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What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.
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6. Decision making and discretion
7. Public protection
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9. Evidence-based policing
10. Policing communities
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· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

600 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

     The initial step into my role as a police constable was causing me a good deal of anxiety, I was concerned that due to my lack of experience I was prone to making more mistakes and that I would be heavily criticised for them. It also became immediately apparent how my new career would affect my personal life as I found myself unable to socialise with friends and family. 
In my first week of tutorship I found myself rushing to decisions and making assumptions in an effort to show people that I knew what I was doing. It was only after I sat back and reflected upon this week that I realised it was okay to not know what I was doing and that my colleagues did not expect me to straight away. My way to deal with this was to watch my tutor initially and to step in if I was confident in my ability to handle it. I found that asking as many questions as I could in an effort to understand why something was being done, as opposed to what was being done, helped me to gain further knowledge of these situations and develop my confidence, thereby reducing my anxieties.

     Working in a shift pattern had a detrimental effect on my social life, however I was able to adapt rapidly to this and the time I had with friends and family was more valued and never went to waste. I decided that during my alone time, I would fill it with something productive to keep me busy, such as studying or exercise. 
The burden of shift working quickly weighed down on me and I began finding myself sleeping through my spare time. Having never experienced this I sought advice online for how to cope with it as I was concerned with how it may affect me on the job.
“On night shifts it can be difficult to stay alert which can affect my performance, leaving me more prone to errors and accidents.” (Health and Safety Executive, n.d.) This article provided varying suggestions which helped, such as exercising before work which increased my blood flow and made me feel more alert. 

     Another issue that I found affecting my sleep was the inability to switch off after an ‘exciting’ shift. I found myself trying to sleep whilst overthinking an incident from earlier in the day and realising what I could have done differently. I understood this was not the time for it and decided to discuss it with my tutor. Together, we developed a coping method which I found drastically helped me to switch off after work. We used Kolb’s model of the experiential learning cycle to identify what was working for me and what was not, we would adapt a solution and put it into practice in the next available instance. (Kolb 1939)
As soon as an incident was over and it was practicable, we would discuss all our thoughts about how it was handled. This appraisal included any concerns that had arisen, any criticisms but most importantly, what would I have done differently had we gone through it again. This method was particularly in developing my confidence as I could identify for myself the things I had missed. Understanding this myself helped me to reduce the stress going into similar incidents in the future and reduce the impact on my home life. I now understand that using this practice in a police environment can help me progress myself further as a professional.

     Furthermore, another factor causing me stress and anxiety was my decline in knowledge since leaving training school. I felt like I was falling out of practice as I was struggling to find time to keep up to date on my knowledge of the law. The method I have developed to combat this issue is to utilise the flash cards I have previously used throughout my exam period, in training school. I carry them around with me and continuously add to them so that when I have a spare minute, I can revise the law. This is to focus on my on-going development, and I am able to build confidence from doing so.

Word count: 697
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


     My first victim interview came from the result of a hate related public order offence. The victim in this case was a transgender teenager who as a result of this incident had experience a great deal of distress.
I knew at the time that gender reassignment is one of several of the protected characteristics covered under the Equality Act 2010. In this case the suspect had “demonstrated hostility towards the victim based on their presumed sexual identification” (Criminal Justice Act 2003), so I knew I was dealing with a hate crime.
     The suspect in this matter had intentionally used abusive and insulting words towards the victim, causing them harassment alarm and distress. (Public Order Act 1986). I knew the Threat Risk and Harm from this incident would have an impact on all my actions going forth, the victim and suspect did not know each other and had never met before. However, I had to take into account that the suspect was still at the scene, so I had to take relevant steps in order to safeguard the victim from being caused further harassment. 
Due to the nature of the offence and age of the victim, I understood that they were a vulnerable person and all my actions had to be in a positive action in order to successfully safeguard them and build their confidence in the police. I recognised that they may need some additional support from the police so going forward with the victim interview I decided to take their needs into account. I acknowledged that due to the age of the victim it was necessary to have an appropriate adult present during the interview for their benefit and in order to follow the codes of practice outlined in Code C of the Police and Criminal Evidence Act (PACE 1984).
I decided to conduct the interview in their home address rather than at a police station, this was decided due to the environmental factors Police stations can have on young persons. They can be perceived to be an intimidating place and I wanted to ensure the victim was as comfortable as possible during this process and felt safe. Reflecting on this decision, I believe it was not only appropriate but a lawful requirement on my part as I had subconsciously considered their right to liberty and security. 

     When I attended the address, I had noticed the victim’s body language was demonstrating nervousness and fear. They sat curled up in the living room avoiding eye contact and seemed to be unable to speak without having a nervous stutter. I knew it was necessary to allow them to open up to me by building a rapport with them, this was in order to allow them to give the best evidence they could. My initial step to make them feel comfortable was to make myself seem less intimidating. Being a tall male, I made an effort to make myself appear smaller, utilising a small chair in the room. I also tried to promote good body language, I smiled and made eye contact to engage them into speaking with me.

     The appropriate adult informed me the victim had a learning disability, had been struggling with being accepted for their new gender identity and may be uncomfortable talking about it. This further supported my initial assessment of the vulnerability of the child.
I decided it was important to break this barrier in order to communicate effectively with them. I asked them simple questions regarding their transition, showing them genuine interest. I found that doing this made the conversation normalised, I began to develop a rapport with them, and they understood that I was able to accept them for who they were. My consideration for doing this was to show the victim compassion and empathy and to allow them to recognise my understanding for their specific needs as a vulnerable victim. I wanted to take a positive step into opposing the discrimination they have previously received, in line with the police code of ethics (Code of Ethics 2014). I did this to remain sensitive to the victim as “interviewers have to treat all witnesses with sensitivity, impartiality and respect for their background and rights whilst maintaining a professional and investigative approach” (College of Policing 2019).


     With this new information in mind, before jumping straight into taking the statement I took some time to explain the process of the interview with the victim and the appropriate adult. Whilst explaining I noticed the victim was beginning to open up and become more comfortable with my presence. They began to engage with me by leaning forward and asking questions of what would be expected of them. I made a conscious effort to match their body language once the positivity began to show, I realised that this was a highly effective form of communication. Having only learnt this in training school and not experiencing it in the real world, I found the results of my own body language to be an impressively simple way to make the victim feel more comfortable. 

     Additionally, I explained to the victim that I would be taking notes whilst they were speaking, this was to help them understand that I would still be listening to what they had to say even if I was not looking at them. I began my questioning with an open question, “Tell me about what happened in the park today?”. I felt this was an appropriate start as it gave the victim the opportunity to tell the story in their own words without any direction or interference. As they were telling their story I noticed they were getting tied up and forgetting what had happened, this was causing them to get distressed again. I explained that there was no rush to remember the incident and reassured them by letting them know I will help them to remember the incident with follow up questions. This appeared to be effective and they were able to calm down and continue with the questioning. 
When it was appropriate, I would ask a closed question in order to clarify the smaller details of their account. I would attempt to ask these whilst we were on that specific topic so that I would not confuse them by jumping sporadically through the sequence of events.

     Throughout the interview I took care to maintain my positive body language, I used active listening techniques to show the victim I was listening and understanding what was being said. I would nod along and try to maintain eye contact even whilst taking notes. To show I was listening and understanding, I would ask a follow up question relevant to what they have been saying. I found this was an effect tool of communication as I able to get a clear and detailed account of the incident.

     Further to my responsibilities to the victim and the impacts the incident has had on them, I offered to refer them to partner agencies. I explained that they could provide them with a more targeted and personal method of support which is tailored to their needs. We agreed to make a referral to an LGBT+ support network and the victim shown me great appreciation for the support. This felt good as I knew I had helped to build a relationship between a victim and the police and given then confidence in my abilities to safeguard them.

     The victim expressed their concerns about attending court, so I tried to alleviate them by informing them of the option of special measures. I mentioned the video live link and the option of having a closed court with reporting restrictions. The victim became more interactive with me after I had alleviated these concerns and I noticed a further increase in their confidence. Prosecutors must be sensitive to the anxieties that LGBT+ people may have about attending court. Due to the victim being vulnerable due to their age and learning disabilities, they are eligible for special measures to be implemented on their behalf (Crown Prosecution Service 2019).

     Reflecting on this incident and the way I handled it, I am extremely satisfied with all the considerations I have taken into account before and after my attendance. I have experienced first-hand the positive effects from using positive body language and active listening skills during a victim interview. I believe the steps I have taken to ensure the comfort and safety of the victim have enabled me to obtain better evidence and keep the victim at the heart of the investigation. Going forward, I plan to incorporate these skills in all my interviews with victims and witnesses. I understand now that different people can feel differently about court and sometimes, they require a more detailed explanation and the options that are open to them with special measures. I conducted myself effectively in line with the code of ethics and I believe I have handled this incident to the best of my abilities, and it will aid me in progressing further as a professional Police Officer.


Word count: 1503
















Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


     I conducted a voluntary attendance interview with a suspect regarding an allegation of common assault. I decided the voluntary attendance was preferable to arrest as it took into account the suspect’s right to liberty. I had taken into account the ‘THRIVE’ approach which is the threat, harm, risk, investigation and vulnerability to consider the needs of the victim and to assist myself in deciding if there was a necessity to arrest. This method was the least intrusive and I believed was proportionate to the offence and the needs of the investigation. I considered Article 6 of the European Convention of Human Rights, the right to a fair trial (ECHR, 1950) and I explained to the suspect that he was entitled to free and independent legal advice and prior to attending the interview he can arrange his own solicitor or I can assist in the arrangement.

     With the interview booked I realised this was beneficial to me as I had more time to plan for my interview and to gather any additional evidence. I conducted my interview in accordance with the PEACE process, the first step was ‘Planning and preparation’, for this I ensured that I was prepared for a ‘no comment’ interview and for a full admission. In a no comment interview, the suspect uses their right to not reply to a question, in this event I had prepared a list of questions to give them every opportunity to provide an account or a defence to the allegation. In the event of a full admission I had to ensure I was asking the right questions, I needed to ensure all of the points to prove for the offence were met and to establish if there was any defence which could be explored. I took care in planning this interview as I am new in service and I knew that it was important for me to come across as being confident during the interview as I could succumb to pressure and make mistakes. It was important to me that my abilities were demonstrated to fully allow the effective investigation of the offence.

     On the day of the interview I was aware that whilst the suspect was in the voluntary attendance, I was responsible for their welfare and for establishing if they were fit to be interviewed. As part of this process I contacted a custody sergeant who created a record of the voluntary attendance and prior to being interview I conducted a risk assessment with the suspect to ensure fitness for interview, this consisted of a series of questions asked to the suspect regarding their mental health, wellbeing and any special needs that we need to be made aware of. This was in line with my responsibilities as an investigator and in compliance with code C of PACE for the treatment and questioning of suspects. (PACE Code C, 2019).

     Prior to interview I conducted a briefing with the suspect’s legal representative, this is done in order to provide them with a background of the case and the circumstances of their client’s involvements. I also informed them of an exhibit I will be producing during the interview, the exhibit contained photographs taken of the suspect at the scene.

     The next step of the PEACE model is to engage with the suspect and explain to them the process of the interview. I used the aide memoire to assist me in the interview and I informed them that the interview was being video, and audio recorded as is necessary in Code E & F of PACE to ensure that any account or relevant admission made during the interview is recorded fairly. (PACE Codes E and F 2018) Under these codes I practice I am also required to state on the recording the date, time and location of the interview as well as to identify myself, the suspect and any other persons present.
I explained to the suspect that the reason for being there was so they could be interview under caution for the offence of common assault. 
I cautioned the suspect and then broke it down to explain it in detail, following this I asked them some questions so they can demonstrate their understanding of the caution. For me, this is an important part of the interview as it can further establish the suspect’s fitness to be interviewed. In the event the person didn’t understand the caution I would immediately suspend the interview otherwise it would likely be inadmissible in court. I would arrange for an appropriate adult to attend and establish any vulnerabilities of the person before the interview can be continued.

     To ask for the suspect’s account of the incident I begin the interview with an open question, “Tell me about what happened on this day”. This allows the suspect to freely recall their initial account without being prompted or influenced with any information. Whilst they are giving their account, I am taking notes and trying to identify any topic areas which I believe should be explored in more detail. I then moved through the topics in an orderly manner asking closed questions to clarify the details of the incident and noting any discrepancies in the account.
     The suspect stated they had been present at the scene and spoken with the victim, but at no point did they threaten or assault them. They made a counter allegation stating that they were assaulted so in order to remain impartial and fair to the investigation I decided to take some time in the interview to discuss that allegation further. 
I produced the photograph exhibit showing the suspect at the scene and asked them if they could identify anyone in the photographs. They identified themselves in the photographs which I had anticipated due to my disclosure to the solicitor. I now realise that I was under no obligation to disclose  I then asked them to explain what was happening in the photographs and they stated it should have been a video and the victim has selected stills from the video to hide the fact that the suspect was the one who was assaulted. This was a crucial piece of information for me to investigate as it could be evidence to be used in the suspect’s defence. 

     Before closing the interview, I challenged the suspect on some of the comments they had made which conflicted with the victim’s account and exhibits, this was a way to identify any discrepancies and to adequately allow the suspect to account for it and give an explanation if they chose to. Following this I gave the suspect a chance to add or clarify anything else he has said in the interview before I concluded it. I explained to the suspect that he was now free to leave and that a decision will be made by a Sergeant in the next few days and they will be informed of the decision. Following the interview, I finished the PEACE model by evaluating the objectives of the interview and outlined any further lines of enquiry which I am required to undertake and finally by evaluating my own performance.

     During the interview process I believed I demonstrated a good level of confidence which allowed me to maintain control over the interview. I used confident body language by sitting up straight and maintaining eye contact with the suspect when they were speaking. I also made an effort to show the suspect that I was listening to what they had to say, by nodding and responding to something they have just said with a related question. Now I realise that as a suspect they are more likely to engage with you when you demonstrate the same level of courtesy to them as you do to a victim. At one point in the interview the solicitor attempted to answer a question for his client, I immediately reminded them that their role in the interview was to enhance the legal rights of their client and not to answer questions for them. This made me feel more confident in myself and allowed me to maintain control of the interview.

     In my initial training period, I learnt of the 7 C’s of communication. Completeness, Conciseness, Consideration, Clarity, Courtesy and Correctness. I utilised these in my interview questions to maintain simplicity and ensure the question is understood by the suspect, so they are more willing and able to answer it. I found this helped to gain an accurate account from the suspect and managed to avoid any ambiguous questioning which could slow down the pace of the interview. I am satisfied with the way I conducted the interview and I believe it was completed in a way that was fair to both the victim and suspect. In the future I would like to practise with different types of disclosure to legal representatives. As I disclosed the photographs placing the suspect at the scene, it could have been beneficial to the investigation to see if they would deny attendance at the address initially and then to challenge it by producing the exhibit. Overall, I am noticing an increase in my own confidence when it comes to interviewing suspect and what can be expected of me. I find that each interview is different and have learnt that following the ‘PEACE model’ each time brings a good level of structure to the interview, so I am able to demonstrate my skills to all those present. (PEACE Framework 2013)


Word Count: 1571
















Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



2400 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

     In the sector I am based there is one child who stands out from the rest of the local community due to his constant involvement with police. In my brief time as a police constable, I have come across this individual on multiple occasions due to his persistent anti-social behaviour. One of my main priorities has been to maintain the welfare of the community, this also includes the individuals who seek to put the welfare of that community at risk by safeguarding them and providing them with more support and opportunities. There are a number of powers I can use as a Constable however, I have found them quite restricting at times and I feel limited in the ways I can approach an instance of anti-social behaviour, usually due to the age of the perpetrator. As a response officer I find I can often only provide a short-term solution to the problems although I can also work with the neighbour policing team to achieve a long-term solution to repeat offenders of Anti-Social Behaviour.

     As a response officer, my responsibility when responding to an incident of anti-social behaviour is to follow the ‘GETOUT’ procedure. I must attend the scene and speak to the victims, take all the details of the victims, witnesses and offenders. Examine the scene and gather evidence and establish if they are a repeat victim and I am required to offer support and advice to the victims concerning what to do if it happens again and target hardening. I must then take immediate action to stop the behaviour and keep the victim updated with any actions taken. Post-incident the occurrence gets updated in detail and the information passed to the neighbourhood policing team for further contact and reassurance visits to the victim. 
If whilst attending, the victim has already been identified as a repeat or vulnerable victim then I must refer to the relevant action plan. If the victim has not been identified as such but there is potential to be a repeat or vulnerable victim, then I must conduct a formal risk assessment to determine this and notify the relevant partner agencies.

     Anti-social behaviour is defined as “conduct that has caused, or is likely to cause, harassment, alarm or distress to any person” (ASBCPA S.2 2014) this is a broad definition that can cover a wide variety of behaviour, as it is not a criminal offence there are often limited ways of dealing with it. The Anti-Social Behaviour, Crime and Policing Act 2014 has introduced several powers to aid officers in efficiently dealing with the behaviours such as section 35 dispersal powers and criminal behaviour orders. However, they often require approval from a court or a high ranked officer such as an Inspector or Superintendent. This new act also introduced a replacement to the ‘Anti-Social Behaviour Order’ with the ‘Criminal Behaviour Order’, this order is only issued by a criminal court and only when the offender has been convicted of a criminal offence. This can have a positive impact on the community as it can apply certain restrictions to the offender whereby breaching them is a criminal offence.

    There are a large variety of out-of-court disposals that often must be used for young offenders such as verbal/written warnings, counselling, restorative justice, triage centres, parenting contracts and acceptable behaviour contracts. With this particular offender, all these methods had been exhausted and ineffective, the only remaining method to control the behaviour was a criminal behaviour contract. As such, any further criminal offences were to be dealt with through court to secure a conviction so that the order can be placed on him. 

     This child often frequents around the local community centre and persistently engages in anti-social and criminal behaviour towards the staff and the public who are visiting this centre. As a result of his behaviour, the child had been banned by staff from entering the community centre. 
In this particular incident, the staff of the community centre had called the police stating this offender was committing burglary on the premises as he was causing damage to the bathroom. 
“A person can be guilty of burglary if he enters any building or part of a building as a trespasser and with intent to commit any offence such as doing unlawful damage to the building or anything therein.” (Theft Act 1968). As the offender had been banned from entering, he was knowingly trespassing and if he had entered to cause damage this would constitute burglary, however it later transpired that there was no actual damage caused to any property and therefore the offence was not complete.

      Prior to my attendance I felt a bias against the offender as I knew the neighbourhood team had been waiting for a criminal offence to be committed, my intent was to secure the conviction so the community could be better safeguarded but didn’t anticipate the communities unwillingness to assist in the proceeding.
On arrival at the community centre the offender was identified and detained after a short foot pursuit as he was actively attempting to evade police. Due to intelligence and prior knowledge that the child was known to carry weapons and assault police, he was immediately placed into handcuffs using pre-approved techniques I had learnt in training. The force used was necessary to protect myself, fellow officers, the public, prevent escape and in order to effect the arrest. 

     As the offender was safely detained, I entered the community centre to gain a first account from the staff, I discovered that the offence of burglary was not complete, however the staff stated he had been running around swearing and using slurs towards the female members of staff causing them to become upset. I realised that as the community centre was open to the public, it was still a public place and therefore the offender had committed a public order offence by intentionally causing harassment alarm or distress. “A person is guilty of an offence if, with intent to cause a person harassment, alarm or distress, he uses threatening, abusive or insulting words or behaviour, or disorderly behaviour.” (Public Order Act 1986). The offender was subsequently arrested for this offence as was necessary to allow for the prompt and effective investigation. I decided this was a proportionate response to the incident as it was likely that if he were not arrested, the behaviour and harassment of the staff would continue. 

    Following the arrest, I had considered the ‘Golden Hour’, this is a method utilised by police in order to gather and protect evidence whilst it is fresh. In this case this was a public place and there were multiple witnesses to the offence. I found it was advantageous to the investigation to gather details and first accounts from the witnesses whilst it was still fresh in their memory. I began to find some hindrances in the investigation, I was able to retrieve CCTV footage from the community centre, but no audio was recorded. In a public order offence such as this, the audio was the key element of the evidence and without it the footage becomes unused material. 
Although the staff initially stated their support towards police action and stated willingness to provide a statement, I suddenly found they did not want to get involved. It was frustrating to me as the child had already been arrested and I had explained to them then this was our chance to apply for the criminal behaviour order if we can gather enough evidence to gain a successful conviction. The staff expressed their concerns with attending court, stating they had been through the cycle and nothing ever comes of it. I could understand the hardships they have been through and helplessness they must’ve felt with anti-social behaviour in previous incidents and it appeared as though they had been let down by police in the past as they’ve been unable to control it. I felt powerless to help them at this point as they were no longer willing to help the police, I knew no further action would be taken against the child for this offence and the cycle of offending will continue. I thought this would only increase the child’s confidence that they will not be held accountable for their actions. 

     I understand now that tackling anti-social behaviour at an early stage is essential to controlling it. Goldstein theorised in his problem-oriented policing approach that underlying conditions create the problems in the community which in turn lead to incidents in which the police are called. On police attendance they often treat the incident as a one-off, which result in them only dealing with the symptoms of the incident and failing to investigate the underlying issues. This resulted in repeat victims not being recognised and the problems continuing to escalate until the underlaying issue is identified and dealt with accordingly. (Goldstein 1979). 
Section 104 of the Anti-Social Behaviour, Crime and Policing Act 2014 outlines a ‘community trigger’ in which repeat victims can apply for their case to be reviewed by police and other local authorities and to make arrangements in tackling the anti-social behaviour (ASBCPA S.104 2014). This is a useful tool for victim’s as gives them a voice and helps police to identify persistent offenders and locations that are vulnerable to this behaviour which is the first step into dealing with it effectively and restoring the communities confidence in the police.

     In this instance the neighbourhood policing team had adapted the OSARA problem solving model into their strategy for dealing with the anti-social behaviour. The model underlines the Objective, Scanning, Analysis, Response and Assessment. Their objective in this instance was to decrease or stop the anti-social behaviour that had been affecting the community centre. The scanning is the gathering of evidence and information which can then be analysed to determine an effective response. Assessing and learning from previous experiences with this offender, the next course of action was to implement the criminal behaviour order. 
However, without the full support of the community, the police are unable implement this opportunity. Due to the young age of the victim, they have been allowed more opportunities to correct their behaviour and to elude entry into the criminal justice system. The persistent offending has since exhausted all their options and they would now be treated the same as an adult. The community have failed to understand the steps and out-of-court disposals that were required to get to this stage, and they have seen it as a failure from the police to safeguard them. As a result of this their trust in police is seen to be diminishing and they are unwilling to assist with the investigation following the initial incident. 
I have found through my experiences that the community appear to see us as a temporary solution to their problem and they do not have the belief that we have the tools capable of tackling anti-social behaviour effectively. The community can also see it as an isolated incident and fail to report it as they may not believe it is worth doing so, thereby causing a reduction in crime reporting.

     The creation of the community centre has provided opportunities for youths to engage with other people and take part in various activities, sport and learning. It has achieved a lot to combat anti-social behaviour by giving the youths activities to participate in with their spare time. Not all the local children are willing to engage with the community and some have underlying issues in their homelife that has not been adequately addressed. As a result, they appear to seek attention elsewhere, often succumbing to peer pressure in an effort to fit in with others. The environment a child is brought up in undoubtably has a substantial impact on their future and can often limit the opportunities available to them forcing them to seek out unlikely opportunities to provide them with some form of entertainment. 

     The ‘Broken Windows’ theory uses a metaphor for anti-social behaviour, crime and disorder by suggesting that ‘if a window in a building is broken and is left unrepaired, the rest of the windows will soon end up broken and begins to attract other forms of ‘signal crimes’ as it demonstrates to people that nobody cares and the cost of breaking more windows costs nothing’ (Kelling & Wilson 1982). This theory can be used to explain the frequency of the anti-social behaviour experience around the community centre as people are used to seeing little to no action taken against offenders and begin to believe they can also get away with it. The community centre is in the heart of a lesser affluent area of the city that often experiences poverty and high levels of drug use. As a result of this other signal crimes such as graffiti, vandalism prostitution and drug dealing begin to emerge, this has a detrimental effect on the community as it begins driving away potential business and causes the residents fear and anxiety. As a police officer, I mostly find myself dealing with the outcome of a crime rather than the original broken window. Evidence suggests that police forces who have adapted their policies and procedures around this theory have experienced a reduced crime rate and increased community cohesion. I understand now that taking a more proactive position in South Wales Police can assist communities more and stop anti-social behaviour before it gains the opportunity to develop into criminal behaviour.

I have learnt a good deal from this experience with Anti-Social Behaviour and I have been able to recognise the impacts it is having on the local community and their trust in the police. It has been beneficial for me to see the theories and problem-solving techniques I have learnt in training in action. Some of the methods I have used have worked effectively to assist the police and in the understanding of problems within the community and what has caused them. I intend to adapt these techniques into my daily duties as a police officer and hope they assist me in gaining further understanding into the root causes of crime. 
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