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A detailed analysis of one child’s holistic development, with justification for the next steps in learning. (4500 words)
Introduction (350 words)
This assignment will discuss the holistic development of a student in my class, and what steps could be taken for the child to improve. In order to do this, a student was chosen at random from the class. Their progress has been monitored closely, and several samples of the work have been obtained and are available in the appendices. 
The school in focus is located in Swansea, and it is a school with 206 pupils, on average. It is a mixed gender school, with the age of students ranging between 3 to 11. It is an English medium school, with a rate of FSM standing at 10.5% which is lower the national average of 18%. It is a high achieving school with 96.4% of students achieving the expected outcome in the Foundation Phase, which is higher than that national average of 87.3%. In Key Stage 2, 93.3% of pupils achieved the expected level in the core subject indicator (CSI), which again was higher than that national average of 89.5%. 
The learner who forms the subject for this essay, is a boy in a year one class. He is currently middle ability for both literacy and numeracy. Being present in the class has allowed me to observe him constantly and how he acts naturally. For the basis of this essay, he will not be named at any point during the assignment and will be referred to as learner A. Learner A is a popular member of the class, especially amongst the other boys but likes to play independently. He tends to steer clear of trouble, and doesn’t tell tales on other children. He likes to be helpful, and ensures that everyone has a friend to play with. Often he will get upset if he is struggling with his work, especially in maths. Although middle ability, learner A is at the bottom of his ability group. In addition to this, he is currently at a stage 3 for reading which is the average for his class. 
Data collection (800 words)
As previously mentioned, one learner out of the class was chosen to be studied. In order to do this, I needed to find out how best to study them and from what angles I needed to look. After various pieces of research, I discovered the mosaic approach. The mosaic approach is a concept devised by Clark and Moss (2011, p.1), and is defined as “the mosaic approach is a way of listening that acknowledges children and adults as co-constructors of meaning. It is an integrated approach which combines the visual with the verbal”.  The mosaic approach consists of photographs, listening, tours, and maps (Clark and Moss, 2011). It is a way of finding out more deeper, meaningful information which will help the learning environment to develop into a way that better supports the individual. 
The key aspect that is highlighted in this statement is that visual feedback is just as important verbal feedback. In order to discover how learners learn best, it is important to recognise things that help them to learn and for them to show you. Due to this, the first step of getting to know learner A was to take them on a learning walk. A learning walk consisted of taking a walk around the school, and finding out what helps learners to learn best. Learner A definitely took this in his stride, and was able to discuss the various things that help him to learn best. This approach was extremely helpful as it allowed me to see first hand what helped the learner, and what the learner liked to do. It was a lot easier to do this than to ask questions and put the learner on the spot. He was in his natural environment and was extremely comfortable and happy to talk to me. This allowed the learner the opportunity to show his likes and dislikes, and to show what he has done previously. For example, learner A stated how he loved doing Forest Schools and he liked working as a team. This has proved to be valuable information and has helped  because I asked various other students in the class and they stated how they loved working outside aswell. 
Lewis & Grigg (2016) in their book argue about the importance of outdoor learning and schemes such as forest schools. It has been stated that outdoor learning provides lots of many different qualities, the one that stands out the most is 'lack of general knowledge- in a survey of 2000 children, nearly one in two had never visited a working farm and one in six did not know that vegetables grow there' (Grigg & Lewis, 2016, p. 10). This is absolutely devastating, children are spending less and less time outside and it is actually having a detrimental effect to their level of intelligence. 
In order to gain this information from the learner, I needed to record everything that was being said at that exact moment before it was forgotten or misinterpreted. To do this, I used the simplest method of observation- note taking. Sharp (2012) has been a crucial source of information, and has helped to advise on the most effective methods of obtaining data and information. Sharp (2012) discusses how important it is not to make mistakes and try to interpret information, I therefore decided that the best way to do this was taking notes as learner A was walking around the school environment. 
Many researchers have stated how important it is to collect information from different angles, to consider many different options and different points of view. Therefore, I needed to consider the point of view of the child by asking different questions about his work and how best he learns. In addition to this, I needed other pieces of information to reflect upon. Therefore, I took samples of work (both literacy and numeracy) and was able to draw my own conclusions from this. This process allowed me to see differences amongst the pieces of work, and discover things that the learner finds difficult. It was difficult therefore, to make over generalisations or assumptions about the work as I had it right in front of me to reflect upon. Informed consent was obtained before carrying out any of this, a copy of this is available in appendix eight. 
A key document that has helped to inform and create a foundation on which to gather knowledge, was the Welsh Assembly Government (WAG) document entitled ‘Observing Children’. This document set aside a set of questions which would help me to gather data on different aspects of the learner’s daily interaction in the classroom setting. A selection of these questions are available on the document, but I will mention a few that I used (they can be found below). 
1. How independent are the children in their learning?
2. Are the children able to work/play alongside/in cooperation with sustained thinking?
3. What needs to be done to move the learning on?
4. How are children using the resources? 
(WAG, 2008). 
These questions formed the basis for many of the observations that were carried out on the student. With these in mind, I was able to carry out several observations over a period of time to ensure that the observations were valid and reliable. The reason that I carried out different observations was purely to ensure that the conclusions that I had obtained from one study, were found in another (Sharp, 2012). 
Analysis of the learner (1500 words) 
With regards to the learner, the evidence gathered needed to be able to tell us more about the abilities that the learner currently possesses. Various samples of work were obtained throughout the school year, to provide evidence for the conclusions that I was drawing from observations. Samples of work allowed me to reflect upon them and consider what could be done next to move the learner on from where he currently stands, academically.  
More specifically, focusing on numeracy, learner A is in the red ability group. The ability groupings range from blue (high ability), red, green, and yellow (lower ability). Learner A has a good attendance rate, and therefore never misses a lot of school. During maths lessons, it has been observed that learner A will attempt the majority of the work independently, but does require support from an adult. This can be seen in appendix six. Several conclusions can be drawn from learner A’s behaviour in literacy sessions, it can be deduced that learner A has an issue with confidence. Similar observations were made during in literacy sessions, where learner A, who is in the middle group (earth) for literacy, has been reduced to tears when he finds it difficult to do something. 
Being present in the classroom environment and taking time to build a positive relationship with the students, has allowed me to observe their natural personalities. Learner A as previously mentioned, does not have any Additional Learning Needs (ALN) or other issues. I have witnessed that the learner has issues with confidence and self-belief. On occasions, he will struggle with a piece of work and instead of asking for help, he will get really upset and sit there quietly. He constantly needs support and to be kept an 'eye on'. To try and change this, when working with the individual's group, I would sit by him constantly and offer support to him on a one-to-one basis whilst keeping watch over others. This has helped his confidence massively, on many occasions we have had discussions about how he is to come to me if he needs support. He has thankfully, began to do this. 
Referring to appendices five and six, which are RAG ratings made for different subject areas, we can see that confidence is the main issue for the learner. Appendix five shows the RAG ratings for all students, and it is evident here that this is becoming a big issue as the last two maths sessions he received an amber and a red grading which is below the average of the peers in his class. Appendix six gives an observation of the lesson, and this information is used to adapt the planning for the next session to help those who are struggling. A number of individuals found the work a bit difficult and required a lot of support, therefore I did a session one-to-one with the individuals that struggled and this definitely helped. The learner that is the focus of this assignment found this to be very helpful and was able to do the activity in a more quiet area where he could concentrate. A note of this was made for the next time. 
Reflecting upon appendix four, which is a shape exercise, we can see that learner A becomes a little confused about the exact way to write certain numbers. This has been supported by the teacher highlighting the issues with the learner, and helping the student to write the numbers in the correct number formation. With this in mind, referring to the Foundation Phase Profile (2017), I believe that this piece of work deserves to be awarded an outcome 3 as the student is able to write numbers up to 10. 
Appendix seven is another example of work completed by the learner, which was using dominos to look at the concept of odd and even numbers. It was an interactive activity, and notes made during the session demonstrated that the learner found the activity quite easy and enjoyed it a lot. The concept was secured quite easily and the learner was able to answer several questions during the activity. Levelling the piece of work, the Foundation Phase Profile (2017, p.66) suggests that this piece of work is an outcome 4 as ‘Children are able to recognise and understand odd and even numbers up to 20’. The learner has also been observed partitioning numbers up to 20, which is another criteria of an outcome four. 
As previously mentioned, learner A is in the earth group for literacy which is the middle ability grouping. A piece of work was sampled from the beginning of the year, see appendix one. This piece of work is clearly levelled at an outcome 3, as the Foundation Phase Framework (2007) states ‘Children recognise the alphabetic nature of writing and can form some letters and an occasion simple words and phrases, writing from left to right’. By reflecting upon this piece of work, we can see that learner A finds it difficult to use ‘finger spaces’, capital letters and keeping on the line and perfecting his letter formation. This is something that the teachers worked hard to correct. By the end of year one, learners should be able to use capital letters, use full stops and exclamation marks. This is something that would have been a target for learner A. By jumping ahead a few months, we can see on this piece of work that learner A has developed the use of 'finger spaces' and capital letters and full stops (see appendix two). 
Another key document in helping to identify the level at which a learner is at, is the Foundation Phase Profile (2017). I will use this in order to assess this piece of work. Reflecting upon the piece of work, which was written only a month after appendix one, it is evident that learner A has made substantial improvements. With regards to handwriting, the Foundation Phase Profile would identify appendix two as an outcome four piece of work. I have arrived at this decision because “Children are able to write words, phrases and letters, forming upper and lower case letters, which are usually clearly shaped and correctly orientated” (Foundation Phase Profile, 2017). Examining these two pieces of work, we can determine that learner A has improved already within the space of a month which is excellent. 
As previously discussed, learner A made progress of an entire outcome within a month. Therefore, I would like to reflect upon a piece of work that he has completed more recently. Referring to appendix 3, it was completed on May 8th which is fairly recent. By looking at the piece of work in question (referring to appendix 3), we can determine that there is a lot of evidence demonstrating the argument that learner A is progressing at a rapid rate. On the other hand however, the outcomes given for appendices one and two were based purely on handwriting. If we were to reflect upon punctuation and grammar, the work is deserving of an outcome 4- “Children are able to start to use connectives and some ordering words when writing, and use capital letters and full stops with some degree of consistency” (Foundation Phase Profile, 2017, p.52). 
Evaluating the three appendices that have been discussed in the area of literacy, it is clear that learner A is working towards an outcome 4 at this present moment. Working closely with the class has allowed me to see the attitude and personality of the learner, and how he reacts to potential improvements given. Learner A has a good attitude towards learning, and is able to accept advise of how to improvement. On the contrary however, like many others in his class, he is unclear in recognising where he has gone wrong. He needs to be shown, otherwise he believes his work is perfect. This could be due to a disinterested attitude in learning and progressing, or due to confidence. 
Overall, learner A is a capable individual who is able to progress to a solid outcome 4 if not a 5 by the end of Foundation Phase. Unfortunately, his lack of confidence is a big hindrance to the potential that this learner has. The learner understands how to progress to the next level, through discussion and support from various adults in the classroom. His confidence is one of the biggest issues that he faces currently, on a day to day basis. This is something that we can help him with, learner A has as supportive family and has a good background. Therefore, working closely with the family and providing a good wealth of support in school should be able to give the learner a well-deserved boost. The Independent (2016) provide several examples of how to improve the level of confidence in children, and one of the most important examples that stood out was “treating mistakes as building blocks for learning”. I have highlighted this as an important aspect because it relates to my own educational philosophy, children are allowed to make mistakes but what is important is how they learn from them. This is a piece of practice that I have put into play with the learner, highlighting where he’s gone wrong but also what he has done well. Often, we have used two stars and a wish and this has seemed to work well for the learner. 
As previously mentioned, the WAG (2008) document entitled ‘Observing Children’ helps practitioners to discover questions and things that they want to look for in observations. The questions that were used to observe learner A were previously discussed. The questions allowed me to look at the natural behaviour of learner A in continuous provision activities. Continuous provision allows the practitioner to watch what the learner can naturally do, and this knowledge would help to inform the practice in Enhanced Provision activities. In several observations, it was noted that the learner was able to play independently in continuous provision areas such as the role play, sand, water, etc. This was noted on a number of different occasions; he would be confident enough to join the other children in the various areas but did not have a lot of interest in playing parallel to them. This could link to other observations made about the learner, and his lack of confidence. As previously mentioned, during focus group activities the learner sometimes finds it difficult to ask for help or to accept it when offered and can become quite distressed. This has been observed in his natural behaviour in the role play area of the classroom, as he is to share toys and help others. But often, prefers to play on his own and steers away from different arguments that happen between the students (often involving sharing of toys). 
Next steps (1500 words)
As previously mentioned, the learner has secured certain elements in literacy and numeracy with elements of the outcome above. For example, levelling several pieces of work in literacy I have arrived at the conclusion that the learner has secured an outcome 4 with elements of 5. In numeracy however, the learner has secured an outcome 3 with elements of outcome 4. The Foundation Phase Profile (2017) illustrates the expected outcome for a particular age. The class that I am working with are year one (5-6), therefore they would fall into the category of 60-72 months. According to the Foundation Phase Profile (2017) the expected outcome for that age range is outcome 4. This shows that the learner is on target for literacy, but is currently a little below the expected level for numeracy. This section will elaborate upon how I am to change this, and what policies and practices I will put into play in order to be able to achieve a higher outcome in numeracy. 
At several points during this essay, the level of confidence of the learner has been referred to. The learner often struggles to believe that he is capable of achieving well in his ability grouping (middle ability). In order to try to eliminate the self-doubt of the learner, Ratcliffe (2016) states that “A growing body of evidence suggests that outdoor learning can boost children’s welfare and their performance at school”. Complementary to this, Lewis and Grigg (2016) have already been discussed in this essay, because they argue that one in two children had never visited a farm and one in six didn’t know that vegetables could be grown there. Jenkin (2016) further supports the work of Ratcliffe (2016) and Lewis & Grigg (2016), and argues that learning outside can actually improve many different qualities. “We have seen an amazing difference in some children. Children who just didn’t engage in the classroom suddenly come into their own when they get outside. Students who are less academically inclined gain in confidence and Stamp claims that she has seen them step up as leaders in practical group activities for the first time” (Jenkin, 2016).
There is a wealth of evidence in this particular area, and it covers lots of different aspects of a child’s abilities. This is one way in which I plan to increase the learners confidence, every week I have had the opportunity to lead a forest schools session. Throughout these sessions, I have seen every single learner within the class engage thoroughly with the session. Learner A is often quiet and very unwilling to contribute ideas into a conversation, was a different person during this session. He was confident in contributing ideas to a session which involved learners finding natural resources and using those resources to create a story. He was able to lead his team in finding these resources, and contributed a lot of ideas of how to use the resources to create a story. This links back to the statement that Jenkin (2016) made, about the different qualities that students can obtain via participation in several forest school sessions. I believe that more sessions will encourage different qualities in the learner that can be transferred to the classroom. 
As previously mentioned, participation in forest school sessions has had a positive impact on the learners’ confidence and this has been seen in the classroom in recent weeks. The learner as mentioned in the previous section, is a quiet individual who does not like to engage in confrontation and keeps very much to himself. He does have a small selection of friends, in order to help his confidence this is another aspect that I would like to improve. In order to engage the learner in interacting with children he wouldn’t normally interact with, a few small routines can be employed in the classroom. These are listed below-
· Sitting children in carpet seats with other children 
· Think pair share on the carpet
· Little games on the carpet to do in pairs
· Setting up continuous provision activities and allowing individuals from different groups to stay only in that area 
· Changing talking partners (in the line)
These are activities that are small and simple to employ in the classroom, but will have a positive effect on the learners’ confidence and other learners in the class. It will encourage children to talk to different people and encouraging them not to stick with the same circle of friends. The learner in this assignment needs to expand his circle of friends in order to improve the level of his confidence. 
As a trainee teacher, I am responsible for teaching up to 80% of the available teaching time. This therefore means that I am able to make decisions that suit the lessons that I teach. The central theme of the findings is the confidence of the learner, and this is something that I am going to improve. One of the changes that I will make to the teaching routine is the ability groupings. There are four ability groups for both literacy and numeracy with an average of 7 children in each group. I believe that by creating smaller groups then I can pay a lot more attention to students. On an average day in the classroom, there are 2 focus groups, one independent activity and a range of continuous provision activities. It is difficult having a focus group of seven children and managing to pay attention to them all at once, ensuring they are confident in asking for support or discussing what they find difficult. The average group will consist of 4 children, these new groups will be employed in all of my lessons ensuring that students have the amount of support and attention that they require. This will be more time consuming however, as there will be more focus groups to work with. In order to combat this, I will run 3 focus groups at once to ensure that the class does not fall behind as there is more groups to get through.
Each of these strategies will help to increase the level of confidence of the learner. As previously mentioned the student has a good support system both at home and at school. A positive home-school relationship is to be fostered and nurtured as it helps students to develop in various areas. For the last strategy, I would like to foster this special relationship as it will encourage students to take pride in their work and to be confident with their ability. This term, I would like to offer parents the opportunity to come in and see a learning display that will be in the classroom. This display will include every single child’s work in the class, and it will be something for them to be proud of. There is nothing more rewarding for a child than proudly showing their work to a parent or carer. 
These main strategies have all been aimed at increasing the confidence of the learner. This has been a key focus of this assignment due to the fact that learning walks, observations and work sampling have shown a lack of confidence to be a central theme throughout. By encouraging and building the confidence and self-esteem of the learner, the work will improve drastically. A number of strategies have been discussed here because of the possibility that some will work better than others, but the most important aspect here is that through working together, the confidence of the child will grow. 
Conclusion (350 words)
To summarise, this assignment has focused on an individual in my class. I needed to consider what the child is able to do, what they struggle to do, what they enjoy doing and what they dislike doing. In order to do this, I used the mosaic approach by Clark (2011) as a foundation to show me what aspects of the child’s everyday life I needed to consider. These aspects were as follows-
· Learning walk
· Photographs 
· Observations
· Work sampling
· Discussions
In addition to this, the Welsh Assembly Government document entitled “Observing Children” has been a great help. It has showed me the different questions that I needed to consider in order to observe effectively. The process has allowed me to consider the different aspects that can make an impact on a child’s standard of work. It has taught me that once you have an issue with a student, there are a number of different ways in which you can eradicate that issue. For example, confidence building exercises. In the future, I will try to observe all of the children in my class and try to think deeper about why a child may act in a certain way or possess a certain quality. I will use these observations to inform planning and consider different strategies in which to help children. I will foster the home to school relationships and often offer the parents the opportunity to see what the children have been doing. 
There are many strategies that can be promoted in the classroom environment to help promoted pupil well-being. I truly believe that the confidence of a child is the Foundation to a lot of different aspects of a pupil’s attainment. This is something that I will always remember, in the future.  
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