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Language and Literacy in the Digital Age

Story telling and shared reading can have a large impact on the development of essential foundational
literacy skills in the early years as according to Merga (2017). Isbell et al (2004) supports this and
details that literacy skills such as spelling and speaking derive from storytelling. Storytelling has a range
of benefits including improving listening skills, encouraging creativity, increases participation and
interaction and develops skills in literacy and language (University of Texas Arlington, 2015). Maureen
(2020) talks about innovation regarding digital storytelling improving young children’s skills in their
digital literacy.

National Council of Teachers (1992) defines storytelling as ’relating a tale to one or more listeners
through voice and gesture’, they state that storytelling is not just simply reading a book aloud but instead
making the book come to life through emotion and interaction with the audience. ‘Storytelling is an
important aspect in the early years as told by Medlicott (2019); they suggest that by telling children
stories in a traditional manner it enables children the opportunity to develop empathy for others, extend
vocabulary and patterns of language and generally give children a wider view of themselves and the
world around them. Pedersen (1995, as cited by Sadik, 2008) supports this and describes traditional
storytelling as one of the most effective teaching approaches and can allow children to enhance
knowledge and literacy. During the traditional story time activity there was a variety of props used,
such as character lolly pop sticks, a teddy, a tea set and the book itself. By using props in the storytelling,
it enriches the children’s experiences and creates a pleasant involvement with books and literacy (Brun,
2019). Barton (2013) furthers this and details how using props to support the story encourages children
to identify language and carry it into their play. The use of props in the traditional story aimed to engage
the audience, the props gave a way in which interaction was easy and questions could be asked, and

answers could be given.

Miller and Pennycuff (2008) suggest that using storytelling in the classroom can drastically affect the
development of oracy of children in the early years. Oracy can be seen as a process in which students
learn how to communicate and deepening their understanding through dialogue with the adults around
them and their peers (Millard and Gaunt, 2018). Oracy is a highly important developmental area and
by supporting children in raising literacy standards it sets them closer to achieving their full potential
(Welsh Government, 2013). McCormack and Klopper (2016) further this and suggest that oracy
pedagogy has potential to present opportunities to learners to communicate creatively and purposefully.
Corbett (2008) supports this and details that local authorities in South Gloucestershire found that
storytelling is a powerful strategy in gaining success in children’s writing and oracy. Evans and Jones
(2007), furthers this by suggesting that storytelling in the early years can support language and oracy
development by listening and retelling stories to their peers; therefore, by practitioner storytelling

children take not of keywords and sentences and quickly put them together to retell the stories they have
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heard. Corbett (2008) emphasises the need of repetition and how the repetition such as common
characters, events and settings acts as building blocks of narrative and lead to the improvement of oracy.
In both traditional and digital activity there was interaction with children about the characters and there
was repetition of words in book throughout. Through this interaction the development of oracy skills
were encouraged as the children were asked questions and able to ask questions themselves.

Miller and Pennycuff (2008) suggest that storytelling serves as an effective technique for developing
reading comprehension skills in children in their early years. The beginning stages of the reading
process is when young children begin to decipher words on a page and linking these to sounds and
objects (Schwartz and Sparks, 2019). Therefore, using this point, by seeing the words on the page and
around them in the traditional activity or on the screen in the digital activity it was encouraging the
beginning or recognising words and sounds and how they look written down. Montag et al (2015) offer
a counter argument and suggest that children in the early years predominantly are shown picture books
by parents and therefore their language is developed through the interaction surrounding the pictures
rather than the basic words on the page. Boris (2017) details that storytelling has learning aspects for
every type of learner to begin to develop their skills, they suggest that in any group roughly 40 percent
are visual learners who learn from illustrations or videos and another 40 percent will be auditory learner,
who learn from communication and discussions. The final 20 percent learn through experience and
doing something for themselves. Milby (no date, as cited by CES-Schools, no date) emphasised that by
asking children questions during storytelling it helps children learn to be active readers and think
critically. This was witnessed in the traditional storytelling video as the children encouraged to get

involved and interaction was key.

According to Victoria State Government (2019) by allowing children to express themselves using
written, visual and verbal modes along with the help of practitioners to guide and communicate text
with the children it encourages the development of writing or mark making skills. Miller and Pennycuff
(2008) offers a link between reading and writing, they furthers this and details that there is a connection
between being a good reader and a good writer, therefore children who are being read to and are familiar
with reading will eventually become good writers. Pacey Organisation (no date) also agrees that
storytelling between a child and an adult has a large impact on children’s interest for reading later in
life, they go on to note that this reading time with an adult has an impact on literacy in the early years

regarding early mark making and writing.

On the other hand, Zero to three organisation (2016) argues that often stories written for children lack
any narrative or linguistic power, so suggest that it is not the book and visuals themselves that benefit
the child but instead is the person telling the story; the interaction between the storyteller and the child
is what benefits the child and not the words on the page themselves. This was not the case in either

activity as the practice showed a range of vocabulary and discussions based upon these.
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According to O’Byrne et al (2018) the use of digital storytelling is a powerful technique that has the
ability to transform learning in the early years, they suggest that emergent digital methods of storytelling
open new possibilities for collaborative approaches. Using digital storytelling It allows support for
practitioners to adopt innovative and improved methods of pedagogy (Rahiem, 2021). Digital
storytelling allows children to explore their identity and to create their own experiences through digital
technology (Alonso et al, 2013). Dillon (2014) believes that practitioners should maximise the effects
of technology and digital storytelling in order to benefit from a story in its maximum capacity.
Technology is important in the early years as it can have a great impact on supporting early
communication, language and literacy (National Literacy Trust, 2017). The Donaldson Report (2015)
states that digital competency in children is just as important as literacy and numeracy as children will
be required to use technology in their futures; the report talked about a cross-curriculum purpose that

encouraged the use of digital technology to develop literacy and language.

According to Derbashi (2021) using digital storytelling in settings it improves children’s ability to
gather their own thoughts and express feelings and ask questions. Thang et al (2014) furthers this point
and suggests that by using digital storytelling it allows children to become positive communicators who
can interact with their peers and develop their interpersonal skills. By children watching and interacting
with digital storytelling it allows them to gain a deeper understanding of their own emotions and how
they can communicate these to the people around them through oracy (Nair and Yunus, 2021). This was
displayed in the digital activity through interaction with the children and opportunities for question and
answers. Hava (2019) also details how it was found that self-confidence levels in children were
significantly higher after use of a digital storytelling activity, this then had a positive effect on
vocabulary learning, writing and speaking skills. The Welsh Government (2022) state that learners who
speak and write effectively are prepared for life and work, and learners who listen and read effectively

are prepared to learn throughout life.

Levy and Marsh (2011) believe that young children are competent users of technology from a very early
age, by having this digital competency they are using the internet for reading and writing and therefore
believe that use of digital technology should be encourages and supported through the early years.
Karan-Miraj (2009) believes that digital storytelling has improved language performance as children
can be encouraged to form explanations and personal viewpoints that they can communicate with an
increased vocabulary. Bakar (2019) backed this claim and suggests that children who have access to
digital storytelling and technology have a wider access to reading and therefore develop these skills
quicker. However, Gilchrist (2020) contrasts this and talks about that a child who is a good readers can
flexibly engage with different formats both onscreen and offscreen, so therefore a traditional story time
would benefit them just the same as a digital story time in regard to reading. Welsh Government (2022)
talk about the need for digital competency so that children can have an increased understanding and

awareness of different languages and cultures; by using technology it is said that the young children
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can deepen their understanding of the world around them thus given them a broad range of vocabulary

and literacy.

Traditional and digital storytelling hold many similarities, according to Gutierrez (2019) the both are
similar and hold the same benefits for the child as it isn’t about the resources used but instead the
storyteller and how they tell the story through enthusiasm and interaction with the children; they suggest
the difference is that the traditional storytelling takes on a storyteller-listener approach while digital
storytelling uses computer-based tools. Choo et al (2020) contrasts this and suggests that digital
storytelling creates a richer experience as it incorporates the factors of traditional storytelling but further
them with graphics, audio and animations. This is shown in the traditional and digital storytelling
activity as factors such as the storyteller remained constant however the resources differed such as the
hard book compared to the online book. An observation made was that during the traditional story there
was a greater opportunity to use props as there was more focus on the activity whereas, in the digital
activity there was less room for props in practice as more attention was placed on the animations and
text on screen. O’Byrne et al (2018) furthers this and details how digital storytelling opens new
possibilities for collaborative approaches and more interaction than traditional storytelling. The use of
digital storytelling enables the audience, the children, to be considered as active participants who can
interact and modify the story (Dorner et at, 2002). However, Ramasubramanian and Albrecht (2018)
looks at the other side of digital storytelling and details that a limitation of this way is that it requires
specific technologies and technical expertise whereas traditional storytelling is simpler and can be done
with less specific technologies and resources. There is also a concern that practitioners will fall behind
children in their ability to utilise digital technology in order to develop skills, if practitioners are not

trained, they cannot provide high quality digital learning (Winter et al, 2021).

To conclude, it is important to recognise that although traditional and digital storytelling hold many
similarities, they also hold many differences that effect children in different ways. Traditional
storytelling involves a storyteller and an audience with props whereas digital storytelling includes a
device that may be the storyteller. Both allow interaction and are said to develop oracy, reading and
writing skills in the early years. In future practice digital storytelling is likely to become more prominent
as digital literacy and competence becomes increasing prominent in the curriculum and society in

general.
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