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	Target/s
	How you have worked on this?
	An example can be found on…

	Make synthesis and critical analysis and evaluation a frequent and consistent feature of your writing.  
	I have done this by getting supporting viewpoints to back up my points. 
	Throughout the assignment.

	Ensure your references have a date attached. Many of those included here do have a date which could be located. 
	I have considered which references I use and ensured they have a date attached. 
	Throughout the assignment.



Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).
For the purpose of this assignment, I will be focusing on an 11-year-old boy using the pseudonym “Oscar” as the imagined learner. Oscar completed a one-page profile with assistance from the class LSA which can provide you with more information about him (refer to part 2). As a result of completing this profile, Oscar’s voice has been heard which incorporates his rights under the United Nations convention on the rights of the child (UNCRC) (Unicef, n.d.) Article twelve regarding pupil voice and expressing his own opinion freely. Oscar’s progress is being affected as he has had a difficult childhood due to a dysfunctional household upbringing involving alcohol and drug misuse. This is identified as being at risk to Adverse Childhood Experience (ACES). Romero, Robertson, and Warner (2018) explain that ACEs fall under three categories being neglect, family/household issues and abuse. Examples of this involve parental substance abuse, incarceration, and domestic violence. These traumatic events take place before the age of eighteen and can have long and short-term effects on an individual’s life. As a result of Oscar experiencing an ACE, it has been recognised by his class teacher that it is affecting his social and emotional development. Due to this, Oscar’s class teacher is worrying about the upcoming vertical transition he is going to be faced with when he goes to comprehensive school. His teacher is worried because she is uncertain of how he will cope with the changes, due to lack of social and emotional skills worrying that it will lead to behavioural issues in the future if support isn’t provided now. Vertical transitions play a big part in learners lives because they signify a substantial deviation from a child's regular daily routine (Rhondda Cynon Taf County Borough Council, n.d.). In comparison to horizontal transitions which are less distinctive and occur on a more regular day to day basis (Vogler, Crivello and Woodhead, 2008). Therefore, the Thrive programme has been put into place as an intervention in school to assist Oscar with this transition. The class teacher has explained that she and the LSA will be using the Thrive programme to support Oscar’s development as it focuses on mental health and wellbeing (Thrive, n.d.). Estyn (2020) explains that four professionals with backgrounds in social work, psychotherapy, and education created the Thrive Approach, which is based on well-established neuroscience and attachment theory. Thrive offers a range of activities and training resources for staff to implement with learners such as Oscar to help their individual needs (refer to part 2). Maslow’s hierarchy of needs theory explains that there are basics a child or young person needs to receive to develop and grow effectively in life (McLeod, 2023). Thrive implements Maslow’s theory as they offer the basics Oscar will require to develop his holistic development. They will focus on developing his safety and security, love and belonging and self-esteem through a range of weekly activities in a safe space (McLeod, 2023) (this can be found in part 2). 
Main body
Pupil progression is important in schools because it encourages all learners to achieve maximum quality in their own learning (Welsh Government, 2022). Ensuring consistent involvement between learners and practitioners is fundamental to supporting learner progression. This entails considering any obstacles to learning, the learners' current educational status, and the directions they need to take to advance (Welsh Government, 2022). Taking this into account, Oscar is currently at progression step two in his current AoLE, and the main aim of implementing Thrive is to help his holistic development and help him get to the next progression step at his own pace. Therefore, it’s the school’s responsibility to ensure that the curriculum and twelve pedagogical principles are implemented in their settings, ensuring they are aligned with the four purposes to meet the requirements of the Curriculum for Wales 2022 (CFW) (Welsh Government, 2022). Referring to Oscar, for him to progress ensuring consistency in his day-to-day routine is essential to his overall holistic development. Having a set day once a week to complete a thrive session will ensure consistency is achieved. Mainstone-Cotton (2020, p.15) explains that supporting children through transitions is important because it assists the learners personal, social, and emotional development in the process. The literature also suggests that practitioners should be knowledgeable around the topic of neuroscience because it plays a huge impact on the learner’s holistic development (Mainstone-Cotton, 2020, p.15). Thomas, Kureethara and Bhattacharyya (2021, p.268) agrees with this highlighting that knowledgeable practitioners who understand neuroscience help support the emotional system of the learners which steers the attentional system, which has an overall impact on the learners overall holistic development and memory. Thrive (n.d.) explains that adults may find it challenging to fulfil the needs of a child or young person, if they fail to understand the underlying causes of the behaviour. For the learner or young person, the outcome may be social disengagement, academic underachievement, marginalisation, and possible complications as an adult. Estyn (2020) further supports this highlighting that by receiving professional development in these areas helps teachers better understand why learners act and behave the way they do, and adapts their teaching methods in response to misbehaving, withdrawing and disengagement. Furthermore, Thrive demonstrates an attachment-aware methodology explaining how behaviour can be positively modified, providing young people with a sense of stability, and fostering the development of emotional resilience (Thrive, n.d.). 

Hwb Welsh Government (n.d.) explain that transitions are a process of learning and In transition, all learners are supported as they move between groups, classes, years, and environments, all along the learning continuum. Vygotsky agrees with this as he understands that development is a learning process (Vogler, Crivello and Woodhead, 2008b) in comparison to Piaget who argues development is based on stages to learn (Vogler, Crivello and Woodhead, 2008b). During transitions, learners need a wealth of support no matter what age or stage of development they are because all individuals develop at different rates and sequences based on their individual needs. Saracho and Spodek (2013, p.91) discusses that the rate can be based on biological and environmental factors such as encouragement and instruction, whereas the sequence is based on the pattern of development. Vulnerable learners will require additional support during transitions because they may have a experienced a lack of support and structure compared to other learners due to their upbringing. Aces have an impact on child’s attachment style and depending on this can determine how a child copes in school and around others. Attachment difficulties can sometimes be defined as the result of negative early attachments that cause problems in our relationships and mental health later (NHS, 2021). Hayes, O’toole and Halpenny (2017, pp.64–65) Supports this suggesting if a disorganised attachment style is present, this can form a barrier to form relationships within the setting. However, Gael Lindenfield (2001, pp.160–168) suggests that learners can be healed emotionally of any trauma if it is handled effectively and positively. This is demonstrated through the Thrive programme because every activity incorporates a positive approach to fully support the learner and their attachment style. It is agreed that Thrive is beneficial to a child who has an ACE because It acknowledges the value of safety, empathy, and positive relationships and can assist learners in overcoming difficulties to lead happier, healthier lives (Thrive, n.d.). For example, due to Oscar’s upbringing his microsystem referencing from Bronfenbrenner’s ecological model (Feldman et al., 2022, p.11) hasn’t been very positive in regards home life due to a lack of positive interactions with his parents which has affected his overall holistic development. Feldman et al. (2022, p.11) discusses that distressing experiences of transition can have major impacts on future academic outcomes and self- esteem. Feldman et al. (2022, p.11) supports this explaining that transitions can lead to detachment in the mesosystem (Bronfenbrenner’s ecological model) of the learner as they move from the microsystem such as, primary school to an unfamiliar microsystem being comprehensive school. Bowlby and his attachment theory support this explaining that if the primary caregivers don’t provide support in emotional and social development, it causes implications for the child as they get older (Structural Learning, 2023). He explains it causes different attachment styles such as “secure, avoidant and anxious”, Oscar demonstrates an anxious attachment style through his lack of engagement in class with activities and peers as well as finding it difficult to discuss his emotions due to a lack of trust (Structural Learning, 2023). Mary Ainsworth validates this theory as she extended her own research on attachment, and formed her own research called “patterns of attachment” which also explain the effects of how attachment affects an individual (Structural Learning, 2023). Arguing the validity of Bowlby and Ainsworth’s theory is J.R Harris as she explains that learners’ peers have more of an influence than parents and guardians (Harris, 1999b, p.379). She believes that children want to be similar to their peers and pick up certain behaviours and personality traits from those they socialise and place themselves with (Harris, 1999, p.267).Therefore, carrying out a five-week intervention programme should help us evaluate how Oscar progresses within this period and allow us to evaluate if more interventions need to be implemented in the future, in particular areas to ensure he feels at ease when the time comes for him to undertake the vertical transition.

Within part two, the most evident purpose Oscar needs to develop is to be a “healthy, confident individual” within the four purposes of the CFW (Welsh Government, n.d.) because holistically he has a lot of areas which require support and guidance for him to reach his full potential. In Oscar’s circumstances, he struggles with dealing with his emotions, so his flight or fight response is heightened. Symonds (2015, p.37) supports this explaining hormones are released such as cortisol which influences the ‘fight or flight response’ which in most cases can have a negative impact on learners as they don’t know how to manage these emotions, commonly known as stress and anxiety. To support this area of development, he will be supported by talking about his emotions and keeping a diary to track how he is feeling over the next week. By doing this will encourage Oscar to gain a better understanding of why and when he feels a certain way and be able to identify what triggers him in different situations. This will improve Oscars emotional development because it can be seen as a safe space to record how he is feeling without fear of any judgement, which will help Oscar build his emotional resilience. Li (2022) supports this suggesting that It enables a learner to express their emotions, particularly negative ones freely and can develop resilience safely and discreetly for upcoming challenges by drawing lessons from past experiences. As a result of Oscar discussing his emotions, this will enable him to identify how he is feeling about the upcoming transition, and the LSA will provide support to help him overcome these worries. For example, she will provide him with reassurance of what comp is like by creating a PowerPoint presentation outlining different aspects of what he could expect. Within this presentation dates of transition days and what to expect to occur during these days, class timetable and breakdown of what each day will look like examples, who the subject teachers are, Oscars rights and personal experiences will all be included. This will be beneficial for Oscar because it will outline what to expect during the transition process before he attends any transition days. Fraser and Divya Jindal-Snape (2022, p.82) supports this explaining the importance of exploring and understanding what the transition will entail moving from primary to secondary school in order to feel their worries are expressed and supported effectively before the transition happens. The benefits of using a PowerPoint are that it will provide Oscar with a visual breakdown of what to expect and help him re-evaluate his mindset about the transition. Shabiralyani et al. (2015) supports this explaining It sparks learners' curiosity and makes it easier for teachers to convey the ideas. Using a PowerPoint as a visual aid is beneficial because visual aids are tools that support teachers in making learning more real, engaging, stimulating, encouraging, meaningful, and radiant by helping them to define, correlate, and coordinate precise conceptions, understandings, and appreciations. Another benefit of using a PowerPoint is it is structured and organised with a clear layout with clear information, and it can be made interactive for the learner linking in with the cross curricular skills, from the twelve pedagogical principles of “digital competency” (Impact Wales, 2022) and the expressive arts AoLE through digital media (Welsh Government, 2020b). A disadvantage of utilizing a PowerPoint is that it if a learner is a kinaesthetic learner under Neil Flemings VAK theory (Cherry, 2023) they prefer a more hands on practical approach. They may struggle with engaging with a PowerPoint due to lack of concentration skills too if it doesn’t suit their learning style (Cherry, 2023). 

Oscar struggles with his social development and explains in his profile that he enjoys playing alone but he would like help to make new friends. Estyn (2020) explains that Individuals from challenging backgrounds may have less opportunity to socialise and may lack confidence when approaching new people and forming new friendships. To change and develop this, his class teacher will use the Jigsaw programme. By using the Jigsaw platform, it will encourage Oscar to work collaboratively as a team which will help him build his confidence as well as friendships because it is an inclusive approach to involve all learners which implements a safe environment where the learners feel they have a sense of belonging. Reading Rockets (n.d.) explains that jigsaw is beneficial for a learner’s emotional wellbeing because it encourages relationships with peers to be built and implements a whole class approach. Using a whole class approach will benefit Oscar’s development because the components of personal, social, health, and well-being education fit together flawlessly and age-appropriate lessons in emotional literacy, social and lifelong learning, RSE/RSHE, and resilience are implemented to young people through the programme (Jigsaw , n.d.). Hayes, O’Toole and Halpenny (2017, pp.64–65) explain that relationships with others implement a sense of safety and security when going through transitions. This approach will “encourage collaboration” (Impact Wales, 2022) which comes under the twelve pedagogical principles which is significant to developing Oscar’s overall wellbeing and development. The benefit of this approach is it helps learners grow into self-assured, accomplished young people by expanding their learning potential and equipping them for the demands of the contemporary world. Jigsaw, created by educators and wellbeing specialists, gives learners the chance to develop their life skills and emotional intelligence (Jigsaw, n.d.). Arguments surrounding this strategy are cost of the programme, depending on how the school spends their budget can depend on whether they can budget to have additional programmes such as ‘Jigsaw’ as the average cost for individual year groups is “£120” each (Jigsaw, n.d.). Therefore, this is a consideration settings will have to evaluate if they require additional support with child wellbeing in schools. 

Oscar has difficulty with his concentration skills, to develop this the thrive activity involving making a sensory bottle will help. It will encourage Oscar to fixate on what he can see happening at each stage promoting relaxation. This will “promote problem solving and critical thinking” (Impact Wales, 2022) which falls under the twelve pedagogical principles to support Oscar with his cognitive development. Vygotsky supports this explaining that through the zone of proximal development (ZPD) learners have opportunities to problem solve which enhances the cognitive development through the process of exploring and understanding new concepts with the LSA as the knowledgeable other (Schwebel, Fagley and Maher, 2013). The benefits of this activity are they can be used as a mindfulness tool to help learners cope with tension and anxiety, and they can help learners concentrate while they're having a quiet moment (andnextcomesl, n.d.). This activity also incorporates the Blooms Taxonmy as it encourages Oscar to remember, understand, apply, analyse, and evaluate at each stage throughout the activity (Ruhl, 2021). Estyn (2016) supports this suggesting learners are encouraged to reflect more deeply on their learning by understanding that education involves more than just memorization and repetition of facts. This will benefit Oscar’s cognitive development because he is deepening his understanding in a practical way.  The limitations of this strategy are if Oscar was to have his sensory bottle in class, it may act as a barrier to his learning, due to is being a distraction. Kelly's Classroom (2020) agrees highlighting it can act as a positive distraction if they have experienced an emotional breakdown, yet a negative distraction if used in class during a set task. Alongside the thrive approach, providing Oscar with regular praise and encouragement will assist him with building his confidence. Gael Lindenfield (2001, pp.160–168) supports this explaining that the importance of regular rewards, verbally and physically has on learners to encourage confidence building and reassurance that the learner is on track and succeeding. 

There are many benefits of the programme for all stakeholders involved. Thrive (n.d.) explains that the learners benefit by gaining a strong sense of inclusion and enhanced emotional stability both of which have a positive impact on learners overall mental wellbeing, and academic achievement. Additionally, Thrive provides learners and young people with the ability to regulate their behaviours and learn about their emotions (Thrive, n.d.). It also aims to promote engagement in learning and overall attendance (Thrive, n.d.). Thrive (n.d.) also highlights the benefits for the teachers involved meaning more enhanced methods and frameworks to encourage, nurture, and reinforce learning-related behaviours are implemented, alongside using more efficient and specialised resources. Collaborating with outside agencies is beneficial for the setting itself too because it allows professionals to educate practitioners knowledge and understanding further to ensure the learners are getting a fulfilled education. Armstrong (2015) supports this explaining that through improving their methods of instruction, assisting them in gaining fresh perspectives on their work, elevating standards, and boosting motivation encourages them to be more approachable, improving their overall teaching. Statistics show that over 2,800 schools implement the Thrive programme within their settings (Thrive, n.d.). Furthermore, over 75,000 people are trained and over 795,500 young individuals’ lives have been impacted (Thrive, n.d.). This research demonstrates that Thrive is an effective programme in settings and Estyn (2020) explains that the staff trained can comprehend the effects of trauma on young individuals as well as the role attachment plays in fostering psychological growth and mental health. The limitations to the thrive programme is that if school budgets don’t have the funding available, staff are unable to complete the training to carry out the sessions effectively and correctly. Department For Education (2010, p.14) supports this by explaining that school budgets vary from school to school based on the area in which they are situated within. Statistics show that “only around 70%” of funding provided by the government is provided to schools, although there is a lack of clarity of where the rest of it goes which affects the learner’s attainment as they aren’t provided with the relevant support, they require in order to progress (Great Britain. Department For Education, 2010, p.14). Another limitation to the Thrive approach is time because a school day is so busy and has so much going on, trying to fit in additional training is time consuming and added pressure for the staff member involved. Skipp, Hopwood and Research (2019) supports this explaining that there are limited possibilities for training, due to being described as a “juggling act” financially and fitting it in within TA contracted time. 

Critically reflecting on my personal development, I have learnt how important it is to be knowledgeable around the topic of ACES, and how to support learners throughout their educational journey. I feel I have met the aim of the assignment by discussing support I could put into place to support the barrier during the vertical transition. I can draw the conclusion that Thrive is an excellent programme to have in schools to support learners with ACEs because it focuses on the individuals needs as a whole, ensuring they feel nurtured and protected regardless of their situation. Evaluating on the ‘Jigsaw’ programme, I think that it is a great opportunity for learners to improve their wellbeing, and receive wealthy knowledge about different aspects of life which will support them as they get older. The only drawback with these two programmes is funding, as they are additional interventions the school would need to budget for. It is clear that the four purposes are paramount to promoting Oscar’s holistic development. Reflecting on the QTS standards explained by the Welsh Government (2019b), and how I have implemented them, I believe I have met certain aspects in each of them. I demonstrated my use of pedagogy by gaining a better understanding of what Aces are and how to plan and prepare interventions to ensure the learners are reaching their full potential, by having opportunities to explore many experiences driven by the four purposes of the CFW (Welsh Government, 2022). To satisfy the collaboration standard, I established this through the class teacher and LSA working together, evaluating what thrive activity would be best suited to cater Oscar’s individual needs ensuring he achieved his full potential. It's possible that the reading and research done for this assignment shows a dedication to the professional learning standard. Through gaining a better understanding of new techniques and methods within the classroom to best support learners with ACEs I have extended my innovation skills. Leadership has been developed through explaining how each session will be carried out and explaining what the session will entail. Moving forward, I will continue to research and deepen my knowledge about ACES and different support strategies I could put into place to cater for all my future learners.  An improvement to the intervention could be to have more parental involvement within the sessions to try and explain to the parents the effects their behaviour is having on their child. The limitations of getting Oscars’ parents involved is trying to get them to attend sessions, although the setting could encourage alternatives such as home visits to ensure some form of communication is achieved. As a result, this may influence the professional standard, embracing partners in learning Welsh Government (2019b). 
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‘Oscaris 11 years old, and he wil bo ging up o comprehensive. Oscar struggles with certain aroas within his socal, behavioural, and
‘emotional development due to a dysfunctonal upbringing. These aspects have been deniiled, and his cass feacher has created a support
plan o help hm develop these areas and prepare hm for the upcoming transion. She asked Oscar afew general about himsef {0 soe where.
She can offr support, these were i responses:

Like.. Idislike...

Being outdoors Group work In class

Playing on my own Trying new things

Swoots Mixing with my peers

Drawing Hearing people shouting

Using the Ipadsichrome books in Belng In the classroom for long periods:
class. of time

What ather people like sbout me...

1am good at drawing.
My smile

Fmidnd.

Pm caring,
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is also thrive’
trained.

LSA will have
the relevant
Thrive training
to be able to
support Oscar
through every
session.

Emotions — T hour session

Asking Oscar about different emotions, and
when he feels these certain emotions?

Reading a book: ‘The huge
bag of wores’ book from g )
7

HUGE BAG«
ES

Thrive resources: this is
comforting picture book that
encourages leamers to talk

about their worries and fears
o better control their emotions. Its an ideal

LSAand
Oscar

The LSA Wil assess
how Oscar can
evaluate his own
emotions and see
whether further
sessions need to be
implemented to
support Oscar's
emotional
development.

Aditional support
will be put in place

Health and well-
being

P2: | can notice
and communicate
my feelings.

P2: | am noticing
when | need to
help manage my
feelings.

Healthy, confident individuals
who:

are building their mental and
emotional well-being by
developing confidence,
resilience, and empathy
(Welsh Government, 2020).
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Support plan
Due to Oscar experiencing ACES, there are few drawbacks with his progression and holistic development. Therefore, Oscar is
currently at progression step 2 across the Areas of Learning and Experience (AoLEs) within the Curriculum for Wales (Welsh
Government, 2020).
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Week | Activity Whowilbe | How will this be | Currlculum for | The Four purposes
involved? | assessed? Wales 2022
T Al about me — 1 hour session Class “The Tnformation Healthy, confident Individuals
Introduction to Thrive sessions. teacher, LSA | gathered fromthis | Health and well- ~ | who:
Explain what the sessions will entail and | and Oscar. | first session will being
who will be involved. provide an insight to. | P2: | can notice are building their mental and
Explain how often the sessions willtake | The class what's Oscars and communicate emotional well-being by
place. teacherwill | interests are, and | my feelings. developing confidence,
Thrive activity for leamer — my name, what | | collaborate | help identify what resilience, and empathy
like, dislike, what | need help with, what | and assist LSA | area's he requires | (Welsh (Welsh Government, 2020).
others like about me and who's in my family | with activities | supportin. Govemnment,
(Thrive, n.d.). from the 2020)
Thrive
programme to
ensure
Oscar's needs
are met as the

class teacher
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ook 1o 6ase anxiely during Tmes of Stch as having more | (Welsh
difficulty (Thrive, n.d.). frequent visits to the | Government,
comp with the LSA | 2020)

Finish the session by e
doing a thrive

L3

gratitude treasure
hunt — try promoting
positive feelings
(Thrive, n.d.).

%
£
g
o

B tid

o
%
é

Homework: Emotions diary
hitps:/www.twinkl.co.uklresourceffeelings-
diary-4-11-1642930265 (this is the resource
Oscar will use)

Ask Oscar to keep an emotions diary to

track how he is feeling over the next

as moral support to
help Oscar feel at
ease, and more
reassurance around
the topic of the
transition wil also be
provided in the next
session.

week.
Emotions surrounding the transition. [SAand The LSA will assess | Health and well- Healthy, confident individuals
Asking Oscar if he has any worries or Oscar how this session being who:

concers about going to comprehensive
school.

goes and evaluate
whether more
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AS @ fosult of this conversation the LSA Wl Sessions ke This [ P2 Tcannotice | - are bullding their mental and
create a PowerPoint outlining: need to be and communicate emotional well-being by
who they can go to in secondary schools implemented before | my feelings. developing confidence,

with the transition occurs. resilience, and empathy
Explain their rights. (Welsh (Welsh Government, 2020).
Who's there to support them. The LSA will Govemnment,

Ensure they feel safe by providing suggesta Jigsaw | 2020)

reassurance that everything wil be okay. transition lesson to

Share personal experiences be implemented in

the future too.

Bullding confidence — 1 hour session TSAand The LSA Wil assess | Expressivearts | Healthy, confident individuals
Oscar how these activities who:
Carry out a forest school activity with other areimplemented | P2: 1 can perform,
children who have experienced Aces. andassesshow | produce, design, | - are building their mental and
effective it is for exhibit and share emotional well-being by
Mud kitchen role play — working in a pair to Oscar's confidence, | my creative work in | developing confidence,
cook a meal for the teacher. This wil and whether more | a variety of ways resilience, and empathy
promote his confidence as it is in area in regular activities like | for different (Welsh Government, 2020).
which he feels comfortable within. — 30- this need to be audiences,
minute activity implemented in the | inspired by a range | Enterprising, creative
future. of stimuli and contributors who:

experiences.
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~Thrive: self — care bingo activty to promote

~—Tead and play dfferent roles,

- Make a sensory bottle to
promote relaxation and calm
the learner down improving
concentration.

- Question Oscar about what

he can notice is happening
in the bottle at each stage.

similar activities will
assist him in the
future.

P2:| can observe
and describe ways
in which materials
change when they
are mixed.

(Welsh
Government 2020)

his confidence and self- e P2:| can create inteams effectively and
esteem (Thrive, n.d). — | T my own designs responsibly.
30 mins. 5= and work
= collaboratively with | (wWelsh Government, 2020).
- Verbal praise and encouragement will athers to develop
continually be carried out in ciass too. creative ideas.
(Welsh
Government 2019)
Bullding friendships — 1 Four session Tvaliate Tow Oscar | Healihand well: | Fealthy confident Tndviduals
Whole class lesson led by class teacher: | Whole class | works withothers | being who:
working in groups and class and implement
- Alongside implementing the Thrive teacher Jigsaw sessions | P2: I can notice « form posiive
intervention, the class teacher will use the more frequently. | and communicate relationships based upon
jigsaw platform with the whole class which my feelings. trust and mutual respect,
will encourage every voice to be heard and (Welsh Government, 2020).
Oscar can mix with his peers, and from new (Welsh
friendships. Ask the class what makes a Government,
good friendship - create a recipe for 2020)
friendship poster using words and drawings
with his peers on his table.
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Concentration sKIlfs — 1 hour session TSAand Evaluate how “Sclence and Ambitious, capable leamers
Oscar effective this activity | technology who:
Thrive activi is, and whether

+ can explain the ideas
and concepts they are
learning about

(Welsh Government, 2020).





