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This assignment evaluates the concept of critical pedagogy as a useful tool for understanding modern educational practice. Critical pedagogy is a concept that can be used as a controlling mechanism when applied in modern education. It is useful in looking towards ending the separation between children and giving opportunities that are not limited. It gives awareness to the idea that there is control and manipulation involved in education practice. As Gruenewald (2003, p. 3) states ‘Critical pedagogies are needed to challenge the assumptions, practices, and outcomes taken for granted in dominant culture and in conventional education’. This assignment will look at theorists such as Paulo Freire, Michael Apple, Peter McLaren and their ideas on critical pedagogy. This piece of writing will also show how critical pedagogy is implemented in the classroom, critical pedagogy for social justice and the criticisms of critical pedagogy. 
	The history of critical pedagogy comes from several different critical theorists, some of which are discussed below. The idea of critical theory started due to the connection of power that is oppressive transferring to the people in society (Aliakbari and Farafi, 2011). This was shown to be more of an issue in societies where capitalism is apparent. As Red Flag (2016) suggests capitalism is the build-up of wealth that constructs the different aspects of society even including people’s personal lives. 
	Paulo Freire is one of the key thinkers on this idea of critical pedagogy. He believed that education was heavily political, and it was one of his main goals to allow more freedom to those who are treated poorly and lived poverty-stricken areas (Boyd, 2016). Freire discusses in his work the construction of a learning community and how it is important to create dialogue that is meaningful.  Support from this comes from Boyd (2016) where Freire’s concept of critical pedagogy can be shown through online learning which is frequently getting more popular in modern educational practice. An online learning community that creates a learning experience which is collaborative, provides learners with feedback and allows them to test ideas is optimal. Freire’s concept of critical pedagogy would want there to be less emphasis on control of the learning process.  Freire’s critical pedagogy approach in modern practice would allow pupils knowledge to use from their experiences to develop their own knowledge. As Embark (2013) suggests, if students develop their communication in critical language it can help teachers and students comprehend the influence or change they can have in their schools, society and life. 
	Freire’s work on critical pedagogy talks about people being oppressed and living in an oppressed society however, Smith (2002) states that Freire argues you are either oppressed or contend against the oppressed and if this is looked at plainly it is an analysis that is politically simplistic. There is also criticism that in some of his work on this subject some oppressed groups are ignored. As Weiler (1996 cited in Abraham, 2013, p.13) states
Some of the critics to Freire’s work within the academic left were the use of sexist language, the neglect of addressing ethnicity, gender, race, sexual orientation, etc. related questions.

Even though there are critics of his work Freire did address accusations, he explained that the ignoring of certain groups was not intentional and in his later work he tried to address the questions of race etc. (Abraham, 2013). Overall, Freire’s theory stresses that to change education there need to be change politically and socially. As McLaren (1999) states Freire encouraged the oppressed to evolve as a force for revolution through collective independence and unity. 
	Michael Apples’ views on critical pedagogy are useful for understanding modern education because he shows how schools control people and meaning. Schools maintain and dispense the knowledge they think we need (Apple, 1979). This idea is relevant to modern education because what is taught in schools is chosen by the national curriculum and as Apple (1997) states schools exist because of their relationship with economic, political and cultural power and without this relationship schools would not be following ideological rules.  In a piece of writing by Apple he describes the struggles he has experienced in ‘The struggle for democracy in critical education’ (Apple, 2017).  The writing describes how lived realities can be understood from the experiences of everyone in the school from the teachers to the school counsellors, but most importantly the students.  This means that by using the experiences from everyone in the school it makes a more democratic education easier to fight for. It is difficult to get democratic schools in modern education because teachers have a dominant role, however schools are trying to incorporate more responsibilities on students. For example, children have easy access to their rights and responsibilities and they are able to make more decisions without teachers’ guidance e.g. school council (UNICEF, 2010). 	
	One of the problems related to this idea of critical pedagogy is that even though Apples’ ideas are influential there is no focus on critical pedagogy from the government or society (Guilherme, 2017).  Education can be used as a tool to demolish social inequality but from a teachers’ view, Coles (2014) suggests, critical pedagogy can achieve social equality but it is something everyone must endeavor to achieve not just the theorists who write about it. Also, Apple’s critical pedagogy approach is looked at from a perspective of Marxism, this meaning it concentrates on the struggles between the differences in social class (Breuing, 2011). However, using a Marxist approach is as Hickox (1982) suggested criticized as having no supporting evidence. It is difficult to get evidence that education takes on a significant role in organizing production and distribution in a capitalist society, so how can Apple express the links between education, society and the economy if evidence is not offered. 
Peter McLaren also considers the concept of critical pedagogy as a way to improve education through testing students on becoming politically aware, making them understand how power works in the world outside of school. However, in McLaren’s writing this idea does not take into account different abilities or disability (Gabel, 2002).  He argues in his writing for the freedom of oppressed groups but does not consider students that have a disability, therefore how can critical pedagogy improve everyone’s education. In modern education children with disabilities are still at a considerable disadvantage to accessing the quality education that they need and ‘1.1 million are in mainstream schools rather than special schools’ (BBC, 2016, para.13). 
 McLaren (2005) states, there is a need to challenge the views of the capital and show the working-class groups how their power and initiative can cause a change in social relationships and class systems.  This is shown through his ideas on the educational process. McLaren has similar ideas to Freire, an education that is centered around the students, helping them to become critical thinkers and have teachers encourage the students to strive for social change (Eryaman, 2006). McLaren also expressed the need to concentrate on cultural studies in schools. As McLaren (1995) states schools should teach information on what is happening in everyday life for example looking at pop culture, showing students how to form their own opinions and to not be influenced from outside influences e.g. in modern education a lot of influence would come from the media, including social media.  ‘We are living in an age often portrayed as being dominated by consumer capitalism and the products of a capitalistic mass culture’ (Alvermann, Moon and Hagood, 1999, p.2). 	
 McLaren’s theory helps us understand critical pedagogy as a useful tool for understanding modern educational practice because it shows us how the knowledge children gain in school comes from a form of social construction.  Critical pedagogy questions why this knowledge is past on and why some things that are taught in schools have more power that others, e.g. math and literacy in modern education is preferred to art and music (McLaren, 2002). 
The next section of this assignment will look at critical pedagogy in the classroom.  Critical pedagogy is important because it focuses on the future of education, giving people power who are usually powerless and letting those who do not usually have a voice use it (Wink, 2005). 
	An example of where critical pedagogy can be used in the classroom is shown by Duncan-Andrade and Morrell (2007) who believe students should be empowered in the classroom. The children can look at magazines, music or traditional writing to understand their societies culture. This links into critical pedagogy because pop culture is used to manipulate a culture into having certain beliefs and values. Pop culture attracts the attention of many people but does not allow people to think freely (Fedorak, 2009).  Critical pedagogy can be considered a challenge to implement in the classroom. Jeyaraj and Harland (2016) found in their research that teachers struggled to hide their own political views from students, and teaching students about political ideas in their culture proved difficult because the children struggled to understand the concept of it. 
	Critical pedagogy lessons can be a useful tool in modern education, allowing students to develop their language skills that give them the tools to contribute to a society that is more consistent and tolerable, specifically a less oppressed society (Shokouhi and Pashaie, 2015). In the classroom, teachers could select topics for discussion that are important to the students individual and socially, this would make it easier to implement critical pedagogy in the classroom. Critical pedagogy can display to students how there is an unequal distribution of power in parts of their life such as family life, work and school life. However, as Sarroub and Quadros (2015) states, teachers would need to study how critical pedagogy and critical thinking work together to be able to teach it. Critical pedagogy could have a different impact on the children depending on the culture and whether students have access to changes in politics through social media and digital channels. Children should be able to understand why the knowledge they learn in schools is chosen and approved by a dominant culture. 
Following on from this idea of students looking to achieve social change, this assignment will look at critical pedagogy for social justice. The idea of social justice pedagogy is to make teachers and children both part of social change and as Breunig (2016) states this type of critical pedagogy can be used as a tool to change discrimination in society. In modern education this could be the difference in income (gender inequality), race or sexuality which are all big factors in society right now.  The teachers can educate their students with the knowledge to be able mold a society where social justice can reside (Ayers et al, 2009 cited in Breunig, 2016). When teachers teach social justice, they listen carefully to their students and question their experiences. As Kohl- Arenas (2018, para.2) suggests 
two most important characteristics of teaching towards social justice are to be curious about one’s students, and truly believe in their capacity to create knowledge and change in the world.

This creates the role of the teacher to change as they become engaged in the learning as well as the students.   However, critical pedagogy for social change has been criticized for not working in the practical environment (Ellsworth, 1989, cited in McArthur, 2010).  Ellsworth suggests that critical pedagogy can even cause issues of inequality to become worse and instead of critical pedagogy dealing with problems of control in the classroom, students are more exposed to oppression. 
An example of how critical pedagogy for social justice has helped people comes from the Think Act Share project by Carballo, Ulate and Solano (2012). The project worked with children carrying out different social justice activities e.g. having discussions after they have listened to a song or watched a video. The teacher would facilitate good communication and it was found that children’s attitudes changed into feeling like they can have a social influence. The children displayed a commitment to help others and make the world a better place to live which as discussed above is the ideal outcome of critical pedagogy. As Giroux (2010, p.716) shows critical pedagogy as ‘intervening in the larger social order as part of the responsibility of an informed citizenry’. 
The next part of this assignment will look at some criticisms of critical pedagogy, some of which have been discussed above but, this next section will look at the critiques in more detail. The first criticism is that critical pedagogy focusses too much on politics and would not have any significance in the classroom. As Darder, Baltodano and Torres (2003) states, there are many teachers and school staff that disregard the idea of critical pedagogy, but critical educators believe that this negative attitude towards critical pedagogy comes from confusion and fear. If teachers, students or parents do not understand what critical pedagogy is or what it can do they will challenge the views of this pedagogy, this can then cause an obstruction in critical pedagogy being used effectively.
 As suggested above, critical pedagogy allows children to feel liberated and in practice this would mean that the children take control of their own learning. However, learning in this way does come with some challenges. Teachers can either feel empowered from this way of learning or intimidated because they do not have control (Breunig, 2005). They need to rely on their teaching experience because the teacher is not there to tell the children how to speak and write. Esmaeili, Mohamadrezai and Mohamadrezai (2015) show their results from research and concluded that when a teacher has authority in a class, the relationship with the teacher and the level of learning improves. This suggests that when there is no authority, teachers can feel unsettled because they can only facilitate. 
Overall, the way critical pedagogy is used in the classroom does depend on the quality of the education. As Abraham (2014) suggests students can be taught to understand how their society works and the different mechanisms but, they should be shown how to critically reflect on their society. However, this level of critical pedagogy depends on education that is being given to the students. 
To conclude this assignment, the concept of critical pedagogy is shown as a useful tool for understanding modern educational practice in many ways. The theories of Freire, Apple and McLaren have provided an insight into how critical pedagogy was developed and even though their ideas were developed many years ago they are shown to be relevant in society now. In the classroom, critical pedagogy is a challenge to implicate because there are many different opinions and theories on how it should be expressed to the students and looking at the criticisms of critical pedagogy shows the challenges. Critical pedagogy can allow children to see how the world they live in works and it is a useful tool to allow them to make up their own beliefs not be exposed to outside influences. 
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