created in the ‘generate’ stage to see what they originally knew, what they wanted to know and what they now know. This will allow for the children to identify if there are any gaps in their current knowledge and if there are any questions that they feel have not been answered. The teacher’s role as a facilitator during this stage of the investigation is to ask the questions to assess the children’s knowledge. Questions such as: what have you learnt about coal mining?, what went well in the investigation? And what would you do differently next time? can be asked.  This can allow for the children’s next steps to be identified, since questioning is an AFL strategy. In groups, the children can discuss the teacher’s proposed questions. According to Windmill Primary School (2018), reflection can promote self-evaluation skills since the children come to a conclusion on what they have learnt and reflect on methods they used to find information throughout the EBL process. Through reflecting in groups ‘valuing and encouraging pupil involvement’ is promoted since students can ‘share ideas, listen to each other and develop the confidence to join in’ (Windmill Primary School, 2018).
The children could reflect on the teacher’s practice, giving effective feedback on what the teacher could do differently next time. ‘Feedback is an essential part of learning and can improve practice and attain high professional standards’ (Ingvarson, Reid, 2019). Through feedback, teachers can take on board comments made by students and make changes in their classroom. This can promote higher standards in EBL.
Conclusion
[bookmark: _GoBack]Overall, EBL appears to be extremely effective and can have a positive effect on learning regarding the humanities, since it promotes curiosity and inquisitiveness in children. Stenger (2014) outlines that curiosity is extremely vital since it enhances children’s learning, as children are naturally curious and want to know more. Also, since EBL encourages children to solve problems, which can prepare them in making healthy decisions in the future. However, even though EBL quite naturally fits into the humanities and science, it may be difficult to implement in other subjects.
No one size fits all













