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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
This assignment concerns Idris; he is nine years old and is in Year 4. Idris dislikes maths, writing and reading, however he enjoys activities on a computer or tablet.  Idris’s academic work is at a lower standard than that of his peers. Sometimes he refuses to complete his tasks, but he does not interrupt the class – he just daydreams. He enjoys practical activities particularly those which involve going outside, such as gardening. 
In terms of development, physically, Idris’s gross motor skills are well developed, but he prints when writing rather than using joined up handwriting. Cognitively, he can tell the time but finds concentrating for long periods of time difficult. Emotionally, he is disappointed if he does not perform tasks correctly. His vocabulary is wide; however, he has difficulty concentrating. Socially, he respects other adults and children, but he enjoys working alone rather than with others. 
The intervention that I have chosen is one which will address Idris’s emotional development and to some extent his social development. ELSA is the abbreviation for Emotional Literacy Support Assistant. This intervention helps children recognise, understand and manage emotions in themselves and others. I have chosen this intervention because I believe that it will help address Idris’s emotional needs, in particular, his disappointment if he gets wrong answers or doesn’t perform tasks correctly. 
ELSA provides a safe space for children where they can talk and know that they will be listened to with empathy. It provides them with reassurance and enables them to normalise their emotions. It enables the child to develop appropriate strategies for managing their thoughts, feelings and behaviour. 
ELSA support staff are trained in modules relating to: emotional literacy; building resilience and self-esteem; managing emotions; social and friendship skills; active listening; and bereavement. Although it is a school-based provision, staff receive training and supervision from educational psychologists. Depending on the child’s needs, ELSA may be carried out individually or in small groups, running for a block of six weeks with a session once a week. However, children can check in with their emotionally available adult when they need to outside of these times if they need support and the member of staff is free; this helps build rapport and trust. 
The holistic development of the child encompasses emotional, social, intellectual, physical, linguistic and spiritual development. An understanding of the theories of how children learn and develop within social and emotional development is relevant to the ELSA intervention for Idris. The humanist psychologist Abraham Maslow in 1943 wrote the publication ‘A Theory of Human Motivation’. He believed that motivation is determined by external and internal factors. 
Maslow’s pyramidal hierarchy of needs theory (1943) suggests that once the basic physiological and safety needs have been met, individuals will be motivated to move up the pyramid of needs through social, self-esteem and to self-actualisation at the top - where full potential is reached. Although Maslow’s hierarchy is helpful, it does have limitations. Children can be motivated by higher-level needs when lower-level needs have not been met completely. For example, a person could endure physiological discomfort to pursue their ambitions. Furthermore, some people according to their owns values and experiences might prioritise their needs differently. There may also be a wider range of motivators including harmony, order and excitement as captured by Belbin’s team roles theory (1981). In addition, it could be suggested that Maslow’s theory is oversimplified and due to the complex nature of motivation, other factors need to be considered such as culture and life stage. 
Self-efficacy is a concept which was introduced by the psychologist Albert Bandura (1987). He defined self-efficacy as an individual’s belief in their ability to regulate their functioning and the events affecting their lives. The foundation for motivation, personal accomplishment and wellbeing can be provided by a person’s sense of self efficacy. An individual’s belief in their self-efficacy is developed by four sources of influence: mastery experiences; vicarious experiences; social persuasion and emotional states. A high self-efficacy can provide many benefits to life. including resilience to stress and adversity, educational achievements and healthy lifestyle habits. From another perspective the educator Kathe Kolbe (2009) posits that if you believe in your own abilities, it can be vital in measuring cognitive strength. She believes that self-efficacy also involves perseverance and determination to overcome any obstacles on the way to achieving goals.
The psychologist Daniel Goleman has strongly influenced our understanding of emotional intelligence. His book ‘Emotional Intelligence’ was first published in 1995. Goleman’s theory of emotional intelligence highlights five key elements: self-awareness, self-regulation, motivation, social skills and empathy. Goleman states that these areas are not in-born traits but are learnt capabilities which can therefore be developed. Self-awareness forms the foundation of emotional intelligence, enabling individuals to recognise and control their emotions; Self-regulation is how we manage our emotional reactions and motivation refers to the emotional tendencies that guide the ability to reach goals. Social skills are the ability to manage relationships and empathy relates to understanding and responding to the emotional states of others. Each of these elements interrelates with one another and contributes significantly to an individual’s overall emotional intelligence. Improving in one elemental area can help to develop abilities in another area. Emotional intelligence plays a key role in personal development. Individuals will have the ability to manage their emotions more effectively and increase their overall wellbeing when understanding and developing emotional intelligence. When understanding that emotional competencies can be improved upon, individuals can actively work on their emotional skills which can lead to a greater sense of self-efficacy, increased resilience and a more positive outlook on their life.  
Borba (1989) posits the components of self-esteem. As a child grows and has more experiences, their inner picture of self develops. This picture is made up of all of the descriptions an individual attaches to his/her self and is called self-concept. The five components of the self are security, selfhood, mission, affiliation and competence; which shape the child as they grow and have more experiences. However, this is subjective and is not necessarily how another perceives him/her. How the child experiences each component is important, as each forms the basis for self-evaluation; this may be either positive or negative. Self-evaluation is the process of evaluating inner-self descriptions, really meaning how a person feels about him/her self from within.
An important aspect of development for children between ages seven and eleven, is their psycho-social and social development. Erikson’s theory looks at lifelong psycho-social development, the basic concept which is “There is in every child at every stage a new miracle of vigorous unfolding, which constitutes a new hope and a new responsibility for all’ (Erikson, cited in Mooney, 2013:53).
Recognising the difficulties Idris has with his disappointment when he fails to perform tasks correctly and his refusal to complete some work, I am concentrating on improving his resilience and self-esteem. To be resilient, children have emotional needs that underpin how they cope with pressure. How well a child copes with pressure depends on the support that they are given and their own confidence. The term self-esteem is the way a child feels about themselves. If they have positive feelings about themselves, they are likely to be confident individuals. Self-esteem helps the child to cope with difficult situations and in turn their overall resilience.  
The ELSA intervention carried out by the ELSA teaching assistant may start with the Emotional Questionnaire self-test, identifying areas where the child needs to develop, and what activities and interactions should help.  To build on self-esteem, many activities might be carried out by the ELSA teaching assistant. You might start with the child’s achievable goals and the attributes they have to achieve them. The use of specific praise and recognition is important, for example, award certificates or displaying work – building up a collection of positive statements encourages motivation. Bubble time is time spent listening to the child ensuring you show your understanding of things from their perspective. 
I had the opportunity to observe an ELSA intervention at my placement school. Activities that the child was involved with were firstly a worksheet entitled ‘Celebrate your success’; this involved a star and all the positive achievements to be written in the points of the star. Another activity was entitled ‘I am good at’, where statements such as saying sorry, helping others and asking questions were included on the sheet and the child had to circle the things that they were good at. I noticed the kind, empathetic manner of the ELSA teaching assistant and after the activities, there was a general discussion about thoughts and feelings. 
I chose this intervention focused on emotional development to address Idris’s motivation. The ELSA room provides a safe space to help Idris learn new skills and coping strategies. Each session has an objective which is what the ELSA teaching assistant wants to help the pupil to achieve, setting SMART targets are an important part of this. I believe that the ELSA support intervention is an invaluable opportunity for Idris, however it must be recognised that the ELSA is not there to provide instant answers for the child and resolve all difficulties. Building trust between the ELSA teaching assistant and pupil is necessary to promote positive engagement. 
Some of the limitations of ELSA could be staff availability, cost or time constraints. For example, the ELSA teaching assistant may be needed elsewhere else to help support in classrooms. Also, the school may need to recruit more teaching assistants, which they may not be able to afford on their budget. The ELSA teaching assistants need training too, and there may be time constraints during working hours to train these staff up, as staff complete weekly one-hour online training sessions over six weeks. Furthermore, if a child’s ELSA session is during assembly time, then the length of the session will vary in length each week due to the duration of the assembly; some children will get much longer sessions than others, so lacking consistency. Another limitation of ELSA is that it generally runs in six-week blocks; a child may start making progress and then they might not get the opportunity to extend this time to build on their skills. From personal experience on placement, I have found out that wait times are over a year, in which time the original issues that the children wanted to discuss may have become more problematic and harder to find solutions for. 
According to Estyn (improvement resources) when ELSA is implemented, the majority of pupils interact with their learning activities with enthusiasm and good concentration. As a result, their wellbeing and attitude to learning is improved.
ELSA has relevant implications for both teaching and learning. Supporting children’s social and emotional wellbeing in schools is recognised as a priority due to high levels of need (Parkin and Long 2021). The ELSA intervention recognises that children learn better and are happier in school when their emotional needs are met. It builds on the school’s ability to support children's wellbeing and literacy from within their own resources (Burton 2008). 
In addition, Sandbrook (2003) suggests that progress that pupils make in their learning can increase, as research shows that there is a correlation between positive emotional literacy and progression in all aspects of learning. 
There has been limited large-scale research on how effective ELSAs are. A smaller study carried out by Purcell, Kelly and Woods (2023) suggests that ELSAs can be very effective across all age groups. Also, from the point of view of the teacher, a decrease in absenteeism is often reported. In the study, 6 out of 7 of the students that were on the ELSA programme, reported an increase in their resilience and confidence, as well as an improvement in class participation and an engagement with learning. Whilst this study indicates very positive feedback from the ELSA programme, the small number of participants in the study questions the validity. 

Relating the implications of teaching and learning to Idris, the aim of the ELSA intervention is to provide six weeks of relevant activities to improve his engagement with lessons, concentration and resilience in performing tasks. He will have the opportunity to work through activities with the trained ELSA staff member, who is there to listen to any worries or anxieties that he has, in an encouraging, fun and supportive manner.  This intervention will hopefully help Idris become more emotionally literate, enabling him to develop a higher self-esteem, so that he can focus better on his learning through increased motivation. However, this relies on Idris engaging in the sessions. 
In conclusion, the ELSA intervention that I am suggesting for Idris should help improve his emotional literacy and enable him to recognise and manage his emotions to increase his success. In particular, the SMART targets set will aim to address his self-esteem and improve his concentration and resilience. If Idris’s needs still aren’t fully met after the six weeks, then the programme could (if time is available) be extended for a further 6 weeks. At the outset, the school would normally send a letter to the parent/guardian to suggest that their child would benefit from ELSA support. It is good practice to inform parents and to feedback progress at appropriate stages, of their child’s involvement with the ELSA intervention.  
The ELSA training programme for staff is wide ranging in the types of emotional literacy that it supports. It includes self-esteem; anger management; social skills training (an introduction to autism); friendship skills and therapeutic stories; loss and bereavement/ family breakup. I was able to observe a different ELSA intervention on bereavement in my placement school. The session remained positive and gave the child opportunities to remember her family members and they discussed coping strategies and activities such as creating a memory box. The ELSA teaching assistant checked in with the child at the start and the end of the session to see how she was feeling. 
ELSA teaching assistants are employed directly by schools and should receive management supervision from a nominated member of staff. It is essential that ELSA teaching assistants continue receiving specialist professional development, which enables them to reflect on the appropriateness and quality of the support that they are offering. Essential qualities for the ELSA teaching assistant are to have a good rapport with sometimes challenging and emotionally vulnerable young people. Their ability to devise activities that are fun and creative is designed to inspire the pupil to explore their feelings and emotions. Having ELSA teaching assistants within a school, will be most effective when the following are met: teaching staff provide the ELSA teaching  assistant with relevant background information on the child and family; the ELSA teaching assistant discusses the pupil’s progress regularly with the teacher to check whether new skills are being transferred; the ELSA teaching assistant has regular time for planning and delivering programmes and is provided with a private space to work free from interruptions.  Pupils need to be released from lessons regularly to maintain a continuity of support. It needs to be clear that the role of the ELSA teaching assistant is not to be confused with behaviour management i.e. ELSA time is not for sorting out incidents. The overall aim of the ELSA programme is to enable children to define their own solutions to problems or challenges, rather than being told what to do. 
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