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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
This report seeks to provide a critical reflection on the implementation of an action point from a School Development Plan (SDP) and the impact that action has had. The development plan of a school, which will be referred to herein as School X, will be used to identify one specific action point from their priority list. School X is a 3-16 community school in Wales with over 1000 students, situated in an area of comparative social depravation. The local authority will herein be referred to as “constituency X”. 
The focus of this report will be School X’s top priority from their SDP; “to raise the attainment of all pupils with a focus on eFSM [eligible for Free School Meals] pupils” (School X SDP, 2022). The school is mostly white, working-class Welsh students, with a minority of English as an Additional Language (EAL) students. The school has seen an increase in foreign national students in recent years but remains predominantly native English-speaking students with a Welsh language competency culture encouraged school wide. The area in general saw a decrease in the “black and ethnic” (constituency-x.gov.uk, 2018. Accessed 10/04/2023) population when comparing data from the 2011 census (Gov.uk Census Data, 2011) to the 2018 data (statswales.gov, 2018. Accessed 10/04/2023), which pre-dates the covid-19 pandemic as well as the Ukraine-Russia war that has seen a small increase in non-white and EAL students joining the school. 
Unemployment and benefit claimant data in Constituency X are higher than the national average according to the schools SDP. This data is also reflected in the local authority’s government report (constituency-X.gov.uk, 2018. Accessed 10/04/2023). Constituency X has the lowest percentage of working-age population who are engaged in economic activity when compared with the other surrounding constituencies, and with Wales as a whole. The constituency also has the largest percentage of the working age population who are considered economically inactive, and do not wish to seek employment when compared with the surrounding constituencies and with Wales as a whole (constituency-X.gov.uk, 2018. Accessed 10/04/2023). Finally, this report seeks to critically evaluate the actions of the school and to make suggestions for future actions considering research literature, government policy, educational theory and socio-economic data sets. 
Literature Review 
Schools in Wales use School Development Plan documents to map out areas that the school hopes to focus its development strategies in-line with its ethos and the policy environment within which it operates. School development refers to the process of creating and maintaining an environment that supports continuous learning and improvement. The theoretical literature emphasizes the importance of involving all stakeholders in the school development process, including students, teachers, parents, and the community (Fullan, 2007). According to Fullan (2007), successful school development requires a shared vision, collaborative leadership, a focus on learning outcomes, and a commitment to ongoing improvement. According to Brighouse (1999), no school can be improved by one person, or “heroic headteacher” (Brighouse, 1999) and instead a more holistic and community wide approach needs to be taken, noting that the most successful schools are “driven by a culture of collaboration, inquiry and improvement” (Brighouse, 1999).

Echoing Brighouse (1999), Leithwood and Riehl (2005) argue that collaborative leadership is essential for the improved development of a school. Effective head teachers and leadership staff must work in tandem with parents and the community at large to create a shared ethos and future vision, developing strategies that aim to achieve it (Leithwood and Riehl, 2005). They also suggest that successful school leaders must be able to create a culture of trust, promote innovation, and foster a learning community. Other literature continues to highlight the importance of a shared vision approach toward school development. Hargreaves and Fink (2003) suggest that a shared vision should be developed through a collaborative process involving all stakeholders. The vision should be based on a clear understanding of the school's context and should focus on the learning outcomes that the school aims to achieve. 

In Wales, the policy literature emphasizes the importance of school development in achieving the government's educational goals. The Welsh Government's policy framework, Education in Wales: Our National Mission (Welsh Government, 2017), highlights the need for schools to provide high-quality education and prepare students for the changing demands of the workforce.

The policy framework sets out several key priorities for school development, including the development of a new curriculum, the strengthening of school leadership, and the promotion of a culture of collaboration and continuous improvement. The framework emphasizes the importance of involving all stakeholders in the school development process, including students, parents, and the wider community, in line with Brighouse (1999) and Leithwood & Riehl (1999), as well as being reflected in Bronfenbrenner’s Ecological Systems Theory (Bronfenbrenner, 1979). The development of a new curriculum is a key priority for school development in Wales. School leadership has also been highlighted by the Welsh Government's National Professional Learning Offer, created to provide professional development opportunities for school leaders, aimed at improving their leadership skills and promoting collaboration and innovation (Welsh Government, 2021). The New Curriculum for Wales emphasises schools as learning organisations (Donaldson, 2015) and draws on Bronfenbrenner’s Ecological Theory (Bronfenbrenner, 1979) in which different social and community factors are mapped out in systems in proximity to the child, who is at the centre. The closest system, the Microsystem, is the child’s immediate environment. This includes family, school, and other community factors. This School as a Learning Organisation (SLO) model (Donaldson, 2015) also draws on Fink (2003) in its call for a collaborative approach that exists community wide, and not just within the walls of the school. The Welsh Government have also highlighted a Plan, Review, Implement approach to school development, which is reflected in School-X’s adoption of the RADY scheme, which guides a school through raising the attainment of disadvantaged young people through a focus on management level target setting, tracking and review. (Edsential, RADY, 2013)

Free school meals (FSM) eligibility is a key indicator of poverty and is associated with lower academic achievement, lower attendance, and higher rates of exclusion from School X. In Wales, a child is eligible for FSM if their household income is below a certain threshold. Using free school meals as an indicator of wellbeing in students is useful for a school, as Bruner (2017) has found that wellbeing tends to be lower in disadvantaged children. Poverty has also been seen as a contributing factor in disengagement with the learning experience, with low nutrition likely to cause issues with cognition in students (Maholmes and King, 2012), which justifies School-X’s decision to identify possible barriers to learning in data pointing to an economic disadvantage. In Wales, the eligibility for FSM is determined by the Welsh Government's Income-Related Free School Meals Scheme. According to the scheme, a child is eligible for FSM if their household income is below £7,400 per annum (gov.co.uk, 2022), with the percentage of pupils eligible for FSM in Wales being higher than the average percentage in England (gov.co.uk, 2019). However, this data is from before the COVID-19 pandemic, and data is still unclear on how the pandemic has impacted this demographic. School-X has considered this in their School Development Plan, highlighting COVID-19 as a key contributor to current wellbeing issues (Confidential SDP, School-X, 2022).


Developing an action point
School X returned to in school teaching after the COVID-19 pandemic with a concern about student engagement after being at home for almost 2 years. With the community centred approach of the school, and the levels of depravation present in the area, it was thought that the 2022 School Development Document would need to prioritise raising attainment of all students, with a particular focus on students who are eligible to receive Free School Meals (Confidential SDP, School-X, 2022).

The school had begun implementation of two separate schemes of identifying disadvantaged students with whom to raise attainment and attendance levels. The first scheme is called RADY, which stands for Raising the Attainment of Disadvantaged Youngsters. RADY was developed in Wirral in 2013, across multiple schools and highlights the failures of attainment gap closing by previous schools as setting low achieving targets by using previous attainment as a benchmark. RADY asserts that using previous attainment levels to set new targets causes a low achieving outcome and rather than close the attainment gap as intended, instead embraces the previous attainment and keeps the gap firmly in place (Edsentiel, RADY, 2013). The focus for the school’s implementation of their top priority was focused on target setting, tracking and monitoring, and this can be seen in the SDP document. The first section of the document deals with self-evaluation and sets out the school’s view of what self-evaluation should look like, and how and why they will pursue this approach. 

School X’s SDP breaks down each priority target for analysis within the document. The priority has a section on self-evaluation titled “Self-evaluation: Why?”, which indicates an explanation is needed for the staff the SDP is aimed at. This is because self-evaluation is something that has been identified as lacking at the school in previous SDP documents, and School X has identified that their “…systems to track data are not comprehensive and lack the ability to monitor and 
challenge effectively.” (Confidential SDP document, School X, 2022-2023). This is evidence of School X recognising the connection between development and target tracking, and the ability to draw upon ongoing data to challenge results and set new targets. School X also identifies strong performances for Maths, English and Science across the board, but notes the “underperformance of ALN disadvantaged and MAT learners against targets” (Confidential SDP document, School X, 2022-2023). This This conveys School X’s focus on measuring achievement based on the targets set for individual learners or groups of learners as opposed to measuring attainment based on previous attainment scores. This approach has however caused a deficit in the fast development of quantitative data, which means it will take longer to gather data, but the hope of School X is that the outcome will be a better quality of quantitative data as opposed to the complaints they had had from teachers that their previous system provided too much data. 

The school has identified that ALN and disadvantaged students are not meeting the targets set for them, and therefore set out to raise the attainment of all pupils with a focus on these disadvantaged students. School X refers to the “bottom third” of its curriculum, meaning the curriculum aimed at the lower attainment students as not being sufficient to allow the students to meet their targets, and makes specific reference to the RADY learners. This assertion puts the way in which they are implementing the RADY scheme as a focus for the SDP and ensuring that eFSM students and students with well being and behavioural issues are being catered for with the EVE provision or differentiated work in the classroom. Attendance is another area that has been identified for improvement in students following extended closures due to Covid 19. However, the SDP does not specify if these attendance figures are different for disadvantaged students. The quantitative data for this has not yet been made available by Schol X, however Fig.1.1 shows the self-evaluation summary for Priority 1 in School X’s SDP, with the attendance comments highlighted in yellow. 
[image: ]Fig 1.1 - Attendance comments highlighted (School X SDP, 2022-2023).

School X’s development is firmly based in theory and directly addresses the focus and requirements set out by the Welsh Government in their New Curriculum for Wales. The development aspect of raising the attainment of all with a focus on disadvantaged students has been implemented for the past year, and the monitoring of targets has been successfully integrated into the SDP. The adoption of the RADY scheme and earmarking eFSM and ALN students across databases accessible by teachers has provided a method for teachers and leadership to track the progress of disadvantaged students and implement corrective programs where appropriate. All of these aspects have been put in place, are being utilized, and are being written into the further planning stages in 2023’s SDP and the planned developments beyond the 2022-2023 year. However, as specified in the key goals for Priority 1 in the SDP (Fig 1.2), a move away from multiple data trackers has allowed the school to focus more on qualitative data, and to simplify and therefore highlight the progression of individual action points. The quantitative data required to measure the assessed attainment has yet to be revealed, however in line with RADY’s assertion that using previous attainment to measure new attainment the school does not wish to measure gaps based on previous attainment scores. Instead, the school will provide holistic, ongoing assessment through the use of peer and self-marking in class, engagement with parents in the development of students learning as well as setting appropriate timetables and attainment targets bespoke to the individual student. Whilst this will provide a progressive and experiential approach to ongoing development, the school will need to design a new approach to data analysis and set new standards in what success looks like quantitatively in order to self-assess its measurable impact.  However, the school is aware of the importance of meaningful reflection and qualitative self-assessment in the ongoing progression of its SDP.
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Fig 1.2, Key Goals for Priority 1 (School X SDP, 2022-2023)

Conclusion
In conclusion, reflecting upon my placement schools SDP and its implementation has allowed me to consider the wider socio-economic and cultural roles of a school within a community. School X has initiated a development program that takes theory, research and government policy into account in order to provide an appropriate and ethical practice that can act as a force for social good for its community. In my analysis of the School Development Plan, I have found that School X priorities have been drawn around socio-economic data on the catchment areas surrounding the school, and its adoption of schemes like RADY have demonstrated a willingness to embrace new developments in the wider education community. As I move forward in my teaching practise, I will consider the importance of holistic and bespoke approaches to target setting and how these approaches can be focussed on areas defined by data that reflects the needs of the community. Equity and social justice as drivers for school development can provide opportunities to enhance the learning experience for all students, and the efficient monitoring of targets and developments across leadership teams can be utilized to ensure the delivery of an ethical development strategy for a community at large, and not just inside the school.
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School Priority 1: Raising the achievement of all learners with a focus on specific groups of learners, in particular
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