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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.

Assessment for learning (AfL) is a vital tool in order to ensure that all pupils are progressing within their education.  Previously, measuring progression relied heavily on the outcomes of standardised tests, in which pupils were taught in specific ways in order to pass such tests, with results interpreted in a standardised way with comparisons then made between pupils.  Ignored was the essential fact that there is no standard child.  As time has gone by, the realisation has dawned that this is failing children, as so many were deemed not good enough based on the outcomes of these tests.  The future seems bright with the importance of continuous assessment for learning being at the forefront of education as we move forward.  Professor Graham Donaldson highlights this in his report Successful Futures (2015) and nods to the importance of teacher assessment being the vehicle for assessment over qualifications.  Speaking to Cardiff Met News, 2016, he stated, 
"There is a culture that implies every child must be well-qualified and this equates to being well-educated. But the two are not synonymous. Children are taught that learning is just a means to an end and are not taught that learning can be enjoyable, and we need to change this."  
This can be achieved by effective AfL to ensure that pupils are constantly progressing on their own personal path of development, but also in an enjoyable and meaningful way.  
In 1998, Paul Black and Dylan Wiliam became the first to directly focus on the importance of AfL within the classroom.  They stated that: 
“the term ‘assessment’ refers to all those activities undertaken by teachers, and by their students in assessing themselves, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged. Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet the needs.” (Black and Wiliam, 1998)
They identified that AfL raised standards throughout the classroom, especially among lower attaining pupils and reduced the spread of attainment while raising the bar for everyone to varying degrees. Assessing the varying ways pupils learn is key to personal attainment and this can be developed using effective AfL strategies.
A positive is that there are now such a large variety of AfL strategies, which enables the teachers of today to find strategies to suit their learners.  However, this may take an element of trial and error.  Just as each child is unique, each strategy is unique to determining and assessing the learning.  The sheer quantity of strategies only proves that there is not one single AfL strategy that will work for everyone, just as one teaching style would not suit all.  However, teachers can implement several within the classroom and adapt to the most relevant situations.  One AfL strategy that may work in a numeracy setting may not work in a literacy setting for example.

An undeniable positive of PTE is that student teachers get to not only observe existing AfL strategies but introduce new strategies where appropriate.  One of the many AfL strategies personally implemented on PTE was the use of KWL grids
A KWL grid is a working document that allows for pupil engagement to determine
K – What they already know about this topic
W – What they would like to know/learn during this topic
L – What has been learnt
This strategy was chosen as it can often be difficult on PTE to immediately determine what pupils know about a new topic that is being introduced as a student teacher.  It would be a nonsensical to commence a lesson which the class have covered previously.  
The K element of the KWL grid is such a beneficial aspect as it allows you to determine what prior knowledge the pupils have and see where their level knowledge lies.  This can only be achieved by engaging in meaningful and relevant discussion with the class.
There are 4 elements of Afl:
· Sharing criteria with learners 
· Quality of questions/quality of talk
· Use and quality of feedback
· Peer and Self-assessment
Each of these plays a vital role in allowing effective AfL to take place.  Specifically, to KWL grids, it can immediately be noted that the quality of questions/quality of talk is vitally important to ensure you are able to have a good understanding of prior knowledge.  The questions asked in this area are just as important as the answers received as if children are not engaged and encouraged to discuss, you will not get the full benefit of the KWL grid.  
Vivian Gussin Paley (as cited in Pound, 2006, p41) believed that the education of young children must include: 
· Intellectual and academic rigour
Paley specifically believed that children should never be spoken down to and that you should not mistake a child’s lack of experience for a lack of insight.  A child will often have knowledge of many topics that may not present themselves until they are questioned on said topic.  
· Inclusive classrooms which enable children to operate as part of a supportive and loving community
This is another important aspect to ensure that the KWL grid is a success.  The whole strategy heavily relies on pupil participation as it is documenting their discussion.  If the class does not allow everyone to engage and interact, then it denies whole class participation.  This may be a downfall of using this strategy, as if not all pupils can have a voice, they will retreat and not have the confidence to share ideas or knowledge for fear of being dismissed or even made fun of.  The pupils must be made aware of some ground rules to ensure the grid is able to be a success.  The United Nations Convention on the Rights of the Child (UNICEF 1989) states in article 12 that “Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously”.  
This is particularly relevant within a classroom setting and links to the W aspect which is what they would like to know/learn about this topic.  This allows the pupils to take control of their own learning which is essential to allow complete pupil engagement.  Ausubels learning theory (as cited online - Science Teacher Portal, 2018) identifies that learning of new knowledge relies on what is already known. As a result, the construction of knowledge starts with our observation and recognition of events through concepts we already have. We then learn by constructing a network of concepts and adding to them.  This strategy is a Constructivist approach, where the learner must construct their own learning which is built on existing learning.  It relates to the neurons in the brain literally making connections between old and new concepts.  
Vygotsky’s Theory of Zone of Proximal Development encourages the best from all within the class.  It allows for the exploration of the capabilities of the learners and furthermore, see what they can produce with the support of a teacher/peer.  The zone of proximal development (ZPD) has been defined as:
"the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p.86).  By having others around to support, there are opportunities to bridge the gap.  This is the very thing that AfL aims to do, raising the attainment of lower attaining pupils, given the right support.
In relation to the elements of AfL, this is an area where sharing criteria with learners can be achieved as it opens the discussion with the pupils to not just focus on what they want to learn, but how exactly do they intend to learn that given area?  How will they know if they have been successful?
The KWL grid being a working document, it is advantageous to have it on display to encourage learners to visualise their pathway and see the links from what they know and what they are now learning. It allows for continuous assessment of their learning by determining if they have reached their goal of learning about things, they wanted to over the time frame.  Again, quality of questioning here will allow a teacher to determine what they have indeed learnt and where they wish to go next.  It allows for fluidity in the learning, as it may become apparent that they have become so engrossed in a particular area of the topic, that it may be more beneficial to their learning to go in that direction.  This is a Reggio Emelia approach where it is “based on the belief that children’s learning should not be restrained by formal curriculum planning.  Their voice should be prominent in deciding what they are learning and where they are heading” (Griggs, 2010, pg.154)
The final element of the KWL grid is determining what has actually been learnt.  Have the children achieved what they set out to do? This can be evidenced by work produced during the process but again through a quality of question/talk to engage in a discussion to determine if their learning has been a success in relation to where they identified where they wanted to go.  In relation to the elements of AfL, again, use and quality of feedback can be used as well as peer and self-assessment.  It is important to reflect and determine what were the successes as well as potential failures.  There is no shame in identifying something that may not have worked well, as it allows pupils to develop the skill of identifying what they think went wrong and how they could improve the next time.  If too much focus is placed on getting things wrong, then pupils will fear trying at all and this is the opposite impact that the KWL grid should have, so it is important to look at them purely to aid the moving forward.
During PTE, the KWL grid was used in Reception/year 1 class.  There were reservations in relation to how well smaller children would engage with it, but it was a success.  Pupils enjoyed being asked to be the teacher and coming up with ideas of where they wanted their learning to go within the topic.  Some of their ideas were ones that hadn’t been thought of and turned out to be successful aspects of the topic.  There are some negatives, however, in relation to using the KWL grid with such a young age.  Just to introduce the concept requires a lot of explaining to begin with and that can mean a lengthy time sat on the carpet where some pupils could easily become distracted or bored of sitting for so long.  Also, the quality of feedback from pupils was lacking to begin with, with many being very shy to participate.  This was soon eased by lots of encouragement and praise for those willing to answer the questions, which links to the behaviourist approach of reward and motivation. The Humanistic approach, cited by David, 2015, supported by Rogers and Maslow, focus on the learning being pupils centred.  However, the humanistic approach would disagree with putting children on the spot to participate as the fear of failure makes children withdraw and the learning is damaged.
It is certainly a strategy that could be implemented throughout the whole school, and something that is extremely beneficial given that it is used at the most relevant time, the start of a new topic.  It requires little explanation to staff to allow them to use it and has no cost implications.  The time spent introducing the strategy to the pupils in the first instance will pay off as the more it is used, the more the children will engage.  There will, however, be pupils who may have no interest in that topic and switch off.  That is where the KWL grid can be differentiated to their level and hopefully determines a direction that child would like to go in.  Also, the grids can be differentiated within ability groups to allow for further differentiation.  The concern is that it may create the need for too many lessons to please all, which would be physically impossible to implement, especially with no additional adults in the class.  The grid is perhaps better suited to a cross curricular topic that can allow for lots of suggestions of what they would like to learn as opposed to a specific maths topic for example, so again there are limitations.  If used in the most relevant way, there are many positives to using a KWL grid as an AfL.  
 “We need to let students into the secret, allowing them to become insiders of the assessment process. We need to make provision for them to become members of the guild of people who can make consistently sound judgments and know why those judgments are justifiable.” (Sadler, R, 1998)
Teachers need to enable pupils to direct their education in the way they want to.  By using Afl strategies, teachers are enabling learners to become better versions of themselves, by giving them confidence and by appreciating their voice and listening to what they have to say.  By giving pupils that power, education can only improve. 
Reference List
Ausubel, D. P. (1968). Educational psychology: A cognitive view. Holt, Rinehart and Winston Inc. New York.
Black, P. and Wiliam, D. (1998) Inside the black box: Raising achievement through Classroom Assessment. London: King’s College

Cardiff Met (2016) Professor Graham Donaldson talks Successful Futures
Available at: http://www.cardiffmet.ac.uk/news/Pages/Prof.-Graham-Donaldson-talks-‘Successful-Futures’-at-Cardiff-Met.aspx
Accessed 08/12/2018

David L, (2015) "Humanism," in Learning Theories, June 12, 2015,
Available at  https://www.learning-theories.com/humanism.html
Accessed 07/12/2018)

Donaldson, G (2015) Successful Futures – Independent Review of Curriculum and Assessment Arrangements in Wales. Cardiff: Welsh Government

Grigg, R. (2010) Becoming an Outstanding Primary School Teacher. Harlow: Pearson, 2010.
Pound, L. (2009) How Children Learn 3 – Contemporary thinking and theorists. London: Practical Preschool Books
Sadler, R. (1998). Letting students into the secret: Further steps in making criteria and standards work to improve learning. Paper, Annual Conference for State Review Panels and District Review Panel Chairs, July 1998.

Science teacher portal (2018) Ausubel Subsumption Theory                    Available at: https://scienceteacherportal.com/teaching-learning-science/learning-science/ausubel-subsumption-theory-learning/  
Accessed: 07/12/2018

United Nations (1989) Convention on the Rights of the Child. UNICEF
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge, MA: Harvard University Press.




[bookmark: _GoBack]
	
     STUDENT FEEDBACK FORM



1706756
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