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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Keep a clear focus on the question throughout the assignment.
	The assignment throughout was referred back to the question on the assignment ensuring the understanding of the aspect within the SDP had been clearly acknowledged. 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
Introduction
Within this assignment, it will focus on one aspect of the placement School’s Development Plan (SDP). From a discussion with the deputy head in regard to the SDP, it had been recognised that they have also taken on the role of the Additional Learning Needs Coordinator (ALNCo) (Welsh Government, 2020). It felt relevant to discuss the aspect within the SPD of ‘Additional Learning Needs’. The school acknowledged this  will be a long-term area of development due to the reform of the Additional Learning Need Act in Wales (Welsh Government, 2022b). School Y is situated in South Wales and with the most recent Estyn report being back in 2019, it had mentioned that the percentage of pupils with an Additional Learning Need was 14%, significantly lower than the national percentage of 18% at the time (Estyn, 2019). However, the discussion with the deputy head had suggested that this number had increased slightly due to the impact of the recent COVID-19 Pandemic and ALN legislation changes. 

Literature Review – 
The aim of an SDP is to provide a clear vision on what is needed to achieve overall (Welsh Government, 2014). To ensure improvements are made, the SDP must be shared and understood by all. Most schools include Senior Leaders, Governors, teachers and pupils to determine the key priorities for the coming academic year (Estyn, 2017). It is important to acknowledge that an SDP is specifically created for each school as its own, to ensure the needs of those are a priority. This can suggest the SPD is not a structured guideline which is a ‘one rule’ for all, as Pembrokeshire County Council (2023) states should regularly be reviewed by senior leaders with updates to staff members on all actions taking place. 
Priority two in School Y’s School Development Plan looks at the implementation of all to understand the ALN (Wales) Act. One out of the four of the aspects to achieve this priority is the use of Individual Development Plans (IDP) for pupils in the school. As a whole-school approach, the school had decided that every new academic year, all pupils would create a ‘one-page profile’. This can suggest that these aspects are a guide on how the school can achieve priority two of ‘understanding the ALN (Wales) Act’ within the SDP. Welsh Government (2022b) have acknowledged that an IDP is the recommended strategy to implement the ALN (Wales) Act. 
An IDP was introduced in September 2021, for only those who had been identified as having an ALN. Using an IDP identifies any basic information about the pupil while considering how is best for them to be supported as an individual (Newport City Council, 2023). Aguinis and Gabriel (2022, p.819) has suggested that the ‘information’ which is learned about the pupil can include elements of what is important to and for the learner, what is working and what needs changing. For the pupil, this would be known and completed through a ‘one-page profile’. Furthermore, it can indicate that these suggestions can be identified as pupils’ interests, as the IDP encourages ways to support and encourage individuals to develop. The United Nations Convention on the Rights of the Child (UNCRC) stated as article three that the best interests of the child should be a top priority (Unicef, 2020). Using an IDP effectively would demonstrate article 3. By school leaders, teachers, parents/guardians and multi-agencies listening and supporting individuals based on the information they have discussed, will build and develop on their trust. Cossar et al (2013) has expressed that this would only apply if their needs are met consistently and positively. Overall, this suggests that building relationships with the individuals is fundamental to ensure they feel that their voices have been heard and considered into aspects which matter and concern them.
Elaborating on the previous point, it can suggest that trust is required from the individual to develop an effective IDP. Through positive relationships between school/multi-agencies and parents trust is essential with the pupils. By using the one-page profile approach for pupils to discuss the elements previously mentioned, parents/guardians would be included in the process on how to support their learning and their individual needs.  Bronfenbrenner (1977) theory of Ecological System is an excellent example to demonstrate the effectiveness of trust being a priority of parents/guardians working with the school/multi-agencies. The child is at the centre, with the microsystem being the first circle around the child. This is identifying to be the small, but immediate environment that the child lives in. This can include, the school and the family; in this case, would be school leaders, teachers, ALNCo and parents/guardians (Bronfenbrenner, 1977). Kellock (2020, p.223) added that the next circle around the child is the mesosystem, this is where all involved in the microsystem work together for the child. The positive outcome would be the parent/guardian taking an ‘active role’ in the child’s education. This can suggest, that if trust and communication occur with the parents/guardians in terms of the child’s education and learning such as an IDP, it will create an effective working relationship from home to school life, focusing on the child. 
Gillen (2011) has suggested that when multi-agencies are involved, depending on the child’s individual needs, they can be seen under the ‘exosystem’. It is described as settings that are not directly involved with but is are active participants to support the individual from a far. However, it can be argued that the multi-agencies who are involved with the individual should have direct contact with them, such as speak and language therapists. Bronfenbrenner (1977) explained that any first-hand interaction with the individual should be included in the microsystem. This can suggest with the multi-agency who are appropriate to the individual works with the school/members relevant and also the parent/guardian as a part of the home environment. 
Developing an action point 
The SDP demonstrates a structured guideline which includes the objectives with the outcome, senior leaders involved, resources required, timeframe, evidence and monitoring (Welsh Government, 2014). Following the British Educational Research Association (BERA) (2018) guidelines, the school will be known as School Y due to anonymity and confidentiality. School Y has five priorities within their SDP, this included; Curriculum for Wales, ALN Act, improvement on pupils’ language, wellbeing of staff and pupils and staff professionalism. The focus is on priority two, of the implementation of the ALN (Wales) Act (Welsh Government, 2022b). One of the aspects to ensure this is completed, is for IDP’s to be used effectively according to the mandatory guidelines given by the Welsh Government (Pembrokeshire County Council, 2023). School Y had decided that the way forward is to create a whole-school approach of using one-page profiles. This would create an inclusive environment which Nikula,Pihlaja and Tapio (2020, p.1) expressed is the overall goal for all within education. Regardless of individuals qualities, an inclusive approach within the school suggests an equal opportunity for all to develop (Rizvi and Lingard, 2010). School Y decided that at the start of the academic year, where individuals begin a new school year would be the best opportunity to begin a ‘one-page profile’. The aim is of the one-page profile is to provide positive information about the individual to enable others around them to know them as a person, including what is important to them and ways to support (Thompson, 2010). 
The stakeholders
In School Y, the deputy head had discussed due to them also being the ALNCo, it would be appropriate for them to oversee this priority to ensure all is in motion to achieve a positive outcome of the implementation of the ALN (Wales) Act (Welsh Government, 2020). This led to an understanding that there would be no additional cost involved, as the deputy head is no longer teaching. This is due to their role consisting half of the week including responsibilities of the deputy head, while the other half is to focus on the role of the ALNCo, this can include attending training, meetings and planning (Estyn, 2018). On the other hand, if the ALNCo had been designated to a teacher in the school, additional costs would then be situated into the ‘cost’ of the SDP due to the circumstances of needing a supply teacher for the remaining half of the week.
A meeting would be arranged by the headteacher, where it would involve staff members, senior leaders and governors to discuss any issues that arouse during the year (Estyn, 2017). For example, the ALN (Wales) Act being introduced. The stakeholders who are involved with the implementation of the priorities stated vary, this depends on who is relevant to include (Brighouse and Woods, 1999). Stakeholders in regard to improvements needed for the school can be often referred to as a ‘critical friend’ according to Brighouse and Woods (1999, p.4). Involving the stakeholders into the process of the priorities balances out a variety of opinions which would be discussed as well as the strengths and points they feel need improvement or development. School Y also involved the pupils as a ‘stakeholder’ with priority two of the implementation of the ALN (Wales) Act. This included their opinion as a School Council to encourage pupil voice, acknowledging as Article 12 in the UNCRC (Unicef, 2020). This can suggest the importance of reliable stakeholders in an SDP to ensure different aspects of school life are covered which have been raised by those involved.
The outcome 
Priority two focuses on the implementation of the ALN (Wales) Act being introduced effectively and understood by all. By doing this, four sub headings of an action plan explaining how this priority could be done. While discussing the priority and sub headings, it could identify as a success criteria for all to follow to ensure that priority two is implemented correctly (Welsh Government, 2014). John Hattie expressed that when a clear signpost is given, pupils will understand what they are meant to do, how they are to achieve this and what will be the result of doing so (STEM Learning, 2019). The ‘signpost’ referred by John Hattie can be suggested as the learning outcomes, which in the SDP is the success criteria. Although the focus made by Hattie (2012) is aimed at pupils, with step-by-step ‘signposts’ of using the SDP, the outcome should be clear for a positive outcome to ensure the ‘priorities’ are met effectively (STEM Learning, 2019). 
Monitoring and evaluating
School Y had explained that once the ALN (Wales) Act had been introduced, appropriate measures in terms of monitoring and evaluating the priority and aspect (Welsh Government, 2020). The overall aim of the SDP is to help schools give learners the best possible learning experiences and outcomes (Welsh Government, 2022a). To ensure improvement on the priorities are made within the SDP, support and collaboration is needed. Therefore, School Y had uploaded onto the school website the ALN (Wales) Act (Ysgol Sant Curig, 2023). This included relevant information for all, such as an ‘easy read’ for pupils to understand. Information on how the school is implementing the ALN (Wales) Act with a guide for parents/guardians to understand the whole-school approach and the aspect of a one-page profile (Pembrokeshire County Council, 2023). 
One way which School Y monitored the aspect was through the teachers encouraging for there to be a ‘homework’ dedicated to the topic of ‘all about me’. This would give opportunity for pupils to bring in anything they felt defines them as an individual into the school to discuss with their peers and that would to help write their ‘one-page profile’. Overall, this had a positive impact on the aspect of the one-page profile, encouraging pupils voice to be the priority, once again, acknowledging the importance of Article 12 in the UNCRC of the right to express their views (Unicef, 2020). Lundy (2007, p. 934) recognised that with more research being conducted, the effects and impact of pupils’ participation benefit the improvement of school and academic outcomes. This can suggest that monitoring and evaluating strategies to support the aspect of a ‘one-page profile’ encourages school improvements. School Y felt that this strategy supported the progress of priority two in the SDP through encouraging individuals to express themselves freely, listened to and considered while creating their ‘one-page profile’ (Shier, 2019).
 Reflection - 
Overall, the focus of priority two if the for pupils to be at the centre of the planning, encouraging them to learn and develop to their full individual potential. The one-page profile across the school provides key information for any supply teachers, allowing them to understand pupils as individuals (Pembrokeshire County Council, 2023). This is also relevant to student teachers, especially for the first week of placement, creating a positive learning environment where individuals feel known, acknowledged and supported (Dickerson et al, 2021, p. 475).
As the pupils enter a different year group, a one-page profile supports their transition, where it gives an insight into how is best to support them, friendships groups, likes/dislikes. This demonstrates that there is constantly a focus on pupil voice (Unicef, 2020). Anything new that the individual writes, is acknowledged and where relevant would be supported. Donaldson, Moore and Hawkins (2022, p.26) have expressed an effective transition year to year includes teachers who are involved in individuals learning. Using strategies such as individuals creating their own one-page profile gives the teacher an understanding of their development and learning. Through Vygotsky’s Zone of Proximal Development (ZPD) (Mooney, 2013) it can be used to demonstrate an effective one-page profile. In the centre is where it acknowledges that the individual can do independently, known as the Zone of Achieved Development, suggesting where they are at this very moment. On a one-page profile this could come under ‘how best to support me’, as individuals have acknowledged and reflected on their previous learning, there should be an understanding on how they personally feel is best for them to develop (Pembrokeshire County Council, 2023). This area of the one-page profile could also give the teacher/staff member an understanding on what the individual can do with help, known as the Zone of Proximal Development. If a pupil has suggested that the way to support them on their one-page profile, is to bring their attention back on task, and this has been either overlooked or unable to due to staff: pupil ratio. The priority here is to ensure that there is someone to support the individual, whether it is a buddy system or the teacher giving timeframes of where the pupil is to complete the certain aspects of the task to keep their focus. 

Conclusion – 
To conclude, this assignment has demonstrated the process of a School Development Plan, focusing on one aspect of using a one-page profile to implement priority two of the ALN (Wales) Act (Welsh Government, 2022) effectively. The professional standards suggest for the teacher to make ‘reasoned decisions in terms of their pedagogy based on relevant reading and findings’ (UWTSD, 2023, P.NA). Using theory, policy and practice to discuss the SDP has given the researcher an understanding on the importance of an effective SDP, particularly on the impact it will have on the pupils as individuals (Nikula, Pihlaja and Tapio, 2020, p.1). Overall, the SDP gives guidance to all appropriate, to ensure that pupils who need to progress further with to an Individual Development Plan do not feel ‘different’ as School Y implemented a whole-school approach of the one-page profile (Rizvi and Lingard, 2010). The student teacher has now developed an understanding of an SDP, which will benefit their future teaching, learning and development as an individual in a school environment. 
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