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[bookmark: _Hlk504836267]Leadership 
Staff working in the early years, whether teaching or caring for young children play an important part in helping Welsh Government reach its aspiration that all children will have a positive future as stated in its Early Years and Childcare Plan (2017). Welsh Government (2017) acknowledges that staff working in the early years where the care and education is of high-quality can enable children to achieve positive outcomes and likewise Nutbrown (2012c: 10 cited in Rodger, 2016: 8) says that children can be prepared for the future by good leaders in early years who see the relationship between child and adult as of foremost importance. The Early Years and Childcare Plan (Welsh Government, 2017) suggests as one of three topics, fostering leaders and potential leaders and the Department for Education and Skills and Department for Communities and Tackling Poverty (2014) identifies that by investing in leadership and providing support for early years leaders this will contribute to early years staff sharing information, ideas, good practice, and enable an ethos of professionalism. 
Siraj and Wah Sum (2013 cited in DfES and DfCTP, 2014:18) informs us in a report for the National College for Teaching and Leadership in England, that by working in partnership and informing others of good practice then this can lead to capable and skilled leaders in the early years. Estyn (2015) suggests that standards in schools and the outcomes of learners relate to the standards of leadership. Between 2013-2014, 90% of schools inspected that were considered had excellent standards were also considered had excellent leadership.
Having worked in early years in education I am familiar with the roles of the leaders in a school establishment, for example, the Senior Management Team, Foundation Phase Leader, and Nursery Leader. I didn’t realise until studying for this module that I am also classed as a leader through my role in leading the learning of young children, managing other members of staff in the setting, mentoring students, working as part of a team in early years, liaising and communicating with parents and other agencies and having responsibility for extra-curricular activities such as cooking club and wellbeing club. Kagan and Bowman (1997 cited in Aubrey, 2011:2) suggest that leaders in early years have been hesitant in recognising leadership as one of the duties they undertake and have taken time in recognising and making sense of theories of leadership from other organisations. Rodd (2006 cited in Hallett, 2013: 313) also agrees that practitioners in early years leadership roles are self-effacing about their duties. I have experienced many different leaders and headteachers and the different ways they perform their duties and it has been interesting learning about the various styles of leadership and how the outcomes, quality of learning, and teamworking can be affected by the various styles of leadership.
Group Task
[bookmark: _Hlk505205057][bookmark: _Hlk505279934]Part 1 of the module task was a presentation in the format of a discussion at a staff meeting. Cottrell (2013) says that through presentations and group work students can gain experience and acquire skills that may aid future employment. One person proposed herself as leader and the rest of the group were in agreement to this. From the start the leader was keen to involve us all as part of the process and I came to realise that the style of leadership was democratic as Pilcher (No date), suggests a democratic leader understands the importance of co-operation and teamwork when goal setting and the Leadership Foundation for Higher Education (No date) also puts forward the suggestion of involving all members of the team during discussions. Pilcher (No date), however also says that even though the democratic leader understands the emotional literacy of the group, if a specific member can’t share his/her suggestions and opinions it could have a damaging effect on the group. I feel that teamwork in early years is important as each member can work with their strengths and support each other in the setting, Rodd (2008), agrees that leaders and staff in early years value the significance of teamwork in their different types of settings to reach the desired aims. Neugebauer and Neugebauer (1998 cited in Miller et al., 2012: 274-275) suggests a framework of five steps that leaders who want to use teamwork as a method of working in early years settings can use. 
· Define the roles of each team member so they are informed of their responsibilities and thus avoid disputes.
· Set realistic goals that every member agrees on and make sure overbearing team members are not able to dictate their views.
· Involve all members in participating and sharing their views and ideas. This can encourage and inspire members.
· Develop relationships through support and feedback and nurture an ethos of teamwork.
· Oversee the efficiency of the team to see if goals are met and how the team performs. 
A good team leader is able to formulate and build a successful team that leads to good communication amongst the members of the team and the leader, which ensues the goals or tasks are met. Teamwork as a method of working in early years settings helps staff to improve, address difficult changes they face, and supports the staff in their dedication of good quality provision (Rodd, 2008). 
Once each team member made suggestions and explained their strengths the leader discussed our roles and responsibilities and we were all involved equally. The leader constantly asked if she could provide any support and put the group at ease with the task by acting professionally and understanding her role of setting the agenda for the meeting and chairing the meeting. This made me feel confident and able to undertake the group task as each member was clear on the goals and outcome. The team constantly communicated with each other as the Children’s Workforce Development Council (2010), explains for practitioners to be efficient at communication they need to listen to others and be listened too and Rodd (2008), clarifies that research implies that practitioners think of good communication as one of the notions of teamwork. 
After the group task the leader suggested we reflect on the task and evaluate our performance as Rodd (2008), informs that a leader who is considerate will understand the need for team members to assess how they worked together and to enjoy their success in accomplishing their task and bring to an end the experience. Cottrell (2013), says that by effective group working team members build supportive relationships, obtain an understanding of various perspectives, and develop talents that will help in future employment.
Leadership in Early Years
It is clear that efficient leadership can influence how establishments can progress and become successful by improving as OfSTED (2000 cited in Muijs et al., 2004:  introduction) and Muijs et al. (2004) both inform us.  Conventional styles of leadership contradict the philosophy and values of education and care in the early years sector and this has led to a worldwide interest in improving perceptions that are more appropriate and will facilitate more competent leaders (Murray and Clarke, 2013). Despite this, Muijs et al. (2004) explains that in comparison with schools and further education establishments there is little research evidence available on leadership in early years and one of the possible reasons seems that early years practitioners are cautious about the notion of leadership and consider themselves as educators. This has led to a position in early years of a shortage of practitioners who are both educators and have the ability to lead Bricker (2000 cited in Muijs et al., 2004: 158). 
There is undeniable proof that there is a clear connection relating to outcomes for children and successful leadership Learning Wales (2016) and Robinson et al. (2008 cited in Learning Wales 2016: 1.1) explain that leaders who show a keen interest in what children are learning and how they are taught enables children to achieve positive outcomes. Robinson et al. (2008) tell us the way in which leaders affect the outcomes of learners has lately become of interest universally and has led to several studies of research on the impact leadership has on these outcomes. The Organisation for Economic Co-operation & Development (2001 cited in Robinson, Lloyd, and Rowe, 2008: 636) explains the rationale for associating student outcomes and leadership is for policy makers to plan strategically to lessen the gaps in learners academic achievements amongst learners from many different social and ethnic backgrounds. Department for Education (2012) also realises that the disparity relating to learners outcomes from different economic backgrounds can be improved by outstanding leaders in schools and early years settings and the National College for School Leadership Framework Document (2012) states three objectives that will support learners in reaching their potential:
· Ensure a provision of excellent headteachers and leaders of early years settings.
· Enable headteachers and leaders of early years settings to work together on methods of improvements.
· Develop and improve quality governance and authority in schools and early years settings.
By providing good quality education and care through staff that are equipped with an understanding of early years through their abilities and training, research informs us this offers better long-lasting advantages to learners from underprivileged circumstances and offer greater opportunities for their life prospects Welsh Government (2017). Department for Education and Skills (2003) enlightens us that if staff in early years have little chances to improve their skills through training then this can lead to problems in retaining staff. As the workforce in education and care is increasing there is a need for trained staff as this leads to quality provision and there are worries surrounding the provision of staff when the early years education and care sector is growing (DfES 2003). Leaders in early years settings understand the importance of staff training which can give rise to extra pay and duties but sometimes the arrangements in place for further career development are indistinct and if staff have a well-defined career arrangement then this can improve the problem of staff retention in early years (DfES 2003). Bush and Middlewood (2013) also agree that following on from training, leaders must become aware of what staff are now capable of and the duties they are able to undertake as well as how staff have developed and any ambitions they have as these will all effect staff members decisions about staying in their current position or moving on. Despite the benefits of training, the Green Paper Meeting the Childcare Challenge 1998 commented there the proliferation of training programmes available and the different qualifications that can be obtained in early years may lead to misunderstanding DfES (2003.) Nonetheless, Curry, McCarragher, and Dellmann-Jenkins (2005) say that there is not enough research to back-up the suggestion that training makes staff more effective or helps to retain staff. Bush and Middlewood (2013) implies that if well trained are to leave to further their careers it helps that this happens at the right time otherwise too many staff leaving at any one time can affect the make-up of the setting. 
Styles of Leadership 
There has been a global interest in the last few decades on the subject of leadership in early years. Since the government has made a big financial commitment towards improving the quality and significance of early years the interest inside the United Kingdom has gathered momentum (Whalley, 2010). Bush (2011), also explains that the Education Reform Act 1988 and legislation that followed later highlighted the method of educational leadership. The subject of educational leadership has previously been known as educational management and educational administration (Gunter 2004 cited in Bush, 2011: 5).  Headteachers were overwhelmed with advice on how to run their schools and much of this advice was not valued based and as there is no clear or precise meaning of leadership Bush (2011) proposes three features that suggest an emergent meaning of emergent leadership:
· Influence- can be by groups or individuals and suggests backing for the model of distributed leadership.
· Values- main values that come from government are compulsory for leaders, but they can also be passionate about their own values during times of change.
· Vision- important part of successful leadership that can help schools improve. (Bush, 2011).
Distributed Leadership
 To retain staff and improve self-esteem it helps if they can participate in leadership and how the setting is managed. Distributed leadership moves away from the traditional idea of one leader to the idea where leadership is shared but all staff share the same vision for the setting. If settings are to be effective all staff need to show enthusiasm and support, and this advocated by the leader who acknowledges the roles staff have and their abilities. By being reflective, a good role model, and encouraging staff development leaders can become successful (Siraj-Blatchford and Manni, 2007 cited in Miller et al., 2012: 277-298).
 Gronn (2010: 70 cited in Bush, 2011: 88) warns that distributed leadership must not be a means to lessen the importance of the responsibility of the leader.
 Bush (2011) questions how roles and responsibilities are distributed, do staff use their own ingenuity in taking on duties or does the leader request staff take on these duties? Is the process of distributed leadership unintentional or methodical? Distributed leadership belongs to the individuals in a group where they combine their experience, knowledge, and skills as Bennett et al. (2003: 3 cited in Bush, 2011:89) explains to us. Bush (2011) also adds that distributed leadership has gained importance and backing as it presumed that positive influences come about that otherwise would not happen with the singular style of leadership. 
Reflection
To help me reflect on the group task and the module I used Gibbs’ 1998 Reflective Cycle (Gaynor, 2013). The experience and feelings part of the cycle has helped me understand the importance of teamwork during the group task and understanding the feelings of members of the team when partaking in group tasks. I used the analysis part of the cycle to look at my knowledge and understanding of leadership prior to and after the module and following this I was able to look at the action plan part of the cycle and decide a way forward which for me is recognising that in my role in early years I am already a leader and I need to build on my confidence as a leader to improve the outcomes for the children in my early years setting.  
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