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Description
Part of our role as youth workers is to facilitate group work with young people (NOS Ref YW06).  We need to be able to manage group dynamics and design activities that meet the needs of the group (LSIS, 2012).  
Our task was to deliver a 30-minute session to promote the development of self-esteem amongst a group of young people we are working with.
I did some research into self-esteem and youth and prepared some ideas.  We met as a group twice, first to plan the session and assign tasks and second to walk-through the session to check roles and timing.  We ran the session with a group of four young people and a youth worker.  Two further young people arrived late into the session. 
Feelings
Having read that ChildLine had provided 35,244 counselling sessions for low self-esteem to young people in 2014-15 (NSPCC, 2016), I felt that it would be essential to learn how to design and deliver a group session on self-esteem.
I was confident that we could be creative as a team and design a good session as we had worked well together before and were a properly ‘performing’ team (Tuckman, 1965).  TW planned the ice-breaker and I made suggestions for self-esteem activities based on my research into the Resilient Adolescent Program (Geldard, 2010), the Ways to Well-being (Children’s Society, 2014), Self-Esteem Activities for Teens (Idris, no date) and others.  I was pleased to plan our 7-section session and to share preparation and delivery tasks.
Evaluation
We worked well together as a team, and you could see Belbin’s (1981) team roles at work as we planned the session: gathering resources, planting and shaping ideas and supporting each other.  We worked well together during the session too: sticking to the plan regarding who did what and when, each getting involved directly with young people taking part, actually taking part in the activities ourselves as well, and making sure that everyone was engaged and supported.  
Many aspects of our session were positive.  It was well-planned, structured and we considered timings.  We included a short introduction, a physically active ice-breaker (find and fit the jigsaw) a reflective exercise involving creativity and self-expression (coat of arms), some more physical activity (a positive note back to each other), a group discussion and sharing of feedback collected, a session evaluation (red, amber, green posters with feedback on post-its) and a wrap-up with take-away handouts on the Five Ways for Wellbeing (Mind, 2019).    
We engaged the young people in what we were planning to do, and we used a variety of activities and props to keep them engaged.  We made good use of the available space and incorporated some physical activity.
In line with the five pillars of youth work (YWWRG, 2018) the session was informally educative.  It showed young people how to recognise positive aspects about their lives and themselves: their personal coat of arms showing things they love and value, their best qualities, things they are proud of and things that make them happy.   It was creative and expressive.  It was participative, inclusive and also empowering, as the young people were encouraged to share the positive things about their lives and what makes them feel good about themselves. 
In contrast, the session had a couple of negatives.  It overran by ten minutes as one of the jigsaw pieces got lost.  The group of young people was quite small as two arrived quite late into the session, and one of the young people who was participating became distracted and less engaged at this point when her friends arrived.
Analysis
Those of us who developed and delivered the session worked well as a team to manage the emerging situation throughout, not knowing who would arrive, whether they would want to participate, whether they would do what we asked and so on.
[bookmark: _GoBack]Those who participated (L age 15, E age 13, Er age 13, El age 17) surprised me by engaging and participating as well as they did, as they do not normally choose to undertake activities together.  Furthermore, one of the participants has a strong dislike of one of the adults and also of one of the other young people, and clearly pushed their personal boundaries in the interests of the group.  They were using their developing pre-frontal cortex to control their emotional behaviour (Morgan, 2013, p135).  I imagine this must have helped that participant to feel good about themself, which was a key aim of the session.
Two of the participants are younger and are close friends.  They are bright but a little reserved, especially around the older members of the group.  They display Selman’s (1981) Level 3 of Friendship: “Girls, more often than boys, may be best friends and expect each other to do everything together.”  (Kennedy-Moore, 2012).  However, they too pushed their boundaries in the interests of the session and participated fully, interacting with older members of the group as well as sticking together for support. 
Feedback on the session provided by the participants was 100% positive: “Really good”, “I enjoyed how all member of this has helped to boost confidence”, “Learning what young people like about themselves”, “Useful learning activities”, “It was fun” and more.  I think we can acknowledge that sessions that include short doses of thought-provoking fun can be very effective at teaching young people how to think about themselves in a different, more positive way and to boost their own and others’ self-esteem.   
Conclusion
“Self-esteem is how you feel about yourself based on what you believe about who you are” (Children’s Society, 2020) and youth workers have an important role to play in supporting children and young people, most of whom “will have dips in self-esteem as they go through different stages or challenges in life.” (Young Minds, 2020).
“It's really important to have healthy self-esteem because it affects everything about our thoughts, feelings and behaviour.” (Children’s Society, 2020), and so it is a valuable for youth workers to incorporate a range of tools and activities into their work that can help children and young people to think positively about themselves.  
There is a wide range of resources available to support this, particularly from organisations such as Mind and the Children’s Society, and a huge selection of books and workbooks to support the development of healthy self-esteem in young people.  As young people face a variety of pressures such as exams, cyber-bullying, fear of missing out and family problems, it becomes increasingly important for youth workers to focus on self-esteem enhancing activities.  
Action Plan 
· [bookmark: _Hlk504554363]In planning a session, prepare for the unexpected.  Stick to timings if something goes wrong in part of a session.  Improvise.
· Ensure you have enough young people to run a focussed session but keep the group relatively small in order to maximise interaction and impact.
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