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Part 1; Professionals in Practice 


I have observed two “Crime Trainers” within the Learning & Development Department of Heddlu Gwent Police. Crime Trainer One, is an experienced Detective Constable who has been “DC Crime Trainer” for the past two years. Crime Trainer Two, is also an experienced Trainer within the Learning and Development Department. Crime Trainer two is a retired Ex-Detective Sergeant who has returned to Force as Police Staff, and have been within the Training and Development arena for the past three years.
In relation to Crime Trainer One, I observed them delivering a sixty minute long lesson on “Disclosure in relation to the Criminal Procedures and Investigations Act 1996 (CPIA)” 
The students in this session were Detective Constables with varying length of service and experience. Due to the students having all served for a minimum of 3 years, and all being from the same Team and knowing each other well, lengthy introductions were not required.
The introductions consisted of the students name and their confidence level in adhering to CPIA in practice. Unsurprisingly, the level of confidence the officers stated they possessed was low. This is completely understandable given the level of complexity of the matter. The CPIA lesson was a result of the Officer/ Students, line manager identifying that the team required a refresher on the subject matter. One obstacle that the trainer had to overcome was staffing resource issues which arose on the day. Two of the Officer/ Students were required to be “on-call” to deal with any live jobs that came in for allocation at any given time. There were alternative officers available to cover due to sickness.
Crime Trainer One managed this extremely well when two officers had to leave abruptly. Crime Trainer One was able to use humour to manage what could have been a quite uncomfortable situation for the students as well as for himselfg as a trainer. Positive and light hearted humour can aid in reducing anxiety (Cann et al., 1999; Romero & Pescosolido, 2008), trainer distress (Blanchard et al., 2014; Cann et al., 2014) and tension within the class (Mesmer-Magnus et al., 2012; Romero & Cruthirds, 2006). 

Crime Trainer One pitched the delivery of the learning at a level which was suitable for experienced officers, who already had a working knowledge of the topic, but lacked confidence. He also made amendments to his tone, pitch, complexity of the language he used. According to Weller (2021) these small amendments have huge impact, this was evident. I note that there initially issues with technology and setting up to the screens. However, Crime Trainer One had travelled from his station as a last-minute change to location that day, as due to lack of staff – the line manager of the Officer Students could not risk allowing the team to travel forty minutes to Crime Trainer One’s base. This could not have been foreseen, and Crime Trainer one had clearly been extremely flexible.

In relation to Crime Trainer Two, I observed an input on Procedural Response To Unexpected Deaths In Childhood (PRUDiC). This is an extremely emotive and distressing input to have to be taught, as well as teach. 
Trainer Two rearranged the class prior to the lesson beginning, I now understand that this was done so that he could clearly see every officer, to be in a better position visually to monitor officer response to the content, so that he could offer support or ask officers if they wished to leave due to potential trauma responses to the topic. 
Trainer Two began by giving a “Health Warning” to those in attendance, and asked if everyone was firstly ok to engage in the learning, following by asking questions about the room, temperature etc to ensure they were as comfortable as possible, before beginning delivering an uncomfortable topic, therefore ensuring Maslow’s Hierarchy of Needs were met.
I still very vividly remember sitting as a student for this lesson almost seven years ago now. Trainer Two did not deliver my input many years ago. But I am elated to say, that Trainer Two delivered the content of this course is a much more empathic manner as opposed to when I received my training.

Personal Experiences 
Both Trainers inserted personal experiences whilst delivering the teaching to students. Sharing their extensive front line knowledge and lived experiences, provided “real life” context to the subject matter they were teaching which embedded the learning further.  
What I appreciated most about the trainers sharing of personal experiences, is that they shared best practice and negative practices, they shared positive and negative experiences. The trainers were humble and raw. Trainer two shared mistakes in approaches and vulnerably shared the effect PRUDiC cases had on his mental health and wellbeing. I have always opted to share my negative experiences and mistakes I have made with my classes, as I believe it is beneficial for students to learn from my mistakes. 

Teaching Methods.
Trainer One and Two used a variety of teaching methods during their delivery. PowerPoints were the chosen lead delivery tool. However, both implemented use of media video clips and pictures. This added a layer visual learning for the students. Both trainers used flip charts to make notes of answers provided by students during question-and-answer sessions, which were able to be referred back to throughout the lesson. Both trainers set group and pair work for learner-led approaches to sub topics.  According to Nissman (2026) by observing a variety of tools in practice – it will remind me to change delivery strategies to ensure I am appealing to different learning styles and ensure the learning is achieved for all students. The observation I completed made me appreciate that varying teaching methods help keep a class engaged. 

Effective facilitators
Training in the Police differs from didactic teaching. Police based learning requires appealing to student officers needs, levels of service/ exposure, and objectives set in the curriculum. Police Training requires teaching skills, attitudes, rationale and decision making judgements, not just lecturing from textbooks and law books. It was a pleasure to witness both trainers guide officers on how to accomplish training objectives, manage progress, and facilitate confidence building and transferrable skills.  According to research (Aubrey and Riley, 2024) when trainers actively engage learners, and asking open ended questions, students develop their own insights, examples, and rationales. This was clearly met as a result of their facilitation. 

Positive communicators
Both trainers were able to maintain and vary their communication across the various topics. Both trainers had strong communication and interpersonal skills which helped them attract and maintain attention and manage reactions to stressing content. Both trainers were also versed in reading nonverbal communication, reading body language to manage moods, attitudes, and psychological blocks that hinder development.  This resulted in putting students at ease and maintaining engagement.

Prepared for the Unexpected
Both trainers handled situations well, when circumstances out of their control arose. Trainer one had to deal with technological issues and abstractions. Trainer two had to deal with a student becoming visibly upset by such an emotive topics. We cannot prepare for every eventuality. But, I can certainly prepare to be unprepared and have a “tool box” from which I can choose approaches to manage situations when they arise, just as both trainers did.

Personal Progression
Below I have laid out a basic blueprint for myself which I will use a guide to improve my practices. The observations I completed helped me identify skills I plan on continuously improving. These include
1. Practice active listening
2. Advocate for change and embrace new knowledge and skills
3. Practice mindfulness to help me communicate better in the moment when losing train of thought
5. Appreciate that humour is sometimes necessary as agreed upon in research findings (Crowe et al., 2019) 

__________________________________________________________________


I am a Detective in Gwent Police. My current job role is as “DC Crime Trainer”. I develop and deliver a range of courses to Constables and Sergeants relating to the Criminal Investigation Department. I also deliver wider topics in-house relating to Continuous Professional Development.

The courses I develop and deliver have differing assessment strategies for reason such as, courses requiring officers to hold a title of practically competent, required outcomes determined by The College of Policing (CoP) or just due to the nature of the topics and their application in front line policing. 

Effective assessment strategy is just as important as effective planning and delivery. “Assessment planning must integrate with the curriculum philosophy and design. The assessment strategy chosen must be consistent with the course aims, and with the model of achievement being used”. (Avis, Fisher, and Thompson, 2019 p.184). 
By choosing the best placed assessment strategies for different areas of learning, I can then accurately measure:
· An officers performance in role based scenarios that mimic real life scenarios.
· Monitor an officers progress.
· Identify learning gaps.
· Make changes to courses and content based off data.
· Ensure officers are meeting specified learning objectives.
· Determine whether the objectives of learning and teaching are being met.  
· Ensure, that as a department we continue to review and improve delivery to meet learner needs.


I have decided to focus solely on just one course I teach for the purpose of this paper. I have chosen to reflect critically on “Achieving Best Evidence (ABE) Course. An ABE Course runs over a period of two consecutive weeks. Week one is the theory based element of the course. Week two focuses more heavily on practical based learning methods. An ABE Course has a multitude of assessment strategies woven throughout it. 

In short, an ABE Course is the national protocol for interviewing children and vulnerable adults as part of criminal investigations. At the end of a course, students are scored with either a pass or a fail. However, alongside the “pass/fail” all officers receive thorough feedback of their interviews and performance from throughout the entirety of the course.

Assessing achievement has undergone a major shift in recent times. Whereas assessing achievement was once coined a `culture of testing' , it has now swung towards a `culture of assessment' (Birenbaum, Dochy 2012). Policing has followed this assessment method when reviewing achievement.

Below I have outlined assessment methods I carry out specifically within the ABE Course.  The variery of assessments of learning and assessment for learning I use are explored. As are the effectiveness of the assessment methods and recommendations for my continuous professional development. Thus ensuring that I continue to support the learning experience for students and expand my assessment methods.



A “Stick In The Mud” Test

I always start the ABE Course with a baseline knowledge test of twenty questions. I refer to this test as a “Stick In The Mud” test. I explain that the “stick in the mud” is our starting point, that we can always refer back to, for students to see how far they have progressed, and how gage how well their knowledge develops.

I quite often use the same explanation at the beginning of the test and state:
 “If you were able to answer most of these questions, then you wouldn’t need to attend this course. This test your eyes only. Please complete to the best of your ability. In one colour pen, at the end of each day, we will review the 20 questions and in a different colour pen, answer any questions you can then answer as a result of what you have learnt”

This assessment method needs to be managed carefully to ensure that students are not demotivated early on, or do not become disheartened with how much content there is to learn on the course. I manage this through a non-judgemental attitude and stressing that the test is a self-measuring tool for them to use as a confidence boost as the course progresses. 


Question and Answer Assessment Method

Throughout the course I employ the “Q&A Method”. I include a variety of questions such as: open, closed and probing questions to gage the students understanding. I use hypothetical questioning, scenario based questions and legislation based questions as to evaluate their critical and transferable thought processes. 

According to research (Fornari etc Poznanski 2021) this method provides immediate feedback on knowledge levels. However, it can also result in heightened anxiety for some students. 


Classroom Based Projects (Pair or Small Groups)

I set class projects throughout the course. As per research (Li, L. (2001), this allows a trainer to gather information on student knowledge from just one task. This assessment method  includes students completing relevant research on a specific topic area (Lovitts, 2005) then producing handouts for the class. Alongside this, students also deliver a short PowerPoint on their findings. 

Any key learning points that may be incorrect or missed, in turn become highlighted as a gaps in knowledge. This then allows me to support them with developing their knowledge. I ensure this by holding class debates, sharing best practice and giving “real-life” examples to students for them to align with the theory taught. This help cement learning, as in agreement with the research of Brew, A.  (2003)


Observation

When using Observation as an assessment method, I observe my students carrying out relevant specific tasks or specific skills. For example, I undertake an observation of student officers completing a police-based form that requires officers to use “TEDS”, “WWWWH” “TARI” based questioning skills in order to identify vulnerabilities in a victim.

I find this assessment method to be a fair, reliable and easy way to assess a multitude of criteria in a short amount of time.  I do not always “announce” that an observation is taking place, and complete these fluidly. Thus reducing stress levels for students who struggle with anxiety of test and assessment conditions. Observations during this course is key – and observations allows me to assess:
· Attitude
· Rapport
· Application of knowledge
· Gaps in Knowledge


Professional Discussion

I used to believe that professional discussions were a great assessment method for students to evidence their understanding of the criteria at the end of a course. However, after experiencing teaching, I now see the merit in holding professional discussions as the course progresses, so I can evaluate their ongoing understanding of topics areas.

This ensures I can guarantee a quality level of understanding of concepts, and ensures I can prove an individual’s knowledge is their own , and not as a result of “joint efforts” between students. In this type of assessment I use Questioning Skills such as “Explain to me”, “Show”, “Describe” and “Tell me”.


Role Play Assessment

The ABE Course has a full week designated to scenario-based role plays. This allows student to turn theory and knowledge into practical application.  For example, an ABE Interview must begin with legalities, rapport, and open questioning. It is imperative that the students take the theory they have learnt and apply it correctly in practical scenario, as there are serious consequences if an ABE Interview is commenced incorrectly – potentially rendering it inadmissible at court. 

Many officers struggle with confidence when completing scenario-based role plays. No matter how lifelike I create a scenario to be, there will always be an element of it being a “false environment”. 

Some officers also struggle with anxiety and nervousness in front of peers. According to Schrodt et al, (2023) when this is apparent, steps can be implemented to mediate this. For example, using smaller practical groups, allowing them to observe others completing practical’s first, or setting up the room so they are not so aware that they are being observed.


Examination 

The first summative assessment is a written test. This is completed in relaxed exam conditions. Research has explored the possibility of using digital technology to assist in context to assessment tests (Mogey & Sarab, 2006, Mogey et al 2007). Digital assessment is an assessment area I will explore moving forward.

However at this time, I designed the written test to ensure the learners have achieved the operationally competent level of knowledge required to undertake front line ABE Interviews and the professional standards required. The written test comprises of a variety of questioning types. These include:
· Giving the full title: of Police and Legal Acronyms
· True/False: although this question type may seem like an easy typology, I ensure that the questions are thought provoking.
· Short Answer Questions: These are placed strategically throughout the test to analyse cognitive understanding and to also prevent students from guessing at answers. In my opinion, short answer questions give students more creativeness in explaining their understanding of a topic.
· “Tick All That Are Correct” Questions: I do not provide multiple choice only questions, as students could attempt to guess at the answer. I include questions which have six answers to choose from, but may have only four statements that are correct and require a “tick”.
· “Name As Many As Possible”: For example, asking students to name as many laws and legislations possible, which protect Children and Vulnerable witnesses. This test allows me to gather students recall and understanding of transferable knowledge learnt. 


Permanent Assessment Records
At the end of the two-week course. All student officers are required to submit the following:
· Completed Witness Interviewing Booklets and Witness Needs Assessments (completed as part of their Practical Assessment)
· Completed handwritten interview notes as a second Interviewer and a Chronological Summary of Incident (completed as part of their Practical Assessment)
· Self evaluation 

Gwent Police Force agreed that “Permanent Assessment Records” including all the above documents as a summative assessment is a fair and defensible manner to document student progress. 

The Permanent Record Assessments are also used as data captures and evidence when the Police Force is subjected to HMIC Inspections, Performance Management Standards Investagtions. They ensure we are accountable to external bodies such as The Police and Crime Commissioner, Governing Bodies, Serious Case Reviews and the College of Policing 

The summative assessment of learning outcomes are determined by the CoP, therefore the learners must achieve a level of competence on their assessed work. This method provides a permanent assessment record, which is held indefinitely. Making the student and myself accountable to the teaching standards delivered. Limitations of this method are not necessarily actionable for students. However, in conjunction with formative assessment methods they are beneficial.


Front Line Implementation and Assessment

On completion of their ABE Training, student officers are given a period of 6 months, to undertake their first ABE (resource allowing). As an assessor, I then DIP Sample and review their ABE Interviews in the field. This method of assessment has both advantages and disadvantages.

Advantages include witnessing the officer abilities in real life situations and being able to offer feedback from improvement. Disadvantages include this being extremely time consuming, as ABE Interviews can run for hours and over numerous days. 

To overcome the disadvantages, I devised a marking tool “L&D ABE Marking Tool”. This tool allows for fair, targeted, valid, authentic, reliable, current and sufficient feedback. This marking tool also manages my time efficiently when marking. Although this method is very time consuming it ensures accountability, and aids in officer self-refection and evaluation.


Conclusion 

Equally, formative and summative assessments play crucial roles in the classroom in Police Training School. Continuous formative assessments throughout the two-week ABE Course has difficulties, students and additional trainers can be resistant to assessment methods they are unfamiliar with. This can can cause stress; and resulting in students performing poorly (Armstrong, 2014), (Bevitt, 2015) ; (Kirkland & Sutch, 2009) and (Medland, 2016).

When I require assistance from a second trainer, I must ensure formative assessments are implemented fairly across any splits in groups, to ensure fairness and consistency. Thus being said; merits of formative assessments help identify strengths, weaknesses, gaps in knowledge and areas for improvement. This holds invaluable weight in helping students to progress.

Solely using Summative assessments does not allow to show student officer progression throughout the two week course. However, Summative assessments does allow for final data-driven progression and marking.

In conclusion, both assessment approaches have their individual flaws as well as benefits. However, when used in conjunction and chosen carefully, they can provide valuable insight into how a class of student officers are progressing, have progressed and can be used to inform my teaching.

The range of methods above promote inclusion and are invaluable when taking into consideration the equality and diversity of students in our force. I have taught officers with ADHD, Autism, a whole range of Neurodiverse conditions and learning difficulties. I have also taught officers who do not speak English as their first language. 

Because I use the varying method types, I can ensure all students have the same opportunity to learn, progress, achieve and pass the course. Under law, my students do not need to make me aware prior to the course that they have any additional learning needs, so using these different diagnostic assessments and encouraging conversations around learning types and styles allows me to gage and tailor to my “audience”.



Personal Progression

After observing other trainers delivering in class, I now have confidence to implement further means of assessments, that I have rarely attempted historically. Below I have laid out a basic blueprint for myself which I will use a guide to improve my practices. There are six improvements I will implement moving forward, these include:


1. Socratic questioning: Employ the Socratic method by asking a series of open and probing questions to lead students to develop knowledge through debating and asking questions amongst themselves. According to research (Alexander, R., 2020) this method fosters critical thinking and encourages students to analyse concepts from various angles.


2. Question-Response-Evidence-Explanation: Encourage students to provide detailed responses. According to (Black S, 2001) answering a question in this manner allows students to provide evidence from their personal experiences, and then explain their reasoning.

3. Think-pair-share: Present a question to the class and students think about their responses individually. Followed by pairing up with a partner to discuss their ideas, and then share their thoughts with the larger group. According to Baephler et al (2020) this strategy encourages collaboration and respect for diverse perspectives.

4. Brain-storming questions: Start each lesson with a brain-storming session and ask students generate questions related to the teaching topic. This will assess prior knowledge, guides the direction of the lesson and hopefully peak curiosity which may increase motivation to learn.

5. The Harkness discussion method: Arrange classroom furniture in a way that encourages students to hold discussions by asking questions of their fellow students. This student-led approach promotes active participation and peer-to-peer learning, and although it is implemented in child-focused learning, it has its merit for use in adult learning settings also, according to peer research of Schrodt et al. (2023)

6. Role reversal: Ask students to become the “Trainer” with them asking pose questions to fellow students. Lomer, S. and Mittelmeier, J. (2021) state that utilizing “role-reversal” in andragogy, can aid students in gaining deeper perspectives of meaning. This may prove especially effective where student officers are not English speaking as their first language. In cases such as this, silence from these officers can be misread as declining to contribute, (Marlina 2009; Song and McCarthy 2018). This may also assist me in managing perceived cultural and academic differences and bias from fellow students (Heliot, Mittelmeier, and Rienties 2019)
