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ECAD6008 Assignment: Part 1

	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Written Feedback – Feedback Friday
On Wednesday 17th November, I taught a Persuasive Writing lesson to a year 6 class. The children were reminded and scaffolded of the persuasive techniques they had been learning throughout the previous weeks. The children were tasked with a focus task of writing a persuasive letter to Mrs. Milton to persuade her to introduce more recycling into the school. After completion of the focus task, I gave the children written feedback within their literacy books. I used the schools written feedback strategy of a pink and green comment. The comment written in pink is a piece of positive feedback that tells the child something they have done successfully. The green comment is a source of feedback that informs the child of something they can improve on or correct. For example, spelling mistakes. Or, in this case, I asked the children within my green comment, to list 3 more examples of a persuasive feature i.e emotive words. The children take part in a feedback Friday lesson every Friday morning. Within this session, the children look back through their written feedback within their books provided by the class teacher and I. They use this session as a reflective session, and as a time to activate their hard thinking. The children complete any work that needs to be finished and complete any green comments. The children then fill in a self-success criteria which allows them to think about their learning, what they have achieved and what they can improve next time.

	What have you learned?

	This strategy works very well. As there are 28 children within my class, it was hard to understand where every child was within their learning and understanding whilst they were writing their letters. By using this strategy, I was able to gain a good understanding of every child’s learning and understanding of the work they have been tasked. In addition, my comments inform the child with constructive criticism to inform their next steps in learning. 
Feedback Friday is a great way for the children to look back through their written feedback within their books and gain an understanding what they did well and what they need to improve. They will also follow through with the green comments, by completing what they have been asked to do. Such as, spelling or listing more features.
This AFL strategy is not only activating hard thinking but also creating a positive learning environment. The children are tasked with thinking about what they can do to improve their work/understanding and then carrying out different ways to do this. This promotes the learner’s motivation and a climate of high expectations. Furthermore, they are reading positive feedback about their work which adds to a positive learning environment.

	What next?

	I feel that this strategy works extremely well for my year 6 class. I believe that this strategy along with Feedback Friday would be a great use of time for the higher years in KS2. However, I do believe that this strategy would need to be changed slightly to fit with lower years. Younger children may not remember what they have done that week or be able to think back on work they have already completed and think of ways to improve. So, although this strategy is a very good one, it would need to be adapted depending on the year group. For example, for a year 3 class: the children would need to carry out this feedback either daily or at least twice a week.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I planned and implemented a Maths lesson that incorporated a blended learning experience for the children. Within my input, I used a PowerPoint to scaffold the children's learning. Whilst the children were sat on the carpet for my input, I provided them with mini whiteboards which ensured they were not sat passively but sat actively engaged. The children were encouraged to use their mini whiteboards to solve the problems I provided within my PowerPoint. By encouraging the children to do this, I was able to gage where the children were with their learning and understanding of Fractions of an Amount. Once the children had a go at solving the problem independently on their whiteboards, I used the strategy of guided practice and took the children along each step to solving the problem. After the input on the carpet, I set the children on different tasks within a carousel learning experience. The carousel learning allows for blended learning to take place without being forced into the lesson. The children are grouped into four mix ability groups. The blended learning rotation involved two groups on a focus task, one group on independent task and one group on digital learning. The focus task was differentiated in to Blue (low) Green (middle) and Red (high) questions for the children to choose where they felt most comfortable to start. All children were advised to start on blue or green questions so that they could progress onto a harder level of questioning throughout the lesson. The Independent Activity was a low ability task for the children to practice finding Fractions of an Amount independently. The digital learning tasked the children with logging on to Doodle Maths to further improve their Mathematical skills and keep their brains engaged with problem solving for the whole lesson.

	What have you learned?

	This experience of blended learning was very important as it provided me with an understanding of how to keep children engaged throughout the whole lesson. The carousel learning rotation allowed the children to take part in different tasks that activated their hard thinking and ensured their engagement and enthusiasm was kept throughout the whole session. I think this strategy of blended learning is a great alternative to having the whole class complete the main lesson objective at once. Each task set within the carousel is centred around main lesson objective but provides the children with different experiences of how to obtain understanding and knowledge. One lesson learnt throughout this experience is that the children on the independent task need to be encouraged and reminded to focus on their task and not get distracted as my main focus was supporting the children on the focus task. The carousel learning also allows for children to take responsibility for their own learning, providing them with independence on the Independent Task and Digital Task. As well as, encouraging them to progress within the focus task from a lower set of questions to a higher set to solve.

	What next?

	I will take this learning experience into every school I work in and trial it to see how well it works for each class. It worked very well for this class as they can lose interest easily and become distracted from their work. However, I am aware this may not be the case for every class. I will take on this strategy and use it in my future teaching steps. However, depending on the behaviour and ability level of the class next time, I could introduce a different digital task. Doodle Maths is a great resource for the children to use to strengthen and test their problem solving and numerical skills. However, I could plan and introduce a more on focus task such as in this case, a task that involves finding fractions of an amount. This would mean the children are practicing the skill they are being taught throughout the whole carousel of learning.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	One of my targets for this week consisted of conducting a series of Welsh Language lessons. The Welsh lessons were taught daily for approximately 20 minutes. The sessions were on the subject of "Ffasiwn" and "Lliw" (fashion and colours). I wanted to ensure the learners were enthusiastic about the Welsh lessons and so I introduced different strategies into my daily sessions, one being an authentic learning experience. This lesson took place on Thursday, which meant the children had gained a good understanding of their welsh colours and fashion items in the daily lessons leading up to this session. I scaffolded the children's learning by revisiting their prior knowledge of Welsh colours and fashion items with a game of "Splat!". Then, I chose five volunteers to stand up in front of their classmates. They all chose a clothing item, that I had brought in, to put on. These items consisted of a hat, a scarf, a jumper, a jacket, a cap, and a football top. I then asked the children "Beth mae Child A yn wisgo?" - "What is Child A wearing?" and the children on the carpet had to tell me what fashion item child A had put on. For example, they would answer with "Mae child A yn gwisgo siaced coch". We went through all five of the children and what they were wearing. This learning experience allowed the children to use real life items in order to expand their Welsh vocabulary and communication skills. The authentic experience allowed for a natural blend into the lesson but added a sense of fun and excitement for the children which ultimately kept them engaged in the learning. 

	What have you learned?

	This experience was extremely relevant to the children's learning as well as my own teaching learning steps. I wanted to ensure the children were engaged in every Welsh session that week and create a positive learning environment. The sessions could have easily become boring and a little bit tedious for the children and so I believe introducing strategies like authentic learning into the sessions added more enthusiasm and kept the learners engaged. The children could have just used their school uniform to practice the Welsh questions and answers. However, I felt as though bringing in other items of clothing allowed for the children to practice different fashion items and tie in a real life, authentic learning experience. The lesson met the intended outcomes as the children learnt fashion items and colours in Welsh and were able to ask and answer questions with confidence using their Welsh Language skills. This experience also allowed for me to practice my own Welsh Language skills and gain more confidence within teaching Welsh.

	What next?

	This experience allowed me to gain confidence within my Welsh Language skills and introducing new strategies into lessons to make the learning experience more authentic and engaging. The experience overall was positive and added something extra to the learning experience for the children. I will use this teaching strategy again and will most likely reuse this lesson plan with key stage 2 pupils in the future. If I were to do this lesson again, with more time, I could ask the children to bring in their favourite clothing item from home. This would engage the pupils in an authentic learning experience using clothing items they are familiar with. It is important to ensure when planning for any authentic learning that the experience blends into the lesson naturally.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I planned and implemented a Persuasive Writing lesson through the AOLE of Literacy. The lesson objective for the children was to write a persuasive letter to the headteacher persuading her to introduce more recycling methods within the school. Throughout my input, I scaffolded the children's learning with their prior knowledge of persuasive techniques. The children were able to provide examples of all the persuasive features they needed to use within the letter. In addition, I provided the children with lots of information and introduced them to new facts about recycling and what ways are best to recycle to create a greener planet. This lesson consisted of Literacy and Science and therefore is considered cross-curricular. The children learnt how to write a persuasive letter and all the features they needed to include, as well as, learning about recycling and how they can introduce more recycling into their school life. 

	What have you learned?

	Throughout this experience, I have learnt how obtainable it is to create cross-curricular lessons to create a whole learning experience. These lessons engage the children in harder thinking and strengthen the "left-brain - right-brain" connections. Cross-curricular themes are used to compliment the main topic of the lesson. In this case, the children learnt Scientific information about recycling to compliment their persuasive letters to the headteacher. The information scaffolded to them through my carpet input and task resources allowed them to write a convincing argument within their persuasive letter. This lesson certainly met its intended outcomes, and the children wrote some very persuasive letters using all the information they had gained throughout the lesson. In addition, I believe it is important that the cross-curricular themes blend well into the lesson and are not forced to meet a standard. This lesson certainly blended Literacy and Science well and provided the children with an opportunity to learn about recycling within their main Literacy lesson. I will be using cross-curricular lessons throughout my teaching practice to activate hard thinking. 

	What next?

	The lesson went really well, and the work produced by the children was to a high standard. This class, responded very well to being scaffolded with information about recycling. If I were to do this lesson with a higher confidence level class, I would plan for the children to research about recycling themselves and not scaffold the children as much with resources. This would allow the children to take a higher responsibility for their own learning. The children could use iPads or laptops to compile this research which would then bring in the element of Digital Learning. 
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Introduction

Within this essay, the pedagogical principle of assessment for learning will be critically analysed and reflected on. This critical analysis and reflection will allow for the student teacher to identify and justify next teaching steps within assessment for learning. The use of a critical literature review throughout the main body will guide the student teacher to identify specific actions and next steps to develop new skills within the area of AFL.
[bookmark: _Hlk90373896]Assessment for learning can be seen as a “shared enterprise” between teachers and their pupils to progress and expand pre-existing knowledge and skills. (Laveault, D, & Allal, L (eds) 2016. P, iiii).
I have chosen AFL as an area to explore and research more deeply as I feel that it is a very important pedagogical principle that teachers need to use more often. AFL is a great strategy for teachers to use to gain insight into their pupil’s knowledge and skills through reporting and recording of information. There are many strategies that teachers use to assess learners and understand if their teaching methods are allowing the learner to progress to their fullest potential. Furthermore, AFL allows room for the teacher to initiate change within his/her practice to ensure every child is making progress. 
Through a bridging experience within university and my first placement, I was able to trial some AFL strategies and gain an insight into how each of these strategies helped both the teacher and the student progress. I believe in the interest of becoming a knowledgeable and skilful practitioner I need to develop my skill, understanding and knowledge surrounding AFL further. This essay will allow me to gain a better understanding and develop more skills within AFL to put into practice in my next placement.
 
Main Body

Assessment for learning is very effective, more effective than standardised testing. One of the main four pillars of AFL is sharing criteria with the learners. Assessment for learning is a great way for teachers to work alongside their pupils in a “shared-enterprise” (Laveault, D, & Allal, L (eds) 2016. P, iiii).
 Unlike standardised testing, teachers use AFL to share and discuss with their students what next steps need to be taken for both to develop and expand in attainment, achievement, knowledge, and skills. Flórez and Sammons (2013) would argue that this method of assessment has a “formative” purpose. This denotes that the method allows for teachers and pupils to work together in a developmental way, shaping future pedagogy and learning. In preference to “simply to gauge and record past achievements” (Flórez, M and Sammons, P 2013. P, 2). Therefore, AFL is “formative” for both teachers and students. Teachers can assess each child’s individual learning progress, understanding where their students are and where they need to be. This allows for the teacher to gage their own next steps, establishing if new teaching strategies or techniques need to be implemented to help their pupils progress. Students are constantly informed of their attainment and achievement. The teacher works closely with their students to ensure they are aware of how they need to progress within their learning. 
AFL it not only formative but allows for students to be “active” in their progress and learning. Teachers who use many strategies of AFL within their classroom encourage students to be ambitious and capable learners. Within this purpose, children are being encouraged to set themselves high standards whilst seeking challenges within their learning. (Donaldson 2015. P, 31.) The students are taking a responsibility, guided by the teacher, to set high standards and challenge themselves by creating improvements within their understanding, knowledge, and skills. John Hattie (2012) notes that students can only improve their learning when they have an understanding given through feedback from their teacher. This feedback is effective when students gain insight into where they are in their learning and how they can get to where they need to be. John Hattie (2012) undertook extensive educational research. The 15-year evidence-based research results showcase what works to improve learning. “Teacher-student relationship” and “Feedback” both classified as high influences on achievement. (Hattie, J 2012. P 255).
Standardised testing, unlike AFL, is not formative or active. AFL provides both students and teachers with information that will guide progression, where-as standardised testing does not. Within Alison Morris’ 2011 paper “Student Standardised Testing”, she notes that although standardised testing may have “high stakes” for teachers and schools. There are absolutely “no stakes” for students themselves. This denotes that standardised testing has important consequences for teachers and schools but has no substantial impact or benefit for the student’s progression. Assessment for learning not only focuses on helping learners know how to improve but encourages motivation within students. (Flórez, M and Sammons, P 2013. P, 4.) It has been noted students are more likely to be motivated to enhance their learning through assessment feedback:

“Relative performance feedback has been shown to have a substantial effect on individual perceptions, choices, and behaviour, thus often being a strong and sustainable motivator for human beings” (Hermes H et al. 2021 P, 45)

Throughout my first placement within a year six classroom, I trialled several AFL strategies. I found that giving written feedback within the children’s workbooks worked very well for both myself as the teacher and the students. As the teacher, I was able to gain an understanding of the children’s learning and what steps they needed to do to improve. I provided the students with a pink and green comment. The pink comment praised the student on what they did well within the task and the green comment provided the student with something they could improve and work on for next time. The students were able to actively take part by completing any extensions provided within the green comment. This strategy was very formative as the students were aware of what they needed to do to improve and how they could improve, ultimately motivating them to become more responsible for their own learning. (See Appendices 1)

Peer assessment and self-assessment are elements of AFL. Peer and self-assessment also allow for the information provided and collected to be formative to the teacher and student. In addition, these elements allow students to remain active in their learning by encouraging reflection on how to create improvements within their learning. Peer assessment is a great way to incorporate a social element through cooperative learning. PA and SA are forms of formative assessment as the students are taking part in assessing their own and their peer’s work and judging the quality through a provided success criteria. (Laveault, D, & Allal, L (eds) 2016 P, 4.)   
Within PA students receive feedback from their peers that can help to develop and improve their learning. SA allows the students to gain insight to how they can improve and enhance their own work. (Panadero, E. Brown, G.T. and L. 2017.) PA and SA are another way that AFL is used every day within the classroom environment as both students and teachers reflect and respond to information. Peer and self-assessment allow for children to become responsible for their own learning and transfer different skills between one another to enhance their peers learning. This in turn allows for pupils to become enterprising, creative contributors. (Donaldson, 2015).
 Peer assessment has many benefits. Students will improve their cognitive skills through peer assessment activities. Students are gaining a better understanding of the lesson objectives and intentions. This understanding will be comprehended by both students taking part in PA. The student giving the feedback will be able to improve their own learning and understanding and the student receiving the feedback will be able to improve their learning through the suggestions from their peer. The students giving feedback to their peers will be increasing their “own skill level” as “students who evaluate must identify problems and make suggestions”. (Stéphane Colognesi et al 2020). Wilson, J and Johnson P (2000) relate metacognition as a student’s individual awareness and knowledge of their progress and learning intentions. Peer assessment allows for student’s metacognitive awareness to increase and improve.
There are also many benefits to self-assessment. Self-assessment encourages pupils to self-regulate their learning intentions. Students are encouraged into taking a responsibility for the quality of their work and how they can improve it, “rather than relying on their teacher as the sole source of evaluative judgements” (Andrade & Valtcheva 2009). Self-assessment allows learners to improve and deepen their knowledge, communication skills, independent learning, and motivation. (Hwei Ming Wong 2017). A research investigation within two Singapore Primary schools was undertaken by Hwei Ming Wong (2017). This study investigated students’ perceptions towards self-assessment. Through this investigation they found that students reacted well to self-assessment and their motivation, understanding, self-awareness and knowledge all increased after taking part in self-assessment. (Hwei Ming Wong 2017). 
There are some limitations to the view that PA and SA are useful within the classroom. Hermes H et al (2021) explained that although relative and formative feedback can increase motivation and positive behaviours towards learning. SA and PA can ultimately have a negative effect on low achievers. It is inevitable that through SA and PA some students may feel that they are being compared to one another and start to see this area of AFL as a competition. (Black, P and Wiliam, D 1998). For low achievers this can have a devastating negative impact and ultimately lead to the self-fulfilling prophecy where low achievers are constantly reminded of their low achievements which consequently leads them to believe they cannot improve. 
As part of my AFL strategies within my teaching practice, I undertook a “Feedback Friday” session with my year six class. This session allowed the students to read any written feedback given throughout their workbooks. Once they had read the written feedback and completed any of the green comments to enhance and improve their learning, the pupils completed a self-assessed success criteria. The pupils used the formative feedback given to independently write what they believed they did well within the task and what they needed to improve on next time. This strategy worked extremely well with my year six class, and they were all able to self-assess independently and constructively. (See Appendices 2) This formative strategy is a great way of encouraging and motivating children to become independent within improving their learning. John Hattie (2012) argued that making learning “visible” for children such as providing them with feedback, which they can use to self-assess, allows them “to become their own teachers, which is the core attribute of lifelong learning or self-regulation, and of the love of learning that we so want students to value” (Hattie, J. 2012 p1.)
It has been said that feedback needs to be given for students to improve and develop their learning however, Flórez, M and Sammons, P (2013), note that teachers need to be selective in the feedback they give. They explain that teachers need to provide careful feedback that “does not use value-laden terms such as ‘good’ or ‘poor”. (Flórez, M and Sammons, P 2013. P,6). This denotes that SA and PA may be seen in a negative light as if students view peer assessment as a competition, they may be harsher within their feedback to one another. Therefore, feedback given through PA and SA may not be formative and encouraging but rather discouraging. In conclusion to this point of view, teachers need to guide the feedback given by their students within peer assessment and self-assessment activities. “Pupils can assess themselves only when they have a sufficiently clear picture of the targets that their learning is meant to attain” (Black, P and Wiliam, D. 1998 P,6).


The use of quality feedback is another major element of AFL. Teachers need to ensure the feedback given to their students is of a substantial quality in which the students can reflect and improve their learning. “Feedback, in order to be quality, must go beyond what is working and what needs refining and result in thinking about how to improve” (Clark, S. and Duggins, A. 2016 p ) 
According to the Australian for Teaching and School Leadership (N.D) student learning can be improved by as much as eight months when given high quality feedback. This denotes that the use of quality feedback is extremely important in guiding the improvement in students learning. Although feedback needs to be part of the day-to-day classroom activities, there needs to be quality and thought given by the teacher when providing feedback. It has been noted by Black and William (2010) that the use of quality feedback has massively impacted and helped low achieving students. This consequently “raises the overall standard of attainment while reducing the gap between higher- and lower-achieving students.” (Australian Institute for Teaching and School Leadership, p3 N.D)
Feedback given by the teacher needs to assess where the student is and how they can improve. Bangert-Drowns et all (1991) explained that when evaluating students learning, teachers need to give “specific feedback that utilizes student’s strengths and weaknesses to enhance student performance” (Bi Ying Hu a et al 2020 p 2). This enhances the view that specific feedback needs to be given to pupils so the gain a good understanding of where they are in their learning, and how to respond coherently to ensure they are improving. The use of quality feedback is extremely important in building students hard thinking and understanding. 


Conclusion
In reflection, assessment for learning has many strengths and some limitations that need to be considered in my next teaching steps. In relation to the new Professional Standards for Teaching and Leadership, I have expanded my knowledge and understanding on AFL and how best to use it within the classroom. Throughout my literature review, I have gained a better understanding and more knowledge surrounding the principle of AFL. I believe this shows how I can inform my professional learning through research to progress and develop my pedagogical skills. 
The biggest strength of AFL is that it is formative and active. Assessment for learning allows both the teacher and the student to be informed and active within assessing where they are and how to improve their learning to get to where they need to be. Regarding my next teaching steps, I need to take this into account when incorporating AFL into any classroom. Within my AFL strategies, I will ensure all my students are active within the AFL tasks and are informed of what steps they need to take to improve. My first placement allowed me to put some AFL strategies into play within the classroom. However, after in-depth research within my literature review, I now hold the knowledge and understanding of AFL and how to use it benefit my teaching skills. 
Sharing the criteria with the learner is extremely important and within my next placement I will ensure that my students know what is expected of them throughout each lesson. In addition, I will use the AFL strategies to help build and improve my teaching skills. AFL will be used not only to assess the student’s progression but my own practice and determine what is working in terms of teaching strategies for my students and what needs improvement or tweaking to fit specific needs. There is a “strong connection between feedback for students and the use of feedback to develop teachers professionally”. (Clark, S. and Duggins, A. 2016). This will ensure I am meeting the Professional Standards for Teaching and Leadership in terms of “Innovation” as I will be innovative within developing new strategies, techniques and approaches to help guide my learners to achieve. In addition, sharing the criteria with learner will allow the learner to become ambitious and capable as they will understand how to ensure they are enhancing their own learning. 
According to much research and literature, peer and self-assessment are two great elements of AFL with many benefits. I was able to trial several forms of self-assessment within my year six classroom and saw first-hand how beneficial they were in motivating my students. From my research I have gained the understanding that students need to be taught and guided into how to give constructive feedback. However, once children have been taught this they respond well, and all pupils can undertake formative AFL activities. 
In my next teaching steps, I will ensure I teach and guide my students to know how to give formative feedback to peers and themselves. By ensuring my learners are aware of how to give relative and formative feedback, I will be meeting the Professional Standards of effective “Pedagogy”. Encouraging and motivating learners to advance in their learning by taking responsibility for their own learning plays a huge role in effective pedagogy. I will do this by introducing peer and self-assessment AFL strategies into my classroom. Regarding peer and self-assessment, I need to be very aware within my AFL strategies that I am conscious and susceptible to low achievers. From my research, I gained the understanding that AFL – especially PA and SA strategies – can have a negative effect on low achievers as they start to feel as though learning is a competition. I need to ensure I take this into account when introducing PA and SA within my classroom. To avoid low achievers feeling as though they are in competition with their peers, it will be part of my teaching strategy to ensure all learners are aware of how to give constructive feedback without criticising one another. I will be guiding all my learners into being “healthy and confident individuals who will be ready to lead fulfilling lives as valued members of society” (Donaldson 2015)
From my research, it is clear the use of quality feedback contributes a huge role in producing effective AFL. In my future teaching experiences, I will ensure to use AFL strategies within my everyday classroom routines. However, the AFL strategies used need to produce formative, relative feedback that will enhance my students learning and motivate them to progress. A great example of how I have already undertaken this form of AFL is the pink and green comment strategy that I have already trialled in a year six classroom. (See appendices 1). However, in my next placement I will be within a Nursery classroom setting. Providing pink and green comments to Nursery students will not be useful and they will not be able to read my comments. I will need to introduce new strategies such as positive and encouraging verbal feedback that will prompt the learners thought process. 
Overall, I have gained the understanding that AFL is great for both the student and the teacher. There are many elements of AFL that I will incorporate within my future teaching such as sharing the criteria with the learner, peer and self-assessment tasks and ensuring the use of good quality feedback. Throughout this essay, I believe I have shown how I will incorporate many of the Professional Standards within my next teaching steps as well as ensuring to keep the four key purposes at the forefront of my pedagogy. I have undertaken much research into AFL and feel I am very knowledgeable and have a great understanding of how to introduce it into my future teaching steps. 
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