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Aim, focus and purpose of research / Research Context. 
 The aim of this research project is to delve into the dynamics of task assignment and its impact on children’s behaviour during task engagement, specifically within a progression step 3 classroom in South Wales. This classroom setting, compromising approximately 20 children, two of whom possess Additional Learning Needs (ALN), provides a rich context of exploring interactions between task difficulty and behaviour. The project will focus on the whole classroom and how their behaviour is influenced by a whole class task compared to being allowed to have their own choice of levelled work they want to complete. Differentiation is instructions defined to meet individuals needs and academic levels, and us as educators need to make them adjustments (Hileman, 2009). As an educator deeply invested in understanding and optimizing learning environments. Through this research I seek to uncover insights into how varying difficulty levels of tasks influence children’s behaviour with the intention of reefing pedagogical approaches and fostering more effective learning experiences. Linking in with the Professional learning passport (PLP) I am exercising the teaching standards of innovation and pedagogy through evaluating the impact of changes in practice, changing my teaching to suite when completing my daily reflections in my learning journal, as well as developing new techniques from observing my class mentor and the children. Finally reporting on effectiveness to improve learning outcomes. Setting outcomes is good but are we setting them at the correct level for every child to succeed? (Welsh Government, 2017). 

Overview of relevant literature.
Teachers planning.
  Tomlinson (1999) states that differentiated instruction is built on the individual's level of readiness, interests and learning preferences, which is what teachers should be fully invested in and focused on when coming to planning. The process of differentiation starts with assessments to see where children are academically (Schlemmer, 2008). To gain students attention and engagement it is important in terms of content to include students interests which enables students to perceive the relevance of the material and subject (Assor et al, 2002). In addition, Duball and Baker (1990) investigated pupil’s attrition and found lower levels of inappropriate instructional methods that is chosen by the class teacher, results in students dropping out. However, it is difficult to differentiate each lesson while following the curriculum (De Never et al, 2015; Smit & Humpert, 2012; Tomlinson et al, 2003). When planning a lesson, it is found to be easier to plan a lesson then adjust the worksheets according to the needs, making it more challenging and flexible (Heacox, 2002). There are several factors that contribute to differentiating class work which includes; tension with the student's individual needs, meeting their targets, and meeting the curriculum standards (Van Tassel-Baska, 2006). The lack of understanding is also very hard as not knowing the children individually results in difficulty to plan in the correct supportive way (Evans & Waring, 2008). Misunderstanding of the classroom dynamics and interactions between pupils can have a poor effect on children’s behaviour towards classwork (Nichols & Zhang, 2011). Finally, professional development can dip because of the lack of understanding (Dixon et al, 2014). Yeung et al (2014) reports teachers self-concept, value of learning and expectations of students in term of level has an influence on teacher’s pedagogical actions.  Teacher’s beliefs are founded by their personal experiences as students and professionals (Kagan, 1992). Therefore, teacher’s pedagogical choices can be influenced by being taught in a certain manner and employing a specific teaching technique, rather than specifically responding to the children’s targets causing it to shadow over the children’s individual needs (Aitken & Mildon, 1991). 
Differentiation
[bookmark: _Hlk164624810]  Differentiation can be large or small depending on the lesson planned, equally teachers can't fully differentiate due to lack of limitations such as resources or time. These limitations combined causes tension in the classroom and within practice. Marshall (2016) raised concern that overthinking, and overusing differentiation (2016, p.9) can lead to teacher feeling exhausted. The SEND Code of Practice (2015) makes it clear that differentiation is mandatory and that it is personalised and meets the individuals needs of the children (Tutt & Williams, 2015). Some schools still set children with ‘top’ and ‘bottom’ sets which is stigmatised and leaves children’s emotional wellbeing to suffer and to feel labelled (Webster & Blatchford, 2013). However, by allowing the children to choose their level they’d like to work at, for example bronze, silver or gold. Allows the children to work at their own pace and then work up into the higher level when they feel ready (Tileston, 2004). This also allows children to take ownership over their work. Alfieri et al (2010) explains “teachers might enhance children’s exploration and learning by commenting on their discoveries, co-playing with children, ask open-ended questions about what the children are finding, or exploring the materials in ways that children might not have thought to do.”
Knowing the child/behaviour.
  Children who display different behaviours is very helpful when trying to read the room. In addition, it can help with pinpointing children with dyslexia, autism, dyspraxia, ADHD, and then other issues such as memory problems, attention, organisation which is all different labels (Nasen, no date). Understanding behaviour is a form of communication and can help with building relationships. Understanding the child’s behaviour can help realise if a child is disrupting teaching because they are struggling to understand instructions and embarrassed to say. Equally, it does happen when higher level children find the basic work boring, which can also cause a problem as they finish the work early (Guild, 1998). 
Motivation and Achievement.
  Increasing student motivation will increase achievement (Jackson, 2009), this can be implemented by giving the children a choice, allowing the content to still be covered but altered in different challenging ways. Edelman (1998) brain researcher describes the brain to be similar to a jungle, millions of elements – no two are the same (Guild & Garger, 1998). Using the same technique will not accommodate and motivate every child in the classroom, which is hard to do all the time. Focusing on individual’s interests, teacher can then expand on that and increase their engagement (Reis & Renzulli, 2010) this leads to enhancing the children’s academic performance (Astin, 1984; Tito, 1988). Additionally, it is just equally important for children to contribute as it all depends on how children perceive the learning environment, having a sense of belonging within the classroom factors into children’s motivation and achievement (Meeuwisse et al, 2010). In a study conducted by Growth (1999) he explained that by creating an activity that engages and mobilizes children’s interests will lead to promoting all language skills which is the foundations of literacy and giving them children a readiness to learn.
Explanation of Case Study. 
  Within this case study my aim was to explore how assigning tasks of varying difficulty levels impact children’s behaviour when on task. This offered a valuable insight into teacher’s planning, differentiation, motivation, and achievement. By observing how the children respond to tasks of different difficulty, as a researcher I can discern patterns in motivations and informing educational strategies for optimising engagement. By conducting this research, it allowed me to facilitate differentiated instructions, by tailoring tasks to each individual’s needs, proving with the appropriate challenge. I identified this as a good area of research due to how the school differentiate their work for each group. There are three groups the children get to use based on different levels of work (Bronze/Silver/Gold), when differentiated it was still based around the same topic they were learning and the same worksheet, however the questions or style of work was different. I noticed the behaviour change when children were given free rein to choose their own level of ability compared to when the teacher chose for them, the behaviour shone out hugely. 
Children’s behaviour in that particular class is very challenging at the best of times, and it is very hard to engage them as I have found out when planning and teaching them myself. But I have found that if the level of work is not correct for that child or they have not chosen correctly their behaviour takes a turn which then causes the rest of the classroom behaviour to change because of small disruptive behaviour taking everyone else off task. When planning it is very hard trying to differentiate three ways, sometimes four. In this class there is a child with ALN who cannot follow the curriculum for the literacy journey this school follows called ‘The big write’ when this lesson happens, an additional worksheet needs to be created to reach their individual target but is completely different to set task, then it’s the additional work of differentiating ‘the big write’ lesson for bronze, silver, and gold. It can be very hard and tiring thinking of different ways to help these children. United Nations Conventions on the Rights of the Child (UNCRC) (unicef, n/d) states the importance of children being able to express their views on matters which will later affect them. Relating back to Webster & Blatchford (2013) children are being made to feel labelled when they are in ‘top’ or ‘bottom’ set and this should not be the case as they should have the right to choose where they are in their education.
The approach I took was an observation in the classroom of progression step 3, initially starting with being sat in the back casting an eye over everyone, listening to the lesson, and the instructions to each worksheet. I was then able to see how the class dynamics changed when the children got up to move to their group of choice. Another lesson I observed was when the class teacher chose what level everyone was doing, this was another change of dynamics, behaviour was completely different amongst the children. By taking this approach it fed me qualitative data, creating me to have a better understanding of the research I collected. Observing enhances the quality of the data, secondly enhances the quality of interpretations (Musante & DeWalt, 2010). Using qualitative methods I can use validity towards my research while gaining information for my assignment. 
Another method I intend to use is a small focus group interview, with roughly 3 children from each level of tasks. This will be a scripted interview, however if some points need to be explored a little more there is room for that to happen, to have an open discussion. I aim to gain knowledge on how the children feel to having different level of work, is it nice for them to choose, do they feel like they choose the easiest, would they rather the tasks to be set for them and not be given the choice. I’d like to gain a deeper understanding of their thoughts and opinions on the work being set and carried out. 
The final method would be to hand out questionnaires to the children. However, I feel like when creating my questionnaire, I need to vigilant of my wording and detail as I need the children to fully understand to be able to answer in their own opinions. Anderson (2017) does state that some children may give bias response as they do not want to feel in the wrong than give their own honest opinion. By conducting a questionnaire to half the class, it will give me qualitative as well as quantitative data.  
However, to be able to conduct these methods I will need to receive consent and assent from parents and children, through a letter of consent stating my research question and how I intend to find my findings. 
 
Research methods. 
  The aim of this research project is to explore how assigning tasks of varying difficulty levels impacts children’s behaviour when on task. Observation will serve as the primary method for addressing this question, allowing systematic observations of children’s behaviour while they engage in tasks of different difficulty levels. Through careful observation in the classroom, researcher will document and analyse behaviours such as attentions span, task engagement, frustration levels, and task completion rates. This observational approach will enable the researcher to gather rich qualitative data on how children respond to tasks of varying difficulty, providing and insight into how task complexity influences their behaviour and task performances.
Observation as a research method offers several advantages including being able to capture naturalistic behaviours in their authentic context, gaining a rich qualitative data free from any constraints (Smith, 2010). This method is non-invasive, allowing researchers to study the area without direct intervention and offering flexibility to adapt to evolving issues that may arise without a structure. Additionally, observational data is often considered highly valid as it directly reflects real life behaviours. However, it does come with its challenges such as potential of interpretation by being bias and overlook effects where the researcher may alter the subject’s behaviour to suite the question (Jones & Brown, 2015). Furthermore, observational studies can be intensive and may lack generalisability to broader populations or context. Ethical considerations regarding privacy and informed consent may also arise, which gaining consent from parents and assent from children to be able to observe from a far without their knowledge. Despite these limitations, observations remain a valuable tool for researchers seeking to understand complex behaviours in natural setting.
  Another method which is planned to be used to address this research question is a questionnaire. The questionnaire will be designed to gather information about children’s behaviour during task assignments of different difficulty levels. Questions will be structured to assess various aspects of behaviour. The questionnaire will likely include both closed-ended questions, for example the Likert scale, and open-ended questions to capture a comprehensive understanding of children’s experiences and opinions. Additionally, demographic information such as age, gender and any relevant background variable may be collected to contextualise the findings. The questionnaire will be administered to a sample to children across different groups, ensuring a diverse representation of participants. Data obtained will be analysed using appropriate statistical methods to identify patterns and associations between task difficulty and their behaviours when on task (See appendix 3).
Questionnaires are a research tool renowned for their capacity to efficiently collect data from sizable population. They offer advantages such as collecting both quantitative and qualitative data (Smith, 2018; Jones & Brown, 2020). Anonymity provided by questionnaires encourages the children to offer candid responses, particularly on what could be a sensitive topics for some (Johnson, 2019). However, there are limitations such as questionaries rely on the memory and communication skills, potentially leading to bias responses and inaccurate reporting (Anderson, 2017). Despite these challenges, questionnaires remain an invaluable tool in research methodology offering researchers a practical means of gathering data (Williams et al, 2021). Designing a questionnaire is crucial, because if there is one inappropriate question it can then mislead the whole research. 
  The final method planned to be used to research this question is to conduct a small focus group interview from each differentiation group (Bronze, silver, gold). By using this method, it will allow the research to explore how assigning tasks of varying difficulty levels influence children’s behaviour. The children will be selected of a range of abilities to ensure a comprehensive understanding of what I am asking. The interviews will consist of age-appropriate and engaging open and closed ended questions. This is a structured interview with guided discussions with the option to go off on a certain point or topic if needed. The children will share their experience, thoughts and opinions when faced with tasks of varying difficulty. Ethical considerations will be paramount, with the correct consent from parents and assent from children, however children will be allowed to not take part if they feel like it and leave at any time. Qualitative data analysis techniques will be employed to identify patterns and themes in the discussions, ensuring the validity and reliability of the findings. Ultimately, this research seeks to provide insights that can inform the researcher and the interventions aimed at optimizing children’s engagement and learning experiences (See Appendix 4).
Small group interviews also known as focus groups, offer several advantages as a research method. Firstly, they encourage interaction among participants, while exchanging ideas and perspectives in an unformal conversation (Morgan, 1996). This does generate qualitative data, providing a deeper understanding into participants attitudes, beliefs, and behaviours (Krueger & Casey, 2015). However, they also have limitations such as group dynamics may have an influence on responses, leading to dominant voices overshadowing others (Stewart & Shamdasani, 2015). Moreover, managing group interviews requires skills to ensure all participants have an equal opportunity (Wilkinson, 2004). Despite these challenges, small focus group interviews remain a valuable tool for exploring a complex topic and understanding to participants experiences. 


Data Presentation and Analysis Method(s).
  The methods that were planned to be used throughout this research was; questionnaires, class observation and small group interviews. These methods would conduct qualitative and quantitative data. However, due to limited time to conduct this research, the only methods I was able to proceed with was, class observation and small group interviews, which allowed me to collect qualitative data. Denzin and Lincoln (1994, p.2) states qualitative data is a focus which involves naturalistic approaches to the area. Meaning that this research can be studied in the natural setting, attempting to make sense of the whole topic. Which did exactly that I gained information from a whole class observation and then got an insight into children’s feelings towards differing levels of ability when it comes to different worksheets. 

Ethical considerations.
  Before conducting my research, I completed an Ethics Form (See Appendix 1), then proceeded to write a letter of consent (See Appendix 2) for parents to sign, allowing me to observe, interview and have their children to complete a questionnaire; this was to inform the University of my research and I abide by University of Wales Trinity Saint David guidelines. 
It was important to gain consent before conducting the research and that the participants understand fully on what the research entails. By doing this and receiving consent by the children and their parents signing the consent form in which I have it in writing that states the data I am looking to observe. BERA (2018) states consent is when “participants understand and agree to their participants without any duress.”
Within my consent form I have included the assent that the children will need to give before conducting my research but also giving them and their parents the right to withdraw if they feel they need to or want too at any time and without an explanation. If participants were to withdraw, I would ensure all data collected would be destroyed and taken from my research. 
I will ensure all my research and data will follow the guidelines and respect participants privacy and confidentiality.
Procedure.
· I met with my placement colleagues to inform them of what I was going to be researching, and to gain permission to carry out my research and send out permission letters to parents asking for permission to observe and interview the children in my research. 
· I sent out permission letters and consent forms to observe children in class when working at different levels of work, stating my aims of the research and the support I can give from the possible outcomes I may find. 
· Once granted permission I was able to conduct my research from observation of the whole class, questionnaires for children and small focus group interviews with each group. 

Results / Analysis of results / Discussion.
  Overall, the data collected gave me different results to what I was expecting as it led me to investigating two ways such as, data presented showed that children would rather stay at choosing their own level of ability but do sometimes find some lesson a little easy at their usual level. The children do not like given the task where the class teacher chooses what level they complete their work as it effects their self-esteem making them feel they are inadequate or unable to do the other level of work, labelling them. 
Children prefer to choose their own level of work. 
  The main area of results I found during this research was that children are happier when having the different work sheets explained to then choose what they are happy with doing. This strategy is very similar to the Montessori theory, an article written by the conversation (2014) on children choosing their own work they believe that this approach builds independence, self-discipline, and the ability to concentrate. I found that children’s motivation and engagement is much better when they choose their own work. However, it does come with its limitations and question of are children choosing the level they are comfortable with and not pushing themselves out of their comfort zone and challenging themselves? My thought was backed by evidence (see appendices 4) given from the children where child A states “I choose the easiest to finish earlier.” Which shows that some children are not pushing themselves to do better. Child B did say “I’d like to start off on my normal level and then if I finish with time to try the next level.” This would be an ideal idea, however that means certain children are doing double the work. Behaviour is much calmer and less agitated when the children get to choose their own level of work, all children seem to be on task and complete to a very high standard. The children are sat in mixed abilities which works nicely as there is support all around the tables. Florian & Black-Hawkins (2011) states children should not be limited in their achievement based on teachers’ assumption about their ability. 
The results of when the work gets chosen for them.
  When I observed children being set and given a worksheet from class teacher, I found behaviour was bad. Low-level behaviour but very disruptive behaviour, such as shouting across the class to friends, messing with their pencil pot, looking out the window, making small silly noises. The children were not happy. However, if they were working as a group and all had the same task, they were all okay, this was because everyone supported each other, and they had the network of support around them. As said previously all groups are mixed with different abilities, apart from one group which include four children all with a statement and ALN. This group is supported heavily by a one-to-one in the morning and class teacher in the afternoons. Lindsay et al (2014) explains these scenarios illuminate inclusive practice and is difficult to accommodate and accomplish diverse mainstream classrooms and some individual needs are necessary. However, this is flexible, and the class teacher does allow these children to work with other depending on certain lessons, to allow them to work with others, and allowing them to become independent when working. 
When interviewing the children my own question was “How do you feel when Mrs gives you a worksheet to do and give someone else a different worksheet?” Child C responded they felt labelled and when looking at other individuals’ worksheet they felt they were not good enough. This shows children’s self-esteem is knocked when level of ability is chosen for them. However, John Blake, head of education in 2017 at the Policy exchange states: "If children need additional support to understand the key concepts of learning, then grouping them together to provide such support is perfectly sensible” (BBC, 2017). Which can support teachers choosing children’s level of work in certain lessons, depending how well that teacher knows that child. 
Unfortunately, due to lack of time I was unable to conduct a questionnaire, however I gained more than enough information needed from a classroom observation and small group interviews. 

Conclusion. 
  To conclude this research, it has shown the difference of behaviour in children when they are assigned tasks and when there is varied level of tasks where they can access as any level of ability. Children like to be able to have a say on their education and by choosing their level of work, gives them this voice. By allowing children to choose it abides by the UNCRC (no date) children’s right to their expression and freedom (article 13) and the right to education (article 28). While combining with the Montessori (1994) theory of children have the right to freely choose and investigate with their own learning to become independent lifelong learners (Donaldson, 2016). These findings where proven by classroom observation which highlighted how behaviour changes when directed and non-directed tasks get set for the children, and how the whole classroom dynamics change. Proving how the smallest behaviour can escalate the mood of the rest of the children, certain children antagonising the weaker children and winding them up to cause a bigger reaction. Another method used to gain information on this topic was small focus group interviews, which I held with 3 children from each group bronze, silver and gold. To tell me how they feel when they choose these levels compared to when they are given the levels that the class teacher feels they can do. By being given work displayed a lot of negative attitudes from the children that was interviewed, such as they felt they were being labelled, and not good enough. The children would rather choose a level and fail at it themselves than be given one and fail it anyway, they want to make those mistakes for themselves. 
Conducting this research it has helped me grow as an educator and how my actions could implicate and make children feel a certain way. It has made me understand how important pupil voice is, within the classroom. By researching this topic, it has linked with Professional standards for teaching and leadership Wales (no date) such as pedagogy, understanding that teaching and learning is paramount and within this that pupil voice has a huge impact on that. Innovation, moving what I already knew forwards, as said below in recommendations each level of ability I differentiate work for in my future career will have a challenge to allow the children to try the next step up without the overload all at once. Finally, professional learning, developing new skills and techniques as I observed and questioned throughout this research task (WelshGovernment, no date). 
 
Recommendations. 
  This research based on how behaviour is affected depending on level and ability of work which is the bronze, silver and gold grouping, I think is great for children working, giving them a choice over their own education and having a say on their classwork which runs alongside the UNCRC, giving them a right to make their own decisions. The recommendations I have taken from this research is this approach works well, but if children finish their worksheet early because they have found it easy and trying the next level is to give each level a ‘challenge’ question. For example, if the child chose bronze then the challenge would contain a question or two based at silver level, and same works for silver having a few questions based at gold level, and gold having platinum. This stops majority of children doing double the amount but also lets them feel like they are challenging themselves and possibly push them to try the next level once having a taster. 
I will take this intervention forward in future practice, by adding a challenge to every differentiated group. This will allow children’s progress to extend and raise their self-esteem and wellbeing. 
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