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A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.




My observation was based on (video 3) role play within the Foundation Phase (FP) using the Leuven scale as an observation tool. The research question, to what extent does the role play environment provide opportunities for pupil involvement and learning? Within this observation there were three participants that were in a role play travel agency based on the country Japan set up inside of the classroom, the participants took on the role of two travel agents and a customer, as I observed every minute for four minutes. The aim of this activity was to recap what the participants had learnt and understood about Japan and the travel agency, as well as how they would participate.  Through bridging and PTE 1 I experienced this area of enhanced provision within the FP classroom. Role play is an extremely important area of learning in early years and is a part of child-initiated learning. According to (Estyn, 2017) Child initiated learning is where children help others to understand and interoperate what is asked of them. FP is based on learning through play, which supplies the children with a freedom of choice, as children choose to play but are completing learning giving them a false sense of freedom and choice (Pound, 2014, p. 101). From the FP framework (Welsh government, 2015) it is clear that role play come under the section of creative development, participating as a main factor of learning through play. 
FP is a part of the education system in Wales for children aged between 3 and 7. This was set up to ensure that there was no disadvantage from any type of poverty to a childs education, additionally helping the childrens development through both indoor and outdoor learning (Welsh Government, 2015.) Through my chosen area of role play, this is an area of enhanced provision, from the 2008 curriculum (Welsh Assembly Government, 2008) it states that role play is included within the creative aspect and is linked with creative play. Within the new curriculum for Wales, role paly isn’t a specified area, but it is included within the education process as it corresponds with all areas of learning and is therefore cross-curricular. Role play links with all areas of learning as it is a vital part of knowledge and understanding of the world as it is an interpretation of a job role or industry, literacy, mathematics, science, therefore providing real life situations (Donaldson, 2015). This is supported (Riley, 2007), as it is suggested that using role play as a travel agents’ helps and improves the children with counting money (change), time and an overall view of a shop and products.  This provides the children with a more imaginative outlook of the world, as well as providing them with new experiences in a safe environment, which additionally is supported by childrens rights, article 32 (Children’s Commissioner for Wales, 2011), 
“You should be protected from work that is dangerous”. 
This applies here as the children cannot experience job roles such as different positions on a construction site, for example a builder or an architect, similarly to the role of a chef cannot be experienced as the children cannot be in a kitchen alone. Therefore, the experience of role play imitates these positions and provides the children with an insight to the job roles within the world around them while in a safe environment. (See appendix 1) 1- To take in and learn from this experience an active experimentation involving play must take place. 2- Move on to a concept of the idea related to the role. 3- To create a knowledgeable experience and allow reflection so this process can proceed so knowledge and confidence can build and improve (Rogers and Clare, 1994). Through observations of bridging and PTE 1 it is clear that this theory of structure is correct, role play presents how different skills can be used to create a very successful child- led activity to incorporate a repetitive learning strategy that children are engaged in. Opposing this (Cremin et al, 2009) is the model of creative teaching. (See appendix 2) This shows how to achieve creative practice (role play). Firstly, we need to secure a school ethos to provide the correct attitude to the pupils, then through the personal qualities of the children and the pedagogy that the subject is taught, effects the creative practice. With a positive attitude, pupil interests and the correct teaching method, role play can be effective, but without this balance the creative practice is ineffective. Supporting this, (Csikszentmihalyi, 2008) for progression in learning and cross-curricular activities including role play, depending on the challenge and skill all factors such as stress, arousal, flow, boredom and control fluctuate. Meaning that the role play must be situated at the correct level for the children, as without this there will be no improvement (see appendix 3).
Throughout this assignment I will be discussing the use and effectiveness of the Leuven scale as an observation tool within the Foundation phase environment. The Leuven scale is a measurement scale of well-being and involvement, created by Ferre Leavers (Early Learning, 2019). By using this scale qualitative data is produced as the scale is using a small sample of targeted children to identify how involved the participants are in the activity and their well-being while completing it. Through my research for the involvement and opportunities that role play creates I used data from both qualitative and quantitative data which provides numerical data, creating a more reliable range of results (McLeod, 2019). There is much evidence that if a child is happy, they are more engaged, through the shared values of community, collaboration, creativity and care, through a balance of the individual and group, disciplines and the environment, this results in a high level of well-being for the individual. This shows through engagement with the environment and people around them presenting high well-being levels (Barnes,2011). Also, this links to Maslow and the hierarchy of needs to achieve well-being, showing that it can be improved (David, 2020). The Leuven scale provides us with a deeper understanding of a child as we are able to assess targeted children who are not showing signs of high well-being and also assess their engagement. But, on the other hand this scale can become a checklist as I found when creating my observation scale. No scale is perfect so the result must be taken as an indicator instead of a definite. Although through using the observation tool a deeper understanding is acknowledged, through the childs engagement it is thought by Csikszentmihalyi, that there is a state of flow (Riley,2007). Vygotsky’s theory, the zone of proximal development shows through this transition of scaffolded learning of another, higher involvement and an interest presents a state of emotion therefore improving well- being. This shows that the indicators within the Leuven scale are visible and present a deeper understanding of the child. Opposing this although there is a state of flow the child might not be challenged. Although if all children have a similar result, this indicates that the area is not inducing learning and therefore can be altered to the needs of the children. 
When completing my research, I ensure that it was credible and relevant. One ethical concern that I faced within my observation was consent, as all participant must consent to any study and be provided with a consent form. all participants were under the age of 18 so, for this observation to take place assent was provided by the participants as they were all children. Within the childrens rights it states that if the child is capable of their own views then the child must express them freely (Children’s Commissioner for Wales, 2011). Showing that if a child is giving assent then it can be ethical depending on the child. Participants also must be aware of the fact that they are allowed to withdraw at any time (BERA, 2018). Within my observation the participants were playing so they were setting their own tasks and conversations so the children could leave at any time. All of the children were told what the travel agency was and how to use it, showing that they were informed. Although I would have liked to send an information letter to the guardians of the children so they understood what the children were participating in. Another issue that I faced was confidentiality, this was difficult as the children were recorded, but within my observation I ensured that I didn’t use any names or information about the individual ensuring that the participant was anonymous and the information confidential. Teacher bias was the largest ethical concern of them all personally, as when observing I found that some children were enjoying and expressing that they were interested, the attention given by the observer is automatically taken by the participant who is intrigued the most. But as an observer your attention needs to be divided and equal on all participants. Supporting this (Bourne, 1994) this automatically raises the expectation of one child above another with higher standards only for one particular child. This suggests that the Leuven scale as an observation tool is not the most reliable, as if your expectations are different you change the scale automatically to suite these. 
From research I found that through role play, spoken language and learning through a physical and visual context creates a positive ethos to the area of learning through play and a more able understanding of language and communication in a person’s first language and additional languages (Riley, 2007). Evidence to support that role play provides opportunities for involvement and learning is seen through a school that has undertaken this experiment too. Through the creation of a village it was hoped that the children would see this as a part of reality, this would provide problem solving opportunities which would require involvement as well as opportunities to develop their basic skills within this environment. From this they found that students standards had improved in all areas of the curriculum, with children working independently and collaboratively (Estyn, 2018). This shows how the children are involved and learning through the use of role play. 
From my observation I found that the scale was biased as this observation took place when the children were all in different roles so the participation level is automatically different, therefore it is not fair to judge the children on involvement and wellbeing when their role might not allow it or they might not be happy with the role that they are undertaking. From my observation it was clear that all participants were on the high end of the Leuven scale. I also found that when participant one’s engagement was increasing, the other participants were too, showing an increase of scores of the involvement section on the Leuven scale. Although the well-being section didn’t follow a pattern, it seemed to fluctuate. I found it difficult to determine how the participants were feeling from their engagement and communication including body language. I also found that the participants who took to their role well were asking many more questions and were adapting to the role better than others. Additionally, it was hard to determine which section of the Leuven scale the participants were in as it is up to individual interpretation of the identifiers. 
To conclude, to what extent does the role play environment provide opportunities for pupil involvement and learning? Although it is hard to find the balance to make the role play area effective, I have discussed many opportunities that role play establishes. Such as improved language skills and an improvement on the cross curricular activities included within the role play area. Role play provides children with an opportunity to experience different locations and roles of the community within a safe environment. My main aim was to analyse and evaluate the Leuven Scale and determine if this was effective within my observation. I found that the Leuven scale was effective as it presented me with how involved the participants were within the role play and an indication of their well-being when completing the activity. Although using the Leuven scale as an observation tool seemed to turn into a type of checklist and didn’t provide the information on if the participants were being challenged. Alternatively, I would use a narrative record (anecdotal record) for my observation next time, as this provides all of the detailed description needed which helps paint a picture of what leads to a sudden question or an arise in involvement (Quain, 2018). I would also include another observer, as a disadvantage to a narrative record is that it’s difficult to note down everything. Although this might affect the behaviour of the children a little, this ensures that you don’t miss anything important. I would also consider observing the children through a camera outside of the classroom so their actions are not affected by my presence. In the future I would like to research outdoor education specifically, do outdoor classrooms improve learning in Foundation Phase children? This will help myself as a teacher in the future as this information can help decide the extent of my teaching outdoor, and the types of subjects that I teach. 
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(Rogers and Clare, 1994)- Spiral of design skills.	
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Appendix 4
Name of observer:  
Date of observation: 

Context: 
Observation question:



	1
	Signs of discomfort, dejection, avoiding contact and signs of withdrawal. With the individual behaving aggressively towards themselves or others.

	2
	Posture, facial expressions and actions show no feeling of ease, still signs of discomfort but not displayed at all times. 

	3
	Neutral posture, showing little or no emotion, with no sign of sadness or pleasure.

	4
	Signs of obvious satisfaction, but not constantly presented with the same intensity.

	5
	Happy, cheerful, lively and full of energy. Actions are seen as spontaneous and expressive and can display features such as:
· Talking to self
· Make sounds
· Hum/ sing
The child is relaxed, self- confident and self- assured.


Part A- Leuven scale: Well-being

	Participant 
	Observation 1
1 minute
	Observation 2
2 minutes
	Observation 3
3 minutes
	Observation 4
4 minutes
	Average score

	Participant 1
(Information)
	
	
	
	
	

	Participant 2
(Information)
	
	
	
	
	

	Participant 3
(Information)
	
	
	
	
	


Part A- Observation

Additional comments-

Participant 1- 










Participant 2- 










Participant 3-





	1
	Activity is simple, repetitive and passive. The participant seems absent, displays no energy and stares into space looks around to see what others are doing. 

	2
	There is frequently interrupted activity with the participant engaged for some time, with moments of non- activity. They stare into space, distracted by their surroundings. 

	3
	Continuous activity at a routine level with real signs of involvement. Progress is being made, but there is not much energy and concentration. The participant is easily distracted. 

	4
	Continuous activity with intense moments, with the participant involved at all times and not becoming easily distracted. 

	5
	Continuous and intense activity with the participant concentrated, creative, energetic and persistent through most of the observation period.


Part B- Leuven scale: Involvement

	Participant 
	Observation 1
1 minute
	Observation 2
2 minutes
	Observation 3
3 minutes
	Observation 4
4 minutes
	Average score

	Participant 1 
(Information)
	
	
	
	
	

	Participant 2
(Information)
	
	
	
	
	

	Participant 3
(Information)
	
	
	
	
	


Part B- Observation

Additional comments-

Participant 1- 










Participant 2- 










Participant 3-
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