ActionAid and education; what impact does centralized or decentralized education have on lives.	1
In accordance with the universal declaration of human rights “everyone is born free and equal” (Universal declaration of Human rights , 2019). It is suggested that everyone who is born into this world should be treated with human dignity and entitled to equal human rights. However, within some poorer countries this is not always the case.  Third world countries such as Africa, India, and parts of Asia, are denying people’s rights by denying them an education, therefore it is down to the individuals capability to access these rights (Newman, 2011). This is more prominent for women and girls (Opotow, S., Gerson, J., & Woodside, S., 2005; Federal ministry for economic cooperation and development, 2019). Around 263 million children are still out of school (Actionaid, 2018). Every extra year that a child attends education improves their earning power by 10-20%. Additionally, every child born to an illiterate mother has a 50% higher expectation of death (Girls' education, 2018). So by helping girls to break out of this cycle this will hopefully empower them, encourage better treatment and improve their human dignity and human rights. 
There are a lot of non-government organisations (NGO), ActionAid’s mission statement and one priority is to address poverty by gaining sponsorship to support individuals with improving their lives via education. AAUK’s work in education started in 1972 and evolved into a multi funded charity which places woman and children at the centre of their work in 45 countries globally (Girls' education, 2018). Even though AA work with males, their main aim is girls as they face the biggest inequality, injustice and vulnerability within the world’s poorest places (Girls' education, 2018). Girls face discrimination, violence and exploitation daily, 1 in 10 women around the world have experienced harassment in the street before the age of 10 (Girls' education, 2018), millions of girls are treated as less important than their brothers and are married off as children to much older men (Girls' education, 2018). It has been estimated that 70 million girls are married by the age of 18 often against their will (Girls' education, 2018). 

ActionAid is working towards the empowerment of women and to achieve the 4th global goal of gender equality by 2030. However, they have a duty to function under human slavery laws which are basic human rights. The supply chains that provide support to ActionAid have contradicting evidence. AA aim is to ensure girls go to and stay in school as this increases their chances of independence and acquire the skills needed to earn a living however, whether this is achieved through centralised schooling or de-centralised schooling causes issues (Archer, 2010; Newman, 2011). AA need to raise funds in order to provide this service. However, evidence suggests that AA do not have a single overarching policy for the ethical codes of business used within their charity. 
ActionAid started out by gaining sponsors of individual children, however, workers within the field quickly noticed this wasn’t reaching enough people. Additionally, even if the sponsored children were attending schools, ActionAid found that if the schools themselves were inadequate the children’s education were subsequently suffering. Local governments imposed charges to attend schools which hit the most vulnerable children after pressure from the World Bank enforced the government to limit public spending on education (Fiedrich, M., Jellema, A., Haq, N., Nalwoga, J., & Nessa, F. , 2003). 
AAUK created local schools which involved local resources and provided education more focused on the needs of the community rather than curriculum. Due to poor households relying on the children to bring in income, AA found that a large portion of their students were girls (Archer, 2010). However, this had contradictory effect, AA realised it could not indefinitely sustain these schools, they had also absconded local governments of their duties to delegate funds to schooling, and created a privatisation of education. AA then opted to fund school improvements, and build better schools, contradictory to this positive change. An investigation by Sathyabalan et al. (1996, as cited in Archer, 2010) into the project revealed that there was issues with the poorest children still being unable to attend school due to financial reasoning.  
A criticism of AA is that when ActionAid tried to assign the schools back to the government, the pupils had not been taught the national curriculum but were taught in their native tongue, therefore were not eligible to attend centralised education. However, contradictory to this, by allowing the children to learn in their native language, they learned a lot faster, and at low cost. This allowed the education centres to move away from traditional methods and materials, which were costly and had to be relied upon to be delivered from the capital (Archer, 2010). 
Evidence provided by Good & Teller, (1969, as cited in Gradstein, M., & Justman, M., 2002) and Green, (1990) suggests benefits of decentralised education. It is suggested that greater economic growth as it encouraged children to become more diverse, multi-cultural and accepting of social differences. Additionally, further evidence suggests that by children only retaining their parents cultural identity, it creates better harmony within family dynamics it actually causes faster economic growth, but only initially. It could be suggested that longer term beneficial economic growth is caused by centralised education (Gradstein, & Justman, 2002). 
Contradictory to this, evidence provided by Coate (1997, as cited in Gradstein, M., & Justman, M., 2002), Besley & Coate (1998) and Ellingsen (1998) suggests that the dynamic, and distinct differences between social groups that centralised education encourages, is difficult to monitor and impossible to enforce acceptance amongst groups. With evidence to suggest that the greater the differences between children and their parents cultural differences, the greater the strain between family relationships. However, this actually causes slower economic growth short term, but is more beneficial for the economy longer term due to the diversity of interactions within school, causing more diverse working relationships further on in time (Sandefur, Watkins, & Green, 2013). 
Secondly, the teachers in the AA schools and local government schools had opposing views causing friction amongst the teachers (Archer, 2010). However, despite the adverse effect this impacted on the local children and communities, this realisation on the other hand caused a massive shift, which encouraged AA to change its approach to a rights-based approach using a scheme called Reflect, and then Elimu (Newman, 2011: Archer, 2010).  This allowed communities to demand improved services from the government rather than abscond them of their duties. AA intention was to allow the more underprivileged individuals of the communities to have more direct input into the education system empowering them. Which encouraged decision making at all levels, creating a link between local and national mobilisation of education (Actionaid, 2016).  
AAUK uses participatory projects to educate and empower women. However, in order to sustain this service they have to raise funds. With NGO’s being a 1.6 trillion dollar industry (Scott-Villiers, P. , 2007) the hierarchy and competition amongst NGO groups to fight for and engage in things that they do not believe in, in order to gain funding (Scott-Villiers, 2007). This highlights the dangers of dependency and could encourage radicalism (Scott-Villiers, 2007). Furthermore, even though AA have ethical codes of business conduct in place they do not have one over-arching policy. AA have an international and a UK policy (Actionaid, 2017), which may indicate discrepancies when sourcing their products and a breach of their human rights policies. One criticism is that AAUK only carry out enhanced due diligence checks on companies with whom they spend more than £20K or more with per year and within the UK only (Actionaid, 2018). However, they do state that they are working towards a single set of ethical standards. 
Secondly, within their human rights declaration they state that they abide by the UN universal declaration of human rights (Universal declaration of Human rights , 2019). AAUK place the responsibility of modern slavery policy procedures on their chain suppliers.  The suppliers ActionAid use have a duty to work within the modern slavery policies (Actionaid, 2018) this also may indicate that even though they don’t condone modern slavery, they cannot ensure that this isn’t happening within their supply chains.
ActionAid States that they have seen no evidence of slavery. However, they do acknowledge that they are aware that it is a hidden crime. A further criticism of AAUK, they only carry out checks on businesses that have a contract with them when they spend more than £5K with their company. Furthermore, they do state that they include the right to terminate a contract with any supplier should they be found to have any grounds to believe modern slavery is used and to work with the best interests of the individual exploited (ActionAid, 2018). 
In conclusion, ActionAid provides evidence of attempting to improve human dignity and rights and equality, by educating women and girls. It has been suggested that by girls attending school it reduces child marriage rates, promotes better health, improves the opportunity to employment and encourages smaller families, whilst empowering women to become leaders within their communities and at government level (ActionAid, 2018). 
The world education monitoring report suggests that even though substantial progress has been made in third world counties, the overall result was poor (Federal ministry for economic cooperation and development, 2019). ActionAid’s aim to implement their projects Reflect and Elimu to provide education and empowerment, via a rights-based education is important and has provided evidence of improving individuals lives. However, political and governmental support is paramount to education, whether through centralized or decentralized methods (Newman, 2011; Federal ministry for economic cooperation and development, 2019). 
Further evidence provides support that absconding the government of their duties by providing decentralized education, can benefit the poorest children by allowing them to obtain an education, which is in line with the 4th global goal of gender equality. However, the decentralized education is still deemed below par in comparison to centralized education due to the national curriculum that centralized schooling have to adhere to, along with the fact that children are not taught in their native language. Contradictory to this, decentralized education does provide the children an education, they learn a lot faster due to understanding the language, and is cost effective as it relies on no or low fees to attend, allowing for more children to be able to attend and the reliance on local materials in order to achieve this. 
	Finally, AAUK place the responsibility of modern slavery policy procedures on to their chain suppliers, and do not carry out diligence checks on companies that fall below the £5K limit. Even though they claim that modern slavery isn’t condoned they cannot insure that it isn’t taking place within their chain suppliers. This may suggest a contraction of their overall aims to work under human rights laws. Future suggestions may be to reduce that threshold and include all chain suppliers. Additionally, by AA functioning under one overarching policy of ethical codes of business conduct, this may also reduce the possibility of modern slavery taking place within their chain suppliers. 













References
Action aid modern slavery act statement. (2018). Retrieved from Action Aid: https://www.actionaid.org.uk/about-us/modern-slavery-act-statement-2018
Actionaid. (2016, july). Learning and adaption - working towards quality and effective programmes. Retrieved from Actionaid: https://www.actionaid.org.uk/sites/default/files/learning_and_adaptation_-_working_towards_quality_and_effective_programmes.pdf
Actionaid uk code of buisness conduct. (2017). Retrieved from Actionaid: https://www.actionaid.org.uk/sites/default/files/actionaid_uk_ethical_code_of_business_conduct_2017.pdf
Archer, D. (2010). The evolution of NGO–government relations in education: ActionAid 1972–2009. Development in Practice, 20 (4-5), 611-618.
Besley, T., & Coate, S. (1997). An economic model of representative democracy. The Quarterly Journal of Economics, 112(1), 85-114.
Ellingsen, Tore . (1998). Externalities Versus Internalities: A Model of Political Integration. Journal of Public Economics, vol 68, 251-268.
Fact Sheet No. 48. (2018, February). Retrieved from The UNESCO Institute: http://uis.unesco.org/sites/default/files/documents/fs48-one-five-children-adolescents-youth-out-school-2018-en.pdf
Federal ministry for economic cooperation and development. (2019). Education in developing countries. Retrieved from Federal ministry for economic cooperation and development: http://www. bmz.de/en/issues/Education/hintergrund/bidungsituation/
Fiedrich, M., Jellema, A., Haq, N., Nalwoga, J., & Nessa, F. . (2003). Adventures in empowerment: A research report for ActionAid UK . Literacy, Gender and Social Agency, No. 666-2016-45523.
Girls' education. (2018, February 20). Retrieved from ActionAid: https://www.actionaid.org.uk/about-us/what-we-do/womens-economic-empowerment/girls-education
Gradstein, M., & Justman, M. (2002). Education, social cohesion, and economic growth. American Economic Review, 92 (4), 1192-1204.
Green, A. (1990). Education and State Formation. New York: St. Martin’s Press. .
Newman, K. (2011). Challenges and dilemmas in integrating human rights-based approaches and participatory approaches to development: An exploration of the experiences of ActionAid International. Professional and Community Education , 1-301 .
Opotow, S., Gerson, J., & Woodside, S. (2005). From moral exclusion to moral inclusion: Theory for teaching peace. Theory into practice, 44(4), 303-318.
Sandefur, J., Watkins, K., & Green, D. ( September 2013). Public versus Private Education: What the Debate in the Developing World Teaches Us. The Solutions Journal, Vol 4 (5), 42-47. Retrieved from Justin Sandefur, Kevin Watkins, Duncan Green, Public versus Private Education: What the Debate in the Developing World Teaches Us, The Solutions Journal, Volume 4, Issue 5, September 2013, Pages 42-47
Scott-Villiers, P. . (2007). The aid chain: coercion and commitment in deveolpment NGOs . Development in Practice, 17(6), 835-836. Retrieved from http://www.jstor.org.ezproxy.uwtsd.ac.uk/stable/25548296. Retrieved from Retrieved from http://www.jstor.org.ezproxy.uwtsd.ac.uk/stable/25548296
Universal declaration of Human rights . (2019, accessed on 14 april 2019). Retrieved from United Nations: https://www.ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf


