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[bookmark: _GoBack]Section 1 – Two Types of Play and How These can be Supported in Practice 
Children play to understand the world around them and to make sense of experiences by connecting it to something they already know. Play should be freely chosen, personally decided and intrinsically motivated, it has no end goal or alternative motive and is done without judgement or worrying of consequences, children learn through play by experimenting with resources, cause, and effect (Play Wales, 2008). Play improves children’s cognitive, social, emotional well-being and physical development. Children should be allowed to decide when, how and what to play, they should create their own rules and roles in the play and be undertaken for its own sake and not performed for any reward. Play allows children to be creative, take risks, work collaboratively with each other and interpretate each other as they like, it is infinite (Bottril, 2018). 
[bookmark: _Int_TxgrlRit]Article 31 in the United Nations Convention on the Rights of a Child states that children are entitled to relax and to engage in play and activities and take part freely in cultural life and events (Children’s Parliament, 2023). The UNCRC (UN Convention on the Rights of the Child) consists of 54 articles that all children are entitled too. Not only are they entitled to a place to live, support from the government and added help in learning if they have additional needs but they do have a right to play and relax how they wish. Article 31 says that children and young people deserve to have fun in a way that they wish whether that is watching a film, playing sports, imaginative play, or something else.
[bookmark: _Int_mQ59j4Fm]The Welsh Government supports and empowers other in promoting children’s rights. The approach is inspired on the United Nations Convention on the Rights of a Child, in 2004, the Welsh Government created Rights to Action, a document adopting the 7 Core Aims for Children, Wales became the first country in the world to legislate for children’s play (Save The Children, 2014). The Foundation Phase curriculum in Wales for children aged three to seven in Wales also supports children’s right to play and the importance of learning through play. It states that children should be given plans for purposeful play, a rich learning environment that supports holistic development through a play-based curriculum.
Fromberg and Gullo (1992) suggests play enhances language, social, creativity, imagination and thinking skills. There are many diverse types of play and many overlap, for example, locomotor, fantasy, exploratory, creative, dramatic, social, physical, imaginative, communication, symbolic, socio-dramatic and role play. When children are playing there normally will not be just one type of play being displayed. Social play happens when children interact with other children or adult through play. 
Social skills are a key skill to help children in school and later life. Practitioners can support this play for children by interacting with them and modelling positive social behaviours they want to develop. This helps build on children’s content knowledge, creative thinking, and functioning skills.
Physical play occurs in any type of action or play that gets children moving. This can be whole body movement like navigating a climbing frame or maze or skipping that helps the child to develop gross motor skills or threading beads onto a string which supports the child’s fine motor skills. Typical physical play is essential for a child’s overall development, when children engage in physical play, they strengthen their muscles and bones and improves their stamina. When there is a lack of physical play in early childhood it can cause several health problems, excess body fat being one of them. Children need enough play for proper physical development in early childhood. When children are climbing, balancing, hanging upside down, jumping and sliding down objects it could be deemed as ‘risky play’ but this is essential for children’s physical development (Tovey, 2010).
Play has many different opportunities for children to develop holistically. Social play not only allows children to interact with others and learn important social skills it helps develop their communication skills, imagination skills and interpersonal skills. Physical play supports children’s social development, motor development, imagination, creativity, and numeracy development.
Section 2 – Evidence of a clear understanding of why it is important for children to choose their own play and importance of the role of the adult in children's play
Self-directed play is intrinsically motivated and occurs when a child is playing through their own choice and without adult interaction or guidance (Humphrey, K, 2020). Self-directed play gives children a sense of freedom and control of movement, with opportunities to explore their own limits, gain independence, boosts their self-esteem and allows them to make their own decisions. To achieve successful self-directed play the setting needs knowledgeable adults and practitioners and confident children. Children need to be given time and space to begin play how they wish. Setting up play opportunities will look different depending on how the child interprets them. It can be as simple as leaving some play dough with rolling pins and cutters on a table or leaving pots, pans, and utensils in a play space. Children can then decide whether they would like to play with them and how to play with them. The playdough could be interpreted as baking and the children could make cakes, burgers, and sausages from them for the home corner, the pots and pans could become musical instruments, but it is important to remember that the child is leading the play, they decide what they use the resources for without the guidance of adults.
Children consider play to be play when they are in control and lead the play. Play becomes work when it is led by an adult or at a table. (Howard and McInnes,2012). By allowing children to explore resources and play with them as they see fit, it allows them to develop their confidence and realize that they can do so much for themselves and stimulate their imagination to naturally resolve problems that occur through trying to get resources to work the way they want them to (Ledendecker, M, 2020). Although self-directed play usually does not involve adult interaction it does not mean adults cannot play with the child. Children offer play cues to others to invite them into the play and it is important for adults to notice these cues and know how to respond. Play cues can be a gesture, eye contact, presenting an object or a verbal invite (McPherson-Hills, S 2021). The play cycle is a deeply intriguing way of breaking down a child’s play process. Play England (2020) suggests it is a universal expressive language that children go through during their play and comes as second nature for the children, but it takes practice for practitioners to recognise and understand the meanings behind this. First in the play-cycle is Meta-ludes which happens before the play and is the spark of interest in the child towards an object or idea. Then the cues are an invitation to a person or the environment these can be eye contact, verbal invitation, gesture, or action. Next is the return, this is when a child, practitioner or the environment responds to the cue. The frame is initiated by the child to provide the boundary for the play it could be a physical boundary of a mat, stage or a narrative of storyline or rules. When there is a response and a frame the flow begins this could last a few minutes, hours or even days and is picked back up from where it left when the child is next at the setting. Finally, the play ends either through annihilation, where the child chooses to end it or adulteration, where an adult interferes and stops the play through wanting to educate, improve or control the play.
Adults can facilitate play by simply talking about it, engaging with children during play and using open ended questions can further enhance the play for the children, by being involved children feel validated and supported in what they are doing, and adults can add to play or prevent problems to enable them to fully explore the environment as they wish. Play engages the child’s brain to make connections between nerve cells which in turn helps to develop the children develop in their emotional wellbeing, physical skills, and cognitive skills. Adults should ensure the environment is a rich and stimulating environment for the children to explore and provide play opportunities for all to develop.
[bookmark: _Int_p1wbc9M6]Evidence by Entin (2011) suggests that opportunities for children to access self-directed play is reducing and children are constantly under adult supervision. Children aged three to four described play as an activity that involved themselves in an active participation in doing something, being with other children and having their own ideas and arrangements (Theobald, M. Danby, S. Einarsdottir, J. Bourne, J. 2015). Children learn from everything and there should be no separation or educational play and non-educational play. However, children have preconceived ideas of what they interpret play as, children enjoy making choices for themselves and leading their play. When children approach activities that they deem as ‘non play’ they rush through things and will try to leave as soon as possible to go and ‘play.’ Practitioners might set up an activity to observe children’s pencil grips and fine motor skills but when the children are called over they feel like it is a task and not free flow play so might not exhibit the skills the practitioner is looking for, whereas when an invitation to play is left with scissors, playdough and cutters the children will choose to explore these and show the same skills practitioners are looking for through their own initiative. Adults can support by facilitating the play to occur, they can do this by organising the environment, providing resources, and adapting opportunities so that each child with different abilities are able to explore the setting as they wish.
Section 3 – In depth discussion and understanding of observation method –  Foundation Phase profile observations
Observation is the process of looking and listening to children to learn how they are developing, what they enjoy and what they learn through play, when observations are shared between parents and practitioners it creates a picture of the child and their strengths and weaknesses so plans can be developed to help the child learn further, observations help practitioners gain a better understanding of the children in their setting (Early Years Matters, 2023).
The Foundation Phase profile is a type of assessment that is used in line with the Foundation Phase Profile Curriculum in Wales for children aged three to seven years old, it was developed to assess all children within their first few term in reception to find out their abilities and development level of personal, social development, language and literacy skills, maths and numeracy skills and physical development (Welsh Gov, 2019). Using this profile observation across all schools in Wales creates a seamless transition for children across settings to be monitored and tracked the same way so if they move settings, it is the same format. The child’s progress is tracked from the beginning to the end of the Foundation Phase so early interventions can be put in place for any child needing additional support to practice and develop skills across the main four areas of learning.
Using the Foundation Phase Profile Observations enables practitioners to ensure each child is making progress whilst ensuring they are challenged in a developmentally appropriate way and supported throughout the Foundation Phase. Dated observations evidence to practitioners and parents how the child is making progress throughout their life. As childcare practitioners observe children, they will be enabling them so the right opportunities and experiences to support and challenge them to reach their maximum potential, however each child will achieve these skills at separate times when they are ready to do so (Pacey, 2017). An important part of observation is interaction with the children, practitioners spend a lot of time on paperwork but observing and assessments on the child’s development can be done with the right balance of interacting with children and completing paperwork (Kelly, 2016). The Foundation Phase Profile is used by all early years practitioners to aide transitions. The Foundation Phase profile is based on a scale to identify a child’s current developmental stage and create a plan on hoe to support them to develop to the next stage (Welsh Government, 2017). A lot of observations carried out are participant observations, usually on a sticky note as practitioners record what they see and capture a moment to record later. A disadvantage of this method is that there is no place to record the child’s interests or what they can do as it is against a set of skills on a ladder. Drake (2005) states that practitioners should use observations to record what a child can achieve instead of focusing on what they cannot do.
Part of the foundation phase’s pedagogy is to involve parents and carers in the process of the child’s education and development, it also supports communicating with and reporting to the parents and carers to draw on the wide range of information to create an idea of the child’s current stage of development including reports (Welsh Government, 2017). When practitioners document children’s learning and collect data about their development they are creating tangible evidence that they can share with the children and their families. To achieve high quality care and education observing, documenting and assessing children’s development should be practiced and incorporated into every day at the setting. According to NAEYC (2009) in order to make formative decisions that will guide what goes on in the setting there needs to be an organized system in place that works for all practitioners and children.
Some advantages of using the Foundation Phase observation are;
· It provides detailed data about who, what, where, and when. 
· The evidence is documented as it occurs and in a sequence.
· Provides objectives and descriptive evidence for practitioners to look for
· Provides a baseline information about the child’s interests, abilities and skill level.
· Ideal for tracking children’s development over their time in the Foundation Phase before moving onto Key Stage 2.
· Evidence for the observation can be gathered formally during adult led activities or informally while children are playing.
However, there are some disadvantages;
· Time consuming.
· May be difficult to keep up and follow along as children can quickly move from one activity to another.
· Children’s behaviour may not be typical for that observation days as compared to other days.
· Can be difficult to allocate time to complete for practitioners who are in ratio.
Section 4 – demonstrate an understanding of the role of play when undertaking observation and assessments, consider how this might affect child's engagement and the accuracy of the observation
Play is an important aspect of children's development and learning, and it can be used as a tool for observation and assessment in early years education. Play allows children to explore, experiment, and express themselves in a natural and enjoyable way, and it provides educators with valuable insights into children's abilities, interests, and developmental progress.  “Assessment is the way in which in our everyday practice, we observe children’s learning, strive to understand it and then put our understanding to good use” (Drummond,1993). An important part of understanding children’s learning is to observe children’s interests, where and what they like to play, who do they play with and what interests and motivates them.
Observation and assessment of children's play can be conducted in various ways, depending on the objectives and methods of the early years program. Here are some examples of how play can be used for observation and assessment: 
· Naturalistic observation: Educators can observe children's play in a natural setting, such as during free playtime or outdoor activities, without interrupting or directing the play. This can provide a holistic view of children's social, emotional, cognitive, and physical development, as well as their preferences and styles of play.
· Structured observation: Educators can design structured play activities or tasks that target specific developmental domains or skills, such as language, problem-solving, or creativity. These activities can be used to assess children's proficiency or progress in these areas, and to identify areas for improvement or support.
· Play-based assessment: Educators can use play as a medium for formal assessment, such as standardized tests or checklists, that measure specific developmental outcomes or milestones. Play-based assessment can be less intimidating and more engaging for children than traditional tests and can provide a more authentic picture of their abilities and potential. 
In all of these approaches, the role of play is central to the observation and assessment process. Play allows children to engage in authentic, meaningful activities that reflect their interests, strengths, and challenges, and it provides educators with rich and diverse data about their development and learning. Play also fosters positive relationships and interactions between children and educators, which can enhance children's motivation, confidence, and well-being. Therefore, incorporating play into observation and assessment practices is crucial for effective and responsive early years education. The role of practitioner is to support and facilitate play but also to allow children freedom in the type of play they wish to engage in and what role the adult takes on in the play. When opportunities are provided that promote self-directed play they will be able to observe children in their uninterrupted play to form an in depth understanding of a child’s strengths and weaknesses (Estyn 2015).
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