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PROFESSIONAL DEVELOPMENT AND PRACTICE
aSSESSMENT TYPE: aSSIGNMENT 
Assessment/Component: 1

COMPONENT WEIGHTING: 50 %

WORD COUNT: 1500 WORDS 

MODULE TUTOR: GERAINT FORSTER 

Task

Choose ONE of the essay titles allocated to your degree group below, and using relevant and reliable research to support your points, write a 1500 word essay on that topic. Pay particular attention to the structure and referencing of the essay, as these correspond to a large proportion of the available marks. Please refer to your lecture notes on referencing and essay writing in order to ensure you are following the correct format – you must reference as described in the core text ‘Cite them Right’.




SUBMISSION DETAILS:    Submit via turnitin by 3:00pm on 3/11/17.





Essay titles (please choose only ONE of these, from the relevant options for your degree):

BA Physical Education: 
1. Discuss the advantages of children learning outdoors. 
2. Discuss whether Physical Education should be a compulsory part of the school curriculum. 
3. Discuss the health promotion role of Physical Education.
BA Outdoor Adventure Education:
1. Discuss the components of a good essay, and identify common mistakes to avoid.
2. Discuss the key features of an "adventurous" activity.
3. Discuss whether there really is a need for children to play freely outdoors.

BSc Health, Nutrition and Lifestyle:
1. Discuss the components of a good essay, and identify common mistakes to avoid.
2. Discuss the role of Registered Nutritionists, Registered Dieticians, Nutritional Therapists and other professions who offer dietary advice in the United Kingdom. Consider the inequality in qualifications and codes of conduct in relation to the above.
3. Discuss the causes of the so called ‘obesity crisis’ facing the UK.
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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I think I have referenced correctly within the essay and have constructed the reference list correctly.

	Which aspects do you consider could have been improved in this piece of work?
	How to present an argument in an essay context. 

	What have you found most satisfying whilst undertaking this submission?
	Learning new skills such as referencing and accessing good quality information sources.

	
ASSESSMENT CRITERIA
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0-25%
	Unsatisfactory
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	Good
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	Essay content and quality of resources used
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	Referencing within the essay
	1
	
	
	
	
	
	
	
	20%

	Correctly constructed reference list
	
1
	
	
	
	
	
	
	
	20%

	Structure of essay and clarity of writing
	1
	
	
	
	
	
	
	
	30%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 3/11/17
via Turnitin
	Return date:
(at least within 4 weeks)
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	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Discuss whether there really is a need for children to play freely outdoors.
This essay will be a discussion around whether children really need the opportunity to play freely outdoors. There will be consideration of both the benefits and the drawbacks to outdoor free play in order to reach a conclusion of whether there is a need for this to take place. Free play can be described as unregulated play that is intrinsically motivated (Pellegrini, 2009 cited by Brussoni et al, 2012) and in this essay we will be looking at this play that occurs outside. For further definition, free play can be split into three main types: physical activity play, object play and pretend play (Smith, 2005 cited by Brussoni et al, 2012). There has been a severe reduction in the time children are allowed for free play (Veiga et al, 2016), despite the many benefits it is reported to have with some even arguing that the absence of free play has begun to negatively impact on child development (Pellis and Pellis, 2006 cited by Veiga et al, 2016). 
There have been many benefits shown from giving children the opportunity to play freely outdoors. Some noted by Henley (2010) include boosted self-discipline, focus and problem-solving plus social developments such as better cooperation, flexibility and self-awareness. Moss (in Henley, 2010) states that climbing a tree shows a child how to measure risk for themselves and helps children to learn self-responsibility. If a child falls out of a tree, for example, they have learnt about risk and next time may not try and climb as high or only to within their own capabilities. Other aspects of playing freely outdoors include the more varied environments that can provide alternative opportunities for decision making that encourage creative thinking and problem solving that would not occur indoors (Burdette and Whitaker, 2005). Another important factor of outdoor free play is the socialisation with other children that can develop really important life competencies such as sharing and conflict resolution (NAECS/SDE, 2001). This article states that ‘through active, free play and peer interaction children can: develop a respect for rules, gain self-discipline, and construct an appreciation for other people's cultures and belief’ (NAECS/SDE, 2001, p5). This suggests through free interaction with other peers, children will learn what behaviours are well received by others. For example if a child were not to share a ball with others then they may no longer choose to play with that child. Through these types of interactions a child can learn the importance of sharing by direct impact on others better than they may in a constructed environment, where they are simply taught what is right and wrong. It also suggested that being free from adult intrusion and direction also helps children to self-regulate, exercise agency and direct their own learning (Wood, 2014). 
 Another important positive aspect of outdoor free play is the beneficial impact it can have on a number of health conditions. One of the leading examples of this is obesity, which has increased by at least 3% in 10 to 11 aged children in England from 2006/7-2015/16 with over 30% of children being considered overweight or obese (NHS England, 2017).  This could be attributed, in part, to the decreasing amount of time children spend playing freely. It is estimated that the time children spend for free playtime has decreased by 25% between 1981 and 1997 (Burdette and Whitaker, 2005). It is seen that modern children spend more of their free time engaging in sedentary activities; a study of preschool children showed that they spent an average of 133 minutes watching TV every day (Burdette et al, 2004). Much research has shown the use of outdoor free play as a combat to childhood obesity, particularly in young children as this is the time when they are most physically active (Klesges et al, 1990). Another example of free play being used to tackle health problems is from a study by Marrone et al (2009) where a significant reduction of blood glucose levels were seen after one free play swimming session, suggesting the use of free play for maintaining levels of children with type 1 diabetes. 
When talking about outdoor free play for children it is also important to consider parental attitudes towards it, as they are often the providers of this for their children. In terms of attitude it is seen that most parents acknowledge the importance of their children being able to engage free play. Some benefits of outdoor free play shared by parents are the chances for socialising and downtime. Despite this most parents also admitted there was less time set aside for free play than in their own childhoods (Watchman and Spencer-Cavaliere, 2017). 
Another prevalent opinion expressed by parents in these interviews was the idea of risk for their children playing outside freely. A concern shared was the idea of letting children play unsupervised outside may lead to problem behaviours that would remain unchecked, for example antisocial behaviour and also the idea of ‘stranger danger’ (Watchman and Spencer-Cavaliere, 2017; Brussoni et al, 2012).  Another negative connotation to the idea of outdoor free play I would like to argue is impact on the peers through the learning experience of one child. Earlier the idea of learning socially accepted behaviours through the actions of others (NAECS/SDE, 2001) was discussed and although it may mean that a child learns these accepted behaviours, they must first be carried out in order to facilitate this. For example, one child may learn not to hit by hitting another child and that child then crying as a response, however a child has still been hit and may sustain physical and emotional harm from this ordeal. Another added layer of complexity to this scenario is the frequency that an action must have a reaction in order for it to become learned behaviour- a child could hit someone else a number of times before learning through the negative responses this would generate. 
 It seems then that risk is highly prevalent in the realm of outdoor free play: risk of injury, risk of negative behaviours even the risk of unlikely things such as child abduction. Whilst risk is obviously a concern it can also be argued that this risk is intrinsic to the positive things that can be drawn from outdoor free play- without the risk or even the incidence of falling out of a tree you could not learn self-management of risk or knowledge about your own physical capabilities. It is also seen that with the removal of risk, children may seek this elsewhere in a less appropriate setting that could potentially cause more harm than if a child was allowed to play freely in a forest or other space (Brussoni et al, 2012). Another consequence of this removal of risk is that it may put individuals in danger later in life as they have not learnt how to assess risk as a child (Brussoni and Olsen, 2013) as well as other problems linked to this such as obesity, lack of independence and decreased perception and judgement skills (Eager and Little, 2011).
From the research referenced in this essay and much more it is evident that outdoor free play should definitely be a part of every childhood- it is shown to have great effect on many important childhood developments such as creative thinking (Burdette and Whitaker, 2005), self assessment of risk (Moss in Henley, 2010) or even simple life lessons such as sharing (NAECS/SDE, 2001).  Through learning these skills in an environment where it is not forced and children discover them for themselves, they may associate more importance to them than if they were just taught them- however there is no guarantee that they will learn them. Aside from these benefits, it has also been shown that through the provision of outdoor free play certain health problems can be maintained or even prevented- for example maintaining blood glucose levels of diabetic children (Marrone et al, 2009). Risk appears to be one of the biggest barriers to outdoor free play so is there a way to provide children with safer options to gain the same benefits?  A potential answer are adventure playgrounds that are safer and can be regulated however still provide opportunities for challenge and risk taking (Ball et al, 2012). If these playgrounds are implemented in schools this can also mean wide spread provision of outdoor free play, then allowing parents to make the decision of whether to allow their own children to participate in other potentially risky outdoor free play activities. 
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