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The aim of this briefing paper is to educate practitioners on the rights that children across the world legally have and the importance of these rights. The United Nations Convention on the Rights of the Child (UNCRC) is an international organisation which was drafted in 1989, worldwide there are 196 countries which have ratified the UNCRC (United Nations, 2013).  The aim of the organisation is to recognise the rights of all children under the age of 18. The UNCRC have 54 articles and provide children with 40 specific rights which can be divided into different categories including general principles; civil rights and freedoms; violence against children; family environment and alternative care; basic health and welfare; education, leisure and cultural activities; special protection measures. (Together Scotland, 2020) 







Article 3 – The top priority for practitioners and adults must be the best interest of the child in all decisions that are made and actions that will affect the child. (UNICEF, 2020) 
· All multi-agencies such as social workers, NSPCC, the police, education practitioners, speech and language therapists, school nurses and many more working together and using a child centred approach to provide the best outcome for the child and making sure they are supporting and promoting the child’s welfare. 
· School practitioners using sustained shared thinking while working together effectively to solve a conflict or a problem that involves the child’s well-being. Practitioners could include teachers, teaching assistants and key workers. The practitioners are required to observe and plan for all children and their specific needs, working within government guidelines such as the Foundation phase in Wales. (Siraj-Blatchford et al., 2008; Welsh Government, 2015) 
· Practitioners from all agencies involved with children must communicate effectively between agencies and to the children and their families. (Prozesky, 2000) It is also important to remember that information about children must only be shared in a professional manner and to the necessary person/organisation. This is in line with current data protection policies and GDPR legislation. 
· Legal framework such as the Children (Scotland) Act 1995 embed the UNCRC articles, including article 3 into law and uses such acts to set the standard of care provided for all children in the country. (Scottish Government, 2020) 
· Effective communication within a setting underpins the skill and knowledge acquired by key workers and adults from other agencies and has a direct impact on a child’s education, safety and well-being. It also maintains a level of professionalism within the workplace. (New Zealand Ministry of Education, 2020) 





















Article 12 – Every child has the right to express their own views and beliefs so long as they are not affecting the rights of another child. This right of expression is implemented in all scenarios such as day-to-day life or even housing decisions. (UNICEF, 2020)
· Children have the right to express their feelings on any situation that affects them, it is important for children to understand they are able to express these feelings to the adults involved in their lives. Practitioners are expected to provide and safe and comforting environment for children to confide in them. It is also important that children know their voice will be heard in regard to education, for example if a child is having difficulty with a certain part of the curriculum that they can ask for and get the support they need. (Catling, 2014) 
· Children need to be assured of confidentiality when expressing their views and needs. Adults should adopt a non-intrusive approach when speaking to children about their feelings and should provide adequate information to children for them to be able to make their own opinions. (O'Quigley, 2000)
· The Foundation Phase framework incorporates this article by suggesting that children should have influence on what is being taught. Children should be able to communicate to practitioners what their interests are and what they are struggling with so that adequate plans can be made to benefit their learning and development. The foundation phase also stresses the importance of allowing children to express their feelings about themselves, the peers and the world around them. (Welsh Government, 2015)
· International education programmes such as the Reggio Emilia approach emphasize the importance of child-led activities so that children are able to make their own decisions and form their own opinions of the world around them. (Mercilliott Hewitt, 2001)




















Article 31 – Every child has the right to relax and to play. (UNICEF, 2020) 
· Practitioners are expected to understand the importance of play within a child’s life, this right should be implemented throughout their entire educational timeline as well as at home. Children’s play should be freely chosen, intrinsically motivated and self-directed. Play is an important part in the healthy development of a child, it is something that is essential to each and every child. (Play Wales, 2019) 
· Different types of play promote and support different areas of a child’s development, for example, symbolic play promotes cognitive development and provides children with a solid foundation for skills that will be used in later life such as negotiation, teamwork, listening and sharing. The use of symbolic play also creates a safe space for children to be able to express their emotions through both verbal and non-verbal communication. (Pellegrini, 2009; Russ and Wallace, 2013) 
· The Welsh Government largely focus on the importance of learning through play in the Foundation Phase Curriculum. There is a large emphasis on emphasis on allowing children to be more creative and imaginative through their learning. (Welsh Government, 2015) 
· The Reggio Emilia approach focuses on play-based activities and hands on learning to allow children to be able to take control of their education and development. The approach stresses the importance of children being in an enriching environment to aid their learning. (Mercilliott Hewitt, 2001) 
· Practitioners should make sure that planned activities incorporate the individual needs of all children involved in the activity, the activity should also focus on the holistic development of the child. Settings should also be enriching for the children, providing a wide range of stimulating and educational resources such as multi-sensory or practical toys. 














To conclude, it is clear to see from each article spoken about that a child centred approach should be taken when working with children. Whether that work be within an educational setting or in a social care setting, the child is the main priority and their best interests should always be considered when taking any form of action. Practitioners must consider the child’s opinion, their individual needs while also making sure they are safe guarded. To do this, they must follow government guidelines and legislation as well as frameworks such as the foundation phase. 


Article 42 – Governments actively working to make sure children know and understand their individual rights. (UNICEF, 2020) 
· It is important as practitioners to understand that children’s must be made aware of their rights, and to make sure they understand what these rights mean. It should also be noted that these rights are matching through all agencies which work with children. 
· In 2014, the Ombudsman for Children’s office (OCO) initiated a campaign to inform children of their rights and to consult children on matters that involve their learning, development and well-being. (McGuire, 2014)
· According to the Children’s Commissioner for Wales, practitioners must work together with children and their families to ensure that all 54 articles of the UNCRC rights are understood. The children’s commissioner website has lots of different child friendly explanations of what the rights are and what they mean. (Children's Commissioner for Wales, n.d.)
· Children knowing their rights mean that they can form their own views and opinions of the world around them and of themselves. Children rely on adults to support their learning and development, children understanding each and every one of their rights is just as fundamental to their well-being as other topics such as play is. It is imperative that the learning of their rights is part of the educational curriculum. 
· Within the Welsh foundation phase, there are set resources to help practitioners introduce children’s rights to foundation phase students. This includes tips on how to put these rights into place within the classroom and stimulating activities such as songs to help children understand the content being taught to them. This allows children to explore what is needed for them to be healthy, happy and safe. (Children’s Commissioner for Wales, 2020) 
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