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Course Overview 
[bookmark: _Int_XHuTluTC][bookmark: _Int_IOhS1QM4]This training course offers constructive guidance to teachers in identifying, understanding, and responding supportively to challenging behaviour in ALN classrooms. This course combines evidence-based strategies, established theoretical foundations, and practical tools to help staff create safe, supportive, and inclusive environments.
[bookmark: _Int_aIjrb3LA]This course explores key factors that contribute to challenging behaviour, communication frustration, sensory needs, routine changes, and emotional dis-regulation. Teachers will be introduced to relevant theoretical models such as Maslow’s Hierarchy of Needs, and Bronfenbrenner’s Ecological Systems to deepen their understanding on how unmet needs and environmental influences shape pupils' behaviour. 
[bookmark: _Int_rZjDcTKE][bookmark: _Int_8HOEipnd]Throughout the training, teachers are guided through behaviour-escalation cycles, early signs of dis-regulation, and practical de-escalation approaches. This course provides hands-on strategies including visual supports, sensory regulation tools, reinforcement systems, and low-arousal communication tools. These approaches are developed to support ALN learners feel regulated, and ready to learn.
[bookmark: _Int_AgblFKpM]Reflective practice is integrated across all sections encouraging teachers to review interactions, consider pupil perspectives, and adjust their strategies over time. Following the completion of the course, teachers will have a clear, practical toolkit that supports consistent, and confident behaviour practice in ALN classrooms. 


Types of Challenging Behaviour 
[bookmark: _Int_K0v2R1D1][bookmark: _Int_KMTSZlVi]Understanding the different types of challenging behaviour is essential for supporting ALN learners effectively. These behaviours vary widely and often act as a form of communication, reflecting unmet needs, sensory experiences, or emotional distress. Recognising these types of challenging behaviours helps teachers choose supportive, appropriate response. 

These behaviours can be:
· Aggression 
· Self-harming behaviour 
· Destructive behaviour
· Socially inappropriate behaviour 
· Soiling or smearing 

These behaviours can vary n intensity and frequency. All behaviors happen for a reason, and understanding the reason for the behaviour is key to supporting the student effectively. (CAHMS North Derbyshire, n.d) 
[image: ]
(BitePRO, n.d)
Causes of Challenging Behaviour 
[bookmark: _Int_li4a69yN]Challenging behaviour does not occur without reason. It is often a response to a need that has not been recognised yet. These behaviours are a fun of communication, shaped by factors such as: 
· Communication frustration- Pupils may struggle to express needs, wants or emotions, leading to frustration.
· Sensory needs- Overstimulation or lack of stimulation from noise, lights, environments, or textures can trigger stress.
· Routine changes- Unpredictability may increase anxiety and cause as-regulation.
· Emotional dis-regulation- Pupils may find it difficult to manage strong emotions or to calm themselves.
· Anxiety- Pupils may feel socially unsure, or experience environments that do not meet their sensory or emotional need. 
[image: ](National Autistic Society, n.d) and (Department for Education, 2024) 
(HES Extraordinary, n.d)
[image: ]Maslow’s Hierarchy of Needs
(Simply Psychology, 2023)

[bookmark: _Int_kxSJWTIw]Maslow’s Hierarchy of Needs explains that pupils must have their basic needs by before they can be fully engaged in learning. If a child is lacking in physiological needs due to hunger or tiredness, their focus naturally redirects to those needs rather than learning. In education, this means teachers must provide an environment in which pupils feel physically comfortable, emotionally secure, and socially Included. When all these foundations are in place, pupils are more prepared to concentrate, participate, and achieve their potential. (King-Hill, 2015)
Understanding Maslow’s Hierarchy of Needs allows us to recognise why some ALN learners may find it difficult to regulate or engage in a classroom. 


[image: ] Bronfenbrenner’s Ecological Systems
(HeadStart Kernow, n.d)

[bookmark: _Int_zQ70qufX][bookmark: _Int_xZRQzWsH][bookmark: _Int_rsU7qLyA]Bronfenbrenner’s Ecological Systems Theory explains that a child’s development is influenced by environmental layers, such as family, school, and community. Each layer is interconnected, shaping how a child learns, behaves, and experiences the world. This theory holds its importance as it helps teachers understand why pupils may learn or behave one different way based on their home, life, and community. (EBSCO, n.d)
For ALN learners this theory encourages staff to look beyond classroom strategies and consider the user environment facets that may influence their development. 



Frustration- Behaviour Cycle
Autistic Escalation Cycle: Baseline to Meltdown 
[bookmark: _Int_I4cBQm2b][bookmark: _Int_5HxGieZs]Understanding the autism rage cycle allows teachers to identify how pupils emotions can build from discomfort to a full negative behaviour. Through recognising these stages, staff can respond in a calm manner that reduces escalation and supports the pupil to regulate safely. This is especially important for learners with ALN, who may experience sensory overload, communication barriers more intensely. 
1. [bookmark: _Int_A4PtWeGF]Baseline: The pupil is calm, regulated, and able to engage in learning. They can communicate and follow routines comfortably. During this stage, a change may occur where needs are now unmet, this causes mild frustration.
2. Escalation: Stress begins to rise and becomes more visible. Pupils may pace, fidget, use repetitive behaviours, or show frustrations. The pupil is trying to manage their emotions, but their starting to become overwhelmed. Early support at this stage can prevent early escalation.
3. Meltdown: The Pupil becomes completely overwhelmed and loses emotional control. This is not by choice; this is neurological overload. They may show signs of hit out, cry, shout, or shutdown. The focus here is safety, calmness, and reducing desire, and emotional demands.
4. Recovery: The pupil begins to settle after the meltdown stage. They may feel tired, emotionally fragile, or unsure of what happened. During this stage, pupils often need reassurance, calm connection, and a space to rebuild their sense of safety. (Actify ABA, n.d).

Behaviour Escalation: Trigger to Recovery
Behaviour escalation describes how a pupil’s frustration can build from small early signs into noticeable distress. Frustration often develops in stages, beginning subtly before becoming more intense, and difficult for the pupil to manage. In an ALN classroom, not all learners have ASD, so using a frustration-based behavior cycle supports staff to understand a wide range of needs.
1. [bookmark: _Int_UFuaGiNL]Trigger stage: Frustration begins when a pupil encounters something that unsettles their sense of safety or understanding. This may be due to sensory change, communication difficulties, or a situation the are unable to interpret. During this point, emotional tension starts to build, and their ability to self-regulate reduces. Staff may notice slight changes in behaviour.
2. Build-up stage: Early signs of emotional dis-regulation become more visible as the pupil straggles to manage rising frustration. Their frustration may change in subtle yet telling ways such as pacing, fidgeting, or becoming less tolerant to demands. These behaviours show that regulation is decreasing and the pupil is struggling to cope. Calm, predictable support at this stage can significantly reduce their likelihood of an outburst.
3. Outburst stage: The pupil becomes initially overwhelmed and lose access to higher-level regulation skills. This is not by choice; this is a stress response. Behaviors may escalate to crying, aggression, or shouting. The priority for staff is safety, reduced demands, and keeping a calm presence. The pupil cannot process reasoning or consequences at this stage. Supportive, low-stimulus responses are essential.
4. Recovery stage: Once the pupil begins to settle, they may appear quiet, fatigued, or distant as their nervous system slowly returns to baseline. They will need reassurance, space, and a low demand environment to restore the sense of regulation. This stage is crucial for helping the pupil feel grounded again. 
5. [bookmark: _Int_wGanU1ne]Post-crisis stage: As the intense emotional state comes to an end, the pupil may everyone guilt, shame, or confusion about what happened. This stage is essential for rebuilding trust and preventing rapid re-escalation. Supportive conversations, predictable routines, and emotional validation help the pupil understand their feelings and regain confidence. Staff should avoid blame and instead focus on restoring safety and connection.
(CPD Online, n.d).





Classroom indicators 
Classroom indicators are the early signs that a pupil may be becoming unsettled. These can appear as physical cues, verbal cues, or behavioural cues. Noticing these early signs help staff respond supportively and calmly, creating a safe and inclusive environment for all learners.
Physical cues
· Restlessness- Can appear s fidgeting, shifting in seat, tapping, or difficulty sitting still.
· Agitation- Can appear as increased movement, increased breathing, tense posture, or visible frustration.
· Avoidant body language- May include turning away, shielding face, avoiding eye contact, or removing themselves physically from environment.
· [bookmark: _Int_xZsbtFHi]Movement-seeking/ escape behaviour- Such as pacing, leaving their seat, or attempt to abscond.
(Bright Heart Education, n.d) 
Verbal cues
· Limited verbal response- May include short answers, repetition of familiar phrases, or relying on minimal language.
· Increased vocal tension- Can present as sharper tone, louder voice, quicker speech.
· Repressive questioning- Asking the same question repeatedly.
· Verbal refusal- May sound like “no,” “I can't,” “I do not get it,” or “I do not want to.”
(Speech, Language and Communication Company, n.d)
Behavioural cues 
· Aggression- Can include hitting, kicking, pushing, shouting, or throwing objects.
· Self-injury- Can appear as head-butting, scratching, or biting themselves. 
· Destructive behaviour- Includes breaking objects, damaging property, or throwing items. 
· Withdrawal- May look like shutting down, avoiding interaction, hiding, or disengaging from tasks.
· Escalation behaviour- Can include pacing, increased agitation, rising vocalisation. 
(Hertfordshire County Council, n.d)










Visual Supports 
Visual supports are essential for helping pupils understand routines, manage transitions, and reduce anxiety. Providing clear, consistent information that pupils can revisit, making learning more predictable and accessible. (East Sussex Healthcare NHS Trust, 2021).
These visual supports include:
· Visual timetables
· Choice boards
· Now and Next boards 
· Emotion or feeling charts
· Task breakdown visuals 
· Visual rules
· Symbol-supported instructions
(Speech and Language UK, n.d)
[image: ][image: ]
[bookmark: _Int_ozpdIQnp](Leeds Mencap, n.d)                           (The Education Hub, n.d)

Reinforcement Tools 
Reinforcement tools are fundamental for building motivation, supporting regulation, and encouraging positive behaviour. They give pupils clear expectations and predictable rewards, helping them stay focused, reduce frustration, and feel successful. When used consistently reinforcement tools create structure, increase engagement, and support an inclusive classroom environment. 
(Applied ABC, 2023)
These reinforcement tools include:
· Token boards
· Visual reward menu
· Visual countdown timer
· Choice boards
· Preferred activity reinforcement 
[image: ][image: ](Autism Ade, 2026), (Mastermind Behaviour, n.d), (Sensible SENCO, n.d) 
(Autism Helper, n.d)                                  (Amazon, n.d)


De-Escalation Strategies 
[bookmark: _Int_TCj4lBvN]De-escalation strategies are key to creating calm, safe classrooms where pupils feel understood and supported. Using strategies such as reducing demands, offering choices, and staying calm and predictable helps teachers lower pressure and prevent behaviour from escalating. These approaches protect relationships, reduce distress, and help pupils return to learning efficiently. In education, consistent de-escalation supports emotional regulation and creates a more inclusive environment for every learner. 
Some other de-escalation strategies are:
· Predictable routines
· The use of visual supports 
· Non-confrontational stance
· Understanding triggers
· Sensory regulation strategies
(Behaviour Help, n.d)
[image: ]
(Dominican University of California, n.d)
Early Intervention Approaches 
There are several key principles that strengthen inclusive practice in a classroom. Early identification, targeted support, and proactive behaviour strategies help pupils feel secure, understood, and able to engage with learning. Working closely with families and external agencies ensures consistency, while focused interventions help close attainment gaps. Together, these approaches create a classroom environment where every pupil can thrive.
· Early identification- Recognising needs early helps prevent difficulties from escalating. It allows teachers to put the right support in place before challenges impact learning, behaviour, or well-being.
· Targeted support- Providing specific, personalised interventions ensures pupils receive help that matches their individual needs, improving progress and emotional regulation.
· Multi-agency collaboration- Working with external professionals (speech therapists, behaviour therapists, social care) strengthens support plans and ensures pupils receive consistent guidance across settings.
· [bookmark: _Int_boYEb6Qg][bookmark: _Int_qg3oa3s6]Parental involvement- Engaging parents builds trust, improves communication, and ensures strategies are reinforced at home, creating a more stable support network for the pupil. 
· Proactive behaviour support- Planned, reducing triggers, and teaching regulation skills helps prevent behaviour from escalating supporting pupils to stay calm and engaged.
· Closing attainment gaps- Focused support helps ensure inclusive practice for all learners, meaning equal opportunities to succeed academically and socially.
(Department for education, 2023)
[image: ]
(ABC KSA, n.d)








Reflective Practices for Teachers
Reflective practice and effective behaviour support are fundamental to creating responsive, inclusive classrooms. By reviewing interactions, understanding triggers, and adapting approaches, teachers strengthen their proffesional judgement and build more consistent, supportive environments. This leads to better de-escalation, improved relationships, and more ethical, evidence-based decision making that meets the needs of every learner. 
Why reflective practice matters 
 Reflective practice is essential as it supports teachers continually refine their judgement and adapt their approaches to meet pupils’ needs. This strengthens professional decision making and supports ethical, responsive teaching.
Benefit of improving behaviour support
Effective behaviour support ensures staff understand pupils on a deeper level and respond in ways that prevent escalation. It strengthens relationships and creates more consistent, predictability environments.
Reflective practice in action
Involves actively reviewing interactions, using evidence to guide decisions, and considering the learner’s perspective. It helps teachers evaluate communication and strengthen their professional judgement. 
(Education Workforce Council, n.d)

Teacher Toolkit
	Core behaviour support tools 
	Communication and interaction tools 
	Regulation and sensory tools 
	Early-intervention tools
	Reflective practice tools 

	Positive reinforcement
	Visual timetables 
	Sensory breaks 
	Teacher-led screening
	Teaching journal 

	Visual support tools
	Choice boards
	Fidget tools (tube, poppets)
	Structure observation
	Self-assessment checklist

	Clear routines
	Now and Next boards
	Weighted tools (blankets) 
	Behaiour tracking tools 
	Renewing communication 

	Behaviour expectations
	Task breakdown visuals 
	Noise management tools (ear defenders)
	Targeted classroom strategies 
	Post-incident reflection

	Proactive classroom organisation
	Understanding non-verbal cues 
	Environmental adaptations 
	Communication focused early intervention 
	Reflective prompts

	Restorative conversation 
	Modelling language 
	Visual regulation prompts 
	
	Considering pupils perspective 



(Welsh Government, 2018), (Speech and Language UK, n.d), (Devon County Council, n.d), (Rotherham SEND Local Offer, 2023), (Department for education, 2023), (University of Waterloo, n.d), and (Education Workforce Council, n.d).





Worksheet 1- Matching Behaviour Types, Triggers, and Support Strategies 
1. Behaviour: Sensory overload
The pupil covers ears or becomes distressed in busy/ noisy environments.
Trigger (tick one):
· Loud noise
· Confusing instructions
· Peer conflict
Support (tick one):
· Ear defenders
· Calm corner
· Weighted lap pad

2. Behavior: Communication Frustration 
The pupil refuses tasks or becomes upset when they cannot express needs.
Trigger (tick one):
· Difficulty understanding language 
· Sensory overload
· Change in adult
Support (tick one):
· Visual choice board
· Now and Next board
· Task breakdown visual 

3. Behaviour: Distress with Routine Change
The pupil becomes anxious or escalates when plans change.
Trigger (tick one):
· Sudden change 
· Difficulty sitting still
· Sensory seeking 
Support (tick one):
· Visual timetable
· First-Then board
· Social story

4. Behaviour: Sensory Seeking
The pupil constantly moves, touches objects, or seeks physical input.
Trigger (tick one):
· Need for deep pressure input 
· Confusing instructions
· Peer distraction 
Support (tick one):
· Movement break
· Fidget tool
· Weighted shoulder wrap 
Worksheet 2- Strategy Matching (Maslow, Bronfenbrenner, and Reflective Practice)
1. Scenario: Struggling to Settle After Lunch 
A pupil returns from lunch feeling unsettles and finds it hard to re-engage with learning.
Strategy (tick one):
· Regulation routine (breathing, sensory tools, check-in)
· Quiet workspace
· Visual reassurance 
Theorist link (tick one):
· Maslow- emotional safety supports readiness 
· Bronfenbrenner- playground microsystem influences classroom behavior 
Reflective prompt (tick one):
· Did I support the transition back to learning effectively?
· What cues showed the pupil needed regulation?

2. Hesitation During New Learning Task
A pupil becomes anxious when introduced to unfamiliar work and waits for adult reassurance
Strategy (tick one):
· Step-by-step modelling 
· Chunked instructions 
· Positive reinforcement
Theorist link (tick one):
· Maslow- esteem needs support confidence
· Bronfenbrenner- adult guidance in the microsystem shapes independence
Reflective prompt (tick one):
· Did I provide enough clarity and reassurance?
· How can I build the pupil’s confidence to start independently?

3. Anxiety During Busy Classroom Movement
A pupil becomes unsettled when the class moves around the room for activities.
Strategy (tick one):
· Clear movement cues
· Designed safe space
· Countdown timer to transition 
Theorist (tick one): 
· Maslow- safety and predictability reduce anxiety
· Bronfenbrenner- environmental changes affect regulation 
Reflective prompt (tick one):
· Did I reduce environmental stressors effectively?
· How can I make movement-based activities more predictable?
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