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[bookmark: _Int_Ck219DBC]As part of my professional development in teaching, I observed two different illustration tutors deliver a teaching session to two groups of undergraduate students. The sessions I observed by the tutors each lasted three hours and shared similar lesson plans with the objective of completing student presentations. For the purpose of professional courtesy, the teaching professionals observed will be referred to as ‘Tutor A’ and ‘Tutor B’ throughout this reflection.

In preparing the learning environment for the class, both tutors demonstrated a similar approach by arriving five minutes early and using this time to help students needing support through providing advice and guidance. An interesting observation I noticed was that Tutor A collated the students’ presentation material into a shared digital file. This allowed the session to run smoothly with minimal disruption, which provided focus on the session’s objectives. This is something that I immediately identified as a method to improve my preparation for a class as it creates a space for optimal learning.

It was also evident that both tutors were considerate of their students' level of understanding and possible discomfort surrounding the presentations. For example, Tutor A used the first ten minutes to address the assessment criteria and explained exactly what was expected from the students in the session. From observing the class, this seemed to relieve pressure and anxiety the students may have had. 

Before assessing presentations, it is recommended that tutors should be clear about what they expect from the students and the purpose of the task. For best practice Race, (1999, p.141) notes it is essential that students understand whether the most important aspect of their presentations are the way they deliver, the context or ability to answer questions etc.

Following this, Tutor A then took time to thoroughly explain to students how to deliver their presentation, focusing on body language, ways of communicating their ideas and how to appear confident in their work. They also referred to the assessment as an opportunity for the students to practice for similar situations that they may find themselves in during their future profession. Hamilton (2022, p. 54) states that “making practical connections for students is helpful to students who struggle to understand the value of course material and make these connections themselves”. This small but thoughtful detail in approach truly enhanced the session and shifted the learners’ preconception of oral assessments as they appeared more motivated and confident after this discussion. (Ramsden, 2003, p. 45) explains that when we adapt our teaching approaches for the learners, our purpose is to not replace the way the student learns and digests knowledge, but instead to create a positive impact on their overall learning experience, through motivation, engagement and understanding of their needs. Adding to this, Palis and Quiros (2014) on andragogy and the orientation to learning state that “adults will be motivated to learn as long as they perceive the learning as useful to help them perform tasks or solve problems they face in their lives”.

We can provide this experience to students by following the ‘TILT’ framework, which was designed to remove unnecessary barriers in teaching to help students gain “academic confidence, [a] sense of belonging, and metacognitive awareness of their skill development” (Winkelmes et al., 2016 cited in Winkelmes 2023, p. 4-5). (Hamilton, 2022, p. 46) further explains that transparent teaching also provides clarity to students that may have little to no academic background experience, those who may have limited accessibility to the classroom due to health issues or other demands, as well as students that feel uncomfortable to speak in class. I think this level of awareness and understanding is incredibly important in a scenario like this as the group being taught by Tutor A were first year undergraduate students and for a lot of them, this may have been their first-time experiencing a formative oral assessment in a higher education setting. The Warwick Academic Development Centre (2023) adds;

Although the use of oral presentations is increasingly common in higher education some students might not be familiar with this form of assessment. It is important therefore to provide opportunities to discuss expectations and practice in a safe environment. 

Hamilton (2022, p.46) states that adapting transparent teaching into the curriculum proves to not only be beneficial to the students’ learning by helping them gain a clear understanding of the course criteria and expectations, but it can also make a positive change to the faculty. For example, by implementing this framework, tutors can make better connections between the students work and their personal goals within their learning with consideration of their background and needs.

Additionally, “it allows faculty to build upon their existing teaching techniques” (Hamilton, 2022, p.53). I think this approach to teaching works well within my subject area and I can adapt this framework into my future teaching sessions and throughout my professional development by making these small but effectful changes. Winkelmes (2023, p. 8) states;

Research indicates that a very small change can glean significant gains for students. TILTing only two assignments has yielded significant and equitable gains in students’ confidence, sense of belonging, and metacognitive awareness of skill development.

Another key point I took from this experience was how each tutor engaged with their students throughout the session. Tutor A demonstrated an excellent way of engaging with the students with the task by using an online random list generator to create a list of when each student would present their work. This proved to not only help in the lesson's efficiency, but it also served as an icebreaker for the session, while creating a fair and low-stress learning environment for the students.

Tutor B had a slightly different strategy for engaging their students by allowing the students to initiate their presentations independently, which to my surprise appeared to work well. Although this was opposite to Tutor A’s approach, I now understand why this may have been the best approach for Tutor B’s students. Firstly, the group that Tutor B was teaching during the session were second year undergraduates, and so there may have possibly been a mutual level of understanding between the students and their tutor in relation to the task’s criteria, as they may have completed similar tasks during their previous year of study.

Another reason for this teaching approach may have been because it was the most comfortable and effective for that group of learners. Reece and Walker, (2006, p.105) express the importance of understanding our students when considering the best teaching strategy to adopt. For example, a crucial point to consider is the pace of your approach in relation to your students’ level of subject knowledge. We must also be aware of the possibility that our approach may unintentionally cause anxiety in some learners, or lack of excitement in others. From this, it was evident that Tutor B was working in line with professional standard K2 (AdvanceHE, 2023) and applied the strategy that worked best for their students. Reece and Walker, (2006, p. 266) state that “you will know when the right atmosphere has been achieved in a classroom because the students will have drive”.

However, “like studying, it is too complicated and personal a business for a single strategy to be right for everybody and every discipline” (Ramsden 2003, p. 85). Furthermore, (Czekanski and Wolf, 2013 cited in Archbell and Coplan, 2022, p. 274) explain that strategies with the intention of increasing classroom participation and student engagement may cause the opposite effect in others, and instead intensify the pressure and anxiety experienced around speaking in front of the class. Consequently, it is important that as teaching professionals, we must always be aware that some students may be experiencing difficulties with a task like this or may need extra support when a strategy does not align with their way of learning. We therefore must address this accordingly to V1 and A2 of the professional standards (AdvanceHE, 2023).

Tutor B demonstrated a great example of best practice aligned with these standards by offering students the opportunity to present in a smaller group at the end of the session for those who may find it difficult to present in front of the class.

In relation to this, a particularly useful learning experience I gained was the way Tutor B engaged with a student that did not want to attend the assessment due to high levels of anxiety. To resolve the issue, Tutor B invited the student to present in a one-to-one session at the end of the day. Researching further into how to manage teaching experiences such as this, King’s College London (2024) recommends that when facing a similar issue, we should support the learner with a suitable plan of engagement for assessment that accommodates to their needs.

Furthermore, “when it is last minute or a student is unable to participate on the day, check whether presenting to you alone at the end would be possible, and if not defer the assessment to a later date” (King’s College London, 2024). From this experience, I have learned that it is crucial to understand who your learners are and to consider their unique learning styles and needs. It’s also important that as tutors we recognise certain challenges our learners might face and adapt the learning to fit their individual needs. 

Although there was limited time allocated between presentations, Tutor A ensured that each student received feedback. Throughout this, they expressed an enthusiastic attitude towards the task and offered lots of positive feedback to the students after their presentations. They also gave suggestions on how the students could explore the topic further and asked them about their own thoughts on their work.  On best practice in feedback, Nicol and Macfarlane-Dick (2006 cited in Race, 2020, p.148) propose that tutors should encourage positive motivational beliefs and self-esteem with their students. Reece and Walker (2006, p. 106) add by stating “to encourage a positive attitude to learning, you should not yourself appear to be disinterested either in the content or the approach”.

Black and Wiliam, (1998 cited in Avis, Fisher and Thompson, 2019, p.191) express a similar opinion about providing feedback and recommend that we should be highlighting areas of our students’ work that were good and where they may need to improve, while giving advise on how to do so. It should not be a comparison to others, but a reflection on their own individual development.

In contrast, Tutor B provided verbal feedback to only some of the students, and primarily focused on the student’s thoughts and evaluation of their work. Avis, Fisher and Thompson, (2019, p.191) suggest that as tutors, the most important aspect of providing feedback is to help our students develop their ability to think critically reflect on their own work and identify areas to adapt further in their studies. I think that Tutor B demonstrated this very well within their session.

It’s interesting to highlight that “in general, most researchers agree that the more frequent the feedback, the better” (Brinko, 1993, p.585). However, other researchers seem to disagree with this statement and suggest that when feedback is given too frequently, “teachers may find their students uninterested and bored with the feedback they are getting” (Al-Bashir, Kabir and Rahman, 2016, p.40). It is therefore crucial that we are aware of these possible issues and ensure we maintain a sense of balance within our feedback strategies. 

One effective way to help achieve this is by using the 'praise sandwich’ technique, where feedback is structured in a way that gives the student positive feedback and praise, while also highlighting areas to improve in their work. This is delivered by opening the conversation with a good point and praise, introducing a point that will need improvement and then closing with a positive point in their work to develop or explore further. (Avis, Fisher and Thompson, 2019, p. 192). It is also noted that student’s progress from earlier performances will also be addressed in this feedback method, giving the student a model to compare their progress to and reflect on. Ramsden (2003, p.188) follows by stating;

Negative comments will be carefully balanced by positive ones; great delicacy is needed if critical feedback is to have the effect of helping students, especially inexperienced ones, to learn something rather than to become defensive or disheartened.

From my observations of the tutors mentioned, I have gained useful insights into how carefully considered teaching and feedback strategies can positively affect the experience and participation of the students in the classroom and increase engagement and confidence in their learning. After seeing how effective these methods can be with consideration of related research, I plan to implement these into my own teaching practice and professional development.

Although I am aware that many teaching professionals may have a different approach to the scenarios that took place within the sessions, I feel that the methods I observed within the six hours were very beneficial to my personal development and growth. In relation to providing feedback, I have decided to adapt a similar approach to what I observed with the addition of implementing the ‘praise sandwich’ technique. By adopting this into my practice, it will ensure that I maintain a sense of balance within my feedback to students, providing them with a sense of achievement, an area to improve and something to develop further which will help me keep in line with professional standards A3 and A4 (AdvanceHE, 2023). 

During presentation assignments like those discussed, I aim to provide feedback to all students within the session to create equity in the classroom and build their sense of achievement. In relation to reflecting on our observations and development as teaching professionals, Cranton (2001, p. 105) believes professional growth “...is about questioning how we relate to students, challenging social norms surrounding teaching, critically reflecting on our work, and learning who we are as authentic teachers”.

After researching further into best teaching practice, I also aim to implement the ‘TILT’ framework into my future teaching. Again, I think this will be beneficial to my teaching as I can help my students better understand the learning and assessment criteria outlined in relation to their experience and needs. By adopting this into my teaching, I aim to achieve better engagement with V2 of the professional values (AdvanceHE, 2023). To aid in achieving these targets, I have created an action plan to keep track of my development and time scales.








Action Plan

	Target
	How
	Measurement
	Time frame

	Develop my approach of providing feedback to students to improve engagement with professional standards A3 and A4.
	Implement the ‘Praise sandwich’ technique into feedback strategy throughout practice.
	Record progressive results in reflective journal after session where technique is used. 
	I aim to implement this into my practice between now and May 2024.

	Ensure professional standard V2 is met throughout future development. 

Provide students with a safe learning environment to encourage class participation and engagement in task set.

	Get to know students and their individual ways of learning.

Be aware of issues some students may face with tasks. Adapt teaching approach accordingly to accommodate
their needs.

Explore use of ‘TILT’ framework in lessons to aid in transparent teaching. 




	Gather feedback from students through one-to-one tutorial sessions and questionnaires.

Track students’ development through   formative assessment.
	Ongoing. I aim to evaluate progress made at the end of each module. I hope to see some results by May 2024.

	Gain further knowledge and insight into effective teaching methods for lower-level students in relation to subject area.


	Continue to observe relevant teaching professionals and
discuss/record effective teaching strategies.

Research credible and up to date sources that are relevant to teaching in subject area.
	In line with K2 of the professional standards, apply knowledge and record results in reflective journal.



	I aim to fulfill this goal by March 2024.

	Motivate and improve confidence in students’ learning aligned to A2 of the professional standards.
	Provide students real-life examples of learning taught from professional industry.

Demonstrate enthusiasm of subject area and encourage class discussion.

Share examples of personal work relevant to the learning and discuss development with learners.

Provide students with positive feedback throughout their learning.

	Observe changes in student’s approach to learning and difference in work if any.

Gather feedback in one-to-one tutorials throughout learning and discuss development.

Record findings in reflective journal.


	Ongoing. By April, 2024 I hope to see some improvement in students’ self-esteem in relation to their work.
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Appendixes
Teacher Observation Form 
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	Teacher

	Iwan Vaughan

	Date
	10/01/2024


	Group
	BA Illustration -Year One


	Topic/Context
	End of module presentation (Vinyl design)


	Notes on the lesson:

	· Iwan arrived 5 mins earlier than the lesson. 

· Between 10:00- 10:25, Iwan sat at the table with students, and prepared the presentation.


· Used a list randomizer site to randomize the order of the presenting students

· After prep, Iwan gave the students an outline of how the session will run and explained how presenting their work is good practice for their future in the illustration industry. 


· The list randomizer became an ice breaker for the session as this created a more relaxed atmosphere and discussion throughout the class. 

· Iwan explained how to present to the students.
· 



· Once presentations began, Iwan changed his position to the side of the room where he was not as visible. Students were presenting to their peers.


· First few presentations went over allocated time. 



· Gave great feedback. Asked about techniques they used in their work and discussed what they had learned.

· Discussed more with some students. Again, asking about their process and techniques/ how they found the module.

· Throughout session, some students were not engaged with their peers’ presentations- On laptops/phones etc.

· Discussed a few things in between presentations eg. Encouraged natural flow of curiosity within work and building confidence to go up and present.


Round up

· Had a small discussion with students and praised them for presenting in front of class.

· Explained how to submit their work for marking in depth. 

· Briefly introduced new module in semester 2.

· Asked if students had any questions before ending session.



	– Used this time to survey students, checking if they had their work ready to present for lesson

 -Checked through student’s digital presentation files and curated them into a list before beginning. This was to make sure the presentations ran smoothly and efficiently.- Checked formatting and file type.



-This again helped to make sure the session ran efficiently. Also helped to alleviate pressure from the students. 





-Students appeared to be slightly nervous, but became more comfortable once he explained everything to class.




            

-This technique worked well with this class- Nervous before. Now seem more content and relaxed after knowing when they will be presenting on the list.





· Made students feel comfortable, explained that assessment criteria. Gave students tips on how to speak about their work and how to control nerves.




















· Iwan identified this problem and explained time slot to students. Then created a quick sign to hold up when students were nearing the the end of allocated time.



· Good for group such as first year students. First module and great opportunity to hear student’s thoughts and explorations.



· Encouraged them to explore further into certain techniques they had explored withing their work. Building student’s confidence.





 - Iwan did not address this.
       He may not have seen this?















· Used this opportunity to talk about how the module can be used within industry and expressed the importance of practicing presentation skills for professional development.

	What I have learned:

	

· Using certain technology can help a session like this run smoothly and efficiently eg. Random list generator and random name selectors.

· Collating all students’ work into a file can also help to avoid delays and technical issues throughout the session.


· Students really benefit from being given a detailed outline of session before it starts. Using this opportunity to help relax the class by explaining how to present their work is also really effective, especially with a nervous group.

· Before a session where students are asked to present their work, students should be informed of time frames they are limited to for their presentation. An indicator is also helpful to communicate time frame to the presenting student. 


· Feedback after each presentation gives a student instant relief from pressure and rewards them for their work. Gives them something to work with moving forward.

	

	Targets to improve my own practice (mapped to professional standards):

	
I aim to improve professional standards V2 by improving awareness of the learning styles/ backgrounds and needs of my students.


I will express more enthusiasm into the classroom. Motivate my students through using examples of relevant industry work and link sessions’ task to their future profession, mapped to professional standard A2.






	






















Teacher Observation Form 
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	Teacher

	Lee Richards

	Date
	11/01/24


	Group
	BA Illustration- Year 2


	Topic/Context
	End of module presentation (Billboard design) 


	Notes on the lesson:

	Arrived 5 mins before lesson 


Lee took the register and settled the class.

Gave the class a very brief outline of lesson plan.

Did not use list randomizer.


Lee positioned himself at the front of the class, but slightly to the left so he was visible to the presenter.

Asked presenting student questions about their work e.g. what they thought about their outcome etc.

One student was unprofessional during their presentation. (laughing, messing around etc.)


If the student was close to reaching their time frame, Lee would let them know.

The volunteer method seems to work surprisingly well with this group of students when deciding who goes next when presenting.

Did not tolerate students talking during their peers’ presentations. 


Feedback after presentations consisted of Lee asking students if they were happy with their outcome and if they wanted to change anything. (Student led).

Very brief and ‘to-the-point' communication with students.

Does not give feedback to every student.

Volunteer approach slowed down later as the nervous/quieter students were more hesitant to present.

Put time aside for students who were too nervous to present in front of class to present at the end after the class left in a smaller group.

Spent last hour of the lesson to help students who needed help with work before submission.
















	-Used this time to set up equipment for lesson, e.g. TV, laptop, lights etc.




-Made it clear that each student was allocated 3 minutes to present their work in the lesson.

-Instead, asked students who wanted to go first. Allowed students freedom to decide when they present.

-took notes on presentations.









-Lee handled this issue very well and approached the situation very professionally. Kept a straight face and steadied the student with prompts to continue with the task. More vocal.










-Addressed this to students who interrupted.




-Encouraged students to express their thoughts on their work and how they felt about their outcomes.





















· x3 Students presented at the end of class.

·  Arranged a one-one meeting with a student who did not want to attend the session due to anxiety to present late at the end of the day. (Presentation was compulsory).

	What I have learned:

	
-Interesting to see how different approaches works better with certain groups.

-Sometimes negotiation is needed to complete work. Ensuring students’ needs are met is most important.






	

	Targets to improve my own practice (mapped to professional standards):

	
I will explore new teaching strategies in relation to my student’s learning style. I will
Continue to learn more about my students and adopt suitable approaches to accommodate their needs in line with professional standards V1 and K2.

I need to become more aware of issues that may arise during assessments. I aim to be more adaptable to change and prepare alternative arrangements that are suitable for my learners in line with A2 and A4.
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