




Good teaching and learning means employing a blend of approaches including direct teaching.
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
Good teaching and learning ranges within and across Areas of Learning and experience.                                                                                                              
(Donaldson, 2015)
For this assignment I have been asked to discuss 3 pedagogic principles shown above in relation to my experiences in school. Throughout my assignment I will show secure understanding and the ability to identify strengths and areas for development for each principle.
Firstly, I would like to investigate the meaning of the word pedagogy. The word itself in simple terms can be defined as the method, and practice, of teaching. However, Donaldson (2015) states that ‘pedagogy is about more than ‘teaching’ in the narrow sense of methods used in the classroom.’ It signifies the methods in which support the purposes of the curriculum and the requirements for children and young people’s developmental stages. Pedagogy encompasses theoretical and practical knowledge and skills to improve decisions on what is required to promote effective teaching and learning. It is at the heart of what it means to be an excellent teacher. Influences on pedagogical principles can include the age of the children and the content being delivered. Focusing on the foundation phase, the holistic nature of learning for children is that ‘all aspects of learning are interlinked for young children; they do not compartmentalise their learning and understanding into curriculum areas’ (Welsh Assembly Government, 2008). This highlights the importance of children having the opportunity to develop skills, knowledge and understand in more than one Area of Learning. 
The foundation phase is a child centred curriculum statutory for children ages 3 to 7 in Wales. The curriculum is in place to provide children with the ‘opportunities to explore the world around them and understand how things work by taking part in practical activities relevant to their developmental stages’ (Early Years Wales, 2019). The core of the curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge. The curriculum encourages fairness, equal opportunities but mainly celebrates diversity. A positive partnership with the home is promoted and an appreciation for parents/careers is shown for being the children’s first educators. The curriculum promotes children learning through first-hand experiences. First-hand experiences allow children to create a clearer understanding of themselves and the world they live in. The development of children’s self-image and feelings of self-worth are at the core of the curriculum.

Play in the foundation phase is vital. 
Play is not only crucial to the way children become self-aware and the way in which they learn the rules of social behaviour; it is also fundamental to intellectual development. Through their play, children practice and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. Play can be either structured where the teacher provides resources for the children to play with. Play can also be free choice where the children choose their own games and make their own rules. Linda Pound (2006) references the opinion of Jennie Lindon in her book. Lindon’s belief is that ‘children must feel motivated and in control of their play. If an adult starts to take over, it stops feeling like play to children.’ This belief shows strong agreeance towards free play where the children are in control with minimal adult supervision. 

Good teaching and learning means employing a blend of approaches including direct teaching.
A teacher may use different teaching methods. Teachers may change their approach depending on what they are teaching and who they are teaching. Direct teaching involves the teacher delivering content by explaining it themselves and not counting on the pupils discovering the information independently. The teacher will provide examples of what they are explaining and check understanding using questions and other indicators. This method is very much a teacher-focused teaching style. Similarly, drilling is also a teacher focused approach. Drilling involves using repetition to assist the memorisation of the content that is being learnt. The importance of repetition is it teaches children to practice, master and retain knowledge. Montessori is a theorist that encourages the use of repetition for good teaching and learning. Montessori Academy (2017) states that ‘Montessori supports repetition in the Montessori work cycle.’ It goes on that explain that ‘During the work cycle, it is common for children to return to the same activity with frequency, repeating it until they have perfected it.’ 
A third approach that could be adopted by a teacher for good teaching and learning is known as scaffolding. This is where an adult will model good practice and then step back to allow the child to do as was shown. The teacher is there to oversee the work and offer any support when necessary. Jerome Bruner is a key theorist that ‘stressed the importance of adult intervention to support or ‘scaffold’ learning and enable a child to make progress. In order to scaffold effectively the practitioner needs to be aware of what the child already knows in order to build on it’ (Welsh Assembly Government, 2008). For scaffolding to take place a form of conversation between an adult and a child must also take place and understanding from both sides must be achieved. Bruner’s scaffolding theory can be closely compared to Vygotsky’s Zone of Proximal Development theory. This theory allows children to achieve higher levels of understanding with the help of a more knowledgeable other. Vygotsky is a believer of ‘what a child can achieve with assistance today, a child will be able to achieve independently tomorrow’ (Welsh Assembly Government, 20O8).

All these principles rely on a high percentage of a teacher lead approach. However, these types of approaches are not favored by everyone. Child-focused teaching styles are adopted by some teachers. A major example of this is role play. Role pay can be used to support all different areas of the curriculum. Even though, the resources for the role play are provided by the teacher the children will use their imagination to use the resources to how its suited to their idea. This technique gives children the opportunity and support to develop concepts, language and communication skills and enhance concentration. Additionally, role play can be used to develop positive learning attitudes and consolidate previous learning. In support of this, ‘Piaget’s constructivist theory is based on the belief that children are active participants who construct learning by interacting with their environment and making connections between new experiences and previous learning’ (Welsh Assembly Government, 2008). Therefore, using role play as a method of teaching and learning allows the children to play a major role in their learning whilst enjoying themselves and exploring their imagination. In my personal experience l have observed role play in classes used to enhance the learners understanding of a topic/ theme. The children were able to have time to embody a character and learn how they play a part in the world they live in. The children have been very interested in different roles they are able to play and interoperate. Overall, l think roleplay is a beneficial approach for teachers to take for their children to develop a range of skills in an enjoyable environment.

Expeditionary-based learning also a method used to allow children to construct their own learning. This form of teaching and learning doesn’t take place in the classroom. Learners have the option to go outside to find real-life examples of what they are learning. For example, if children are learning about beaches or costal paths, it would be beneficial for pupils to go and visit these to see for themselves. I have not personally experienced expeditionary learning in practice but I do think that for children that have not experience something they are being taught it could be hard to have a good prior knowledge to build upon in comparison to children that have had those experiences. Therefore, expeditionary learning provides equal opportunities for all learners to gather the same knowledge and experiences. However, the challenges that come with this method of teaching and learning includes time availabilities, cost and parental concert. All these can be managed by excellent organisation skills and efficient teacher and parent / career links.

The need for parent/career and teacher links is necessary for continuity in provision from in school to the home. To do this there should be steps in place where sharing information about learning activities and discussing children’s development will allow for a good understanding for all included. Parents will benefit from getting ideas from school on how to help and support their children possibly resulting in parents becoming more confident about the value of the school importance in their child’s learning as well as a greater appreciation for the important role they play in their children's education.


Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.
In the foundation phase, when planning for children’s overall development it is important that there is ‘continuity’ (Welsh Assembly Government, 2008). The consideration of the child’s background and previous learning experiences at home should have equal priority when a teacher is planning. Through personal observations whilst on placement l learnt that before children start nursery a home visit is carried out by the class teacher and another member of staff. This is a great opportunity to assess the amount of learning the child has already experienced. This will give the teacher an estimate of what stage of development they are at and how best to move them on in their development. This could also be an opportunity for the teacher to suggest some learning activities to parents, just as an introduction to what they will be doing in school before they start.  Continuity is not only necessary over the school year; it should run throughout the child’s whole school experience. This means that teachers should be working together to be aware of what has been previously thought and what the child has achieved/ struggled with. For this to take place communication and teamwork is key. 
Planning should be based around the 7 Areas of Learning, from the Foundation Phase Framework. Children should be given the opportunity to develop a wide range of skills that are highlighted in the framework. However, children should have numerous chances to build their self-esteem, conﬁdence, self-control and independence, to listen, and develop their ability to listen and communicate with others in different settings. To follow this pedagogical principle, teachers are encouraged to plan activities and lessons to build on children’s prior knowledge. This could mean using what the children already know to help build up further develop their knowledge and understanding. Piaget is a major theorist that favours building on children’s prior knowledge. Samuel Eddie (2010) summarised Piaget’s theory by saying ‘Children have schemata (cognitive structures that contain pre-existing ideas of the world), which are constantly changing. Schemata constantly undergo adaptation, through the processes of assimilation and accommodation.’ For example: when children meet new objects, they are faced with the unknown, but a child will attempt to process the information they are faced with to see if it fits into prior cognitive structures. Eddie (2010) follows on to say ‘If this fails, the information must be accommodated by either adding new schemata or modifying the existing ones to accommodate the information. By balancing the use of assimilation and accommodation, an equilibrium is created’. For teachers to build on their children’s prior knowledge it is important that teachers know what the children know. To do this could be a challenge but could be helped by getting to know the children better, finding out their interest and what they want to learn. 
It is very important that school have methods in place to allow children to have their say on their education. This is to follow the United Nations Convention on the Rights of the Child. It states, in Article 12, that ‘Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously’ (UNICEF, 2019). There are many ways for children express their feelings and help make decisions. A well-used method would be a school council. This is a group of pupils that are selected by their peers to represent the voice of all school children. However, schools can adapt typical inclusion methods and make them more personal to their school and their pupils. In my placement school they have a Scheme called C.O.O.L which stands for controlling our own learning.  This is in place in every class, so all pupils can have a say on topics/ themes they are learning. To support this Matt Arnerich (2018) writes ‘According to Laevers, high levels of both well-being and involvement allow children to experience deep learning. A happy, involved child is one who can experience the world at its fullest. They truly learn from those experiences.’ Within Laevers theory he has scales to measure the well-being and involvement of children. In using these observation and assessment is key. If teachers used these scales as part of their reflection after any activity within class, then it could give them a better understanding of the children and what interests they have. The challenge with allowing children to have their say on what they learn is they may decide to study topics that don’t have the required skills. Therefore, the teacher should make sure that children’s interests are interweaved with the Welsh Government requirement.




Good teaching and learning ranges within and across Areas of Learning and experience.                                                                                                              
The Foundation Phase curriculum has 7 areas of learning which are delivered through practical activities and active learning experiences both indoors and outdoors. The areas of learning are:
· personal and social development, well-being and cultural diversity
· language, literacy and communication skills
· mathematical development
· Welsh language development
· knowledge and understanding of the world
· physical development
· creative development       
(Early Years Wales, 2019)             
These Areas of learning have been put in place for teachers to follow to help them develop the children’s skills. From the Foundation Phase Framework (FPF), it states that these areas of learning should ‘complement each other and work together to provide a cross-curricular approach to form a practical relevant curriculum. They should not be approached in isolation’ (Welsh Government, 2015). Cross-curricular teaching is an important aspect of the principle. Cross-curricular learning is the involvement of established patterns of information between different academic subjects. It gives it gives the opportunity for teachers to plan to develop knowledge, understanding and practical skills through a study of interconnected topics with a creative approach. The benefits of cross curricular learning include helps children make sense of what they’re learning and provides opportunities for a more creative curriculum, tailored to the interests and needs of pupils. However, some cross-curricular learning my lack coherence and depth. With changes in place on the curriculum cross-curricular learning is becoming a great responsibility. Within the Successful Futures document it presents ‘recommends that literacy, numeracy and digital competence should be Cross-curriculum Responsibilities for all teachers and people who work with children and young people’ (Donaldson, 2015). This is to ensure that good teaching and learning is taking place in the near future, following the introduction of the new Curriculum for Wales, children are given the chance to ‘develop high levels of competence in these aspects and have frequent opportunities to develop, extend and apply them across the curriculum’ (Donaldson, 2015).
To give children a range of experiences across the Areas of Learning a range of environment can be used including indoor and outdoor environments. Teachers should be aware of this and should be including a range of these environments in their planning to follow the direction within the FFP. It proposes that there should be ‘Indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences’ (Welsh Government, 2015). Also, the environments should encourage children to independently discover their surroundings by using the outdoors as a resource for children’s learning. A theorist that is a supporter of using an outdoor environment is Jan White (2007) as she says schools should produce a ‘rich and satisfying outdoor provision for young children hungry to find out about and understand their physical and human world.’ In relation to my placement school I saw many examples both indoor and outdoor from my bridging experience. One being the climbing apparatus on the yard. This helps the children with their physical development. Time on the yard also allows the children to socialise and build more bonds and friendships. To assistance my observations, according to Estyn (2014) my placement school report states that the school ‘promotes a calm and caring atmosphere very successfully’ also it reveals the school has ‘attractive and purposeful outdoor areas to enhance pupils’ learning’. 









[bookmark: _GoBack]To conclude my findings, I would like to give my opinions on the 3 pedagogical principles and provide some examples of good practice.
My opinion of the principles for good teaching and learning is positive. 
Firstly, I think that teachers are right to use a range of approaches for good teaching and learning because you must teach using techniques that are appropriate for the children and suitable for what you are teaching. I also think that it is down to the judgment of the teacher to decide which approach fits both aspects so teachers having a good understanding of a range of approaches is key. 
The strengths of this principle include teachers having the freedom to work with strategies and techniques they feel comfortable with. The time I spend in my placement school, I was fortunate enough to observe several teachers. This has led me to believe that even with following the same principles every teacher is different and will teach in different ways with nothing to say what’s wrong and what’s right. 
Secondly, I feel pupil voice is important for teachers to find out the interests of the pupils. For teacher to plan to build on previous knowledge and experiences they must have a good understanding of the children. Estyn have documented a school’s method as good practice for pupils leading their own learning experiences. Estyn (2019) says ‘Foundation phase teachers introduced opportunities where pupils would think about and share their ideas on what activities within the topic, they wanted to explore in provision areas.’ Additionally, to this my placement school had several pupil voice groups as well as a student council. They were very proud of these and l even had the opportunity to speak to some children involved. The strength of this principle is that it is a concrete statement that teachers can follow in order provide a progressive curriculum where children are always expanding on prior knowledge and experiences. This principle also makes teachers communicate together to know what has been taught and what needs teaching.
Thirdly, l am a supporter of interconnecting topics to provide better learning experiences for children by making it easier for them understand and relate to. The strength of the principle is that it gives opportunities for new learning experiences outside of the classroom. Effective practice of this has been highlighted by Estyn (2019)  when they’ve said ‘Analysis of both pupil and parent questionnaires shows that the increased focus on outdoor learning has had a very positive impact on pupil wellbeing and their enjoyment of school, as well as their attitudes to learning.’ l agree, changing the setting where learning takes place can prevent the children getting bored and allow for new and amusing activities that cannot take place indoors due to space/ health and safety.
However, I think that there is room for improvement. I think that the children should have a say on how they feel their teaching and learning is going and are they getting the most out of their experiences. In order to do this the children should be made aware of the pedagogical principles, in simple format if needed, and reflections after every term should be carried out by both teachers and pupils. This may lead to improved teaching and learning.
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