[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     James
	Student ID number:
	1800734

	Programme:
	Primary

	Module:
	Principles of Pedagogy

	Module code:
	M6X01438/C
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Siân Brooks
	Internal Verifier:
	Siân Brooks

	Assignment Title:
	‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.’
	Word count (or equivalent):
	5,000 or equivalent.

	Submission deadline:
	17/10/18 (23.59)

	Return date of provisional marks & written feedback:
	14/11/18

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  






	Module Learning Outcomes 
(from module syllabus)

	
1.	understand, synthesise and evaluate the main theories that underpinning learning, behaviour and assessment in the primary school
2.	reflect critically on how learning theories inform the planning and provision of high quality learning environments, demonstrating a clear understanding of how theory and practice are interrelated
3.	organise knowledge and learning through the use of a range of information sources, and present work appropriately.









‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.’

I was sent to a Primary school in Wales for my principles of pedagogy observation day. This school is very highly rated by schools’ standards, especially on the ‘Estyn report’ (2018), so I expected a well-behaved school. On arrival to the school I was signed in as a visitor and given a visitor pass for the day. I noticed that the school was a big building which linked every single year group from nursery up to year six. This organization of the school offered a very friendly and close atmosphere from the outset. After the school’s staff introduced themselves, my fellow PGCE pupils and myself were given a brief introduction to the school and its rules, along with its safeguarding policy and the correct procedures in specific scenarios. Then we were assigned our focus groups and the classes of which we were set to primary observe, to which we were told we would have chance to experience both upper and lower primary. On the 18th September I was assigned with another student to observe a year 4 class. We were told by the teacher we were free to move around the class and interact with the students to aid our observation.


Part 1: Observation

As mentioned in my introduction we ran through safeguarding procedures with the school, to add to this for the course of this study I will be complying with BERA procedures of ethical considerations (Bera, 2018). This means I will give the students and teachers in my study full anonymity, I will do this by referring to them by using the terms students, children and teacher as opposed to using their actual names. With any dialogue noted between the pupils and myself I will label them pupil 1, pupil 2, etc. The way I recorded my observation was immediately after the event had occurred rather than while it was happening. This was because I did not want the pupils’ actions to change if I was recording in front of them and wanted the observation and interaction to be more natural. But because I needed to keep the information the most reliable I could, I needed to record the encountered interaction directly after the incident, so it was fresh in my memory and not made up of implemented recollecting guesswork.

For purpose of the observation, I had a rough idea of what I was looking for and how I was going to carry out this observation. My theory was I would first focus on what teaching techniques the teacher employed during each lesson. Then I would observe from a distance at how the children grasped each individual teaching technique. Whether or not the students responded well to the teaching technique I noted and paid specific attention to the body language of the students during the activity, if it changed and if so, did it relate to their personality. Before I engaged with the children on an interactive basis I spend half of the lesson just observing. When I did approach, I did so table by table and noted how the children responded to me sat at their table. After an initial period of reaction, I noticed some students were quick to engage me in conversation whilst others were more reserved in their reaction. After they settled back down to their work I, at first watched closely to how they tackled problems in their work. Then I probed certain pupils on their work to gauge their level of knowledge on the specific subject. At that time, they had been gathering knowledge on Botswana and were tasked then to make an online poster advertising the key features of the country.

The main observation I made for this task was a bizarre one however and my initial ideas were changed via this observation. As the children as mentioned were tasked with researching and developing a poster of Botswana, I noticed one group of three pupils were writing on posted note with what seemed like ideas of the topic, which I though was a good way of organizing their ideas and material which they could transfer to a poster. When I praised them for their initiative of using posted notes to plan their task. They replied it wasn’t for the task they had been set but rather a personal project of theirs. They were extremely excited to tell me what it was and I could tell they were passionate about it by their eagerness to gauge my reaction to what they were saying. They explained what can only be described as an elaborate plot by someone who they had labelled as the ‘Games Master’. This ‘Games Master’ they had pieced together from various vandalisms and incidents that had happened around the school in their previous year. Starting off from an incident where a window was broken in the bathroom and the letters GM were written on the wall next to it. This led them to exaggerate other incidents of similar ilk to tailor them to the GM which alias they coined as the games master. When they had finished explaining this I enquired as to why he was doing all of these pranks and naughty things, to which they replied that his end goal was to hack the schools YouTube channel, this I though was absolutely ingenious in that they had reciprocated their knowledge of technology and applied it to a valid and relevant reason as to why this ‘Games Master’ was doing his mischief. I asked if I could see their posted noted to which they agreed and what I saw was a very detailed set of notes almost identical to those off detective movies to which the children must have been exposed to and replicated role playing as detectives to track down this person. Meanwhile, as I was talking to these students about this, the group on the table opposite caught wind and seemed to know this ‘GM’ and continued to talk to me about him. This shows that not only had this one group been working on this personal project, but quite a few others had been involved it this investigation.

I thought this was a perfect example to highlight an array of different learning through non-classroom bound methods even though bits of the activity took part in the classroom environment. The main methods that I think of when looking at this observation is particularly; role play through pretending to be detectives, a canonical definition of role play is, “a rich form of play that allows children to explore situations from their own or another person’s perspective.” (Harries,2013). The activity could highlight the advantages of a humanist approach to teaching, “education should be child-centred, active and interactive, and that education must involve the child’s social world and community.” (Gray & Macblain, 2015). This activity shows this as these kids facilitated their own learning through their own methods. I wasn’t sure if the teacher was aware of this personal activity and had encouraged or motivated the pupils to pursue their discovery more, however I was made aware that it was based on personal motive. As the whole discovery process could have easily been implemented by the teacher, to be tailored to a specific learning environment such as; being creative as a detective; literacy and engaging creative writing skills and other topics. 

The most important aspect for me was the creativity of the pupils to imagine this specific scenario without outside motivation from someone like a teacher. This example reminded me of the creativity test made by NASA for geniuses. Which discovered that students before school learning takes place are imaginatively geniuses’, then as the course of school learning progresses more and more tend to drop off. “The implications of this profound study are rather self-evident, I would say. We are innately born with the potential of a creative genius,” (Nascimento, 2017). This for me highlights how creative children are and how they can learn outside the conventional learning frame, through play in a more humanistic or constructivist approach. 

If I were to carry out the observation again I probably would have done a few things differently that in hindsight might have aided my observation and critical analysis of it. I might have asked them further questions I had not thought of at the time. For instance; to elaborate even further the details of their plot, whether they believed in what they were doing or if they knew it was not real but enjoyed the facade, if their teachers both last year and this year had aided them or questioned them on their detective work. By asking these questions would have allowed me to get a much fuller perspective on how the children perceived their activity and if the role play was encouraged along with the activity by a teacher which would link into Bruner’s theory of scaffolding, which will be explored in the next part of my essay. Other observational steps I would have liked to have taken would have been to revisit the same group a week later to assess if any progress on the task had been made, if so by how much, if not what would be their next steps in this investigation. It could determine where they were on Vygotsky’s chart for the zone of proximal development, if they had exhausted their own knowledge of the subject and needed help to get back into the zone of proximal development. My final action had I taken the observation again would have been to ask the teacher if they had knowledge of the activity and if not, what did they think about the activity, would they try to enhance the learning through the use of it, such as linking it into other areas of learning for instance; making up another investigation scene in the class which they need to solve. Or would the teacher be of the ideal that this learning can remain purely humanistic and would be best without interference off them.

Part 2: Theory behind the Observation

The children pretending to solve this mystery as detectives’ parallels probably the most prominent aspect of this activity of learning, being the way, the children had used role play to enhance their activity. Role play is an important activity in learning specifically in the foundation phase of learning, Sue Rogers and Julie Evans highlight the importance of Role play by saying “has a special significance in human development for the ways in which it separates the play of children from the play of young animals”. (Rogers & Evans 2008). This quote highlights the fundamental basics which make role play such a key aspect of learning in children. It effectively says that it characterizes us as human beings and our development. This shows why role play is so prominent as a learning method in the foundation phase as it is a key building block in the evolution of us as humans and promotes individuality. “engagement in role‐play reflects an ease and/or enjoyment in social interaction is intuitive for children with invisible friends or personified objects. However, children with pretend identities were also less shy than children who did not engage in role‐play behavior.” (Taylor et al., 2012) Showing that personalities are developing, alongside this it’s stating it is good for social interaction between children. This collaborates the initiative with promoting health and wellbeing in schools as Donaldson states in his ‘Successful Futures’ as an aim to mold children who “are building their mental and emotional well-being by developing confidence, resilience and empathy.” (Donaldson, 2015). This shows role play is being encouraged more frequently across the new curriculum, as it is vital children develop a high level of self-esteem. Judith Harries believes role play effects childrens’ self-esteem positively stating, “They develop a respect for each other, as well as growing in self-confidence and self-awareness.” (Harries, 2013). This is clearly shown in this observation by the student’s confidence to explain to me in detail their theories and workings out, in addition to this they showed a developed respect for each other as they collaborated in telling me their progress and listened to what each other had to say as they were passionate about the topic. Other scholars echo the benefits of role-play as an activity, “it encourages participation among passive learners, adds dynamism to the classroom and promotes the retention of material” (Stevens, 2015). However, shows how bad teaching can result in negative role-play being established, “role-play can be counterproductive for weak and/or unprepared students.” (Stevens, 2015) This is a critical precedent that reminds us that role-play is a vital part of learning and especially the new curriculum but needs to be managed well to promote learning as appose to hinder it.

At this specific time the curriculum is at a change, however the old primary school curriculum states “it is concerned to develop their capacity for creative expression and response; and it promotes their emotional and physical development.” (Government of Ireland, 1999). This echoes what role play specifically in this scenario is naturally doing, increasing the children’s imagination and creativity enabling them to be more complete characters. However, some argue that the old curriculum does not promote this idea as well as it should and is therefore more difficult for the teacher to nurture. (Harcourt, Perry, Waller) states; “In its current presentation, offers no guidance on play as a discrete activity for young children.” (2011, 138). This highlights the challenge of the old curriculum in the current primary school setting concerning play and specifically for this role play in the classroom. One of the key purposes of the new curriculum it states is to make pupils “enterprising, creative contributors, ready to play a full part in life and work” (The New School Curriculum, 2017). This quote from the new curriculum shows an incentive by the government to enhance creativity in the curriculum and would definitively give an incentive to a role play activity like the one observed, taking it from the humanistic approach that it is and to more of a constructivist approach.

Role play is a key element in a child centered approach to teaching. The concept of the humanist approach is that the pupil or learner will facilitate their own needs for development. A pioneer for this movement is Maria Montessori who from her experience in dealing with less able children, devised an approach to learning which was specifically child centered, placing a key focus on the environment to facilitate the child’s learning naturally, with the role of the teacher being more of an observer. To advertise this her idea of Casa dei Bambini “the teacher created an environment that offered stimulation and where children were free to develop learning in a natural and individualized way.” (Gray and Macblain, 2015). This idea of the Montessori approach inversely applies to the observation, to which the school has produced an environment where the students have been able to produce a task by themselves and in doing so creating a productive learning environment. The problem with the Montessori approach when linked to this particular observation is, this observation is steeped in imaginative role play to which surprisingly Maria Montessori strongly disagreed with when it came to learning and believed it counterproductive. “She believed that they needed to learn through meaningful tasks and that imaginative play would distract them from the real world. She did not see play as an important part of learning.” (Pound, 2012). As stated by Pound, Maria believed in more direct tasks such as cooking and cleaning, with a tangible end product. Some believe this restricts her theory and the learning of children, however others theorize that Montessori’s’ methods do share a lot of the values with imaginative play that she tries to disregard. “Montessori shares many elements of playful learning, including overall structure, the use of small objects for learning, individualized lessons, free choice, peer involvement, fun, and lack of extrinsic rewards.” (Lillard, 2013). It is on this basis as to why it links quite naturally with the observation as the children are demonstrating skills, through an activity that is purely natural and tailored by the environment as apposed to the teacher. I would say for this instance specifically that the lack of involvement from the teacher to this activity does not benefit the learning of the pupils, as opposed to a slight engagement by the teacher to purposefully guide the students. 

This idea of a teacher guiding pupils, still through play, to enhance their learning outcomes is a fundamental principle of constructivists. Both Vygotsky and Bruner are from a constructivist school of thought, mainly social, in that they both believe that the pupils learn best through their interactions with other pupils in a social friendly environment and thus giving pupils these social interactions is a key foundation in the social constructivist school of thought. 
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This seems to link in to the theory by Lev Vygotsky of the zone of proximal development. Vygotsky’s theory is made up of three areas when learning is taking place. This can be shown on the diagram above; the central point of the diagram is the current stage the learner is at without help, the outer rim is the place that the pupil is unable to get to with the present information it holds, thus the middle part is the zone of proximal development which is considered the place where optimal learning occurs. Vygotsky characterizes the skills that take place here as; “The Zone of proximal development defines those functions that have not yet matured but are in the process of maturation, functions that will mature tomorrow but are currently in an embryonic state.” (Vygotsky, 1980)

These are skills that Vygotsky has pointed out need to be nurtured with the help of what Bruner calls a more knowledgeable other. This more knowledgeable other Bruner believes is the catalyst to cause enough stimulation to the pupil for them to progress their learning. Bruner adapted Vygotsky’s theory to add this more knowledgeable other as the reason learning takes place in the first place through the method known as scaffolding, which like the word implies facilitates the necessary needs for pupils to maintain their learning in the zone of proximal development. Bruner gives an example of what teachers should take from his idea of scaffolding; “As a teacher you do not wait for readiness to happen; you foster or “scaffold” it by deepening the child’s powers at the stage you find him or her now.” (Bruner, 1996). Bruner is effectively saying that the optimal time for you to scaffold is anytime to deepen the pupils understanding of the topic, Bruner’s scaffolding can take place in a variety of ways. For instance, in this current observation if the teacher had seen the detective work, they may have been able to direct the work into something more in line with their current work in English. An example of this could be, to have the children write up a newspaper article on the mysterious ‘games master’ this simple task would focus their learning and highlight the usage of Vygotsky’s zone of proximal development and the aid of the more knowledgeable other.

In conclusion it seems that this specific observation is linked heavily with the role play aspect of learning, which is fundamental to learning because, “Role-play situations give children the opportunity to develop their understanding of the wider world and of social relationships” (Harries, 2013). Making it an extremely useful to the learner and can as explained in the theory part link in to other activities to further the pupil development is quite a versatile approach. Furthermore, from the observation of the activity as a whole, falls under a mix of a humanist and constructivist approach because it is through creative role play which is promoted as a humanist view and transcends into a constructivist approach to learning. However, only with the aid of Vygotsky and Bruner, both being social constructivists a ‘more knowledgeable other’ and ‘scaffolding’ in relation to the zone of proximal development seems to be needed for the progression of the activity and to aid the learner further facilitate their own learning. As Mariage et al explains the teacher, “transfers increasing levels of control and responsibility to students for regulating their own learning.” (Mariage et al, 2000). It is from this presence of a teacher to guide the pupils whom are already imaginative and creative with their activity, to a more enhanced task to gauge their knowledge and advertise their skills in other domains. This activity could have been something as simple as a ‘news report’ on their topic, to encourage a different array of skills to be developed through this exercise. “This relies on careful observation of what children can do and planning a curriculum which challenges their current capability. (Pound, 2012).

















Part 3: Creative Learning Environment
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This classrooms’ learning environment leans heavily on the basis, of the importance of role play in learning echoed in the observational part of the essay. This classroom would be specifically set out for a history lesson, and although could easily tailor to foundation phase, this specific scenario is for a key stage 2 class as is specific to the age group observed in my study.
The main features of the learning environment are all historically themed. These include VR headsets; these would allow for the pupils to interact with the specific time-period, virtually, gaining a deeper understanding of the time-period naturally and able to explore it in their own time. This could show Vygotsky’s zone of proximal development, through the learner being able to proceed through the activity at their own pace and the introduction of Bruner’s scaffolding being the VR headset which would facilitate the amount of support needed for the child to advance through the zone of proximal development in the learning activity. Through the use of ‘scaffolding’ a Bruner adaptation to the zone of proximal development this is possible, and some scholars note the difficulties in characterising the more knowledgeable other, or the scaffolding to a specific definition. “Although the rich body of research on scaffolding of the last decade provided us with useful knowledge on the appearances of scaffolding, much remains unknown about the effectiveness and processes of scaffolding.” (van de Pol et al, 2010). This means that the process of scaffolding is in debate and like proposed in this instance scaffolding could be identified as the aid given to the children, through the use of VR, which is still in itself a new concept and still in its infancy. It remains paramount however that for this activity the learners stay stimulated and in their zone of proximal development, this is because, “Learning in the ZPD awakens a variety of internal developmental processes that are able to operate only when people are interacting with more experienced people.” (Verenikina, 2010). This shows the importance of keeping the learning of the zone of proximal development, even if the more experienced people Verenikina refers to are instead influencing through the reality of the VR headsets.
The second feature links heavily into the role play aspect, which is a specific changing room, to allow the pupils to transform themselves into characters from the time-period. This would help engage pupils even further into the activity, through role play. A study conducted in role-play specifically in world war history produced results that showed the children preferred to learn through this method, as it enabled them to get a more rounded view of the history as opposed to words on paper.  “helping them grasp concepts such as logistics from a practical rather than merely theoretical point-of-view. ‘No books that I have read could have given me the full understanding of how hard some of the decisions & successes would have been,’ one said”. (Kilgour et al, 2015). This highlights the importance of role-play in cohesion with history, highlighting the immersion, and extensive additional knowledge the child gets out of the activity. As Harries says “They learn to empathise with others by having the opportunity to play at being them,” (Harries, 2013). This is why I chose this specific activity, mainly that like Harries says by being put in different people’s shoes throughout history and being able to act out their part as them, they learn more empathetic knowledge of the subject and person, allowing them to gauge a more rounded understanding of the topic. In addition this improves the ethics of the child learner and ties into a main purpose of Donaldson’s new curriculum in them being learned citizens of the world. (Donaldson, 2015).
The third feature is a more stereotypical classroom feature with a slight twist, as you can see from the diagram the tables and chairs are re-arranged to face each other with a pedestal or throne in the centre. This is in keeping with the role play element of the whole activity to mimic a sort of forum or courtroom from the ages where judgement on something can be passed. The activity linked to this part would be furthering their understanding of what they have learnt on the historical topic, by splitting the class into two sides, a for and against. Then getting them to work together in their teams to gather their knowledge of the subject together and present it to the judge (which will be played by the teacher) who will then decide which case is the strongest and why. This activity is something different from the observation but can show what could have been the outcome if the activity is then furthered into the learning process by a more knowledgeable other in relevance to Bruner. “when the pre-task activities are scaffolded carefully so that the preparation for the role-play meets the cognitive and linguistic aims of the course, time is not sacrificed from other pedagogical priorities.” (Shapiro and Leopold, 2012). Meaning that the scaffolding to set up the activity, making the pupils buy into the idea of being in a debating chamber. This then sets the precedent for the rest of the activity, and while may need some time to implement these features as Shapiro and Leopold say, the rest of the activity will reap the benefit of this scaffolding. The cooperation between each of the teams in a major part of the activity as constructivist theory states that social interaction is paramount for learning to take place. “The key is communication and for communication to occur at its most effective point; all participants must be on the same common ground.” (Powell & Kalina, 2009). They highlight how crucial communication is to development and place it as a primal feature of the social constructivist view. In this task communication is key and through the debating method of this task it allows the pupils to enhance their communication skills through ways such as; problem solving, argumentative debating and listening to what others have to say. This section is designed improve the pupil’s confidence and self-esteem when it comes to working as part of a group, paving the way for more advanced learning by developing those skills. “children will lose esteem, confidence and optimism if their environment does not provide a positive growing environment”. (Hannell, 2012). This identifies how crucial it is to develop positive self-esteem and in doing so through activities like this, learners will be more agreeable in the future to learn from using these skills and the confidence that goes with that.
The fourth aspect of this classroom is an outdoor learning environment which can allow a bit more freedom for the children to explore and role play. In cohesion with the roleplay aspect the activity outside can be to build a structure of the time-period they have learned about. This not only develops their understanding of the topic further it develops other fundamental skills such as problem solving. The biggest benefit with outdoor activity must be it is a different experience to anything that can be done in class, “Our living rooms and classrooms have become pressure cookers, and children are getting less opportunity to be active physical players.” (Hirsh-Pasek et al, 2006). This emphasizes the importance of outdoor learning through play. Therefore, when they are building their structures whether it be a roman fort, medieval castle or Victorian house, being outside they can then have the freedom to role play. Drawing heavily from a humanist approach where the learning is very child centred and the environment, which in this case is the constructions carry the learning and creativeness. “Creativity appears to be an important component of problem-solving and other cognitive abilities, healthy social and emotional well-being, and scholastic and adult success.” (Plucker et al, 2004). The area and task allow the creative freedom of pupils to use their imagination to construct things that apply to an historical setting, thus developing their understanding of what certain buildings would look like, but as Plucker has mentioned offers far more benefits than just that with well-being drawing particular attention as is an important aspect of the new curriculum. 
As you can see from these four aspects of the classroom, they lean heavily on the social constructivist aspect of learning, especially through the creative learning of role play. An important feature to this learning is also the subtle guidance that social constructivists call scaffolding and the importance of keeping the learning in the zone of proximal development. I chose these features as they were critically linked to my observation, advancing from a humanist approach to a more social constructivist approach was my main recommendation and thus is demonstrated with the way, in this section the classroom is set out, in accordance. It is key to understanding the new curriculum for Wales and adhere to the main principles of this whilst organising this activity.
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