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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     Steve Tiramani
	Student ID number:
	1902138

	Programme:
	BSc Health, Nutrition and Lifestyle / BA Physical Education

	Module:
	Perspectives on Health & Physical Activity

	Module code:
	BMPE6003
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Alison Connaughton
	Internal Verifier:
	Chris Cashin

	Assignment Title:
	Essay: Identify a current issue or topic within the areas of sport, health, nutrition and physical education for investigation and critical review. 
	Word count (or equivalent):
	3000

	Submission deadline:
	19th of November, 2021
	Return date of provisional marks & written feedback:
	Within 4 working term time weeks. 

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  




	Module Learning Outcomes 
(from module syllabus)

	
· Critically evaluate relevant research and current issues of interest within sport, health, nutrition and physical education;
· Identify a current issue for investigation within the areas of sport, health, nutrition and physical education;
· Demonstrate competence in selecting and using appropriate peer reviewed resources to provide a comprehensive review of research based evidence;
· Present and defend a critical evaluation of a chosen current issue as part of a group seminar presentation.






	
TASK DESCRIPTION







TASK:  Identify a current issue or topic within the areas of sport, health, nutrition and physical education for investigation and critical review. 

Reference to research: 
As a guide, you will be expected to refer to at least 15 peer reviewed research articles in your assignment. You may use topical resources (e.g., newspaper reports) for discussion; however, these need to be evaluated by relating them to good quality resources.  

Further details regarding the structure required for the assignment will be provided during lead lectures and on Moodle. 





















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
As a guide, you will be expected to refer to at least 15 peer reviewed research articles in your assignment. You may use topical resources (e.g., newspaper reports) for discussion; however, these need to be evaluated by relating them to good quality resources.  


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Demonstrate a logical development of your ideas and provide a clear critical evaluation of your chosen topic.

4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Provide relevant practical implications and suggestions based upon your critical review of the chosen topic. 

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Demonstrate the ability to present a well-constructed critical essay. 
	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	20
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	20
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	30
	

	
	
	

	4. Practical Application Skills

	
	

	





	20
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





The Influence of Gender Inequality on the Ability for the Public to Lead a Healthy Lifestyle


Gender inequality has been a prevalent issue for over one hundred years, causing various physical and psychological issues and appearing in many areas of life (Kenschaft, Clark and Ciambrone, 2015). In the early 1900’s and even in places in the present day, a person’s gender that they were assigned at birth dictated how they were to live their lives (Kenschaft, Clark and Ciambrone, 2015). A woman was expected to work until she was married, she was then expected to have children and leave her job to stay home and look after them, whereas a man’s dictated role was to work as much as possible in order to support his family (Kenschaft, Clark and Ciambrone, 2015). As time has gone on, these strict paths have faded in most parts of the world, seeing women working in almost any position and many men deciding to stay home to look after the children (Kenschaft, Clark and Ciambrone, 2015). There has become more of a balance in the roles and jobs that men and women choose (Kenschaft, Clark and Ciambrone, 2015). However, gender inequality is still a major factor in life, with men still having most of the high-income and powerful roles and women still being primarily responsible for the children and the home (Kenschaft, Clark and Ciambrone, 2015).

The gender patterns of household and child responsibilities mean that women are still primarily responsible for the care and maintenance of the home (Eek and Axmon, 2015). This imbalance of responsibility in the home has been shown to increase women’s stress and fatigue, leading to a decrease in their mental well-being (Eek and Axmon, 2015). It was also found that due to the volume of responsibilities, there may be less time for these women to relax and recover from these stresses (Eek and Axmon, 2015). Research by Cerrato and Cifre (2018) also found that the disproportion of tasks in the household show a significant increase in family and marital conflicts, leading to a negative living environment. However, they did find that the increase in work-family conflict is not fully affected by women but can also be affected by the men’s situation (Cerrato and Cifre, 2018). Meaning that both the women and the men of the household can be negatively affected by the unfair distribution of tasks and responsibilities and lead to either or both of them suffering from stress and even depression (Cerrato and Cifre, 2018).

Stress can cause a variety of health problems, with people living with long-term stress causing physical and psychological harm (Dhabhar, 2014). Research by Dhabhar (2014) states that long-term, chronic stress can suppress a person’s immune response, meaning that their body cannot properly protect them from pathogens and is therefore more likely to become ill. Additionally, stress has been shown to increase the cravings for an unhealthy lifestyle, such as an increased consumption of alcohol and junk food (Amlung and Mackillop, 2014). This coincides with the research conducted by Dhabhar (2014) as there is a positive association between heavy drinking and the decrease in the body’s immune response (Barr et al., 2016). Stress has also been found to limit and reduce a person’s desire and motivation to be physically active, from exercising at home, going for a walk or going to the gym (Stults-Kolehmainen and Sinha, 2014). 



Working out in a gym environment can be the best way for some people to exercise and become active because of the availability of equipment and, in most gyms, the availability to get help from a member of staff or personal trainer (Andreasson and Johansson, 2014). However, the gym environment can make some people feel uneasy and even unsafe, with some people referring to this as a toxic gym culture (Landini, 2018). For men, it has been seen that they can feel uncomfortable when they see another person watching them workout and judging their lifts and their physique, for women the situation is often worse (Landini, 2018). In the toxic gym culture, women frequently have to deal with people leering at them whilst they are trying to exercise, have people approach them to offer to “help their form” in an effort to get close and sometimes even overhear people discussing sexual acts relating to them (Landini, 2018). Having to deal with these situations as well as the general population’s fear that women weight training will look “manly”, lead to psychological discomfort and insecurity for women who simply wanted to go to the gym to train (Salvatore and Marecek, 2010). Exercise has been found to decrease psychological distress and improve psychological wellbeing however, due to toxic gym culture, women who experienced gazing and leering were found to not have gained these benefits and, in some instances, the psychological distress increased and psychological wellbeing decreased (Clark, 2017; Mak and Chan, 2018). The effects of the toxic gym culture have therefore been shown to lower the adherence for women who have experienced this for both the gym and sports in general (Pridgeon and Grogan, 2012).

Popularity of professional female sports has historically been lower than that of male sports, leading to less leagues and teams and therefore less opportunity for women to be able to get into a sport and participate (Andrews, 2018). Recent research shows that this is changing however, with more fans worldwide requesting that women’s sport is televised to the same degree as men’s sport (Women’s Sport Trust, 2021). The fans that are speaking out also requested that female athletes should be discussed as much as men on various sports talk shows, such as Sky Sports News (Women’s Sport Trust, 2021). This increase in popularity and availability is projected to see an increase in female participation in sport, not just at professional level but at semi-professional, amateur and social levels as well (Women’s Sport Trust, 2021). This increase in participation will allow more women to be able to introduce physical activity into their lives and help gain the benefits associated with physical activity, from an improvement in mood state, decreased levels of stress and an increase in overall physical health (Warburton and Bredin, 2019). However, the increase in participation of women in sport could be problematic in regards to injuries sustained from various sports (Parsons, Coen and Bekker, 2021). Further research is needed in many instances that focus primarily on women and women’s anatomy as most injury prevention and training measures are derived from androcentric data (Williams et al., 2021).

Research has begun to be conducted to investigate this area, one research project looked specifically at rugby players, highlighting the fact that a female’s cervical spine was more prone to whiplash than a man’s spine (Williams et al., 2021). The results from this research found the training and injury-prevention from androcentric data was not sufficient for females and that more research would need to be done to find the female specific weaknesses of rugby players (Williams et al., 2021). Training and injury prevention from gynocentric data would then need to be created in order for women to be able to properly protected themsleves from injury and have the best injury recovery possible (Williams et al., 2021). Further supporting this, research conducted by Parsons, Coen and Bekker (2021) state that females are 3 to 6 times more likely to suffer an anterior cruciate ligament (ACL) injury than Males. More than 20 years of research into ACL damage has failed to remedy this dissimilarity between Males and Females (Parsons, Coen and Bekker, 2021). This highlights the fact that gender inequality also plays a crucial role within the sport and exercise area and that this disparity may cause more women to be less physically active due to a fear of injury.

Working life and gender inequality is another area that has been researched and is said to have improved, however, the problems still persist in most areas of work (Froehlicher et al., 2021). Although more women are being hired into powerful positions in companies, women accounted for 54% of job losses as of May 2020, even though women only made up 39% of the global workforce at that time (Froehlicher et al., 2021). With less than half of the global workforce being women but over half of the job loses being women, this suggests that women’s job security is worse than that of men and that they can suffer from anxiety and stress over these issues more than the average man (Froehlicher et al., 2021). Women also face barriers making it harder or even preventing them from achieving their career goals or high up positions in companies, such as board members (Froehlicher et al., 2021). However, there has been some action taken to attempt to remedy this, in 2020 the State Street Global Advisors said that they would actively vote against any all-male boards, any company that had less than 2 female board members were urged to correct their diversity (Froehlicher et al., 2021). This had the desired effect, as within 5 months of issuing this statement, companies with less than 2 female board members dropped by 14% and it is due to continue improving (Froehlicher et al., 2021). Removing the gender inequality in the workplace would lead to a more diverse board, creating different views and perspectives as well as decreasing anxiety, anger, sadness and even insomnia and allowing people to reach their full potential (Leonard, 2021). However, some instances have found that companies have forced promotion on some women in order to hit the quota that they need for the board and other roles (Froehlicher et al., 2021). This can cause problems, as some women may not have wanted that role and are then unhappy with their work situation (Froehlicher et al., 2021; Leonard, 2021).

Job satisfaction plays a significant part on one’s health, as it constitutes most of a person’s time awake, they have to constantly deal with pressures and stresses connected to work (Faragher, Cass and Cooper, 2013). Recent research by Beham et al (2017) investigated the work-life balance for men and women with both part-time and full-time employment. From their research, they found part-time work to be an increasingly recurrent way for people to manage both work and family life (Beham et al., 2018). It showed that part-time workers tend to have a better work life balance, however, they did find that women who were employed part-time were more satisfied than men but conversely, women in full-time employment were less satisfied than men (Beham et al., 2018). The information provided from this study suggests that it would be beneficial to introduce gender climate support within the workplace to resolve the issues that people may have with their work and increase their work life balance (Beham et al., 2018). Whether the job is part-time or full-time is not the only concern however, as the Covid-19 pandemic affected companies and businesses all over the world (Farre et al., 2020).

The Covid-19 pandemic made countries close schools, non-essential shops, restaurants and takeaways (Farre et al., 2020). During this time, many companies were unable to keep their employees on their payroll as the company was not making money so they had to let people go (Farre et al., 2020). Resent research shows that women were more likely than men to lose their jobs during Covid-19 lockdowns, the reason for why women lost jobs more than men is unclear (Farre et al., 2020). The loss of jobs was found to have detrimental effects to both their physical and psychological health (Brand, 2015). In these instances the people who lost their jobs, would have experienced some level of anticipation, injustice, displacement, social strain, economic strain and stress build up (Brand, 2015). In relation to physical symptoms, it has been shown that job loss can lead to self-destructive behaviours, lack of motivation to exercise and even suicide (Brand, 2015). Additionally, the risk of subsequent strokes were found to be more than twice as common (Gallo et al., 2004). Furthermore, research found that people who have any form of physical or psychological ill health prior to being made redundant, seemed to make them more likely to be the one selected for redundancy over someone who does not have ill health (Brand, 2015). Therefore, considering this research, it is suggested that if a women has ill health prior to a redundancy period, they are the most likely to lose their job due to both the gender and ill health bias (Gallo et al., 2004; Brand, 2015; Farre et al., 2020). However, the connection between people with ill health and redundancy is considered a casual relationship due to worries over selection bias, despite there being large literature suggesting the relationship (Brand, 2015).

Gender inequality has been found to be prevalent for not just adult women but a concern for women within the first 20 years of their life in some countries as well (Kennedy et al., 2020). Recent research concentrated on 4 low and middle-income countries in Asia and the Pacific, they found the preference of having a son over a daughter was seen in some areas with the rates of males born being >1·10 with an expected ratio of 1·05 (Kennedy et al., 2020). Findings also show that, in some areas, if a female was born or due to be born instead of a male, then they were likely aborted creating a higher mortality rate of female children in South Asia and the Pacific compared to their male counterparts (Kennedy et al., 2020). It was also found that ≥30% of women aged between 20 and 24 years old were subject to child marriage before they were 18 years old and that they were forced to do as they were told instead of making their own decisions (Kennedy et al., 2020). Kennedy et al (2020) also found intimate partner violence was present in ≥20% of these marriages and that adolescent women had higher mortality due to intentional injury when compared to adolescent men. The other main finding that they had was that women aged between 15 and 24 years old were not as likely to be educated, employed or have any form of professional training as their male counterparts (Kennedy et al., 2020).

Education for adolescent women remains a prevalent issue in certain parts of the world with many girls in these areas still being forced to learn how to look after a home rather than receiving primary education (Winthrop and McGivney, 2015). Women’s education has been highlighted as a universal concern with many countries acting on it and trying to improve the inequality, however, there have been differences in stratergy and success across different regions of the world (Winthrop and McGivney, 2015). Education is a major part of a person’s short- and long-term health, with findings suggesting that well educated people report low morbidity, mortality and disability levels when compared to low educated people who are more prone to infectious diseases, shorter life expectancy, poorer recovery when sick and poorer lifestyle habits (Galama, Lleras-Muney and Kippersluis, 2018). However, it does not suggest that it is linked to obesity or smoking uptake and that these were the result of individual’s choices (Galama, Lleras-Muney and Kippersluis, 2018).

Gender inequality is therefore still a widespread issue that affects many different aspects of life and can hinder and create barriers for women trying to lead a healthy lifestyle (Kenschaft, Clark and Ciambrone, 2015). It can cause anxiety, depression, feeling of loss, family and marital conflicts, stop women from being comfortable or able to participate in activities that they would want to or achieve life and career goals (Pridgeon and Grogan, 2012; Cerrato and Cifre, 2018; Leonard, 2021). The inequality of adolescent women’s lives around the world is starting to be addressed however, it is still a prevalent issue that effects many women in multiple countries, from little to no education to child marriages and physical abuse (Winthrop and McGivney, 2015; Kennedy et al., 2020). Although this review discussed many areas of gender inequality issues, there are a wide variety of issues that were not able to be covered within this paper due to time restraints. The issues that were discussed still require more action worldwide in order to see an improvement. It is therefore suggested that further research is needed in all gender inequality areas to force a change and lessen, and hopefully eventually remove, the negative impact of gender inequality.
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