[bookmark: _GoBack]Autism is a well-recognised additional learning need. It is a developmental, life-long disability that affects those who identify as having it interact with the world, those around them as well as themselves. Autism affects how a person sees, hears and feels the world around them. For example, those with autism often have an over-sensitive noise intolerance of some kind, thus noise can be magnified to an uncomfortable level. A book written by Gail Gillingham included experiences of those with autism. It was written in ‘Autism, Handle with Care! Understanding and Managing Behavior of Children and Adults with Autism’ that noise to someone that is autistic “pounds and screeches. Like a train rumbling through your ears”. Therefore, there are policies, support and literature that relate to autism inclusivity, support and the condition itself. 
The SEND Code of Practice, an acronym for Special Education Needs and Disability, which applies from 0 to 25 years, is a statutory guidance document that focuses of a family centred approach to the system of care and education as well as acting as guidance for teachers who work with children that have special education needs such as autism. The SEND Code of Practice identifies four broad areas of support for those aged 0-25 with special education needs. These being communication and interaction, cognition and learning, social, emotional and mental health and sensory and/or physical needs. These areas also allow schools to gain ideas and a sense of the pupil's different needs to ensure inclusivity. In 2001 there were separate sections for primary and secondary schools but at current times, mostly during the 2014 reforms, the code does not distinguish between the two, a great improvement to show consistency, continuing inclusivity and understanding. The changes are also regarded as some of the most significant in two decades but there is criticism of the “lack of an evidence-based framework to actually implement them” (MG Titler). Although the SEND Code of Practice is effective and has put “greater input and communication between schools and families at its heart” (Dorothy Lepkowska 2017) there are issues present. The chief executive of the National Association for Special Educational Needs highlighted that one of the biggest problems with the SEND Code of Practice is still the failure of the “1.2 million children who are on the special needs register but who have not had a statutory assessment”. This shows that although there is a policy available to ensure all children, whether they have special learning needs or not learn with inclusivity and have support, it is still not as efficient as one may think. Dr Adam Boddison (NASEN) explained that after discussing SEND Code of Practice with parents, a fair amount was unhappy. He noted that this is “not necessarily because of the SEND policy, but because of wider issues such as the EBacc and Progress 8 measures and their impact on the curriculum”. Due to one of the code areas of focus being a ‘family-centred approach’ and to “ensure that children, their parents, and young people are involved in discussions and decisions about their individual support and about local provision” (The Key for School Leaders) it is therefore argued that this is a major fall in the outcomes and benefits of this system. As well as that, for the SEND Code of Practice to reach its full potential and be as useful to a child as possible, a child would need this service as regularly and as consistently as possible. It is therefore vital that the exclusion of children with special learning needs is highlighted. Within the article for The Voice of Secondary Education, it was published that “Anecdotal evidence suggests schools are often excluding pupils for fixed terms because of their behaviour, when in some cases this is “not being properly managed”. Another part of the code of practice that is not functioning if children are being regularly excluded and thus missing opportunities. 
Focussing on autism directly, the SPELL Framework produced by The National Autistic Society (structure, positive approaches, empathy, low arousal and links) develops a greater understanding of autism and the autistic spectrum (ASD) which creates an approach and environment that is ‘autism friendly’ (United Response unknown). Children with autism often feel more stressed, fearful and frustrated in certain situations such as group work or loud environments and using low arousal as a key principle shows ideal support and expertise. It works on five principles which are considered essential when working with those who have autism and takes a much more individual approach and has also been argued to work hand in hand with TEACCH- Treatment and Education of Autistic and Communication-handicapped Children (Research Autism 2019). Having an individual approach is often viewed as beneficial so children receive support that relates to them directly, producing better outcomes and improvements however it can be argued that there aren’t enough resources to provide this support for all children. The National Assembly Committee for Wales said due to the lack of resources “the shortage was increasing stress and anxiety” regarding pupils (2018).  A similar reflection also shows through Special Education Needs Coordinators who are placed in schools that implement frameworks such as the Inclusive Education Framework produced by the NCSE (National Council for Special Education). In Mia Smith’s article for NASEN when discussing Special Education Needs Coordinators there are “continuing demands placed on these practitioners”. With 70% of SENCO’s stating in a national survey “they do not have enough time to complete the demands of the role” (Tania Tirraoro) it paints a clear picture of where this framework can let down those who require this support. Another aspect to look at this issue with implementing these frameworks is that if a qualified member of staff that works with SEN specifically struggles, a mainstream school teacher will have even less of an effect on a child needing additional support due to class numbers and a lack of proficiency within the special education needs sector. The Department for Education published that class sizes have risen for the fifth year running in 2019, and the NASUWT (The Teacher’s Union) is “most concerned that increasing class sizes impose greater workload on teachers, which is unreasonable and unacceptable and must be resisted”. In 2018, a teacher interviewed by the NAS explained whilst in her career “I started teaching an autistic student, but I hadn’t been given the knowledge of autism or tools of the trade I needed to understand and help him learn” (Siobhan Barnett). This shows how the education system at times can fail a student even with frameworks such as SPELL in place to promote inclusivity and support. Although the SPELL Framework shows its benefits and has been created by the biggest autistic support institution, The National Autistic Society, it has strands that need to be addressed to ensure children and have access to support and help they require and schools/education settings have the resources they need.
A common feature of autism and ASD is a child or adult being nonverbal. Healthline UK wrote an informative article of understanding nonverbal autism and presented an average 40% figure of those with autism that do not speak. The NAS suggested for those that work on educating and caring for nonverbal autistics that rather than using speech to assist, “They can make communication physical and consistent, rather than fleeting and inconsistent like spoken words can be.” (NAS, 2019). To implement this form of teaching for those who do not communicate via speech, the Picture Exchange Communication System (PECS) can be put in place. PECS was first used in 1984 by Andy Bond and Lori Frost who based their teaching protocol on the book ‘Verbal Behavior’ written by the renowned psychologist B.F. Skinner. The primary goal of PECS is to help children and those with autism communicate through pictures within a “a fast, self-initiating, functional communication system” (National Autism Resources). The use of nonverbal communication starts with simple pictures and images which later develop into sentence structure showing the effectiveness and the increased likelihood of more inclusivity. Through the offering of this form of visual communication, it reduces frustration levels for those with ASD and increases an “inclusive atmosphere in the classroom” (Pyramid Education Centre). Although this seems to be a sufficient system to be used and shows its success, such as being used for “short term or long-term benefits” (Speech Solutions), there are also disadvantages. Beverly Vicker wrote for the Indiana Resource Centre for Autism that “Some will begin using PECS and then abandon the approach because they report that the child fails to make progress”. It has been argued over the last four decades that PECS isn’t entirely effective and can cause late progress in other factors of a person’s life such as developing emotions and health awareness. Tuser (2016) discussed certain disadvantages to the use of PECS even being fully qualified in using the system as well as the Hannen program. The author wrote for Tippy Talk that “The PECS system may become limiting as the individual child becomes more advanced in his or her ability to communicate”. As a child becomes more aware of things around them as they grow older and are surrounded by environments more, if they have a limit of images to express themselves, their wants and needs and explanations they will not be able to progress. This can also relate directly to social situations rather than basic needs and requests such as wanting a drink, needing the toilet or needing new materials for a task such as writing. It was written for the article mentioned that “PECS does not allow for social communication independence, it is designed for same room interaction and does not provide the person with a verbal disability the opportunity to teach those around them the level of their cognitive abilities”. Thus, reflecting on a lack of development in certain areas. To add to this, it is argued that although it may not always be possible, intentional communication before the use of PECS should be implemented. In the 2010 article ‘Successfully Using PECS with Children with ASD’ it was noted that “quick success might be more likely if the child is familiar with deliberately communicating his needs to others through gestures, pulling a person to a location, or giving an item to an adult for opening”. This shows that better inclusivity may be developed if more techniques are used other than just the PECS system. It suggests that only if this is used solely, progression may never go further than what is on image and picture cards. Another issue with this program that many may not consider is cost. In the UK it was stated that PECS training costs £315 (reviewed in 2016) as well as additional costs for families and partners on materials such as cards and binders needed to promote PECS. When discussing the education system with reference to special education needs, the Joseph Rowntree Foundation highlighted that “The links between special education needs and disability and poverty are so strong”.  It can be therefore argued that money needed for the PECS system is a disadvantage for policies, programs, systems and frameworks that apply to those with SEN. 
Although there are many points within this essay that have discussed the possible issues that relate to policies for SEN, the findings shown throughout have also shined light on the positive effects of these frameworks and systems in place for support and development for those with autism. The key aim of these SEN programs is always to improve and support the inclusivity of children and adults with ASD to ensure equality and offer help. It has been proved in articles such as “Effectiveness of the Picture Exchange Communication System (PECS) on communication and speech for children with autism spectrum disorders: a meta-analysis" (Chapel Hill Division of Speech & Hearing Sciences) that the systems in place are effective and provide positive outcomes for those who use it. Overall, it is beneficial to remember and understand how these policies work and why they work so well. 
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