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Early Intervention 
According to Newman (2013) Koget et al. (2014) and Child Autism UK (No date), early intervention when supporting children with Autism could lead to an improved developmental trajectory. However, Vivanti et al. (2014) note a child’s response to early intervention programs is unpredictable and dependant on variable factors. This is supported by Itszchak and Zachor (2011) and Pasco (2018) who note results of intervention programs vary based on the child’s age, language abilities, severity of autism and family circumstances. Additionally, Vivanti et al. (2014) and Centres for Disease control and Prevention (2020) note children are unique and often respond differently to intervention, therefore suitable involvement catered for the individual child may often prove difficult to determine.
Matson, Rieske and Tureck (2011) and Bordini et al. (2016) believe intervention that begins when a child is very young and includes the involvement of the child and family could help the success of the intervention. Wilkinson (2020) agrees parents are knowledgeable when it comes to their child’s abilities and needs and offer a valuable insight into how their child responds to different circumstances and situations. This is supported by Article 5 of the UNCRC, which states children have a right to parental guidance throughout their childhood and are to be supported to make their own decisions in relation to decision that affect them (UNICEF, no date). Additionally, Long (2013) and The Autism Team (2021) believe early intervention for children with Autism proves beneficial when implemented into the child’s family life, as this is where children spend a lot of time and thus provides a favourable learning environment. 
Zwaigenbaum (2015) notes intervention methods available to support children with Autism have been created to integrate learning opportunities into everyday endeavours. Similarly, Carpenter (2013) notes intervention becomes invaluable when implemented in all areas of a child’s life. However, the responsibility of family involvement within intervention programmes ultimately relies upon parents and their feelings and perception of intervention and their child (Bennett, 2012). Hadders- Algra (2011) agrees, noting successful intervention involves the commitment of family, supportive and encouraging parental involvement and the relationship between the child and parent. Despite this, Bennett (2012) points out that there is a limited amount of research available to illustrate the success of intervention programs when there is inadequate parental involvement. Hadders-Algra (2011) agrees that the effect of family focused interaction upon the child’s progressive development appears inconclusive.  
However, a child’s view and opinion are to be at the heart of the intervention, giving them a voice towards available interventions and thus influencing potential outcomes (Social Services and Well-being Wales Act ,2014). According to Ambitious about Autism (2013) supporting children with Autism so that they have a voice provides them with the capacity to influence their future thus leading to a positive transition into later life.  This is supported by Article 12 of the UNCRC who note every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views listened to and taken into consideration (Save The Children, no date). 
[bookmark: _Hlk73013706]A plethora of early intervention programs are available for children with Autism (Hadders- Algra, 2011). However, Stahmer, Schreibman and Cunningham (2011) and Bennett (2012) point out that there is no specific therapy for children with autism due to the many different levels of the spectrum. Nonetheless, Yates and Le Couteur (2016) and Pasco (2018) believe early identification and support in the form of targeted intervention with the objective of enhancing outcomes is valuable when maximizing a child's potential. However, the explanations linked with positive and negative treatment outcomes are undetermined (Vivanti et al.2014). However, Ertem (2013) believes successful early intervention requires personalization for each individual child’s needs in order to be beneficial. This is supported by The Autism Team (2021) who agree that suitable, personalized intervention could lead to improved, enhanced understanding, and developed social abilities. Nevertheless, children with Autism have a right to express their opinions and feelings regarding possible interventions affecting them, with their opinions valued and taken seriously (UNICEF, no date). 
[bookmark: _Hlk73013317]According to Sullivan, Stone and Dawson (2014), Osofsky (2013) and Ismail, Fatem and Johnston (2017) early intervention allows one to take advantage of the plasticity and malleability of the child’s young developing brain when implementing interventions. This is supported by Hadders- Algra (2011) who agrees the plasticity within the child’s brain may provide an opportunity for successful intervention which might become less effective once the child is older and the brain is no longer as malleable. However, the mechanisms triggering success remain poorly understood (Vivanti et al. 2014). Nevertheless, a child’s best interests are pertinent when deciding upon and implementing early intervention strategies, this is supported by Article 3 of the UNCRC (UNICEF, no date).
Despite the rapidly evolving early recognition methods for autism in the early years, Bradshaw et al. (2014) notes the development of interventions for children under two years with or at-risk for Autism remains limited. Yet children have a right to support from the Government who must do all they can to ensure the child is supported to grow to their full capacity (UNICEF, no date). Despite this, Nygron et al. (2012) note less severe cases of autism are often missed in children under the age of 3. However, Yates and Le Couteur (2016) believe identification of Autism in young children requires skilled and knowledgeable early years practitioners who understand the presentation of Autism and the pathway for assessment. This is supported by Mazurek, Brown, and Curran (2016) who note that although early years practitioners are in a favourable position to identify and support children with Autism, they often lack sufficient training and education in ASD. Wilkinson (2020) points out that although over 70% of children with autism are educated in mainstream schools, most teachers have not undertaken autism-specific training. Lindsay et al. (2012) believes increased training and support for early years educators may provide the tools staff require in order to develop the education and inclusion of children with Autism.  However, a report by The Children’s Commissioner Wales (2020) found many teachers felt children’s individual needs were not given enough attention with agencies often choosing not to provide sufficient support for young children with Autism and instead applying a ‘wait and see’ approach thus bypassing opportunity for early intervention and consequently missing opportunity for improved outcomes.  However, this goes against article 23 and 29 of the UNCRC, which states children have the right to an education regardless of any additional needs they may have and that they are to be supported so they may develop their abilities and reach their full potential (UNICEF, no date). 










Barriers
Although Legislation in the UK promotes inclusive education, there are countless barriers to its successful implementation; barriers that could perhaps have a long-term effect on the lives and education of children with Autism (Schuelka, 2018; Wilkinson, 2020). However, articles 7 and 24 of the United Nations Convention of the Rights of Persons with Disabilities, state that the UK Government strives to provide an inclusive education for children with Additional Learning Needs, together with the progressive elimination of barriers to learning, participation and education in school (Department for Education, 2015; United Nations Human Rights, 2021). 
One of the many barrier’s children with Autism face when in the classroom environment is difficulty with social interaction and the ability to communicate effectively with those around them (LaGasse, 2017; Denworth, 2018; National Autistic Society, 2021). Despite this, many children with ASD often yearn to interact with their peers but lack the social skills to do so (Autism Speaks, 2018). Furthermore, according to NASUWT (2021) some children with Autism struggle to be excepted for a school place as some schools are reluctant to accept children who they feel have a negative effect on the future performance of the school.  

According to (Rotherham- Fuller et al. 2011) children with ASD often find themselves excluded from social relationships within the classroom with this becoming more obvious as they progress through school. The inability to interact efficiently with others can often result in children with ASD feeling anxious and overwhelmed when confronted with social situations within the learning environment (Christopher and Shakila, 2015). This anxiety and apprehension could lead to meltdowns, self-harm, and despair (National Autistic Society, 2021). Consequently, Children with ASD often prefer to remain within their own safe place (Cambian, no date), avoiding social situations thus secluding themselves away from educational opportunities and involvement within lessons and social engagement (Deweerdt, 2017; Pickard et al. 2017). Filder (2016) agrees that increased anxiety could result in children with ASD avoiding social situations, consequently having a negative impact on their wellbeing. This anxiety could make it difficult for the child to thoroughly engage in learning (Rodgers, 2018). Furthermore, The National Autistic Society (2021) notes that children with ASD who suffer with Anxiety often have reduce attendance at school (National Autistic Society, 2021). However, Gray (2015) and National Autistic Society (2021) believe teachers could help children overcome this barrier by introducing social stories into the classroom environment, thus supporting the development of social skills together with strengthening academic progress. Similarly, Wilkinson (2020) believes classrooms offer an effective social environment that presents children with a plethora of opportunities to put into practice their social and communication skills. However, Pawlett (2017) notes how many early years practitioners find developing communication strategies for children with autism difficult. This is supported by a study carried out by NASUWT (2021) that found more than two thirds of teachers questioned, felt they had received inadequate support and training to have the necessary knowledge and skills required to educate children with ASD confidently and successfully, so they are able to reach their full potential. 
According to Graby (2016) the Medical Model of disability is often the main model referred to when supporting children with Autism. However, The Alliance for Inclusive Education (2021) believe the me dical model for Disabled people discriminates against those with an Additional Learning Need (ALN) by proposing children with ASD are incapacitated by their impairments and that the ALN is something to be treated. It could be argued that the medical model views Autism as the most prominent part of the person (University of Leicester, no date), suggesting the child is unable to develop social skills and any effort to improve one’s ability is futile. Consequently, the Medical Model could influence the way children with ASD think about themselves (Alliance for Inclusive Education, 2021), due to the way it negatively portrays that an ALN is not normal and thus a child with ASD could feel that this inevitably prevents them from partaking in social activities (Devon County Council, no date), leading to children with ASD having low levels of confidence and a lesser sense of self-worth (The Spectrum, 2021). Woods (2017) argues that the social model could be more suited to children with Autism if it where re invented to incorporate autism, thus eradicating social barriers by altering one’s perception and the stigma often directed towards autism (UNICEF, no date). 
[bookmark: _Hlk74391057]Wilkinson (2020) points out how some children with ASD have limited verbal and non-verbal communication. Similarly, National Institute on Deafness and other Communication Disorders (NIDCD) (2020) notes children on the spectrum may have trouble developing language skills and understanding what others say to them together with difficulty communicating nonverbally, such as eye contact and facial expressions. However, Prelock and Nelson (2012), Pawlett (2017) and Wilkinson (2020) note the communication skills of children with Autism varies considerably and is dependent on each individual child.  NIDCD (2020) agrees that some children with ASD have an extensive list of vocabulary and can communicate effectively when engaged in topis and areas of interest to them. According to Ashby (2012) children with Autism may struggle to develop and enhance their social skills without support from others. This is supported by Vygotsky’s social theory, which states children learn and develop social skills when in the presence of a more knowledgeable other (Pound 2014; MacBlain, 2021). NIDCD (2020) believes that supporting and encouraging children ASD to develop their communication skills could help them to reach their full potential. Despite this, children with Autism are often excluded within the learning environment (Cutting, 2018). Wilkinson (2020) believes this could be due to the lack of training provided for those working with children with ASD. To gain a better understanding of how to work with children on the spectrum, early years practitioners require autism training applicable to delivering the duties of their role effectively to children with ASD (Cutting, 2018).  However, Wilkinson (2020) notes inclusive education requires one to recognize and remove any barriers to learning that children with Autism may encounter. Yet, this requires teachers who can differentiate learning experiences to meet the needs of children with Autism by facilitating learning thus ensuring each child’s individual needs are being met and stretched to their full potential (Wilkinson, 2020).  
















Part C
According to Wong et al. (2014) and Knight & Sartini (2015) many children with Autism are visual learners who find visual aids helpful whilst being educated within the classroom (Hackett, 2020; Twinkl, 2021). Pawett (2017) agrees visual aids are a popular method for teachers to use within the classroom to support children with Autism. Similarly, Hume et al. (2014) believes visual supports provide an abundance of forms and purposes.  Furthermore, visual supports provide structure and organisation together with increased academic progress (Myles et al. 2017, cited in Cohen and Gerhardt, 2016, p.2). Rutherford and Johnson (2019) and Hackett (2020) note visual aids might be pictures, photographs, and objects, Social Story Books (Gray,2015), offering children with Autism with ways in which they might develop social skills, adhere to instructions, and express their needs. However, although many children with Autism are visual learners, not all children find visual aids helpful (Cohen and Gerhardt, 2016). Additionally, Hayes et al. (2010) note many early years practitioners find visual supports problematic to integrate into lessons and time-consuming to produce and use.
According to Russell, Waters, & Turner (2014) and Shabiralyani et al. (2015) children with Autism might use visual aids as a tool that they look at and consequently make situations and scenarios simpler to comprehend and may also help develop the ability of the child to work independently (Hoffman, 2013). Bennie (2017) and Lorenzo et al. (2018) believe that by looking at a visual instead of saying it could help the child retain and process information. Shane et al. (2015) and Cohen and Gerhardt (2016) agree children with Autism usually have strong pictorial processing ability, thus making visual aids favorable within the classroom. However, Cohen and Gerhardt (2016) note every child is unique and thus visual support requires personalization in order to meet the child’s skill level, age and interests. Cihak (2011) and Adamek et al. (2011) agree that visual stimuli may have variable results determined by the individual traits and preferences of each child hence what works for one child may not work for another.
The Autism Toolbox (2019) and The National Autistic Society (2021) believe visual supports are a means of interaction that can be applied within a plethora of situations, are adaptable and transportable thus encouraging independence and confidence and a way for the child to interact and socialize with others without anxiety or fear (Ng, 2020). Digital technology may also prove helpful as a visual tool providing an alternative option for communication and providing a way to develop academic ability, social skills and speech (Lofland, 2015).  However, research carried out by Wilkens (2017) found children with autism using classroom technology interacted with their peers much less than when they were not engaged with digital tools thus missing out on valuable experience of social interaction.
[bookmark: _Hlk73440888]Duncan and Tan (2012) and Kidder and McDonnell (2015) believe visual aids support children with Autism to cope with new or challenging situations. However, according to Rodríguez, Saldaña and Moren (2012) successful implementation of visual aids into the classroom require teachers who are optimistic and encouraging. Yet, Barned, Knapp and Neuharth-Pritchett (2011) note teachers often lack understanding of Autism and the benefits of visual aids and often have misconceptions about Autism and the beneficial supports available for children with ASD (Seagull and Campbell, 2012; Locke et al. 2016). Furthermore, a study carried out by Chung et al. (2015) found teachers are more probable to avoid students with ASD due to apprehension that children with Autism have complex needs. 
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