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Children with additional support needs: inclusion, advocacy and equity.


Section A                                                                                                                   
When looking at children with Additional Learning Needs (ALN) there is a wide range of conditions that may affect children within the educational setting and the community . One of these ALN that affects children in the Early Years is Fetal Alcohol Spectrum Disorders (FASDs) caused by the consumption of alcohol during pregnancy,  brings complications into the life of babies, children, and adults later in life. UNICEF (2016) advises that a child is entitled to special safeguarding and care, even before birth.
Carter, Jacobson, and Jacobson (2019) documents how paediatricians can differentiate between children with and without an FASD diagnosis as early as 6 weeks of age, by weight and head circumference. Carter, Jacobson, and Jacobson (2019) also warn that dysmorphology examinations are not always reliable until 9 months of age. Although there is no cure for this condition, it is important to get help and support as early as possible, UNCRC article 3 (UNICEF UK, 2019), the best interests of the child must be a top priority in all decisions and actions that affect children. Open Society Foundations (2013) recommended the earlier children with ALN receive support and intervention, the quick the family or primary care learn to support the children for the best outcomes.  In addition to this Carter, Jacobson, and Jacobson (2019) found that although children with FASD often resemble children with other disorders, the neural underpinnings of FASD neurobehavioral deficits are unique and, therefore, require specifically targeted interventions. 

Stanford children’s Health (2021) suggest early intervention from birth can support these needs once a child has become school age, where the setting can also provide development test. Practitioners and the Additional Learning Need Coordinator (ALNCo) can support parents to put together evidence and records for the multi-agency referral form (Carmarthenshire Dyfed- Powys Council, no date). Practitioners need to respect the wishes of the child (Welsh Assembly Government , 2018; UNCRC Article 12, to respect the views of the child) when carrying out the assessments, allowing time and compassion. These observations can help to improve behaviour, support learning, and receive medical intervention (Stanford children’s Health, 2021), this supports the UNCRC article 6, giving the child support to live and grow (Children & Young Peoples Commissioner Scotland, 2021). Olson et al. (2007) recommend that early intervention from multiple agencies is important to receive identification and referral for diagnosis, and in turn providing the known protective influence of intervention early in life.

Duff (2018) confirms that the parent can also approach the local authority with any concerns. UNICEF (2016) UNCRC article 18 says parents have responsibility for their children,   Professionals and parent/cares will present any learning needs to the local authorities. It is then down to the local authority to decide if the child needs ALN support and an IDP. Furthermore, health professionals can support this process for children under the school age, if they feel it is in the best interest of the child, Supporting UNCRC article 3.  Then again it is for the local authority to follow the same procedures and decide whether the child has ALN.  

If the local authority grants the support for ALN, the schoolwork’s to produce  an IDP (Duff, 2018), all professionals will be consulted in issuing the support linked to the child in question. Providing provisions both in the way of practitioners and recourses to support the IDP.
Article 23 indicates a child with a disability has the right to live a full and decent life with dignity and as far as possible allowing independence and the ability to play an active part in the community. Governments must do all they can to support disabled children and their families. (UNICEF UK, 2019). Families are key to being able to get early observations of the child (Resch et al., 2010), any signs of behaviour, social or emotional problems, being under par with others of the same age range. Furthermore, Tirraoro (2020) confirms that the earlier the needs of these children are identified and picked up, the quicker ALN can be put in place allowing the child to achieve true potential and reflect on their true abilities. 
But once referral forms have been submitted to the local authority, Special Educational Needs (SEN) the guidelines recommended a statutory assessment should be completed in 6 months in total  (Department for children, schools and families, 2009). But the new ALN states 26 weeks. (Welsh Government, 2019). Tirraoro (2020) claims that far too many families know that just because the UNCRC states that children should be entitled to equal opportunities it does not always happen.  Too often, a wait and see approach is taken or a child’s needs can be over (Tirraoro, 2020).  

If the local authority thinks the child does not require ALN, Duff (2018) then they must notify the adults of their decision for not providing an IDP and the reason they have come to this decision.   The Welsh Gov (2018b) and Welsh.Gov (2020) give outlined guidance on how  appeal, fighting for the rights of the child. Weale and McIntyre (2018) agrees that support for children with additional learning needs (ALN), Special educational needs and disabilities (SEND) are not being given the best of the system, and that the cost of these demands are forcing some local authorities into financial difficulties. Resulting in children not receiving enough support to develop. 
Duff (2018) reveals that there is an issue with the new reform, at the date of his document there was still  no clear code of practice. Settings are being left struggling to meet the needs of those children with ALN,  (Whiteman, 2020) believes the ALN code of practice is nothing more than an empty promise from government to parents and children. In Whiteman, (2020) again this is supported that the future and education for children with special educational needs is not looking good. It is not only school funding that are stretched, but there have been severe cuts to health and social care provision. 
Section B                                                                                                                   
When looking at the barriers that a child with FASD may experience, Centres for Disease Control and Prevention (no date), looks at the  struggles this condition can display.  To access an education, this disorder can include Hyperactive behaviour, physical and social behaviour, speech and language delays, poor memory, poor coordination, low body weight, learning difficulties and difficulties within school. It is also known for these problems often go hand in hand with each other (Centres for Disease Control and Prevention, no date ), that could hinder supporting this process. The Open Society Foundations (2013) recognize that barriers can be broken down with support, leading to a better support network within schools, 
Looking at  Hyperactive behaviour as one barrier that affects these children with FASD and learning disabilities in school (Centres for Disease Control and Prevention, no date; Clinical Advisor, 2021) is to be referred to in this section. Stanford children’s Health (2021) confirm that Medicine may help a child's attention and behaviour problems or hyperactive behaviours, making them medically controlled so the individual can function in a way that is environmentally acceptable (Haegele and Hodge, 2016). Hyperactivity in a child with FASD can cause the child to be restless, fidgety, and become disruptive without knowing. When a child with FASD becomes unsettled it can take time for them to regain control of their behaviour and actions, causing a barrier for education within the classroom. The use of fidget toys, timers, and visual timetables can be a social model allowing the child to remain in the classroom and included in the class. Staff may even want to take the walk and talk approach, giving time for the young person to calm and talk about things that is not related to the situation they have just experienced. However, Wall (2003) also proposes that the class teacher and teaching assistant can differentiate the curriculum to use individual lesson plans, a range of learning equipment, time strategies and beyond all an understanding of the induvial needs. 

With the use of enhanced provisions children with Hyperactivity can  learn to have cognitive control, self-regulation, and self-observation (Petrenko and Alto, 2017). Early diagnosis gives the child a better support system, helping with learning strategies and approach by the education provider (Centers for Disease Control and Prevention, no date). By preventing outburst, staff are intervening with the child being seen as a naughty child and being labelled by others in the class (Tassoni, 2003). Holland ( 2017 ) gives indication and advise on participation of all children, without receiving negative treatment from others. The rights on protection, allowing all children to live in a safe community and attend a safe environment.
Secondly, staffing barriers and the collaboration of staff within a setting may be an issue for children with FASD. Fetal Alcohol Spectrum Disorders (FASDs) is not widely known about, but research and support are becoming more available (Hoyme et al., 2016). This condition that has many adverse affects and can affect children differently (Fetal Alcohol Spectrum Disorder, no date). All this support can be introduced through evidenced gained through observations from parent / careers and within the Foundation Phase Profile (2018), the behavioural regulations where a practitioner can address the levels of learning. The foundation Stage Profile document in Department for Education and Skills (DfES, 2003) having evidence that suggests that for children to receive the help needed to progress, practitioners need to gather information by observations. Being able to see how children interact with peers and adults. Focusing on the ability to play, communicate, concentrate, and learn. Providing evidence for all involved can give the children with ALN support and potential (Jones, 2005). 
The second barrier could be staff, any staff member within the education setting may be asked to provide support to learners with healthcare needs, including assisting or supervising the administration of medicines. Not all practitioners will feel comfortable doing some interventions, and other may not be confident  doing them.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 states that schools have a duty of care to provide additional learning provisions, but in contrast to this the National Assembly for Wales (2019) states differently saying that schools are not currently providing enough provisions for ALN students. 
Unless the use of alcohol picked up during pregnancy or FASDs in the early stages of life, this is a disorder that my go undetected in early life, as there are symptoms  linked to induvial  ALN, making FASD more complex to understand for staff involved. Jones (2005) says negative attitude from staff that is due to ignorance and lack of understanding can influence the support a child receives. Coincides with the  use of unreasonable labelling, perceiving the child as different and the dominance of the medical model. Some staff are finding it difficult to use the inclusion of children with ALN, believing they should be taught separately to other children. All of which can have a lasting effect on the child’s attitude to learning, social interaction with staff and lifelong experiences. Collier (2019) explain staff should learn about bring neurodiversity into the classroom, looking at ALN students in a way that provides learners with equal opportunities.  
Masotti et al.(2015) and Jones (2005) suggests that more training, education, and awareness needs to be provided in both medical and non-medical providers. Research is needed to deliver better interventions, supports and programs. Masotti et al. (2015) and Welsh Government (2017:9) state that staff must receive the appropriate training  and encourage staff to gain training before taking on the role of working with children with ALN. However, not all schools or local authorities have funding for this to too be carried out (Jones, 2005). Some only supplying training for one or two members of staff, leading to understaffing during sick or absent periods. 
Section C

One example of supporting a child with FASD within the early years setting is by providing support with a 1-1. The teaching assistant (TA) will support the child with all aspects of their needs, but addressing the social skills is one issue that links to all areas of learning (Petrenko and Alto, 2017). Children that suffer from social development find it difficult to interact with peers and staff.  In addition, the intervention can be delivered 1-1, in small groups or support within the classroom. These may be short, medium, or long term (St. Andrews Primary School, 2021) and will be planned to the needs of the child, to provide effective and appropriate interventions (Wall, 2003; Wall, 2011). Having positive outcomes and input will lead to the child being accepted, positive feedback with build confidence and lead to wanting to sit and learn (Tassoni, 2003). Helping the children to mix with others in the class and playground, is an important part of their development. The right kind of support, understanding and encouraging the interaction with others by involving them in taking turns and being involved in conversations, songs, or story times. Tassoni (2003) encourages the feeling of belonging within the group, creating a good emotional state of mind. Children that find themselves excluded from play have low self-esteem feeling isolated within the environment, the feeling of being different. Supporting the social skills, helps control aggression and distress that may arise for no apparent reason, St. Andrews Primary School, 2021) suggest providing coping strategies or providing a safe space to help with behaviour issues.              

Practitioners can ask themselves questions such as, Does the child avoid areas where other children play or an area that might become overcrowded or noisy? (Tassoni, 2003). As practitioners we can also observe play and ask others to invite the child in by offering a toy, encourage other children to ask if they may use an object if they have finished with it, opening a conversation. This allows the children to become aware of appropriate language and behaviour that is acceptable within groups (Wall, 2003). Staff can support these issues by being approachable, understanding and know the healthcare needs (Welsh Government, 2017). Practitioner have proven strategies that they can work with such as behaviour analysis grids, or support cheat sheets (Beacon Behaviour School Support for schools, no date)
Vygotsky believed that the constant use of language and involvement helps develop social skills (Mooney, 2000). By considering the way we speak to the child with ALN or delay with social development will set preference on how other children may see them and socialize with them . Small group work can often lead to friendships or at least time to speak and get the child with FASD to know individual children from a larger class (Tassoni 2003; Jones 2005 and Wall 2003). Tassoni (2003) proposes groups to be of mixed abilities, so the child  meets different children and extend their social circle. Schools can support staff by providing a setting that has an equal opportunity policy for children to be involved. This process may take time but will provide the child with the confidence needed to become independent (Wall, 2003; Jones, 2005). Negative reactions from staff  described in Pankonin and Myers (2017)  can set the path for the student’s time in education, and their behaviour.  
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