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Introduction
Aim
     This piece will provide a critical analysis of an incident observed within a primary school classroom setting which results in, not simply said observation, but provokes thought and interpretation to what is behind the incident. It will use theory and supportive methods to underpin various ideas related to the incident and will include further literature to explain why the incident is relevant in the first place. I will then explain how critical reflection aids teachers in improving their skills and which leads me on to the purpose of this assignment; to use reflective practice to build knowledge of teaching strategies and resultantly enhance my future teaching practice.

Critical Incident Methodology
     Critical incident methodology has been significantly researched by Tripp, who explains that ‘the term ‘critical incident’ refers to major events which marked a significant turning-point or change in the life of a person’ (Tripp, D. 2011, p. 24.). Tripp accepts that events witnessed by a teacher are on a much smaller scale however they are still ‘highly significant events’ (Tripp, D. 2011, p. 24). Tripp continues to say ‘the vast majority of critical incidents are not at all dramatic or obvious’ (Tripp, D. 2011, p. 24.) and said incidents ‘appear to be ‘typical’ rather than ‘critical’ at first sight and are rendered critical through analysis’ (Tripp, D. 2011, p. 24). Tripp has therefore deduced that there are ‘two stages to the creation of a critical incident’ (Tripp, D. 2011, p. 24). In the first stage, ‘some phenomenon is noted which produces a description of what happened’ (Tripp, D. 2011, p. 24). ‘The critical incident is created by seeing the incident as an example of a category in a wider, usually social context. Resultantly, we have a ‘what’ and why’ (Tripp, D. 2011, p. 24). He summarises critical incidents excellently by explaining that ‘critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event’ (Tripp, D. 2011, p. 8).

Critical Incident Overview
     The incident underpinning this assignment, outlined in appendix 1, occurred in an immersive classroom experience in a year 4 class where the subject/objective of the lesson was to learn about ‘inferences’ which comes under the Language, Literacy and Communication (LLC) Area Of Learning and Experience (AOLE). The number of pupils in attendance was approximately 22 with one class teacher (CT) and a teaching assistant (TA). Regarding the incident itself, it is technically split up into various sub-incidents throughout the immersive video where the CT is in communication with the pupil with Additional Learning Needs (ALN). The first one that stood out to me was at 2:16 in the video (Immersive Learning Space Primary Classroom Video, 2023) where the CT was asking for a few pupils to explain inferences they saw from a still scene on the interactive whiteboard. The pupil with ALN raises their hand to answer the question and immediately the CT picks them to answer and even says ‘I’m so glad you’ve got your hand up!’ encouraging their participation. It will become clearer later throughout this assignment why this is a key and critical moment for the learning experience of that pupil. If you continue watching the video for just under a minute from 2:16 you can also see the guidance the teacher offers for this pupil, he doesn’t simply ask for their inference and open it up to the class, even when it is clear by looking at the rest of the surroundings that the other pupils may have something to say further about this point or they may even want to go in their own direction. It is key to give this pupil their time to think and to learn, without the distraction of the other pupils interrupting or even other pupils moving on from the inference at hand. Furthermore, I noticed at 14:27 in the video (Immersive Learning Space Primary Classroom Video, 2023) that as soon as the task has been set by the CT for the pupils to come up with as many inferences as possible within eight minutes, the CT immediately approaches the pupil with ALN. The CT is confirming the pupil with ALN can see the whiteboard, giving them some sentence starters to get them going and also offering them some encouragement about the task. The CT does eventually make their way around the class throughout the task, but I thought it particularly clever that they made sure the pupil with ALN knew exactly what to do and was on task from the outset as to not leave them confused or even left out.

Reflective Practice
     Teachers need to be able to constantly link theory to practice. One way of doing this is through reflective practice or reflective thinking which ‘essentially involves three processes: experiencing something, thinking (reflecting) on the experience, and learning from the experience.’ (University of Hull, 2022). When explaining that three-part process, it becomes very clear that this is exactly what happens during the evaluating of a critical incident. We witness the phenomena, we put more meaning to it through the application of theory and research, and then we learn how to bring this into our teaching methods to improve our future practice. It is that critical reflection that provides us with the knowledge about how to adapt our teaching methods and ‘Winch et al (2013) argue that critical reflection is the type of deeper insight that comes from interrogating one’s practice and making explicit the assumptions and values that underpin it’ (BERA, 2014, p. 20). The aforementioned are supported by the work of Kolb (1984) who states that learning comprises of ‘two dialectical modes for gathering information, concrete experience and abstract conceptualization’ while also incorporating ‘two dialectical modes for processing information, reflective observation and active experimentation’ (Turesky, E., Wood, D. R. 2010. p2). These dialectical modes mentioned by Kolb can be shown in a cyclical fashion beginning with concrete experience (experiencing something), then moving on to reflective observation (thinking about the experience), then to abstract conceptualization (learning from the experience) and finally to active experimentation (putting into practice what has been learned), before starting the process over again in a constant loop of learning (see appendix 2). 
     Expanding on the work of Kolb is Gibbs (1988), shown in appendix 3, whose ‘model of reflection consists of six stages, covering Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan’ (Adeani, I., Febriani, R., Syafryadin, S. 2010). The description stage is a simple description of what happened, the feelings stage allows the viewer to convey their feelings and emotional responses, and the evaluation stage lets the viewer consider what was good and bad about their response. Furthermore, the analysis stage gives the viewer the chance to make sense of what they have seen, the conclusion stage gives them the opportunity to draw both specific and general conclusions from the event and the action plan stage, being the final step, gives them the chance to formulate a plan for future practice.
     Schön built upon this further with the argument that reflection does not simply happen after the event has taken place. He explains that practitioners can think on their feet and also reflect during practice and gain understanding in doing so. According to Schön’s (1983) model of reflection, outlined in appendix 4, ‘professionals reflect on their knowing-in-practice either by reflecting in the midst of the action, which he describes as ‘reflection-in-action’ or reflection-on-action’ which is reflection after the action has taken place’ (Mickleborough, T. 2015. p. 890). 
     Brookfield discusses reflective practice in a different way and proposes a model, outlined in appendix 5, with four lenses that can be engaged by teachers in a process of critical reflection. Brookfield (2002) states that critically reflective teaching consists of ‘teachers trying to discover, and research, the assumptions that frame how they teach and in researching these assumptions, teachers have four complementary lenses through which they can view their practice’ (Brookfield, S. D. 2002). The autobiographical lens represents how as teachers, we change our methods as a result of the experiences we had as learners. We look to avoid ‘reproducing the humiliations’ we had as learners and look to ‘replicate the things our own teachers did that affirmed or inspired us’ (Brookfield, S. D. 2002). The students’ eyes lens represents how the teacher learns based on the information they receive on the learners they teach, whether this be through assessment of the learners, or any other ways of finding out how the learners are experiencing their class. ‘Seeing their practice through learners’ eyes helps teachers teach more responsively’ and ‘whenever teachers use some form of classroom assessment to find out how their students are experiencing the class, they learn something’ (Brookfield, S. D. 2002). The colleagues’ perceptions lens represents using other teachers as a source of confidence, someone with a different interpretation of the same situation who can provide you with information as to how they may have dealt with similar problems. ‘By reviewing experiences dealing with the same crises and dilemmas they face, teachers can check, reframe, and broaden their own theories of practice’ (Brookfield, S. D. 2002). Finally, the lens of educational literature represents using theory to provide a reason behind their teachings, to reassure them that what they are teaching their class is beneficial to the learners’ studies. ‘Theory can help teachers “name” their practice by illuminating the general elements of what they think are idiosyncratic (unusual) experiences’ (Brookfield, S. D. 2002).

Literature Review
     Learning theory and child development revolves around the ‘observation of the phenomena – the happenings – of childhood’ (Doherty, J. and Hughes, M. 2014.). Along with the behaviour witnessed, we apply ‘antecedents’ or prior theory and also use the ‘consequences’ that result, in order to bring further meaning to the theory and the incident alike where ‘we can create a theory about the behaviour being observed’ (Doherty, J. and Hughes, M. 2014.). In this section, theory associated with the critical incident observed will be demonstrated in order to help formulate an opinion of how to alter or even adopt new pedagogical views.

Differentiated Instruction
     Differentiated instruction is a teaching philosophy where ‘differences between students are valued’ and is such a philosophy where ‘teachers are willing to make an effort to meet varying learning needs’ (Maulana, R. et al. 2023). This is of course very obvious when reviewing my critical incident as the class teacher is seen to be constantly making an effort to support the child with ALN, providing them with the constant feeling of being valued. Differentiation can be shown in the classroom in an abundance of ways however, in the example of the critical incident witnessed in relation to this assignment, it was the ‘proactive and deliberate adaptation of process’ (Maulana, R. et al. 2023) which would be characterised as the vital use of differentiated instruction. It is also mentioned that ‘differentiated instruction in the classroom entails two aspects’ (Maulana, R. et al. 2023). Firstly, the ‘pedagogy and didactics’ where the teaching practices teachers use to incorporate differentiated instruction are outlined, and in this case, this would be the use of ‘extended instruction’ or ‘adapted instruction’ to aid the learner (Maulana, R. et al. 2023). Secondly, the ‘organisational aspect of differentiated instruction entails the structure in which it is embedded’ and in this case, individualised organisation has been used as the pupil has been placed at the front of the classroom in order to support their ALN (Maulana, R. et al. 2023). There are quite obviously a lot of positives to differentiated instruction theory with an increased amount of attention and help being provided to those learners that require it, which one would assume translates to an increased amount of student engagement and therefore increased student achievement. However, one could also say that while having a certain increase in teacher to student engagement is beneficial, there is a balance to be had as too much of an engagement could detract from other pupils and also leave the child with ALN feeling singled out.

Child Development Theory
     Erik Erikson developed ideas in the area of identity. This involved creating ‘a timeline of physiological development with eight stages explaining that if a person had difficulty with any of the stages, they would have a problem, later in life.’ (Learning Zone Express, 2016, 9:02). The stage in which the child I am referring to in my critical incident falls into the category of stage 4 of Erikson’s timeline of psychological development known as Industry vs Inferiority. This stage is described as 

‘the stage during which children become more competent and more adept in carrying out increasingly complex assignments. In the process, they consciously attempt to acquire new competencies. If they are constantly encouraged and praised by significant others, their chances of acquiring an adequate sense of proficiency and self-belief are increased.’ (Maree, J. G. 2021, pp. 1107-1121). 

This is especially significant for the chosen critical incident observation as the teacher is shown multiple times throughout the lesson helping the child with ALN. The teacher is quite clearly making sure they know what to do and are happy with the various tasks involved with the lesson. Erikson’s theory, as mentioned before regarding increased self-belief and sense of proficiency, clearly explains why the teacher did this on a regular basis to provide the child with the aid of a significant other in the classroom. 

Positive Behaviour Support
     Part of the critical incident referred to in this assignment was a class teacher providing a pupil with ALN with encouragement after they raised their hand to answer the question at hand. This is an example of Positive Behaviour Support (PBS). PBS is a framework that is ‘person centred’ and has been developed with the vision of ‘providing long term support to people with a learning disability and/or autism, who have, or may be at risk of developing, behaviours that challenge’ (Health Education England, n.d.). Furthermore, PBS methods are underpinned by a set of values which ‘include the commitment to providing support that promotes inclusion, choice, participation and equality of opportunity’ (Health Education England, n.d.). Moreover, PBS is underpinned by three key components, the first, and key one in this scenario, being a ‘value base’ which explains ‘interventions’ by in this case, the class teacher ‘should build skills and opportunities and involve meaningful stakeholder (the learner) participation’ (McKenzie, K. et al. 2020.). This gives the individual a better learning experience and involves the support of a More Knowledgeable Other (MKO) who supports the learner to do something they couldn’t do on their own. The idea of an MKO will be discussed further later in the assignment. Positive behaviour support strategies have been shown to have positive outcomes resulting in ‘increased staff knowledge and confidence, reductions in challenging behaviour’ (McKenzie, K. et al. 2020.). However, alternatively, there is a ‘limited focus on wider outcomes such as quality of life or staff practice’ (McKenzie, K. et al. 2020.). Therefore, the idea of PBS, although it may have its merits, has the potential to only be a partially reviewed concept. 
 
Social Constructivism
     Social constructivism is a key theory displayed in the critical incident described. Social constructivism is known as a ‘variety of cognitive constructivism that emphasizes the collaborative nature of much learning’ (Berkeley Graduate Division, 2019). Social constructivism was developed by Lev Vygotsky who whilst being a cognitivist, disagreed with the ideas of other cognitivists such as Piaget and Perry that it was ‘possible to separate learning from its social context’ (Berkeley Graduate Division, 2019). Vygotsky claimed that ‘all cognitive functions originate in (and must therefore be explained as products of) social interactions’ (Vygotsky, L. 1978). Vygotsky continued to argue that ‘cognitivists such as Piaget had overlooked the essentially social nature of language’ (Berkeley Graduate Division, 2019). Resultantly, he explained the likes of Piaget had ‘failed to understand that learning is a collaborative process’ (Berkeley Graduate Division, 2019). Additionally, Vygotsky explained two development stages associated with learning. The first of these is the ‘level of actual development’ which is ‘the level of development that the learner has already reached’ while the second is the ‘level of potential development’ which can be defined as the ‘level of development that the learner is capable of reaching under the guidance of teachers’ (Vygotsky, L. 1978). The level of potential development can also be known as the Zone of Proximal Development which refers to a child’s learning stage where they ‘have only partially mastered a task’ but are learning to execute it or can complete it with the ‘assistance or supervision of an adult’ (Rogoff, B. 1984), otherwise known as a more knowledgeable other (MKO), a concept mentioned previously. Vygotsky’s idea of social constructivism along with his conception of the level of potential development or zone of proximal development are abundantly clear to see in the critical incident associated with this assignment. The CT can be seen to be aiding the learner with ALN as a more knowledgeable other (MKO) throughout the task.  

Reflection and Next Teaching Steps
     In providing recommendations or evaluating what teaching methods I would choose to adopt in order to address the critical incident at hand, it is key to look back at what reflective practice tells us. The frameworks discussed prior of Kolb (1984), Gibbs (1988), Schön (1983) and Brookfield (2002) are all examples of ways in which we can view and evaluate happenings in our classrooms, and all are very justifiable frameworks to use for this very reason. Kolb’s 1984 framework would teach us to now use the final stage, one of the ‘two dialectical modes for transforming experience’, that being ‘active experimentation’, in order to put into practice what we have learned. Furthermore, we can use Gibbs’ (1988) framework which ‘consists of six stages, covering Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan’ (Adeani, I., Febriani, R., Syafryadin, S. 2010) where we would be focussing on the ‘Action Plan’ phase in order to determine what we would do differently in the future. Moreover, Schön (1983) discussed the idea of ‘‘reflection-on-action’ which is reflection after the action has taken place’ (Mickleborough, T. 2015. p. 890). This is without doubt, the preferred route we are taking from Schön’s 1983 model of reflection due to the fact that we haven’t had the opportunity to deal with the incident in real time and are providing recommendations from a retrospective viewpoint. Finally, from Brookfield’s 2002 model of reflection, through completing this assignment it is clear that the lens of educational literature has been used in order to reassure ourselves, through theory, that what we would do to react to this critical incident is the right process to proceed with. The critical incident itself can be seen as the ‘idiosyncratic experience’ (Brookfield, S. D. 2002) here.
     Without knowing the teaching methods that have already been applied or the additional support that is being given to the child with ALN in the critical incident aforementioned, it is difficult to suggest something new the class teacher can provide them as it may already be in place. Furthermore, the incident explained is a positive incident where the class teacher is scaffolding the learning of the child and improving or changing an already positive practice is sometimes unnecessary. 
     However, there is a framework called Universal Design for Learning (UDL) which ‘describes what many teachers do naturally’ (Makematic, 2020) and this is what I believe is the case in the critical incident observed. It is in our nature to help our learners and support those with ALN to keep them focussed and on track, with some teachers doing this naturally, and others needing to be more conscious about the way they implement it. UDL is the process of recognising that ‘students not only have unique learning strengths but many of them experience unique barriers to their learning’ (Makematic, 2020). UDL is a framework made up of three key principles, the first being ‘representation which means providing information in a variety of ways with a variety of support’ (Makematic, 2020). The second principle is ‘action and expression which takes the diversity of students strengths and challenges into account when planning the options of how students are expected to express their learning’ (Makematic, 2020). Finally, there is ‘engagement which is to accept that we are all human and we will be motivated by different things’ (Makematic, 2020). Associated with engagement is re-engagement, this is getting the learners ‘back on track’ (Makematic, 2020) when they inevitably lose interest from time to time. 
     UDL as a concept may be one we are subliminally incorporating or implementing already into our classrooms and it clearly has merit with various benefits of the framework including ‘increased learning, promotion of learner satisfaction and better participation rate’ (Bhatt, L. 2022) as seen within the critical incident when the ALN student raises their hand to answer the question. There are also some doubts however, with UDL as a concept and Bhatt explains that it can pose difficulties such as ‘costlier implementation both time and money-wise’ and the fact that ‘not all entities welcome changes with a positive approach’ (Bhatt, L. 2022). Resultantly, I would suggest continuing to implement UDL within this classroom for the ALN student, even though it has been already (maybe sub-consciously) but to do so while consulting the learner and their family/guardian(s) in order to avoid overwhelming the learner. Constant consultation and communication would minimise the risk of unwelcome change and therefore, unneeded implementation.

Discussion
     It is important to not just mention the theory associated with the critical incident witnessed and link it to the incident itself but to also process what I would use in my own teaching pedagogy in upcoming placements and eventually in my teaching career. 
     First, though, we have to understand pedagogy. Pedagogy is described as ‘the feelings, beliefs, ideals, knowledge, principles that you have, that will inform the way you work with your children, to bring about learning for them’ (Brook Lapping Productions, 2008). Pedagogy is personal to each individual teacher and is the way they teach the curriculum to their students. With all teachers’ ideas of teaching and the learners they teach being slightly different it is clear that ‘my believing and thinking about education, about children, informs what I do’ (Brook Lapping Productions, 2008). 
     Resultantly, having now completed this assignment, I have an increased knowledge of what I believe and what I would like to implement going forward in terms of pedagogy. I think my choices are influenced by the critical incident witnessed as of course the purpose of this assignment was to critically analyse the incident chosen however, the fact that the incident was mine to choose, in my opinion, speaks volumes to what my thought process is, what I relate to and personally associate to, from a teaching viewpoint and would therefore, naturally influence my own pedagogy. 
     Consequently, I would like to implement a very similar pedagogy to what the class teacher in the critical incident has demonstrated, in my teaching career. I am a believer in the social constructivist theories of Vygotsky, especially the ‘zone of potential development’ described as the ‘level of development that the learner is capable of reaching under the guidance of teachers’ (Vygotsky, L. 1978). I would like to be able to offer my guidance in my future career to those I teach as a MKO as described previously in this assignment. Furthermore, I will be implementing PBS techniques in my pedagogy as I believe all students of differing capabilities, with different disabilities or additional learning needs require and should be entitled to that helping hand to guide them through their studies. As mentioned prior, PBS involves ‘providing long term support to people with a learning disability and/or autism, who have, or may be at risk of developing, behaviours that challenge’ (Health Education England, n.d.). Finally, I will also be adding aspects of differentiated instruction to my pedagogy as it is a method that demonstrates that ‘differences between students are valued’ and where ‘teachers are willing to make an effort to meet varying learning needs’ (Maulana, R. et al. 2023). Again, I feel very strongly that varying learning needs need to be met and that students have a right to equal provision of knowledge so I will make every effort to apply this method in my teaching.
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