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[bookmark: _Toc27059408]Abstract

Aims/Objectives: This research project was placed within the School of Social Justice and Inclusion in the UWTSD and involved an heuristic exploration of the relationship the researcher had with his own attachment style, its development over the years and how it interacted with those of his counselling clients. 

Increasingly the Attachment styles of both therapist and client were being proposed as an important contributing factor in the facilitation and recovery of the therapeutic alliance. A  meta-analysis showed a marked predictor of the strength of this alliance was the client’s own attachment style (which in turn was recognised as one of the two main predictors of the positive outcome of therapy. Slade (2008).

The purpose of this research was to revisit a pilot project Whithouse (2018) exploring my relationship, as therapist, with my own attachment style in the context of relating to clients in the psychotherapeutic encounter. The topic had social relevance because the nature of our attachment governs the way we relate to others, our social and intergenerational competence and the quality and expectations of relationships. The project therefore had both personal and professional relevance but was boundaried by time, focus and contributors. This imposition of structure, framework and time was the cause of limitations in part of the pilot project with regard to certain phases. The revisiting of the questions raised by the pilot project formed the background context of this project.
Method: Since my own philosophy was relativist and ontologically constructivist in nature the subject of this project, for me, lent itself to an epistemologically emic approach. It followed that I choose a narrative, phenomenological, qualitative, single case study to process this research’s data collection and analysis relying on storytelling, context, indwelling, introspection, interviews with self, internal reflection, tacit knowing, intuition, focussing and finally thematic analysis of both primary and secondary data. With the nature of the question/concern being experiential I used heuristic research to address it 
Participants: As the focus of this research revolved around my own personal experiences and phenomena of growing and developing my unique attachment style it is only logical that I use a case study approach with myself as sole participant and researcher
Key words: attachment theory , heuristic, atunement, phenomena, boarding school syndrome, strategic survival personality, avoidant 
[bookmark: _Toc27059409]Chapter I – Introduction 

“Young children, who for whatever reason are deprived of the continuous care and attention of a mother or a substitute-mother, are not only temporarily disturbed by such deprivation, but may in some cases suffer long-term effects which persist”. Bowlby et al (1956 .p.112)
Attachment Style, a factor of our psychological makeup that we all share whether secure or insecure, was central to this research project. It forms a blueprint for our relationships in later life (Schneider, Gruman & Coutts, 2005), our expectations and understandings of these relationships and is formed in our early years as a result of the relational experiences and phenomena we encounter then. Our initial experience of caregiving in the first 3 years of life and a combination of nature and nurture Meyer, Wood & Stanley (2013) will provide us with an expectation of the nature of relationships with others from the outset. It forms a ‘pilotage guide’ which we follow albeit with updates and modifications as we age.  We are genetically hard-wired to seek proximity to significant others in times of stress and/or danger (Bowlby, 1969) and the quality and nature of our early caregiving provision will model the way we regulate our emotional response to this stress and our capacity for reliance on others.
Our ability as adults to self-regulate our emotional response to stress is also a legacy of infancy, dependent upon the quality of our early years of parental care. Forming the basis for the development of our attachment style the cyclical process of attunement, mis-attunement and re-attunement (Schore, 1994) in bonding with primary caregivers is instrumental in our learning to self-regulate emotional response to anxiety as proposed by  Rothschild (2000).
My own life history and the eight years of training and seven years of practice as a counsellor and psychotherapist has served to focus my attention on the nature of my own attachment style and the impact it might have on my relationships with clients and others. It has also resulted in contact with clients with insecure attachment styles and where transference and counter-transference issues have proved challenging. My concern over the interplay between my attachment style and those of my client’s forms part of the concern which was driving this research project. It was the driving force behind my decision  to start addressing this in a pilot project in April 2018 looking at this issue and the reason behind my reengagement in this topic for this research paper a year later following the breakup of my marriage also due in part to the defences inherent in an insecure attachment style. Whithouse (2018). More specifically there were two incidents which served to focus my concern on the questions concerned. Two separate clients , one from work on placement and one from work within my private practice, proved to be challenging enough to raise my concerns over the key questions for this research project. Each presented with issues which were initially not directly related to attachment style but as therapy progressed became indicative of habitual relational dynamics linked to the development of insecure attachment style. The resultant relationships became a concern enough to address in supervision and take forward into my own personal therapy. The recognition that aspects of issues they were dealing with reflected issues which I recognized within my self was signal enough to warrant further attention. With both there had been significant childhood neglect and the apparent development of life scripts lending themselves to a defensive posture towards work colleagues, partners, children and any intimate contacts. Whilst one presented with difficulty in the work environment the other in relationship with their partner and children. With one of the clients a rupture at the outset of therapy proved to be restrictive for the course of the available sessions with the other it proved to be a taste of what was to come until a final fracture terminated therapy. I have looked carefully at my own possible contribution to the failure on both counts and have a suspicion that to some extent I had some contribution made.   

The overall aim of this project was to explore the possibility that the legacy of my early attachment experiences are still with me today and have a negative impact on the formation of a robust therapeutic alliance with some clients.
To achieve this aim, I had identified the following specific objectives:
· To explore the formative experiences in my own childhood which might have contributed to the ongoing development of a somewhat dismissive/avoidant attachment style. 
· To recognize the existence of over regulation of affect and explore my experience of separation from primary caregivers and siblings when sent to boarding school at a young age 

[bookmark: _Hlk19712021]My research question is therefore, “What impact has my childhood experience had on my attachment style and affect regulation and what effect  has it had on my contribution to the dynamic which is the therapeutic alliance”
To summarise then, the objective of this research project was to explore the possible impact of my childhood experience and boarding school    on my attachment style and affect regulation and its effect on my contribution to the dynamic which is the therapeutic alliance.
I have studied my attachment style and affect regulation because it had developed into a topic of pressing concern for me, both inside and outside the boundaries of my therapy practice. In addition, current research reflects the likelihood that a less than secure attachment style on the part of the therapist will negatively impact the quality of the therapeutic alliance and hamper the creation of a secure base in therapeutic terms. It is also recognised that difficulty dealing with hostility from the client may accompany this according to Yusmarhaini and Carpenter (2016) 
I studied myself because only I truly knew what my true experience is/was and viewing it in person from an internal frame of reference was l  of most benefit and provided the most relevant feedback for me and others.
The main theoretical and methodological approaches used, since my own philosophy is relativist and ontologically constructivist in nature lend themselves to a qualitative, single case study approach. The Heuristic approach as proposed by Moustakas (1990), in turn involved an introspection using an internal frame of reference to obtain ‘depictions of situations, events, conversations, relationships, feelings, thoughts, values and beliefs’ to facilitate a discovery of personal meaning and understanding, Moustakas (1990, p. 38). It followed then that I chose this   approach in this research’s data collection and analysis relying on context, indwelling, introspection, interviews with self, reference to personal journals, photos, poems and letters, internal reflection and finally thematic analysis of the data collected.
I will now explain the structure of this dissertation. Chapter I has summarised the projects background as a whole and in Chapter II I  explain the logic behind my selection from the body of existing research literature to support this project and then critically reviewed the publications concerned. The main foci of this research review revolved around the development of an avoidant attachment style, affect regulation, the impact of boarding school on its development and the impact on and contribution of the therapist’s attachment to the therapeutic alliance.
Chapter III deals with my choice of methodology and the nature of the heuristic approach used 
Within Chapter IV  looks at the early years of development in infancy and early childhood
Chapter V looks at the consolidation of attachment in late childhood  and the move into adulthood
In Chapter VI looks at the training I have had with a focus on the discovery and understanding that this has given me to process the impact of this issue on my clients
To restate the question or concern at hand: “What impact has my childhood experience had on my attachment style and affect regulation what effect it has had had on my contribution to the dynamic which is the therapeutic alliance”
[bookmark: _Toc534118999][bookmark: _Hlk534709339][bookmark: _Toc27059410]Chapter II – Background & Literature Review 

The topic for this project concerns the nature of the authors relationship with his attachment style, its development, the contribution made by boarding school and its impact on the therapeutic relationship with his clients.
In deciding to review the available research on this matter I am looking to establish what research on this matter exists, where it is, its conclusions and its trustworthiness and suitability for use as the foundation for this project. 
Currently there is much available research in the area of attachment style and its impact on our ability to relate positively to each other. However, there is somewhat less in the area of its development from childhood into adulthood and even less on the impact on the therapeutic alliance of the therapist’s own attachment style in combination with the clients. My interest here is also about how much of an impact residential care or boarding school can have in modifying an already avoidant attachment style  and the intstitution of the coping mechanisms  in boarding school syndrome and strategic survival personalitys                                                                                                                                                                                          
Of the research that is available on the interplay between the therapist’s and the client’s attachment patterns there is very little if any involving a phenomenological, single case study, heuristic approach shedding light on the topic. This is where there would seem to be a gap in the knowledge base and where I see my contribution being of some value. Possibly due to the inherent nature of its impact on the capacity for relationship with others and romantic partners, couples and relationship counselling may well be an area where the impact of an insecure style  is most evident.   
The very nature of the client’s need for therapy is such that a client presenting for therapy will, in all likelihood, be doing so at a time of personal crisis. This is also most likely to be at a time when the impact of the client’s capacity for attachment becomes a limiting factor in the building of the trust needed and the emotional investment required for a robust alliance to be formed. Additionally, it is likely to be at a time where the client’s capacity for affect regulation also becomes an issue.  
This review and reflection on existing literature will look initially at the nature of avoidant attachment style and then the contribution made by early separation from family/primary carers due to boarding school. Finally, it will assess extant literature concerning the possible impact it may have on the formation of a robust therapeutic alliance.  
[bookmark: _Hlk535569023]The theory surrounding the attachment dynamic and regulation of emotion was initially proposed by Bowlby (1907 – 1990), then developed further by Mary Ainsworth (1913 – 1999) and in the context of adult romantic relationship by Hazan and Shaver (1987).
The Heuristic approach to the exploration of human experience was first proposed by the publication of Loneliness (Moustakas, 1961) and was influenced by the work of Maslow (1956, 1966, 1971), Polyani (1964, 1966, 1969), Buber (1958, 1961, 1965), Gendlin (1962) and Rogers (1969, 1985) amongst others. This research methodology has been used increasingly in counselling and psychotherapy.  
[bookmark: _Hlk25911223]In the context of my practice the question/ concern at the heart of this project has great relevance as the service I offer my clients is predicated on the quality and robust nature of the relationship built between us. The avoidant client is encouraged to unlearn the pathological maladaptive habits of relating to others and relearn them in the light of the trusting, supportive, accepting nature of the client/therapist relationship. However, as proposed by Connors (1997,p.486) whilst the therapist may be doing all they can to create an atmosphere of ‘safety, sensitivity and respect the internal working models of these avoidant patients will be signalling danger and threat’. 
For this project’s literature review I have focussed primarily on existing research surrounding the following:
· The impact on the formation of attachment style and emotional self- regulation of early separation from family, parents, siblings and home environment on young children with reference to early boarding school.
· The impact of insecure attachment style on the therapeutic alliance on the part of the therapist
[bookmark: _Toc534118997]These would appear to be the most apposite areas to inform my search for meaning and understanding of the formation of my own insecure attachment style and affect over-regulation and the possible impact this might be having on my client work.
[bookmark: _Hlk534887416]Attachment theory as proposed by Bowlby (1969, 1973, & 1980) and (Ainsworth & Bell, 1970) attempted to analyse the impact of separation and loss of primary caregivers on infant psychosocial development Schwartz (2012, p.259). It is based on the premise that we are fundamentally relationship seeking creatures and when separated from significant others we experience anxiety. Initially this exploration was focussed on the child/infant’s early years and the development of their expectations in the field of relating to others. However current research now recognises that although one’s attachment style seems to be consistent from infancy to adulthood (Ainsworth & Bell, 1970)  modification is possible with positive life experience and good quality therapy (Bucci et al.,2016)  As proposed by Ravitx et al (2010, p.419) attachment style impacts a wide variety of biopsychological phenomena such as  ‘social functioning, coping, stress response, psychological well being, health behaviour and morbidity’. 

More recent developments in the understanding of early neurobiological development now proposes that nature and nurture influences brain development at an early age (within the first 3 years) and that these early social experiences become biologically ingrained causing neurobiological/psychological predisposition to a particular attachment style Meyer, Wood & Stanley (2013). In addition, where these patterns were assimilated in infancy they were placed ‘prior to full hippocampal development, when the right hemisphere was dominating cognitive functioning’ and as such will not be ‘accessible via explicit memory or with cognitive knowledge of development.’ There are various recognised attachment styles and the following table in Fig.1 illustrates those proposed by Ainsworth, Blehar, Waters & Bell (1978) and that proposed by Main & Solomon (1986):

	Infant style
	Adult style

	Secure – Secure, explorative, happy
	Secure - Secure

	Anxious Avoidant- 
Not very explorative, emotionally distant
	Dismissive Avoidant - self-sufficient and invulnerable, emotionally distant

	Anxious Resistant – 
Anxious, insecure, angry
	Anxious Pre-occupied - seek high levels of intimacy, approval, and responsiveness

	Disorganized - Depressed, angry, completely passive, nonresponsive
	Disorganized - uncomfortable getting close to others



Fig. 1 – Infant Adult Attachment Styles

To assess an individual’s attachment dynamic various tools have been developed. The AAI is a structured interview process developed by Mary Main (George et al., 1984, 1985, 1996) and explores relational experience with parents, offspring and other significant persons 
Much of the impact of an insecure attachment style surrounds our ability to cope and adapt to loss, bereavement and the dealing with the resultant grieving process. Difficulties in relating with others can often be symptomatic of a negative attachment style. There has been much subsequent research following Bowlby’s initial findings and there is now a better, more concise understanding of how pre-existing mental health conditions and pre-existing attachment style can impact an individual’s ability to adapt positively with change, grief, loss and the mourning process. The child’s experience in the family constellation during the early years is a very good predictor of their developing style and its impact on the nature of their style of relating to others. 
A sudden and prolonged absence from the accustomed family environs or loss of secure base Holmes (2001) as is the case with residential care where there are consistent research findings that show that children  reared in their early years in institutional settings are at a far greater rate of emotional, behavioural  and relational issues. This too reflects findings that suggest that the moves from carer to carer involved in foster care are likely to have similar implications on the development of attachment bonds. Rutter & O’Connor (2008). Where the absence from the secure base is due to the experience of early boarding school the child may learn to withdraw from the healthy need for primary care givers and an adjustment takes place to the proximity and availability of the attentions of their primary care givers and this may cause a disruption in the child’s attachment system. Kearns (2008)   
Attachment in early/middle childhood when in residential care/Boarding School – 
Much of the available research on this comes from the Psychoanalytic school of therapy and is quantitative in nature.
[bookmark: _Hlk691346]Separation during infancy and early childhood from the ‘secure base’ Holmes (2001) provided by the family environment in the form of exposure to residential care, fostering or boarding school can have a powerful negative impact on the on-going development and maintenance of a healthy attachment style. The child has to learn to hold back their natural need for their primary caregivers and adjust to not only the lack of parental proximity but also availability, causing disruption to the development of child’s attachment system Kearns (2008). It can also impact  upon the child’s ability to regulate their own emotional response to fear and anxiety. As can be seen from Fig. 2 (Whithouse, 2016) the moves made to transition by some children who as young as six are being sent to boarding school can leave a toxic legacy. There is tragic irony in that the very nature of the moves made by the child to survive this transition, when taken into adulthood, can be both maladaptive and counter-productive in causing “tragic recursive patterns that become encased in neural cement.” Graham (2016, p.1) although it is now recognised that neural plasticity and the ability to adapt existing neural wiring with more positive relational experience means that the client’s attachment style can be modified in adulthood (Meyer et al.,2013). This possibility however is tempered by the fact that patterns introjected in infancy will have been so prior to hippocampal development with the result that the cognitive functioning would have been dominated by the right hemisphere of the brain and memories in place here more difficult to access explicitly later. This may be laborious and time consuming (Meyer et al.,2013).  Let us look at the stressors the young child is faced with (Whithouse, 2016)  
· Homesickness – ‘acute longing and pre-occupying thoughts of home and attachment objects’
· Bullying/abuse – far less prevalent now but still an issue
· Repeated loss of significant others/peers – likened to repeated grief/bereavement
· Difficulty adjusting to moving between home and school – repeated adjustment to rules, routines and expectations
· Timekeeping and Privacy – Need for and lack of
· Needs for someone to talk to about issues 
· Sudden loss of security and freedom
· Emotional and Psychologocical needs unmet (Love, security)                                                           
As proposed by (Duffell & Basset (2016)) the Strategic Survival Personality resulting in adulthood from early boarding at too young an age, for some, can broadly be defined by a typology that recognises three different responses in adulthood. These would be rebellion, compliance or conformity and finally becoming a casualty or being crushed. In addition the shutting down or repression of emotional needs, actively encouraged in the boarding school system, and the denial of all feelings of vulnerability to enable the child to feel safe in the boarding environment can have tragically maladaptive consequences in adult life where living behind a façade of polish and confidence has the effect of denial that there is anything wrong. Having learnt to suppress these needs in themselves, as children, their ability to empathise and relate to others on an emotional basis, as adults, is severely compromised making long term intimacy with significant others problematic for all partys. In positions of leadership their inability to assess their own needs can transfer to an inability to accurately assess the needs of their workforce. Amongst other difficulties this lack of empathy can have an impact in areas such as parenting, sleeping, substance abuse and sexual issues. Currently working with boarding school survivors involves a three phase approaches proposed by (Duffell & Basset (2016))  consisting of recognition, acceptance and change. This can be a long and sometimes painful process and requires in the first place that the client recognizes that they have indeed been wounded. The re-experiencing and acceptance of the having been sent away to boarding school and an exploration of how they survived this follows. Then finding an acceptance and starting to utilise healthier coping strategies in place of their usual methods of dealing with this legacy completes the treatment 
The view of the cluster of learned behaviours and discontents that has been termed Boarding school syndrome is proposed by (Schaverien , 2015). From a psychoanalytical background her book Boarding School Syndrome The psychological trauma of the ‘privileged’ child followed a number of articles, books and documentaries on the topic and the suggestion that boarding school was a particularly British form of child abuse and social control was backed up by clinical examples. These articles in the Journal of Analytical Psychology in 2004, the British Journal of Psychotherapy in 2011 and Therapy Today in 2011 have set in motion a gradual building research base.se
It is clear from available research that depending on the nature of the child’ existing attachment style there may be a greater tendency towards moving towards a more insecure style with trauma experienced at school and the development of boarding school syndrome. 
 
[image: ]
Fig. 2 – Boarding School effect
· Research into the impact of early boarding school exposure has been championed by Duffell (2000, 2011, 2014, 2015, 2016) and Schaverian (2011, 2015) in the UK. A peculiarly British institution, boarding schools have been present since the 9th century, created initially by the church for scholars and choristers. Duffell (2015).  Latterly they provided a preparation for the leaders required by the empire’s civil service and the officer class needed by the armed services. The qualities of a sense of duty and conformity imbued by the public school into their graduating students much in demand Duffell (2015).
· However the price paid by some children is a high one. The consequences for some children, of a resultant insecure attachment style, a toxic legacy.  
                                                                                                                          
What of the impact on the therapeutic alliance of avoidant attachment on the part of the therapist? The therapeutic alliance is a co-constructed relationship between client and therapist and is one of the foremost predictors of positive therapeutic outcome Slade (2008). In addition the therapist’s ability to form relationships of warmth and support was found to be as critical or more so than the client’s own attachment style. (Orlinsky, Grawe, & Parks, 1994; Roth & Fonagy, 1996). 
The nature of an insecure attachment style in the person of the therapist is such that building any sort of relationship of trust with another person becomes one fraught with difficulty. If in addition there is a similar defensive dynamic in the form of the client’s attachment style it will make for hard work for both participants.
  The qualities of the insecure attachment style are such that without the security of a reliable secure base Holmes (2001) the individual can revert to sheltering behind a defensive protective shield and be experienced as ‘deadened, inhibited, passive and overly self-contained whilst having little ability to identify emotions in themselves or others’ (Music, 2019,p.3) This impact of what amounts to social anhedonia on the alliance can make work with such clients both challenging and draining
A recent study on client and therapist attachment styles and the working alliance (Bucci et al.,2016) found that there was relatively little existing research on the interplay between client and therapist styles and the impact on the working alliance. The study’s findings were that there was a positive relationship between a positive outcome and alliance and a secure attachment style for both client and therapist and that a leaning towards a negative attachment style by both client and therapist would result in a negative outcome. Some other studies on this topic have concluded that there was a benefit to formalised assessment of the client’s attachment style at the outset of treatment and self-awareness by the therapist of their own style. Kietaibl (2012) supports this in his review of attachment and its relationship to the working alliance and suggests that it can in fact be used to good effect to moderate an appropriate therapeutic distance in the development of a robust relationship of depth. In addition it is suggested that therapists reflecting on the attachment styles of the parties involved whilst initially assessing that of the client give due regard to the dynamic this might create and also the impact this might have on the creation and maintenance of a robust therapeutic alliance. However there is no formally accepted framework for carrying out what can for some seem quite an intrusive questioning. 
Much of the existing research into attachment and its impact on the counselling working alliance from the point of view of the counsellor’s own attachment is quantitative, somewhat less is qualitative and very little looks at the issues involved from an heuristic perspective. 
My contribution to the knowledge base is a small one but relative to the number of research projects using this methodological approach it is a meaningful addition. It is also
     
Conclusion
With all the mainstream research material I have reviewed it should be noted that the findings on attachment styles relate in a Western middle-class context but it should be born in mind that this comprises only 5% or less of the world’s population and where the primacy of mother-infant bond is the norm (Keller, 2013) Limited resources, financial limitations and the needs of daily survival in non-Western middle-class cultures make it necessary to farm out the responsibilities for child-care to relatives both close and distant. 
However, it is clear that although research shows a link between attachment style in infancy, childhood and adulthood it is not a straightforward one.
What does seem to be clear is that the therapist’s qualities and own attachment style has a major impact on the levels of resilience of the working alliance.                                                                                                                                                                                         
[bookmark: _Toc27059411][bookmark: _Toc534119000]Chapter III – Methodology 
Introduction: The impact on the therapeutic hour of the therapists and client’s attachment style is highlighted in the preceding chapter as is the dearth of qualitative case study research on the same topic. My primary concern over my own contribution to this dynamic in my dealings with clients, is at the heart of this project. My reasons for applying a heuristic methodology to explore this input to my work with clients will now be explained and epistemology and ontology will shed further light on my approach to this research. 
I have selected a relativist and ontologically constructivist approach to the methodology for this project as it lends itself to an introspective dynamic which best suits exploring my own interpretation of my life’s phenomena. Data collection will involve input from existing personal journals, letters written, storytelling, context, indwelling, introspection, interviews with self, internal reflection, tacit knowing, intuition and focussing, looking inwards for its sources (Brinkman (2012). The output from these processes will be fed through a textual thematic analysis to establish any commonality, trends or similarities
 It seems logical that I choose a narrative, phenomenological, qualitative, single case study to approach this research’s data collection and analysis relying on and finally thematic analysis of data collected.
Design – Heuristic:The nature of the methodology used for this project is heuristic and although this was pioneered by Moustakas (1990) it was infuenced by input from Maslow (1956, 1966,1971), Polyani (1964, 1966, 1969), Buber (1961), Bridgman (1950), Gendlin (1962) and Rogers (1985). This particular approach consists of a qualitative single case study in  an experiential investigation of the subject concerned and involves introspective internal discovery rather than the proof or disproof of any proposed hypotheses (Sela-Smith, 2002). This reflects the philosophy of the researcher and is best used to explore the phenomena involved in the subjects dvelopment of the attchment style in question.  Being qualitative in nature it examines the nature, essence, or human meaning of an event or experience, relies on individual perception of reality as true and valid and strives to understand, describe and discover  (Hughes, 2017).  

This project’s research methods will involve the deepening of the process involved in a pilot project from April 2018 and will initially revolve around an internal journey through the formative events which stand out from the passing of my years This will revisit 60 years of developing a somewhat insecure attachment style and an explore what the impact might have been from taking a different viewpoint or interpretation. Rather like the key to a cypher machine, if replaced by a different one it can fundamentally alter the resultant message. With a different understanding of events might come a different set of guidelines to follow and the ripple effect alter substantially the set of rules and expectations set up in my younger years. This re-addressing of the key to the understanding over the years may well alter the conclusions I have reached along the way. The questions raised by a pilot project on the same topic will need appropriate reflection as part of the deepening input to this one. More in-depth internal self-search and exploration will involve the re-visiting of the question being addressed. This introspection, self-reflection and the elucidation following in-dwelling will bring about a greater understanding of the issues concerned.

This project will consist of the following stages Moustakas (1990),Initial engagement, Immersion and data collection, Incubation, Illumination, Explication, Creative synthesis 
Introduction to 6 heuristic phases – 
Initial Engagement - 
Within each researcher there exists topic, theme, problem or question that represents a critical interest and area of search. The task of the initial engagement is to discover an intense interest, a passionate concern that calls out to the researcher, one that holds important social meanings and personal, compelling implications (Moustakas, 1990, p.27).
[bookmark: _Hlk18224606][bookmark: _Hlk14179719]To establish the primary question or concern it is necessary to utilise self-dialogue, driven by intense interest and resulting in important social and personal implications The emergence or surfacing of the topic of the pilot project Whithouse (2018) and subsequently this research project has been gradual and many years in the coming. There have been no epiphanies or events to signal fundamental shifts in my understanding but I have grown gradually more aware of a dissonance in my dealings with others, particularly clients, which I have begun to recognise as being defensive, fear based and a gradual development from childhood. It has started to create discomfort.  The increasing drive to address this discomfort brought about by my eight years of internal exploration, development and practice as a therapist has placed before me the first stage in the heuristic process of initial engagement and has called for my attention, creating a passionate desire to discover the meaning behind the experience or phenomenon. Moustakas  (1980)
Immersion – 
[bookmark: _Hlk17962483]Once the question is discovered and its terms defined and clarified, the researcher lives the question in waking, sleeping, and even dream states. Everything in his or her life becomes crystallized around the question (Moustakas, 1990, p.28).
The second part of this journey to enlightenment involves the requirement for total personal immersion in the question in waking and sleeping states. As part of this phase I reviewed what existing literature I could find on the 3 main parts of the project and re-visited the pilot project carried out in the previous semester Whithouse (2018).My developing unease over the passing years has resulted in an ability and comfort for looking inwards, questioning why and how this experience of distrust of others and the resultant defensive posture has come to be. The discovery of the concept of attachment style has led to an ever greater interest in its impact and its formation. My own experiences in childhood have become clearer and the key used to decipher my interpretations of the meaning of these phenomena has been changed many a time allowing for different understandings. I have viewed the salient experiences of my early to late childhood from many different viewpoints. Each with the purpose of attempting to understand the why and the how and the what of the formation of my attachment style. An over reliance on the part of my parents on paid help and nannies to look after me when in early childhood possibly provided insufficient consistency and the subsequent emotional desert encountered in boarding at public school and holidays spent without parental input from the age of seven onwards led to a sense of loneliness and inadequacy which I feel to this day. The question for me then was not about the quality of education that I was receiving and the privilege of such but more of why wasn’t I wanted at home and what had I done wrong to deserve such isolation. To survive, a ‘Strategic Survival Personality’ Duffel & Basset (2016) developed and ‘Boarding School Syndrome’ Schaverian (2011) took up residence. My hunch is that neither have made their exit since.   

These concerns take centre stage and is lived and breathed resulting in an intimacy that allows the complete context of the concern to be viewed in its entirety. Anything which relates in any way to the question is focus for attention. Viewing the question from any relevant standpoint which might throw light on it and lead to better understanding of the phenomenon is encouraged. This is facilitated by introspection, self-dialogue, self- exploration, the pursuit of hunches, the cognition of the tacit dimension and any vehicle which will enable  the refinement and crystallisation of the question concerned. Moustakas  (1980)

Incubation –
Incubation is the process in which the researcher retreats from the intense, concentrated focus on the question. Although the researcher is moving on a totally different path, detached from the involvement with the question…. On another level, expansion of the knowledge is taking place (Moustakas, 1990, p.28).

The cessation of data collection and the allowance of growth in tacit knowing with new understandings of the phenomenon (Polany, 1966)This phase allows for distancing by the researcher from the focus of the concern, a distance that allows a retreat from the single minded focus heretofore utilised and the freeing of the inner self to view the data collected in a new light. A different viewpoint and understanding can be formulated and the missing meaning uncovered as when unable to find the perfect word to complete a sentence, one frees the mind by focussing elsewhere and the word then springs to the forefront. As my own personal circumstances were changing radically whilst in this part of the process I retreated from the subject for two to three months and began the thematic analysis to identify common themes and interpretations. Here, unlike my pilot project where timescales did indeed impact and become a barrier to the process Sela-Smith (2002), time was not in short supply This was a very unsettled time for me on a personal basis and my thoughts were far from the project but this distance did indeed allow an expansion of knowledge. 


[bookmark: _Hlk20996595]Illumination – 
[bookmark: _Hlk18225354]The process of illumination is one that occurs naturally when the researcher is open and receptive to tacit knowledge and intuition. The illumination as such is a breakthrough into conscious awareness of qualities and a clustering of qualities into themes inherent in the question (Moustakas, 1990, p.29).
Referred to by (Moustakas, 1990, p.30). as the ‘synthesis of fragmented knowledge’ this phase brings about the addition of new dimensions and understandings of the component parts of the question or concern either in a unique instance or as a part of an ongoing process. It follows the inner work of incubation and may occur in single instances or over extended periods (Sela-Smith, 2002). For me reference was initially made back to the pilot project where new understandings had surfaced over a period and again new interpretations surfaced for me based upon my understandings previously held therein. Thematic analysis can adi in the identification of the emerging new qualities may be used to highlight emerging consistencies The emergence of new dimensions and interpretations may bring about new viewpoints and understandings.
Explication – 
Once illumination relevant to themes, qualities, and components of a topic or question occurs, the heuristic researcher enters into a process of explication similar to that in much more detail than the effort described above to understand and explain the meanings behind the missed cemetery in the landscape scene. (Moustakas, 1990, p.30).
There follows examination of resultant conscious awakening and meanings, focusing, indwelling, self-searching and self-disclosure. This examination focuses on the surfaced awakenings in consciousness at various layers. This explication phase is reliant on my attention to my own experiences, feelings, thoughts and beliefs. Focussing and indwelling allow a focus on creating a place where the core nuances, textures and parts of the phenomenon may be more fully examined and a more detailed picture of the component parts of the question emerges. This to be apprehended more completely. The resultant major components can now be reassembled into a whole experience at this stage.

Creative synthesis – 
The final re-integration of data, qualities and themes forms a creative synthesis and is a result of thorough familiarity with the data and its major constituents and the resultant meanings of that which is experienced. It is achieved only as a result of tacit and intuitive powers. It consists of the reconstruction of the material and knowledge gained from the process thus far into a narrative depiction using examples and verbatim material and may be offered as a poem, story, drawing or painting. The process thus far has relied on solitude and meditation, the deconstruction of the core of the question and the re-construction using new viewpoints and understandings gained. The persons experiences and resultant behaviour is governed by their unique perceptions, feelings, intuitions, beliefs and judgements all given structure in the internal frame of reference. 
In ensuring credibility to this Qualitative research project Trustworthyness needs to be addressed and this requires attention being given to the following four areas. Credibility (Use of triangulation), transferability, confirmability and dependability. In heuristic research the essence of validity rests in the area of meaning and the researcher must ensure that the data collected and resultant from the inner search and introspection truly depict the meaning and essence of the issues concerned. Only by rigorous self discipline and the constant review of what is considered pertinent, apposite and therefore relevant can the trustworthiness of the research be assured. 

Data Collection – This was a process of assimilating the results of many hours of self reflection, intra and introspection, reference made to family anecdotes, school reports, photographs, reference to a journal and diaries kept by my mother and father, internal interviewing and letters that I sent home whilst in geographic separation for ten years between the ages of seven and eighteen. Much of the time spent apart was spent filling out my own diary and questioning what was going on for me. This helped deal with the painful separation and my experience of loneliness, loss and learning which sat with me in my time at school.7  
Data Analysis - The analysis of data thus collected was a process of identifying common themes and meanings emergent from my collected data. Sample texts and extracts from my diaries, my parents diaries, my school reports and letters home were collated documented and scoured for tracts relating to what I was feeling, doing and experiencing at the time. Some of this process was uncomfortable for me and some uncomfortable for my parents as it brought to the surface much discomfort and sadness. Much of the conclusions reached would have been hidden and meaningless at the time but resonate with meaning and consequence now. Common threads leap out of the text now and would not have then. What was had to be and only in hindsight can the consequences be seen in there entirety. The personal and social implications of my choices as to how best to deal with the need to survive and perform whilst in a threatening and loveless environment are only meaningful when context is taken into account and that only now with my training and exposure to current thinking
Ethics – Both the BACP Ethical Guidelines for Researching Counselling and Psychotherapy and the university’s own ethics code of practice were kept at the heart of this project. Ethicaly it has been designated as low risk given the unversity’s own Ethics committee’s measurements. It involves but one subject and one researcher. These both being the same person and the impact of any discomfort ms
Trustworthiness, 
Credibility/Transferability/Confirmability Dependability 
Findings

Anomalies, things to do differently, things that caused problems. 
[bookmark: _Toc27059412]Chapter IV – Inception -1963 -1974 
My formative early years were spent being looked after by a succession of nannies or Ayahs as they were called in India and I remember little of them or the emotional dynamic of the life lived. The nature of life in India at this time still had one foot in the days of the Raj and expat communities were a resistant leftover reminder of this. The social scene required the interminable round of cocktail parties and dinners when the children of the household would be required to show themselves to prove their social skills and best behaviour. 
Needs met or unmet form a fundamental base for Humanistic Psychotherapy, Person Centred counselling Rogers (1969) and the hierarchy of needs posited by Maslow (1968) (See Appendix B) father of Humanistic school of psychotherapy
“Our attachment patterns lay the foundations of unconscious beliefs about ourselves, and expectations we hold of other people and relationships” Cundy (2017, p.1).

At the age of seven my life within the constellation of my family and carers was shattered. With my expat parents living and working in India and the quality of education there deemed inadequate I was despatched to the UK to become a full- time boarder with holidays taken on an isolated farm in Devon with acquaintances of my parents. It served as an equestrian centre and with horses needing to be looked after and ridden to exercise them and as such my holidays were never anything other than busy. But, as with term time at school, love and true caring were missing. Discipline and expectation were there, at school, in abundance. Survival in the alien environment of boarding school became the foremost priority. This need was to make it through the year to the summer holidays when 8 weeks could be spent in a safe family environment, The drive to become emotionally independent, self-reliant and emotionally over-regulated developing at school was furthered and built upon in the holidays, a continued drive to become the rock. Simon (1965):
I am a rock,
I am an island.
I've built walls,
A fortress deep and mighty,
That none may penetrate.
I have no need of friendship; friendship causes pain.
It's laughter and it's loving I disdain.

I am a rock,
I am an island.
Don't talk of love,
But I've heard the words before;
It's sleeping in my memory.
I won't disturb the slumber of feelings that have died.
If I never loved I never would have cried.


The Person Centred approach to counselling is mainly attributed to Carl Rogers and, as Bozarth (1998) would have it, builds upon theories of the need for self actualisation from Maslow (1968). It suggests that imposed ‘conditions of worth’ Mearns et al (2013, p.11) by others in the development of the individual, may, if counter to their own innate feelings and experiences, cause psychological disturbance. 
The difficulty in reconciling the young boys interpretation that he was to be separated from his family and despatched to a far away place to be put in the care of strangers resulted in an assumption that one had been deemed not worthy at home this despite the awareness that the education in public school was seen to be a privilege. The lower levels of Maslow’s hierarchy of needs were being supplied Maslow (1968) (See Appendix B) but not the levels dealing with love, belonging and self-esteem. An attachment style, modelled by the care in early years provided by a succession of nannies, was already now being moulded and entrenched. Letters sent home to parents during the early years reflect feelings of loneliness, confusion, vulnerability and fear. To deal with the separation from family for the majority of the year an ability to numb the needs for love and caring was called for. As proposed by Alice Miller in her seminal work in 1979 I learnt to numb my needs denying them as inappropriate and an unacceptable reflection and of being ungrateful. I slowly became the ‘gifted child’ able to numb myself and anaesthetise my needs for love and approbation Miller (1979). It was also as I now recognize the beginning of my path into the world of the becoming therapist. Miller (1979,p.19) proposes that the psychotherapist’s ‘sensibility, empathy, responsiveness, and powerful “antennae” indicate that as a child he probably used to fulfil other people’s needs and to repress his own’ and  ‘depression and a sense of inner emptiness are the price they must pay’. The depression started to make itself felt later in my schooling in 1971 with typical symptoms but the feeling of emptiness and gradual loss of connection with who I was had started and remains with me to this day. The passage of time became a fixation for me when at school in the term time, I counted the passage of weeks, then days, then hours, minutes and seconds until freedom arrived in the form of the end of school term. This defensive withdrawal and a tendency for a focus on the passage of time from one safe place to another was typical of my mindset.
The transient nature of life in a boarding school, with constant adaptation and re-adaptation required to deal with the change in environment between holidays and term time is a testing time for a young child’s ability to cope. According to Schaverian (2011) this early separation from their home environment has a long-lasting impact on attachment style.  It is a cyclical process which has been likened to a repetition of grieving for family, friends and peer group Schaverian (2011). This ‘secure base’ of family, friends and peer group is the child’s representation of security and it may be provided by an individual or individuals, an object, a set of particular behaviours representative of their primary caregiver or a psychophysiological state. Holmes (2001).
My representation of a secure base was family and until I learned to grieve and find closure on their repeated loss it was a struggle indeed.
 
My first taste of the boarding life was a shock and my instinctive response was to fight the system to which I had so conveniently been entrusted. My rebellion understandably brought instant institutional response which in turn was countered by more misbehaviour. This cycle of rebellion and consequence was to be repeated throughout my academic life and left me with a severe distrust of authority and an association made between authority and punishment. 
Survival in this new environment for a boy of seven was initially an [image: ]adhoc affair but given my size I was left alone by the school bullies. In hindsight I recognise that both the first signs of depression, the initial stages of the development of boarding school syndrome Schaverian (2011) and the strategic survival personality Duffel & Basset (2016) common in my generation where time at boarding school has left a painful legacy. My coping mechanism was to shut myself down and deny myself the 
need for intimacy.  The legacy has been depression at various stages of my journey, initially a discomfort with discussing emotions and a 
tendency to avoid or destroy relationships. My recent divorce testimony 
to my early discomfort with intimacy.

 
   The drive to withdraw and take up a defensive position when faced with threatening circumstances was a powerful one. The child was starting to turn inwards and put up protective shielding around his vulnerabilities. Tragic recursive patterns that became encased in neural cement Graham (2016) were now being developed. The defensive façade developed then is recognizable even now. Letters home started to change, becoming less open and more matter of fact. Emotion and feelings were expressed less noticeably. It was after all seen as not good form to express sort of things to anyone. My behaviour was by now being reported to my parents in India and when on holiday during the summer my school reports were discussed I was well prepared with suitable excuses and explanations. The difficult part of the whole situation for me was the confusion I felt over reconciling my parents action in abrogating responsibility for my wellbeing to a system where discipline was arbitrary and often harsh. The cane was used in corporal punishment liberally and I was often the recipient with my name appearing regularly in the punishment book. My father deemed it necessary to mirror my punishment regime at school by administering it at home, with all eight servants formed up to witness it. From that day on I regarded my father in the same light as I viewed the school staff. My feelings of bitterness lasted long into adulthood and my increasingly dysfunctional behaviour now warranted visits to an Educational Psychologist where I seem to remember spending most of my time being asked to light fires in the garden whilst being observed from the office.  
My reaction to the years spent at a string of boarding schools was generally one of rebellion and resistance. I fought the system from start to finish. However the more I fought the more I was punished and then the more I rebelled. 
Throughout the disaster that was my education I was aware of a developing independence and ability to suppress my emotional needs, then discouraged by the system. I also learnt to be less than authentic with others when it was of benefit to do so. I learnt to be manipulative and was able, chameleon like, to change my personas as required.
“many of these people possess a disastrous set of traits: dishonesty, class loyalty and an absence of principle.” (Moonbiot, 2012).  	 

By cutting myself off from what I was feeling because I favoured the numbness to the pain and there I learned the deepest form of dishonesty, lying to myself. The ever strengthening carapace I was developing was a façade hiding deep fear, lack of self worth and little in the way of self-esteem. I was left with a lack of any feeling of exactly who I was, what I stood for and where others fitted in.
As I grew into a young adult my choice was stark. Do I carry this legacy with me and continue with the ways I have learnt to survive in the institutional world of boarding school or do I risk changing and re-assessing whether it is appropriate any longer to be dishonest, manipulative and over-regulated emotionally? Is my strategic survival personality Duffel & Basset (2016) no longer necessary or appropriate?















[bookmark: _Toc27059413]Chapter V – Consolidation – 1976–2010
[image: A person wearing a uniform

Description automatically generated]The move from school to adult life occurred when my parents decided it was time to retire to the leafy Surrey suburbs. India was in turmoil with riots occurring regularly and it was seen to be a good time to return to the UK
A small house was purchased and having just finished my schooling at a boarding school in Scotland I moved back into the family environs. It is at this point that I question why what followed did in fact occur as it did. Since starting boarding school at age seven my goal had always been to join the army and why I did not realise that the armed forces was  nothing else but an extension of the boarding school system, to this day I don’t know. The armed services and the public school system has had close ties since the days of Tom Browns schooldays and the officer class that led men over the top in the trenches in World War I was fuelled by subalterns and junior officers from the playing fields of Eton and other well  established Public Schools. Further back the civil services of the Raj and other outposts of the British Empire. What was needed and supplied were men of a certain ilk. Trained to regard That the boarding school system had done me no favours, I was acutely aware of and yet I voluntarily subjected myself to a further period of resistance and rebellion. That is not to say I gave up at any point because I faced every challenge and indeed excelled generally but I realised at some point that I needed the freedom to be who I was, indeed to find out who I was and so left The Parachute Regiment with an Exemplary discharge. My first real physical challenge, I realised half way through my engagement that this was not the right direction to be travelling in but the rebel in me, always fighting and resisting saw me through, unprepared to surrender to the continuing challenges by the selection staff as to why I dared to imagine that I was worthy of being awarded the maroon headgear and my paratroopers wings. My defensive shield did not sit well with the need to trust and be trusted, with lives at stake in the final analysis. Looking out for your fellow team members was not a strong point of mine and my independence and use of initiative was a problem area as well

Perhaps doing so was an apology for not having achieved much in the academic sphere despite being sent to one of the more expensive of the UK Public Schools.

[bookmark: _Toc27059414]Chapter VI – Growth and healing – 2010 - present

Therapy from both sides now
I was first able to put a name to the dysfunctional nature of what has been my insecure attachment style when I undertook my initial training as an Adlerian Counsellor. At the heart of Adlerian theory is social interest. The focus of his attention in the 1920’s and 1930’s was on the need felt by individuals to belong to a community, that individuals need to have a place in that community and be able to contribute. The first of many sessions of personal therapy, engaged in on the basis of my training requirements, identified a defensive dynamic with the Adlerian counsellor which hinted at an underlying belief system permanently on the lookout for threat, a distrust of community and possibly seated in childhood. My life script was one of expectation and preparation to meet threat and I was distrustful of others intentions.  We explored my history within the family constellation and my early experiences at boarding school and began to narrow down the possible causes. However as the relationship deepened I felt a certain discomfort with the intimacy developing between us. The closer we got to that relationship of depth the more uncomfortable I felt. It began to feel more like intrusion than therapy. The more it felt like intrusion the less I was prepared to trust. The final rupture in the working relationship occurred at a time when I was no longer able to feel comfortable with the proximity of therapist and as an excuse I explained that I needed exposure to a different modality of therapy for my training. I fooled neither myself nor the therapist. I did not know it at the time but I was experiencing first hand what some of my future clients would too; the discomfort when the therapeutic alliance is found to be personally too close for comfort. Connors (1997,p.1)    
‘……. individuals with an avoidant attachment style who have been rebuffed by caregivers in childhood will be defensively constricted and unable to love in adulthood. These patients present particular challenges in treatment because they have become organized around avoidance of affect and relationship’.
 My therapist gave me the space and time to re-engage but I had by that point decided that it was too threatening to be so close to someone. I had never before experienced the seductive nature of another person’s interest and focus on me and me alone. It felt almost erotic although there was no conscious erotic transference and by my choice I closed the door on any further exploration in that series of sessions. However, aware that there was a problem to be addressed and determined to get closer to its heart I re-engaged with another therapist a while later to further the exploration. This time I was better prepared to resist the temptation to avoid the risk of relational depth inherent with working with a good therapist. 

Talking to the child inside
The empty chair technique used commonly in Gestalt Ellis and Smith (2012) & Emotional Focussed Therapy Elliot et al.(2004) is a powerful tool dealing with unfinished business and incomplete Gestalten and my first exposure to it in my own personal therapy was impactful indeed. This second chair or ‘projection-identification gimmick….waiting to be filled with fantasized people and things’ (Perls, 1969b: p.224) enabled discussion with the child inside and incomplete issues and unfinished business. ‘The empty-chair task for unfinished business dialogue is based on the Gestalt principle that significant unmet needs do not fully recede from awareness’ (Perls et al., 1951; Polster & Polster, 1974).
Empty chair work can be utilised to address both feelings of neglect and of abandonment. In Emotion Focussed Therapy markers are used to flag  possible issues that need addressing and these may take the form of current, lingering feelings of hurt and resentment related to another person who is of significance and that the expression of these feelings is being interrupted or restrticted Elliot et al.(2004). This connection with a long suppressed part of my psyche was therapy in itself and allowed the expression and addressing of long avoided aspects of my early life. It addressed the feelings of worthlessness, guilt, neglect and resentment that were laying dormant and unprocessed. I have since used empty chair work successfully with clients showing the markers for unfinished business relating to early childhood neglect. Following this exploration of my unfinished business I was prompted to write the following letter to my parents although this was never sent.
	Dearest Parents,
I am writing this later in life than I would wish. Maybe it should have been sent many years ago when I would have benefited more from the clarity you might have been able to provide when it would have counted. I have lived with the consequences of uncertainty surrounding the time spent at boarding school for most of my life. 10 years was a large proportion of my life when I was 18 and it was then that I started to pay for the coping mechanisms I had developed to deal with the time spent at various boarding institutions. My feelings of being abandoned and neglected are still with me today, the legacy of my successful coping mechanisms which although maybe appropriate at the time are no longer helpful in a world where its no longer an adaptive approach. Whether it has contributed to my difficulty I sitting comfortably with clients I have yet to establish. 
Your life abroad was a privileged affair with much to make it attractive, but it was never going to be a good place to raise children either academically or medically. The choice was always going have to be made whether to keep your children where they belonged (within the family environment) or to send them to boarding school in the UK. I can understand that you wanted the best education you could for me and I understand that socially it was accepted by your generation that for those whose parents worked abroad and could afford it a life in boarding school in the UK was the way forward. Little consideration was given to the possible impact on the developing personality of the children concerned. Many of my generation have paid a high price for that acceptance. A minority, but a sizeable one, have spent their lives struggling to live with the consequences of their absence from their family’s and the treatment they received from those who you had abrogated responsibility to as vicarious parent figures. But you see there was no love. There may have been care but love was absent when one needed it most. Seeing you for 8 weeks in the year was simply not enough and the emotional vacuum left little of my need for approbation, encouragement or sense of being valued for who I was satisfied. In your absence I had to satisfy it in other ways or suppress that need.  
As someone who has had the benefit of recent extensive training in the field of mental health I have the benefit of understanding both the impact and the causes of the disease often caused by removal of a child from their secure base. Theory has moved on and the previous generations accepted practices now viewed in a different light. It is therefore easier to accept that it was done misguidedly.
Forgiveness, the great unburdening, if that is what is required, is more easily achieved when you can see that due thought was given to the likely impact of such a choice but in reality it was done because it was convenient, and accepted as the ‘done thing’ at the time.
The impact itself has not so easily been dealt with by me.
Your son
Robert 



Fig. 3 - One letter home, never sent

Forgiveness
To be able and willing to forgive, to put behind one the actions of another party who has caused you damage, however unintentionally, is understandably one of the goals of therapy for to carry it forward is limiting and burdensome. To shed the burden is the aim as: 
‘To forgive is to set a prisoner free and discover that the prisoner was you.’ 
Lewis B, Smedes
However, to change the rules in a life’s rule book and live according to a new set of understandings a life shaped by the previous edition is not an overnight thing.



[bookmark: _Toc27059415]Chapter VII - Conclusions
To understand the impact of childhood experience and more specifically boarding school on both my attachment style and affect regulation and any impact it may have had on my ability to create a therapeutic alliance I have carried out a thematic analysis on data collected from an heuristic research project both from a pilot project and for this project
Summary of Findings  - With the benefit of much internal reflection and of the eight years training and development as a psychotherapist  it is easier to have clarity and understanding of  see where things have personally gone awry over the years. A block to adaptability, a reliance on a rule book for relating to others written at a very early stage in life and the consequent development of an avoidant attachment style have left me somewhat inept at relating to my fellow people. Over regulation of affect and this core distrust of others has left me handicapped in these my relationships with my peers. It was a result I have no doubt of the instilled values of the public school ethos of stoicism, calmness under fire, the right stuff. It is tragically ironic that the habits learnt to cope with the phenomena of separation from family and friends at an early age have so severely disadvantaged me in my need for others in later life. In my service to clients as a therapist It has without a doubt short-changed them.  My over regulation of affect has deprived both me and my associations with others of depth and meaning. Why do I see risk in a relationship where the balance of power is normally well within the therapists favour in whatever school of therapy? (Masson ,1989,p.289) – 

‘	The therapeutic relationship always involves an imbalance of power. One person pays, the other receives. Vacations, time, duration of the sessions are all in the hands of one party. Only one person is thought to be an ‘expert’ in human relations and feelings. Only one person is thought to be in trouble.’

The there? I would suggest that a leaning towards avoidance may be a safety net in dealing with others of an anxious attachment style and I believe that where my clients have had a similarly avoidant style of attachment I have been aware of it and trod carefully to avoid or make use of any subsequent rupture in the therapeutic or working alliance. However, that there is a greater risk of rupture of the working alliance when both therapist and client have avoidant attachment styles is in no doubt (Black et al., 2005). That a rupture in the normal scheme of things can be used in a positive way again is generally accepted. Given the accepted tenets of the various schools of therapy attachment style will be seen to play a greater or lesser role in the existence of disease later in life. This and the difference in response proposed by the mode of therapy needs to be taken into account.   
Success in supporting the proposed concerns – 
Revisiting my notes taken whilst in personal therapy I have identified the results from an exercise undertaken to establish my attachment style when I first started personal counselling and which indicated a strongly dismissive avoidant attachment style. See Appendix D. From an exploration of the results of this observation it would appear that I prefer my own autonomy often at the cost of my own close relationships and I can come across as hostile or competitive, this impacting my close relationships. This measurement of Attachment regards attachment style as being the relationship between relational anxiety and avoidance on a two dimensional graph with a person’s attachment style being a position relative to these two axis.
From personal experience with clients who have displayed the traits of a similar avoidant attachment style the recognition of the symptoms of both boarding school syndrome and strategic survival personality are not immediate. They are both a collection of a variety of symptoms in varying degrees of strengths dependant on the unique nature of the individuals concerned. It is not the individual symptoms that indicate the issue but is the presence of certain behaviour patterns. It is also important to realise that is far from the majority of ex boarders who are affected. In my experience the symptoms show themselves over a period of time and inevitably present in the therapist’s hour. If the client
Presents with discomfort over relationship failures, then sooner or later the issues causing these failures will appear in the relationship between counsellor and client. The discomfort caused by intimacy offered by others will emerge as discomfort between client and therapist in the depth of the relationship offered by the therapist. It is then a wise move on the part of the therapist to monitor this discomfort and manage relational distance carefully.   
As far as recommendations for further research are concerned I would propose that a standardised approach to the assessment of attachment style for both therapist and client be considered. The possible impact on the therapeutic alliance of the potential combinations of insecure attachment styles is so fundamental that at the very least an awareness of the potential dynamics involved should be recognized. I would also propose that more research is carried out into the possible use of a standardised measurement of attachment style which is less intensive than the AAI and should be introduced. The use of therapeutic distance as a tool to further positive outcome and model the working alliance is an additional avenue worthy of consideration and as suggested by Kietaibl (2012) it can in fact be used to good effect to moderate an appropriate therapeutic distance in the development of a robust relationship of depth.
I would also propose that for early borders and those going into residential care at an early age a similar assessment of attachment style and therefore a possible leaning towards development of boarding school syndrome and the strategic survival syndrome is carried out as a matter of course as part of the assessment process.
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	Themes
	Needs Unmet
	Emotions
	Cognitions
	

	Sub-Themes
	Love and affection
	Anger/rage/distrust
	Low self-esteem
Lack of trust
	

	
	Approbation
	Shame
	Risk aversion
	

	
	Encouragement
	Fear
	Need for control
	

	
	Secure base
	Loneliness
	Manipulation
	

	
	Separation from family
	Sadness
	
	

	
	
	Anxiety
	
	

	
	
	
	
	





[bookmark: _Toc24975944][bookmark: _Toc27059418]Appendix B – Textual Analysis of Themes and Sub-themes
			(Results shared from Pilot Project)

	Theme
	Some quotations/excerpts from Journals and letters

	Love and affection
	“At this stage I knew not what to do. All I knew was that my parents must love me to provide me the privileged education that I was getting. It must have cost a great deal and was a sacrifice they were making for me therefore how could I complain”. Unable to reconcile the intention with the reality.
“My sights were set on the welcome I would have on arrival at Dum Dum airport when the 707 touched down in 2 hours time!”
“Mommy, I love you and miss you badly. Can I come home now?”. – Letter home aged 10.
“There I lay with the covers over my head, wishing only that I could feel the warm arms around me of someone who loved me rather than the painful throbbing of my bottom from my punishment that afternoon”. 
“Why can’t you show me what you feel. What’s so difficult about that? You want me to do all the work and when I do you run scared” excerpt from letter from girlfriend.
A client’s comments in giving feedback reflected the impression of me that she had of a poker faced card player. This could be down to the Hypomimia (Frozen Face) resultant of Parkinson’s disease. But yes I tend to keep my cards close to my chest.
I have had to pause and take stock of the affection I have felt towards certain clients when becoming aware of an avoidant nature and when faced with a potential rupture in the therapeutic alliance
It has become apparent over the years that an appreciable number of relationships have been brought to a close due to deep insecurity .
Yet again I have brought a relationship to a close on the basis of suspected termination on the part of the other. Why do I assume disloyalty and the worst of intentions on the part of my partners. Why do I not care!

	Approbation
	“My Granny said she felt I had done well but this was not enough for my Dad who had already made his dissatisfaction with the contents of my latest school report and headmasters comments clear. “
“My P.E teacher was impressed at my time for the 100 yard sprint. I had outrun every other boy in my year and the year before me!” “ However my ability to run fast did not keep me out of his clutches on the day he spotted me breaking bounds to visit the local sweet shop and when my sprint back to the school fence found me lacerating my legs on the barbed wire in a desperate attempt to return through the gap from whence I had originally come.” 
“Robert has the ability to do well in most subjects but chooses not to use it.” – School report 1966
“It is apparent from reports that Robert has preferred the physical rather than the intellectual challenge in his youth. In doing so he has shown himself to be determined and courageous, most particularly by passing his paratroop selection course” – Army records – 1976

	Encouragement
	“My Latin master was keen to support my interest in his subject and provided support and recognition for my efforts whenever he could”. ”A kindly, patient and disciplined man who I had begun to regard as a stand in for my own father and who was encouraging in the extreme when I warranted it!”  
“Throughout the training for my Yachtmaster’s ticket I was mentored and encouraged by someone I had extreme respect for. That support made the difference between success and failure. Success being mine”

	Secure Base
	“I remember the sudden feeling of safety when on arrival at the customs desk I could at last see my parents waiting, No outward expression of emotion encouraged though. Keep calm and outwardly cool!” 


	Anger/Rage
	“My anger was unleashed on my fellow conspirators when word somehow got to the school staff regarding our intentions! This rage, for that is what it was, was the result of the fact that the teaching staff seemed to be able to dispense punishment in a way that reflected the vicarious nature of the power they had been given by our parents to do so.”
“My father’s one and only declaration of his love for me was a one off, two days before he died, when I was 2 weeks short of my 51st birthday. It was forced, if sincere, and left me feeling sad but also angry whilst asking myself why he could not have attempted to say it when I was a lot younger”.

	Shame
	“If I was being sent away to school somewhere else I must have done something wrong. What was it and was it something I should feel ashamed about?”
“When asked to leave the school because of my constant misbehaviour no amount of self- justification could remove my feelings of embarrassment and my desperation to keep the facts from public knowledge”.
“When facing the reality and consequences of my history of misbehaviour, rebellion and non-cooperation I feel shame. My justification sounds hollow in the cold light of day and others have suffered for it”

	Fear
	“Fear always put in an appearance at some stage whilst waiting outside the headmaster’s office before the cane was administered. The wait was always interminable! Nervously fidgeting whilst trying to appear unconcerned. Ears and senses hyperaware of any signs that the door was about to open”. 
“How would I explain to my father and would it be the cause of a beating from him. It had happened only once before as a display of British justice, in front of the servants. They had been summoned, lined up to witness my punishment for throwing pebbles at the gardener who when the first blow was administered vainly tried to intervene on my behalf”. “I never forgave my father for that as it too closely resembled the treatment meted out at school by the housemaster and headmaster”.   

	Loneliness
	“My social investment was limited at school as a change of school was likely to occur within a year or two”. “As time passed the lack of long term friends started to take its toll, a numbness setting in”.
“Solitude became a friend, a place free of complication and somewhere I felt in control”.

	Sadness
	“Sadness has only recently come into the picture. Sadness at never having had the father I needed. There’s a bitterness at the sense of being abandoned and the sadness compliments it. My caution over relationships with women, therapeutic or otherwise, I suspect comes from a sense of having been emotionally short changed by parents and begs the question ‘Why?”
“My awareness of the ever-present professional nature of the filtering of what I am comfortable providing in my therapy with female clients has been challenged in supervision with the comment that it is sad that I have this block with the female sex and possibly also with figures of authority”.  

	Anxiety
	“This preparation for the start of a new school was inevitably an anxious process. For my parents it meant re-provisioning with a new school uniform and equipment but for me the focus was on what the nature of the school routine would be and how I would be held accountable for the misdemeanours to follow”.
  “Anxiety was always present when the school reports were opened and there was the parental demand for an explanation for the lack of acceptable achievement and behaviour. The years activities condensed into a few pages of sometimes sarcastic summary.”
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Response to attachment disruption is anger, anxiety and
sadness. Kobak & Madsen (2008) . If these emotions are
unacknowledged the child dissociates from their need
for affection and primary caregivers. Siegel (1999)

The child’s success in re-regulation then lies in
developing secondary attachment figures (school staff -
likened to foster parents). However research shows that
with repeated fostering comes a lessening ability on the
foster carers part to emotionally invest. Dozier & Rutter
(2008). As aresult the child must adapt to life with a low

level of intimate interaction.

Child then risks long term dissociation from their
need for affection and intimacy with others





