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Written response - A proposal for a school community project
In this assignment, a proposal for a community project will be discussed. A community is a group of people who live in an area or have a specific attribute in common (Collins English Dictionary, 2014) The school (School A) in which the community project will take place is situated in a town in Carmarthenshire. 230 children between three and eleven years of age attend the school, 54% of which are boys and 46% girls. 32% of the children are entitled to free school meals and 50% are recognised as having additional learning needs – both much higher than the national averages of 18% and 28%, respectively (Welsh Government, 2019). English is the day to day language of the school; however, 15% of pupils come from ethnic minority groups with 11% speaking neither English nor Welsh as their main language (Estyn, 2013). School A states that these pupils go on to make excellent progress, making at least expected attainment, and with the majority becoming more able and talented (MAT) pupils (School A, 2019). Although the use of Welsh is encouraged in the school very few pupils come from Welsh speaking households. Most staff speak Welsh fluently (ten out of eleven teachers and all but two teaching assistants) with those that cannot speak fluently using English to punctuate sentences (School A, 2019). The school currently hosts a variety of activity evenings for parents / guardians, although the children are not involved in these events. Whilst there are no direct links to the community in the School Development Plan (SDP), the community project will focus on the use of the Welsh language through learning about the history of the local area. This will include visits to important areas in the community, allowing children to learn about their heritage and meet important figures in the community. It was decided to focus on the use of the Welsh language as this is an important part of the Welsh culture. Welsh should be an integral part of everyday life in Wales and children should be confident in using the Welsh language not only in school but in all contexts of life (Welsh Government, 2017).
It has been said that Welsh is a “dying language” – and just recently Sky News suggested that Welsh is a pointless language (Nation Cymru, 2020).  However, there is a saying in Wales – “cenedl heb iaith yw cenedl heb gallon” (Parallel Cymru, 2019) which means “a nation without a language is a nation without a heart”. This highlights the importance the Welsh now place on their own language – and with it a sense of national identity. During the 19th century, many schools tried to abolish the Welsh language, punishing those who were caught speaking Welsh (BBC, 2014). More recently the Welsh language has gained in popularity – and with this has come an increased demand for Welsh medium education (National Assembly for Wales, 2011). In 2011 only 10% of the population in Wales spoke Welsh: the Welsh Government (2017) are aiming to increase this number to 20%, and to have a million Welsh speakers by 2050. For this to be possible, it is vital that Welsh is given a more prominent role in education. While on Professional Teaching Experience (PTE) at School A, Welsh seemed to be spoken far more in the Foundation Phase than in Key Stage 2. This may be because the teachers felt more comfortable teaching through the medium of English. It was found that in over a third of English-medium schools, children’s progress in Welsh is a concern - with children lacking confidence to speak Welsh outside of the classroom (Estyn, 2013). To increase children’s confidence in speaking Welsh it is important to immerse them in the language throughout their school-life. Tessa International School (2018) says that when children are asked to think, listen, write, and speak primarily in the target language, they learn how to interact comfortably with each other and the instructor while learning the language. Therefore, it is important that children are hearing and using the language throughout the day, rather than only using it during Welsh lessons.
Learning bilingually is now common practice in schools in Wales. Laurie (1890) believed that bilingualism is not be beneficial for children – and believed that a child’s intellectual and spiritual growth would not be doubled, but halved. Research from the 1920s to the 1960s supported this viewpoint (Baker, 2001).  This outdated view has been reversed by more recent studies which indicate that being bilingual / having a bilingual education tends to heighten achievement across the curriculum (Canadian Education Association, 1991). It is important for the children in School A to learn Welsh as the school is situated in a very bilingual community with many of the local people speaking Welsh as their first language. It is important for the children to have a good grasp of Welsh from a young age as it is easier to learn languages at a young age (Tessa International School, 2018). Furthermore, being bilingual makes it easier to learn other languages which may benefit the children when they move up to Key Stage 3. Another benefit of bilingualism is that children are likely to be more tolerant and respectful of other cultures which is increasingly important in a modern multi-cultural society (World Economic Forum, 2017). This is reflected in the localised setting of School A, where the pupils come from a number of different backgrounds. 
The Welsh language is a huge part of the heritage and culture in Wales and being able to speak Welsh is a practical and useful skill in many communities. It is evident that the Welsh language is an important part of the culture through the lyrics of the national anthem – “Gwlad beirdd a chantorion” (“land of poets and singers”) and “Mae hen iaith y Cymry mor fyw ag erioed” (“the old language of the Welsh knows no retreat”) (Welsh Government, 2020). The Welsh language has been celebrated for many years through the National Eisteddfod. This has a special connection with School A as the first National Eisteddfod was within walking distance of the school. (Eisteddfod Genedlaethol Cymru, 2020).
It was decided to focus on the use of Welsh through learning about the local history – which can often be taken for granted, with people oblivious to what is on their doorsteps (Nichols, 1930). As well as an increased interest in the Welsh language, learning about  local history may instil a sense of pride and belonging in the community, creating “ethical, informed citizens who are knowledgeable about their culture, community, society and the world, now and in the past” (Donaldson, 2015). Many children in School A are members of Urdd Gobaith Cymru which was set up in 1922 with the aim of protecting the Welsh language at a time when English dominated life outside the home (Urdd Gobaith Cymru, 2020). The National Assembly for Wales (2002) states that there is a lack of “opportunities and motivation to use Welsh outside of Welsh lessons and / or outside of school surroundings”. Estyn (2009) states that English-medium schools do not provide enough encouragement for pupils to practise using their Welsh outside of the school context. Therefore, focusing a community project on the use of Welsh will encourage the children to use Welsh with other members of the community.
Wales is a bilingual nation, and as such focusing on developing the children’s Welsh language ability is crucially important. One of the well-being goals in the Well-being of Future Generations Act is to have “a Wales of vibrant culture and thriving Welsh language” (Future Generations Commissioner for Wales, 2015). For the Welsh language to thrive, children should be encouraged to use Welsh whenever possible and not limit the learning of Welsh to Welsh lessons – especially if those lessons may take place as little as once a fortnight (Jones, 2016). Furthermore, the involvement of the community is important when another well-being goal is to be “a Wales of cohesive communities” (Future Generations Commissioner for Wales, 2015). The community project will not only allow the children to visit local places of interest, but to communicate with members of the community with whom they would otherwise not engage. The Future Generations Commissioner for Wales (2015) supports learning Welsh through the community, stating that learners should be given opportunities to learn Welsh through “cultural activity and / or in cultural context”. Moreover, School A entered a competition for the Welsh Heritage Schools Initiative: therefore, involving the community will aid the school with this project as well as developing the children’s Welsh language skills and knowledge of their local area (WHSI, 2019).
The community project which will be discussed will involve a class of twenty-three year 5 pupils. The children will collaborate with a range of people within the community including Councillor Jeff Thomas (also a governor at School A) (School A, 2017), staff at Carmarthenshire County Museum, and the owners of Merlin’s Hill centre. These members of the community will help the children to learn, and to distinguish between the facts and the myths about the surrounding area. The children will visit historical locations in their community including the Mayor’s Parlour, a castle, a church, Merlin’s Hill, Carmarthenshire County Museum, a courthouse, a nuclear bunker, an amphitheatre, and the location of the first National Eisteddfod. At least two members of staff would be needed to accompany the children on these visits as there is a requirement of one adult for every ten to fifteen pupils in school years 4 to 6 (NEU, no date). Most of these locations are within walking distance of School A; however, transport will be needed to Carmarthenshire County Museum and Merlin’s Hill Centre – and therefore this will need to be provisioned for in the school budget.  All the locations are free to visit with the exception of Merlin’s Hill Centre which costs £1.50 per child and £3 per adult (Merlin’s Hill Centre, no date).
The primary aim of the project is that the children become literate in the Welsh language and with the ability to use Welsh outside of the classroom. The community project entitled ‘Ein Tref Trwy yr Oesoedd’ (‘Our Town Through the Ages’) will allow the children to speak with many people within the community. It will provide an opportunity for the children to hear and use Welsh in a variety of contexts, to be ‘immersed’ in the language, and show how “languages connect us” (Welsh Government, 2020). Although the children will be developing their Welsh skills, English will be used if the children do not understand. Learning in a multilingual context will help the children to learn about their “own cultural identity as well as the cultural identities of others” (Welsh Government, 2020) – and to understand that we / they are part of  a multi-cultural world, whether in the context of the school, the local community, or Wales. The children will develop their Welsh speaking, reading, writing, and understanding skills. The Welsh Government (2008, P. 11)  states that children should have the opportunity to “see and hear different people talking, including those with different dialects” – and in talking to different members of the community this project will fulfil that aim.  
Although this project will mainly focus on developing the children’s Welsh language skills, there are many cross-curricular activities involved. Cross-curricular teaching offers creative ways to develop children’s knowledge, skills and understanding while allowing them to learn through stimulating, interconnected topics (Historical Association, 2020). The children will work as a class to recreate the historical locations using Minecraft Education, and using photos from the trips to create an accurate representation of  each location leading to “enterprising, creative contributors who connect and apply their knowledge and skills to create ideas and products” (Donaldson, 2015). It develops their digital competency, communication, and teamwork skills. The children will also use numeracy skills to work out the scale and shape of each location. A walkthrough of the Minecraft ‘world’ would then be recorded, and the children would prepare scripts and record a voiceover of facts that they have learnt about each location.  
This community project will take place over a half-term. The wider community – including parents, governors, teachers, and other pupils from the school – will have the opportunity to view a presentation organised by the year 5 class at the end of the half-term. The children will use Welsh effectively to convey their own ideas and viewpoints (Welsh Government, 2020) and use language patterns learnt to answer questions from the audience. The presentation will create an opportunity for the children to alter the type of language they use, for example, the language used in the presentation will be more formal than when they talk to their friends. 
School B took part in a similar community project, visiting historical locations in their area, and it is evident that this type of community project is beneficial for the children. Estyn (2016) states that the project “engages pupils’ interests exceedingly well and ensures continuity and progression in [the children’s] learning” across the curriculum as well as providing a wealth of opportunities to improve their Welsh. School B won the Welsh Heritage School’s Initiative award for community involvement and developing the pupils’ sense of Welsh cultural identity (Estyn, 2016) highlighting the project’s success within the community. 
At the start of this project, after discussion with each child – and based on their previous work – they would be given a target grade. Strategies would be discussed so that the children know what they must do to reach their individual target grade. The aim is to create “ambitious, capable learners who set themselves high standards and seek and enjoy challenge” (Donaldson, 2015). Each piece of work will be awarded a colour (blue for above target, green for on target, amber for below target and red for significantly below target). This removes the letter or number grades to prevent pupils analysing or comparing each other’s grades. It can be beneficial to remove competition from the learning environment, and Black and Wiliam (1998) believe that comparing children stimulates a sense of competition rather than personal improvement. Whilst Crooks (2001) believes that children should not be compared to one another but instead there should be a comparison to their earlier work,  however, Harrison (2017) suggests that a competitive environment will develop one’s skills as one strives to be the best. The targets in the project will be monitored closely by the class teacher to ensure that each pupil makes progress. This will also allow the class teacher to see if a child is struggling and needs extra support or if an intervention needs to be put in place (Estyn, 2018).
As the class teacher will be marking each piece of work, the feedback given to the children will also be a way of measuring the impact. For example, if a child keeps getting the same feedback, it shows that little to no progress is being made. Not only will the class teacher be reviewing the children’s books but so will other members of staff. This ensures that the class teacher is providing sufficient feedback for the children to improve their work / skills. School A also has a whole school marking policy therefore involving other teachers in the marking process ensures fair judgements (School A, 2019).
As the project aims to increase the children’s confidence in using the Welsh language, each child will complete a self-assessment to measure the impact of the project. Self-assessment allows students to reflect on and evaluate the quality of their work and their learning, identify strengths and weaknesses in their work, and revise accordingly (Andrade and Du, 2007). Self-assessments will be completed three times – at the start, the middle and the end of the community project. This will show indicate the extent that the children believe their confidence and skills have progressed rather than being wholly reliant on the perception of the class teacher. It is important to incorporate self-assessment if “further learning is only possible after the recognition of what needs to be learned” (Spiller, 2012). The aim is therefore that in identifying their own strengths and weaknesses it may motivate the children to further learning.
The children involved will prepare a presentation for parents, governors, teachers, and other pupils from the school. This will demonstrate their knowledge and understanding of what they have learnt – not only in Welsh, but across the curriculum -  and highlight “healthy, confident individuals who have the confidence to participate in performance” (Donaldson, 2015). Presentations allow pupils to practise their skills across all language systems (vocabulary, grammar, discourse, and phonology) and skills (speaking, reading, writing, and listening) (Teaching English, no date). Presentations not only allow children to practise their language skills but demonstrate how they have progressed throughout the project. 
Throughout the community project, the class teacher will be observing the children. Observing the children allows one to understand what individual children know and can do (Neaum, 2016), whilst documenting observations enables class teachers to be responsive by planning immediate interventions, allocating resources, and staffing to address group and individuals’ needs (Estyn, 2017).  The children will not only be observed by the class teacher but by other staff in the school. A Welsh chart will be displayed in the classroom. If a child is heard using Welsh, (whether this be during lessons, on the yard, or with members of staff) the child will move up the chart. This provides a visual representation for the children and will be used to help the class teacher choose ‘Siaradwr Cymraeg yr Wythnos’ (Welsh Speaker of the Week). The charts will be reset at the end of each week. During PTE, this proved to be an effective method of encouraging the pupils to use Welsh, especially when combined with praise, which encourages children to engage in the desired behaviour (Welsh Government, 2012).
A SWOT analysis was carried out to identify the project’s strengths, weaknesses, opportunities, and threats. This can be found in appendix 1. A strength of this project is the staff expertise – with 91% of the teachers at School A fluent in Welsh and 9% able to speak Welsh together with punctuating sentences with English (School A, 2019). This is significantly higher than the national average with only 34% of registered teachers in Wales identifying as Welsh speakers (Wales Online, 2019). School A recognises the importance of having staff that are able to use and teach Welsh effectively and have sent staff on courses to improve their Welsh language skills (which in turn helps the children to progress their Welsh language skills). This is supported by Jones (2016) who states that children will make more progress in their Welsh language skills if their teacher is fluent. Baker (1993) states that English-medium schools (such as School A) are not effective at developing learners’ Welsh language skills due to limited time allocations and following what is labelled as a ‘drip-feed’ language programme. This refers to pupils only learning Welsh during Welsh lessons rather than embedding the language across the curriculum. This project does not adopt this approach to teaching Welsh but instead, facilitated by the staff being confident Welsh speakers, ‘immerses’ the children in the Welsh language.
Since School A wants to improve the learners Welsh language ability across the school, a weakness of this project is that it is only designed for one class - which constitutes only 10% of all pupils. It would be therefore beneficial if this project could be rolled out across the school. A meta-analysis carried out by Goldberg et al. (2019) revealed whole school interventions did not have a significant impact on academic performance. However, supporting the view that children should be exposed to the same opportunities / experiences Stanford Encyclopedia of Philosophy (2017) states that “educational opportunities for children ought to be equal” , and Durlak et al. (2011)  found that a whole school approach improved pupils’ academic results; allowing all children at School A to be involved in this community project will expose the children to the opportunities that are available to them in regard to using Welsh in the community as well as improving their Welsh language skills. 
[bookmark: _Hlk40390923]This project creates an opportunity for the children to visit many areas in their local town, thereby strengthening the bond between School A and the community. Having a good school-community relationship enables access to a range of learning opportunities and allows both students and teachers to experiment with new approaches to teaching and learning (Miller, 2005). Furthermore, working alongside the community can support a shared vision for learning, “one which aligns curriculum to support [government] and local standards” (Little, 2013): for example, this community project will support School A’s aim of developing the learners’ Welsh language ability as well as supporting the Welsh Government’s aim of increasing the number of Welsh speakers. Cheminais (2009) believes that schools having good relationships with the community helps learners to improve their educational achievement, and health and the social choices while the Education and Inspections Act (2006) also supports school-community relationships stating that schools should promote community cohesion through “teaching and learning, equity and excellence, and engagement and ethos” by providing activities in school, partnerships with other schools, parents, and the local and wider community. Additionally, strong links between schools and their local communities fosters a sense of belonging in the children participating – which, taken forward, is likely to lead to a greater appreciation of their environment and consequently minimizing anti-social behaviour for example, reduced acts of vandalism (CAYT, 2011).
A threat to this project is the weather. The children would be walking to a number of the locations, some of which are also outdoors. Therefore, the children will be spending the majority of this project in an outdoor environment. Adverse weather conditions may have a significant influence on the children’s motivation (Harley, 2018) – which is why many teachers avoid outdoor learning during poor weather conditions (TTS, 2017). The weather could result in trips being postponed, and this would inevitably affect the timeframe of the project. However, weather should not be seen as a major factor when planning trips as “children are rarely phased by the weather” (Kelly, 2016). Furthermore, “there's no such thing as bad weather, only unsuitable clothing” (Wainwright, 1992) and making parents and children aware of the trips should result in the children bringing adequate clothing for the weather conditions. The Foundation Phase often makes use of the outdoor environment, allowing the children to experience different weather conditions whereas children in Key Stage 2 are often confined to the classroom (Fisher, 2010). This project will allow the children to learn in an outdoor environment and thereby offer “opportunities for physical activity, freedom and movement, and promoting a sense of well-being” (CLOC, 2009).
In conclusion, it is important for schools to have good relationships with the community. Community projects create a sense of belonging for children as they are exposed to a variety of opportunities available in their local area. This project would contribute to building an environment that celebrates the “richness and diversity of the school’s community including Welsh language and culture” (Welsh Government, 2011). Schools often do not engage with the community enough however, schools should aim to be a focal point of the community as this will benefit both the school and the local area (Welsh Government, 2009). The community can offer many opportunities for the school such as creating more interesting learning for the pupils while schools can offer classes for parents, event evenings, etc. To gain Qualified Teacher Status, one must “recognise and understand the contribution provided by and needed from support staff and other professionals in the learning process” (Welsh Government, 2020). Taking part in educational visits can help develop one’s pedagogical knowledge by creating relationships with professionals outside of the school (National College for Teaching and Leadership, 2015). 
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Appendix 1
SWOT Analysis
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

Staff expertise – Nearly all staff at the school are fluent in Welsh.

Pupil motivation/engagement – Pupils get excited for trips.

Cross-curricular – Develops more than just Welsh language skills, different subjects are interlinked.



	Weaknesses

Only designed for one class – will not increase Welsh language skills of all pupils.

Time constraints – Only planned to take place over half a term, learners skills need to develop throughout the year.

	EXTERNAL 
(outside the school)
	Opportunities

Strengthening the relationship between the school and the community – visiting local areas.

Development of Four Purposes – Pupils will meet Donaldson’s four purposes throughout the project.

Staff development – staff may learn new pedagogical approaches from community members.

	Threats

Weather – Bad weather could affect motivation/delay trips

Budget – bus, entrance fees
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