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Managing Behaviour and Supporting Learner Engagement
Introduction

Managing students’ behaviour in post-16 sectors is complex as it involves a wide range of situations (Wallace, 2002); the settings differ from work-based learning, apprentice, and vocational course in further education (FE)and higher education (HE). Some lecturers feel that they are not in control when they are teaching students older than them (Rennie, 2019). This essay examines the legislation, guidance and institutional policies associated with HE. The study will include theories and more recent research in student discipline; the aim is to establish the link between legislation and theories on behaviour management to a professional standard. 

Legislation and Guidance

To support the Education Act 2002 and Education and Inspections Act 2006, The Department for Education- DfE (2012) published guidance on why the school must put in place a behaviour policy, and The DfE also provide guidelines on what classifies as a reasonable force in schools; this policy does not apply to post-16 education.  Students must treat equally with fairness according to the Equality Act 2010; however, this does not apply if a student has been discriminated against or harassed by another student (Department for Education, 2014). Universities such as The University of Wales Trinity Saint David- UWTSD will have a student policy in place when a student accepts an offer; the students are bound by the code of conduct when they sign the student agreement (UWTSD, 2022).
The DfE (2020) guidelines on student engagement for colleges and sixth form in England is that the school must review the students' feedback on their learning and experience and identify any factors that might impact their engagement during lessons. Students with additional learning needs -ALN might have aggressive behaviour as a result of their difficulties focusing and/or interacting with others. ALN students may need additional study support to engage in their learning activities. Training providers and teaching staff must be aware of factors that link to challenging behaviour; learners' wellbeing and the learning environment that may hinder a learner's engagement and participation. The learning environment and lesson structure are the responsibilities of a teaching practitioner to meet the Professional Standards (Advance HE, 2023) in A1 and A2 (refer to appendix 4).

The Welsh Government (2020) published a mutual support system that outlined the connection between a student's wellbeing, and feedback for assessment. In the document, there is guidance on how a student's resilience can be strengthened with constructive feedback from the teachers. Feedback on assessments that reflect students' performance and progression supports the learners' 'mental, social and emotional well-being which contributes to their educational well-being. It is beyond the feeling of achievement which 'include developing and flourishing as a person, being fulfilled and contributing to the community' (Welsh Government, 2020, p.2). This system only applies to compulsory education; however, the guidance can be applied to post-16 education. Studies show that students are more likely to misbehave if the feedback and instructions given are not clear (Wearing, 2019). Knowles’s Andragogy theory on adult learning suggests that learners will engage in their learning if their feedback is valued (Kurt, 2020). The UWTSD Academic Quality Policy (2022) states that the university works with the Student Union to provide service for students; students can give feedback on their experience of teaching quality, and academic feedback will be provided to the student to make progress in their studies. Providing assessment and feedback is an essential component in the Areas of Activity- A3 in the Professional Standards Framework (2023).

Mental health can be linked to challenging behaviour; according to the DfE (2018), it is the school’s responsivity to identify early intervention to support students. The publication by the Welsh Government (2018) outlines aggressive behaviour and low self-esteem are possible signs of learners experiencing mental health issues. Students' well-being can have an impact on how a student engages in learning activities and interact with others. Their emotional, mental and physical status may hinder how they react and behave. The information provided by Swansea Council for students with ALN includes behavioural issues and difficulties in processing information and their awareness when interacting with others. 

Students’ motivation

Students' motivations can be influenced by factors such as the topic discussed, their interest, their general well-being, and the environment. Maslow's hierarchy of needs indicates that students' motivation and engagement are higher when their basic needs are met; they are self-esteem would be greater when they are comfortable with their surroundings and feel safe (Wallace, 2002). A safe learning environment is essential for learners to engage with their learning in a diverse environment; however, it can be argued that some learning especially subjects that require one to be more creative might involve risk-taking (Rennie, 2019). 

Motivation can be from an individual, but the support from family and school will encourage the learner where the learner has a sense of belonging and attention. Their expectations can put pressure on the learner if the expectation is too high. On the other hand, if the learner is not expected to do well or achieve a good grade, it will discourage the learner to commit or contribute to the study. Teaching practitioners are not able to deal with students' well-being associated with their social background, family issues and inequality (Welsh Government, 2020); however, teachers can observe during class activities to identify signs of low motivation such as not being interested in Q & A sessions or contributing to group discussions, poor attendance and not making sufficient preparation (Race, 2020). 

The behaviourist approach which punishes the badly behaved would contradict the notion to provide an inclusive environment (Rennie, 2019).  Mendler and Curwin's theory on behaviour management is to manage discipline with dignity and plan learning activities that would help the students to regain hope; the logic of their approach is that students will misbehave when they feel that their dignity is under threat (Charles, 2005). Their engagement will be compromised when they feel there is no hope for what they are doing. According to Mendler and Curwin, restoring students' hope in learning is fundamental in dealing with students with behaviour issues; teachers should try not to interfere with their motivation to learn (Charles, 2005). They suggest lesson planning to motivate students to engage with the learning activities; including a variety of topics that are relevant to the students that would interest them and setting learning objectives that are achievable so that the students feel their capabilities. Employing different learning and teaching strategies that include a variety of classroom activities will encourage student interaction which meets Professional Value (V2). Meddler and Curwin suggest that learning activities and setting tasks that encourage learners to explore and take risks can help to motivate learners that display challenging behaviour (Charles, 2005). Technology can be implemented to allow students to explore new optics without risk; virtual reality enhances their learning with sounds and images (Reece and Walker, 2007); this will meet the K4 in Core Knowledge.

Reflective Practice

Schon’s reflective modal: reflection-in-action and reflection-on-action can be applied to any incident with students’ behaviour; critical evaluation (K3). The effectiveness of an immediate reaction to handling the student can be evaluated and a restorative conversation should be carried out to build a good relationship with the student (Newton and Robinson, 2019).  Apply Transaction analysis to the conversation with the students to an adult-to-adult conversation to keep the situation under control (Reece and Walker, 2007). Listen and let them think rather than tell them what to do. Pause for a few seconds to allow the student to think and ask questions. As Kline (2004) suggests paying attention to the students will encourage them to talk. 'Your attention, your listening is that important' (Kline, 2004, p.37). Reflection highlights the improvement needed to support learners with effective teaching and provide an engaging environment, therefore, meeting the criteria included in the Professional Standard (Wearing, 2019).
Conclusion 

There may be more legislation and guidance needed on behaviour management to provide essential guidelines for teaching professionals in HE. A teaching qualification is not compulsory in HE nor as the staff continue development (Robinson, 2019); arguably, CPD is essential in the Professional Standards Framework A5. A teaching practitioner has to acknowledge that not every situation can be handled or resolved; it requires self-reflection to evaluate what is effective and set achievable objectives.



Reflective Account

Two teaching observations completed: first-year illustration students in the printmaking workshop. The second observation was with the Film TV second-year students working on the set. This reflection used Critical Incident Analysis (Green, and Beth, 2007) focusing on the critical event in regard to students' engagement; the critical events and the issues raised were recorded during the observation. The analysis of how the situation has been dealt with and the outcomes of the reflection. This reflective modal is particularly useful for reflection on students' behaviour as it required critical analysis of very small details (Newton and Robinson, 2019). I should develop my awareness in my practice in meeting professional standards which will be allow me to create an action plan to follow.
Analysis

Students must learn the printing technique in three sessions which involve craving a plate and applying a mixture of paint to obtain the desired result. This is the second session, and the students who missed the first session will have to complete two tasks in one session. The lecturer took the students to one side and gently reminded them that they have to complete their work before the next lesson and that there was not a lot of time left. The lecturer's tone was firm but not loud and did not embarrass the student.  Issues solved with the students focused on their work and aware of the expectation; they get involved in the process and completed their work at the end of the session. 


The lecturer's behaviourist approach in the printmaking session was effective. The students had to follow the instructions to avoid making mistakes; they have to start the process again if there. Providing clear instructions to inform the students of the expectation and what they need to achieve is crucial for them; it will guide them to achieve their learning objectives at the end of the lesson.

The second lecturer used a combination of the Humanist and Democratic approach where students were given priority; the focus was their learning. They can change their minds about how they wanted to complete the task. Students were made aware of the situation where the equipment was insufficient as they do not follow instructions; however, no student was blamed for this incident. 

The outcomes 

The lecturer's approaches show the effectiveness of the Discipline by Dignity technique; treat the students with respect and keep calm (2005). 
Regardless of which approaches, the factor that played a significant part is the words and the tone. Both lecturers stayed calm when there could be issues with students turning up late or not following the lesson's instructions to choose the task. According to Medler and Curwin's Discipline with Dignity modal (Charles, 2005), it is essential to talk to students quietly and in private and stay calm; students misbehave when they feel disrespected and reflect on Professional Value V1 in respecting learners. 

The Learning Environment 

The two classroom settings where the students felt welcomed; the printmaking room is a permanent setting with a printing press, art materials, and artwork display on the wall. The Film/TV students' session was in a very different environment; the lecturer created a fun atmosphere with a theme associated with their topic. Nancy Kline (2004) mentioned that the environment is an important element that one can think; a Thinking Environment is the set of conditions under which people can think for themselves and think well together' (p.27). Providing an environment for thinking enables the students to think about what they can do next and how to manage their learning. They demonstrate how professional standards can be met in providing an effective learning environment to support learning.

Lesson Learned

Based on these observations, I noticed there is a different approach to communication with the student. I tend to encourage the students to explore creative outcomes in practical activities; this may help them to think critically. However, this approach may not work for every student; some might need clear guidance to complete the task and thus not engage with the process. What may seem like an encouragement might not be helpful for the students; they are students that learning styles can be different. The activist will start the activity straight away and experiment to work out what works. Students that prefer to observe such as the Theorist; the Reflector will need to follow the process step-by-step to be able to engage fully (Reece and Walker, 2007). 
 
What I have learned was the way the lecturers communicate with the students; they talk slowly and stay calm. Showing authority and great leadership throughout. They professionally handled the situation; their immediate response showed that they were prepared for issues like this.  The teacher's response to the student's questions or queries blocks the students' motivation; I made the assumption that students who do not engage in the activity as a sign that they need help with details 
and that they are paying attention.  Giving advice may indicate that students need help, or they do not know what to do. Asking questions will give them the chance to think and talk about their feeling. When they think they may find new ideas that work for them. 

A critical incident in my teaching was students' lack of motivation in their activity; they looked at their mobile phones or chatting. What the students expected to prepare for this lesson is the synopsis of the story based on the text that they had analysed. The difficulty is they do not always respond to feedback or suggestion on how to work on their assignments. I did not respond to their answer straight away or give them ideas of what they can do. Instead, I asked questions to get them to think; what are the options available? if they would continue as a group or work individually following the GROW modal.
Goal- what do you aim to achieve today? 
Reality- what have you completed so far? Are you happy with the outcomes?
Options- What can you do now? Would you rather work on your own? Are you happy to work as a group? What about taking on a different role? How can you improve the story-telling techniques?
Will- Do you think you can complete the task today? Are you able to meet the deadline?

To summarise, this reflective observation allowed me to gain confidence in classroom management and reflect on my teaching approach to student engagement. It may be essential to reflect on the incident afterwards if a tutorial is needed if there is a re-occurrence that the students' indecisive or persistent lateness. The motivation from this reflection is that issues with students' behaviour and engagement can be challenging; however, they can be dealt with through the skill of communication. The use of language and tone can have a huge impact on an incident.
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Teacher Observation Form 
                                                                                             
	Teacher
	L. Richard 

	Date
	8/02/2023

	Group
	Illustration 1st Year

	Topic/Context
	Printmaking: dry point etching

	Notes on the lesson:

	Student activity 


Critical incident
	Students apply paint onto the printing plate and prepare the medium and papers. Students were guided on each of the step to ensure the instructions were follow and they produce the outcomes required.
Four students did not turn up last week, and they came in late. The issue was they had missed the first session where they would do their research and choose one image to use to create the printing plate.

	What I have learned:

	Preparation-
Work area was set up neatly with all the materials needed.; Examples of works were shown to the students to create their interest; each of the process was demonstrated to allow the students to follow.
	Communication 
Learning objectives-was clear. Giving instructions on the activity, what they need to do next-the process, and what could achieve 
Checking students’ progress to ensure students are ready for the activity, and if they need more time to prepare.  


	Targets to improve my own practice (mapped to professional standards):

	A2 Preparation 

Communication 

	1. Ensure classroom layout is safe 
2. Choose learning materials to 

1. Careful consideration in the use of language; the tone of voice can have an impact on the outcome.
2. Giving instructions on the activity, what they need to do.





 Teacher Observation form[image: Text  Description automatically generated]


	Teacher
	K. Boon 

	Date
	9/02/2023

	Group
	Film TV 2nd Year

	Topic/Context
	Inter-textuality in film production; storytelling in a gothic style 

	Notes on the lesson:

	Student activity

Critical incident
	Students choose to undertake filming, director/writer or post editing task; the lecturer had arranged 3 mentors for each group to supervise. 
All equipment was prepared according to the number of requests by students; few students changed their preference for the task. They 

	What I have learned:

	Lecturer response to the issue raised by the incident

	The lecturer responded to the situation calmly and clarified that she prepared the equipment; accordingly, 'it is not a problem; if you cannot decide which task you want to complete you can explore a little further before making your decision. We could work it out, and it should be fine.'

	Targets to improve my own practice (mapped to professional standards):

	A1. Design and plan learning activities 
A4 Support and guide learners
	Lessen planning to include activities that interest the learners with resources, audio and/or video. 
Observe and reflect upon students’ responses and formulate questions to guide them. Provide one-to-one tutorial.





Appendix 2     Lesson Plan                             
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                                                                       Lesson Plan
	Topic: Intertextuality- Closed study of text
	Class: Film & TV 1st year

	Date:  09/02/23
	Length of lesson: 1 hour
	Number of students:  17

	Resources required:         -Show material: examples of paintings, drawings

	Aim of Lesson:  Students develop their story with the intertextual approach in film.
Learning objectives: create a story based on the anal

	Learning Outcomes – The Learners Should Be Able To:
· Create a scene of a story in a post humanist theme


	Previous student knowledge required for the session:	
Completion of first task in analyse a piece of text or a song lyric.

	Anticipated difficulties (if applicable): 
1. Students not attending the first session and not complete the task set.
2. Students do not engage in the activity.

	Professional Standards (where are these being met within the session)
Plan and deliver effective learning, teaching and assessment
  identifying, preparing, delivering and assessing learning programmes
  using a range of media to enhance the learning process  



Lesson Detail:
	
Stage 
	
Focus
	
Strategy 
	
Time 

	Introduction


Development 







Plenary/conclusion




	- Introduce topic


How to create a using the   intertextuality technique







Recap topic, set task for self-directed study and task to be completed by next session
	Chalk and talk


Brainstorming
Students work in a group where they can choose a task of director/writer, editor or cinematographer; they can submit their work individually.
Small group tutorial


Question and answer
	10 minutes


20 minutes




25 minutes


5 minutes




	Assessment Strategies: when and how are they included within the lesson?
· Giving an example of a different method to assist students.
· Examine their work throughout the lesson if they can complete their task.
· Discuss their works and any challenges.





	Informal reflection (to be completed after the session)

Managing 
A group of students were not working on the task; they have not decided what they want to do. 'We are still thinking, we have not quite figured out what we want to do yet.’

Instead of telling them what to do which I would usually do, I asked them questions to find out if they have any difficulties working . This led to a conversation on how to start and what they can do next and set the objectives that they aim to achieve at the end of the session. 















Appendix 3
Action plan 

	                Aims
	            Actions

	Students’ engagement V2,  K1, K2

	To develop the skill of asking questions; techniques vary depending on the learners and subjects involved. Communication with the students to encourage V1

Classroom setting to ensure students are comfortable. A2

Introduce a range of learning activities that allow the students to participate. K2
 

Use different presentation skills to accommodate learning needs V1 K4

	
Assessment and feedback A3

	Setting a time for completion would allow the student to make the commitment. A2

Provide tutorial to monitor students’ progress A4

	Continue Professional Development A5
	Undertake self-directed learning such as 
1. Creating inclusive learning environment in Microsoft educator centre V3
2. Learn more about the HE Professional Framework and institution legislations K5
3. Reflection to identify knowledge and skill needed K3
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Professional Standards Framework for HE
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