2
6007 Assignment 
Student Number: 2000189
Word Count (including appendices): 5153

A critical evaluation and the identification of next teaching and learning steps following on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction 
The profession of teaching is one where the teacher is continually learning and progressing through professional development and interactions with others, especially the students. This assignment has allowed me to develop my knowledge of a classroom environment, how teachers interact with their pupils, how pupils interact with each other, and environmental aspect that may have an impact on student behaviour. The inclusion of observing a critical incident in this assignment is crucial. Moreover, a critical incident is purely subjective, it is something which sparks interest in the observer in thinking about the reasoning behind why that particular event happened. Consequently, reflection on a critical incident allows one to gain an insight into the event and undertake deep research as to why and how this event happened. From observing a critical incident, one will become informed with knowledge on how to deal with an incident of a similar nature if it were to occur within their future practice. I will display this assignment through firstly providing context to where and how I conducted the observation, then placing focus on the critical incident itself, and lastly, through research, a conclusion will be drawn in line with identifying next steps of my teaching practice. Additionally, I will use reference to learning theories within the assignment to identify theory in practice relating to my critical incident and research. 

Observation 
	In order to conduct my observation, I visited an English-medium comprehensive school situated within Bridgend local authority. The school will be referred to as ‘School X’ within this assignment to ensure anonymity for the schools, staff, and the pupils. I will use anonymity in order to adhere to the ethical guidelines for research within education settings (BERA, 2018), hence no names will be mentioned within this assignment to guarantee confidentiality. 
	School X last had an Estyn inspection in 2016. This report highlights that ‘13.6% of pupils are eligible for free school meals’ (Estyn Report, 2016), seemingly this is less than the national average. The report labelled School X as excellent, it emphasised the school’s brilliance in providing the pupils with a happy and positive mindset. Additionally, the report states that achievement is high across all learners, for example more able and talented and learners who have additional learning needs. Thus, the latest Estyn report for School X is very positive with recognition given to leadership, provision, and performance which are key attributes to School X’s ethos.
	I observed four lessons within School X which varied between subjects and year groups, the observation notes made for these four lessons can be located in appendix 1A, 2A, 3A and 4A. The critical incident I have chosen to focus this assignment on took place at 10am in the English Department. The class, within this observation, consisted of set two year nine pupils, a mixture of boys and girls. The class seemed to know each other well and also appeared very comfortable with the teacher. This class was very friendly as when they entered the room, they greeted the teacher, me, and their peers. For a further explanation of this observation please see appendix 2A.

Methodology 
In order to conduct my observation of a critical incident, which Tripp endorses as ‘an interpretation of the significance of an event’ (1993, p.8), I used the methodology of a non-participant observer with structured observation notes. In turn, this became a case study of a critical incident. To present my methodology I will firstly focus on Tripp’s understanding of a critical incident and then relate this to the methodology I used for my observations. 
Tripp highlights that critical incidents are abstract; they are generated by the observer who takes interest in an event they have witnessed. In more detail, the observer makes the event critical through analysing and researching the reasonings behind why and how the event happened. Moreover, the observer deepens their understanding of the critical incident through research and deep study. By stepping out of the direct situation in which the incident happened, the observer becomes more academically aware of the underlying features at play within the incident. Additionally, through observing a critical incident and then conducting deep study relational to features of that incident, the observer can then make judgements based upon their observation equipped with research and study. Furthermore, through Tripp’s definition, a critical incident can be underlined as ‘some event or situation which marked a turning point or change in the life of a person’ (IBID, p.24). 
From this, it became clear that the most suitable methodology to undertake the observation would be a non-participant, structured, case study. To explain, the observation I undertook had to be one where I was not a participant within the critical incident. This ensured that I would not have an impact on the classroom or the outcomes of an incident. Though, I do acknowledge that my presence within the classroom may have caused pupils to behave differently. I chose a non-participant methodology to ensure my influence on the students was minimal. Seemingly, this was beneficial to my observation as it allowed me to observe the classroom and the students in a natural setting, not one that was artificial due to my presence. Additionally, I chose a structured approach to my observation to ensure that I used my time observing a classroom effectively. In more detail, I had ideas of what I wanted to get out of my observations and so a structured approach suited this well. The structured approach benefitted me by ensuring the observation was reported accurately and that I used my time competently within the classroom. Though, I understand that if something were to happen that I did not anticipate then perhaps this structured approach would have become a downfall. However, in this case and in this particular setting and observation the non-participant and structured methodology worked very well. 
From having a non-participant and structured approach, I came to understand that my reporting of the observation developed into a case study due to it being a report of real-life happenings. Moreover, case studies look at real life events happening to real life people while allowing the event to be analysed retrospectively. Additionally, case studies determine the thought of cause and effect. Furthermore, through using a case study methodology, I was able to research the possible reasonings behind why the critical incident happened and then reflect on my findings (Cohen, Manion and Morrison, 2007). 
Seemingly, the methodologies chosen to conduct the observation were the most suitable. They allowed me to have minimal impact on the observation and the students in the classroom. Also, having structured notes allowed me to use my time in the observation effectively by knowing what I was concentrating on. Additionally, the use of a case study is undeniable, the observation took place in real life with real people, thus the methodologies used for this assignment were the most suited and allowed me to conduct the observation efficiently and professionally. 

The Critical Incident and the Four Purposes 
The critical incident I identified involved a whole class observation. It was an early morning lesson where the students had a break twenty minutes into the lesson start time. School X has introduced integrated break times into their daily routine as a precaution against the spread of COVID-19. I was told this is in order to minimise the spread if a student were to test positive, thus these integrated break times ensured the students remained in their designated bubbles and year groups. The critical incident occurred after the students returned for the last forty minutes of the English lesson. In more detail, before going on break the students seemed to lack energy and willingness to engage in the lesson. However, this changed. When returning from their break the students were fuelled with energy and participated well in class by adding effective thoughts to discussions. The teacher, who I observed, utilised their new-found energy by proposing a discussion-based lesson where the students had the chance to voice their opinions about the topic of the lesson, increasing the effectiveness of the pedagogy taking place in the lesson. Moreover, the pupils became more engaged in the learning and the teacher was able to deliver a very effective lesson to make the most of the students’ increased involvement and attitude towards learning.  This incident sparked an interest in me to research whether physical activity effects the capacity of the learner, their willingness, and their attitudes to learning. Please see appendix 2B for a full account of the critical incident.
	In order to stress the importance of this critical incident, it must be linked to Donaldson’s four purposes (2015). The critical incident is fundamentally about pupil’s engagement, activating cognition, and health and wellbeing. Moreover, it seems that this critical incident directly links to Donaldson’s purpose of enabling students to become ‘healthy, confident individuals’ (2015, p.31). Moreover, through the inclusion of physical activity during breaktime, the students were able to work on their emotional and mental well-being. This break of physical activity enabled the students to interact with one another and build positive relationships within the classroom. Furthermore, perhaps the inclusion of physical activity twenty minutes into the lesson allows the students to explore and build on their emotional and physical wellbeing and then return to class in a mindset where they are ready and willing to learn.
	Another evident link to Donaldson’s four purposes is encouraging the students to become ‘ambitious, capable learners’ (IBID).The spark of physical activity caused the students to be willing to take part in the lesson and become motivated to interact with their teacher and peers in discussion. Also, the students communicated their ideas effectively and were not afraid to ask questions to have a better understanding of the topic, this undoubtedly links to being an ambitious learner by their want to expand their knowledge.
	Seemingly, a more tenuous link to the four purposes, outlined by Donaldson, would be this incident having an impact on the leaners to become ‘enterprising, creative contributors’ (IBID). Perhaps by becoming more ambitious in their willingness to participate in the lesson the students became more creative, they grasped opportunities to share their ideas and responded well to the ideas of their peers. Also linking to this purpose, the students had energy to contribute effective ideas which benefitted their peers, themselves, and the teacher in order to have a successful discussion taking place in the classroom. This new creative attitude could suggest the students becoming ethically aware, which is the last of Donaldson’s four purposes. In more detail, the students become able to critically engage in the discussion and form their own opinions and suggestions. 
	Ultimately, the critical incident I observed can be somewhat successfully linked to the majority of Donaldson’s four purposes in the New Curriculum for Wales. Undeniably, it is clear how the inclusion of physical activity, in this one observation, seemed to allow the students to develop into confident individuals who had creative, effective, and respectful ideas. The critical incident sparks areas for deeper study which will take place by delving into the topic of pupil engagement and focusing on three key areas identified in the literature review below.


Literature Review
	Student engagement is an intriguing area of study. It has many areas of focus which can be used to determine what impacts a student’s engagement positively, and negatively. Additionally, pupil engagement is a broad topic and can be subject to the individual student and the needs one has to maintain in order to be engaged in the classroom. From the topic of pupil engagement, three themes will be discussed in turn; firstly, health and wellbeing in students, secondly, activating cognition, and thirdly whether physical activity has an impact on student engagement in learning. 
	Health and wellbeing are an essential part of a student’s life, inside and outside of the classroom. In the Welsh Assembly Government’s documentation to promote the importance of a student’s health and wellbeing, it states that a good level of health and wellbeing in a student can also benefit the school. Moreover, a school which encourages good health and wellbeing among its students simultaneously improves the ‘classroom and whole-school atmosphere’ (2010, p.3). From the promotion of health and wellbeing, pupils become ‘more engaged in the learning process’ (Welsh Assembly Government, 2010, p.3). Thus, health and wellbeing not only enable the students to grow in themselves, it can also encourage students to develop academically by having a greater level of engagement in the classroom. Moreover, a better level of achievement suggests a higher level of engagement in the pedagogy, thus the learning, and the teaching. A pupil’s health and wellbeing can be developed and encouraged over a number of ways, this Government documentation highlights the importance of making good relationships and friendships as a source development. Moreover, this document entails that health and wellbeing are significant inside and outside of the classroom, due to this level of significance the Government indicate ways in which pupils’ wellbeing can be enhanced through positive relationships and friendships (2015). 
	The importance of friendships and good relationships with peers is also stressed in the report relating to student health and wellbeing in Wales (2019). The report recognises that the inclusion of promoting positive health and wellbeing in students correlates with positive attitudes and a developed sense of self. Similarly, to the Welsh Government documentation’s highlighted importance of peer relationships, the report states that the interactions students have with their peers ‘is a critical part of their social and emotional development’ (Hewitt et al. 2019, p.99). Moreover, the key aspect relating to good health and wellbeing in students seems to be the inclusion of promoting positive relationships between peers and enabling students to develop good friendships. In addition, having good health and wellbeing allows students to progress socially and academically. To strengthen this suggestion, the Department for Education released a report which lists one of its key findings as students who have good ‘emotional, behavioural, social, and school wellbeing, on average, have higher levels of academic achievement and are more engaged in school’ (n.d, p.3). Thus, from this, it seems clear how a student’s health and wellbeing can be correlated to success in their academic lives. Moreover, it seems acceptable to conclude that when students have a good level of emotional health and wellbeing, they attain progress in school and are capable to engage socially with confidence. 
	Activating cognition relates to stimulating the brain into a place where it is ready to learn and receive information. One’s cognition can be triggered in a number of ways, for example Lehne et al, suggests that cognition can be activated by simply reading literature. Moreover, literature can evoke a feeling of apprehension and excitement in the reader and through this emotional attribute of the literature, cognition is activated (2015).  Through activating cognition based on literary devices, one depends on emotional, perceptive, and an understanding of literacy to evoke cognition. This idea can perhaps be related social concepts and social interaction. Furthermore, if cognition can be activated through means of emotions and perceptions, perhaps this can also be applied to social interactions through evoking emotions in others and creating perceptions of social concepts. Thus, cognition surrounds oneself and can be activated subconsciously, for example through merely feeling an emotion of excitement. The way in which the brain can activate cognition without hesitation, again simply through emotive influence, it is understandable how the brain can become overloaded with cognition. 
	The excess of activating cognition is related to Sweller’s development of Cognitive Load Theory (1998). Sweller’s theory entails the idea that one’s brain can become overloaded with information, and in this state, it is not possible for one to retain any information as our memory ‘can only deal with a limited amount of information at one time’ (Shibli and West, 2018). Moreover, it seems appropriate to suggest that when a learner becomes overloaded with information only minimal, or in some cases no learning can take place. Tharby introduces suggestions on how to reduce the cognitive load of a lesson, ensuring that students are able to learn and are not overloaded with too much information which the brains capacity cannot accommodate (2019).  Tharby suggests a criterion for successful teaching, including being mindful of cognitive load theory and ensuring that students are placed within a classroom which they can learn from, not one where they will become stressed and overloaded with information. (IBID). 
	Thus, an overload of cognition can result in no learning taking place. The way in which cognition can be activated simply by emotive influences leads onto theme three, physical activity and its impact on engagement. Furthermore, physical activity allows students to engage in social converse and includes perceptions and emotions. Thus, it seems suitable to suggest that cognition can be activated through social and physical activity.  As Norris et al states, ‘physical activity has been shown as beneficial to children’s… cognitive function, and academic achievement’ (2018). Moreover, cognitive functions have been investigated to be linked to increasing engagement in the classroom through the inclusion of physical activity. Ferrer and Laughlin support this in their study where they also conclude that there is a correlation between physical activity breaks and ‘increased cognitive functioning’ (2017). Additionally, Norris et al draws attention to the relation of physical activity and classroom engagement, stating that through participation with physical activity, students displayed a higher level of on task behaviour, seemingly students were more engaged in the lesson (2018).  Schmidt et al agrees with this, adding that physical activity can show immediate effects on a child’s active engagement (2016).  This immediate effect is also endorsed by Vazou et al, this study states that a child’s competence can be increased within the classroom by engaging in physical activity (2016). 
Moreover, physical activity indeed has an impact on a student’s engagement, and through regular ‘brain breaks’ (Ferrer and Laughlin, 2017) students become more actively engaged in the lesson and furthermore participate in learning more efficiently. In addition, a student becoming more active in their learning relates to constructivism as a form of learning theory as the student moves from being a passive learner to an active learner. Also, perhaps this could also be linked to social constructivism through the students engaging with each other through the inclusion of physical activity. The students are able to learn from each other and enhance each other’s learning.  Thus, this contributes to the idea that engagement in physical activity results in higher engagement levels in the classroom and ‘raise in academic achievement’ (Ferrer and Laughlin, 2017) and therefore increases overall performance within the classroom. Ultimately, it seems as though having a good sense of self and having a stimulated cognition one can retain information and learn more effectively in the classroom.

Reflection, Evaluation and Next Steps 
	Through reflection, based on the critical incident I observed and the findings in my literature review, I will propose next steps for my future teaching practice. I will relate these next steps to Religious Education as this is my speciality. Firstly, the importance of reflection will be addressed through the use of Brookfield’s model of reflective practice (1998). 
	Reflecting causes one to analyse their own findings and work. This is essential in the teaching practice to ensure that one is continuing professional development by reflecting on their own work, thus a distinctive aspect of good practice (Brookfield, 1998, p. 197).  To reflect on the tasks completed in order to write this assignment, I will use the first of Brookfield’s four lenses of reflection; ‘Critically Reflective Lens 1: Our Autobiography as a Learner of Practice’ (1998, p. 198). Moreover, as Brookfield explains, this lens refers to reflecting on my experience as an individual (IBID). I believe this to be the best lens to undertake my reflection as it was my individual observation which led to the identification of the critical incident. This will allow me to highlight the next steps I will take to better my teaching profession. 
	The observation I made from the critical incident (please see appendix 2A and 2B for a more detailed account of my findings), sparked an interest in me into whether physical activity has an impact on a student’s engagement. In more detail, when the class returned from their break time their engagement in the classroom was visibly more active in comparison to the twenty minutes before break. Moreover, the students were taking part in discussions effectively and the teacher utilised this newfound engagement by turning the lesson into a discussion. I found this observation extremely interesting, not only did I see a change in the student’s attitude towards learning I also saw the teacher changing strategies in his lesson and focusing on the students willingness to engage vocally through conversation. 
	This incident then drew me to the themes I investigated in the literature review, these being health and wellbeing, activating cognition, and the impact that physical activity has on a student’s engagement in the classroom. The literature review I conducted then allowed me to identify the next steps I would take in order to improve my teaching practice; thus, continuing professional development. 
	The relation between my identification of the critical incident and my research presented in the literature review has aided me in identifying the next steps I would take if these incidents came about in my classroom. Firstly, when a raised amount of engagement happens in my classroom, I would follow in the footsteps of the teacher I observed in appendix 2A and utilise this increased engagement by changing the lesson to increase effectiveness of learning. This would ensure my pupils are learning and are engaged in a way that they can understand whether this being discussion based or a role-play of religious festivals or sacraments, for example. 
	Additionally, my literature review has highlighted the importance of student health and wellbeing, therefore, to include this into my own practice I will use effective feedback to improve student self-esteem and efficiency in the classroom. Through this feedback, mistakes will not be frowned upon, they will be identified as improvements to be made. Therefore, feedback will not be disheartening for the students, it will be a useful tool which the students can use to improve their work and show their progression. My literature review has identified that students’ wellbeing can be increased through making good relationships, therefore in my classroom, I will aim to make good, respectful relationships for the students and make my classroom a place where all answers are respected. Moreover, this inclusive attitude should improve students’ wellbeing and consequently help them progress academically as well as socially. 
 	The basis of my assignment has been structured around my interest in whether physical activity has an impact on a student’s engagement. My literature review has displayed that through studies, physical activity and increased engagement can be correlated. Therefore, to use this in my own profession I will collaborate with the physical education department for ideas on how to implement lessons which are more active and fun for the students, without making chaos in the classroom. Moreover, I will include lesson activities with physical elements and thought-provoking statements to activate the student’s cognition and therefore increase their engagement. For example, I could ask the students to stand up if they agree with a statement such as ‘there is an afterlife’ or to remain seated if they disagree. Seemingly, this type of lesson activity includes a physical element of standing up and sitting down alongside a thought-provoking statement which should stimulate the students’ cognition through incorporating emotive statements alongside practical movements.
	Thus, the observation and literature review have been essential in recognising my proposals for the next steps in my teaching practice. This assignment has also allowed me to develop good practice by being able to reflect on my findings and synthesise what is essential to the students and their learning. 

Conclusion 
In conclusion, I have approached this assignment by firstly choosing the non-participant, structured, and case study methodology. This was to ensure I had a minor impact on the findings. From this observation I endorsed research into three themes which I thought were impactful in the critical incident I identified. The completion of these aspects allowed me to then reflect on my findings and pinpoint how I would utilise these discoveries as good practice in my own teaching training. Thus, this led me to conclude that I will relate these findings to my teaching in a way that ensures my classroom is friendly, students are actively engaged, and  students make good academic progress through having active cognition and a positive attitude to learning. Ultimately, my evidence of good practice is through reflecting on my findings and drawing conclusions as how I will apply these findings as next steps to my teaching in order to improve professionally. Thus, the concentration of my next steps is on the students, their wellbeing, and their attitudes to education. Seemingly, by increasing these aspects students will progress within society and within their school life. 
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Appendices 
Appendix 1A
OBSERVATION / FIELD NOTES: Observation 1.
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 9am, Year 9.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Physics lesson focused on circuits and Ohm’s Law. 
· Mixed ability class (teacher clarified this). 
· Though a Physics lesson, it took place in a Geography classroom, so resources were not available.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Class was quiet with some chatty students in the middle row.
· Attitudes towards learning seemed, as a majority, positive. 
· Students in middle row did not seem very interested in the lesson in comparison to the students in the front row.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher explained why the class had a starter session and the reasoning behind recalling their knowledge from the previous lesson.
· Welsh language was used to welcome the students into the classroom. 
· Purpose become clear when teacher explained how this lesson was an extension of the previous lesson. 
· Clear explanations of why the tasks are set.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The PowerPoint used has instructions on how to complete the task.
· Worksheets are given out which model how their GCSE exam will be presented.
· Teacher asks students questions to ensure understanding of the lesson – Hands up and no hands up method are used. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Use of questioning
· Teacher uses students’ names to ensure they are engaging in the explanation of Ohm’s Law. 
· Levels of challenge are shown through the extension tasks given to those who complete their work quickly.
· Teacher explains change in assessment. 
· Positive reinforcement used when a student behaves well and answers a question correctly. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Students’ existing knowledge is used through the starter session, in which their knowledge from the previous lesson is called upon. 
· Teacher questions the students on what they can remember about the topic.
· Student’s used to develop each other’s knowledge, for example when something was not understood the teacher suggested to ask a friend.
· Improvement is clear immediately when students remember that a symbol correlates to a word. For example, at the beginning of the lesson the students did not know the symbol for ‘Amps’ but at the end of the lesson they were able to use this symbol along with the understanding of what it entails. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· A student was clearly disengaged with the lesson, he was playing with his booklet, dropping his pens on the floor, and talking to the other students sitting next to him. This student would only look at the board once the teacher called his name. This made me wonder whether being directly spoken to has an effect on student’s engagement. 
· Additionally, this caused me to ponder whether having one student distracting another would have an impact on both students’ engagement. 













Appendix 1B
CRITICAL INCIDENT IDENTIFICATION RECORD: Observation 1
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 28/09/20
· 9am lesson
· Year 9, mixed ability class. 
· Physics lesson in a Geography room.
· People involved: boy sitting in middle row.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Within this observation, I chose to focus on the level of engagement from the students. It was clear that while most students were engaged in the topic and to answer the questions set, there was one particular student in the middle row who was very disengaged. I will refer to this student as ‘X’ to ensure confidentiality. 
 Student X continued to be disengaged throughout the lesson by directing their focus towards the table with their head down. While looking down on the table, student X started to play with pens and other materials placed on the table in front. Additionally, student X attempted to talk to students sitting on the same table.  
It was clear that this student was disengaged, however the teacher noticed and attempted to regain his engagement by calling his name at random points within the lesson. For example, ‘For this section, X, we are going to continue using the methods which are in the booklet in front of you’. By doing so, the teacher was able to regain the student’s attention, when student X’s name was called X would lift their head immediately and look towards the board. Additionally, this made me wonder whether the teacher was using this method to ensure X was on task by verbally stating the tasks were in the booklet in front of the students. This seemed to work as student X opened the booklet and began working through the tasks with his peers on the same table. 
This incident became something of note due to the reaction of the teacher. Moreover, the teacher noticed how student X was not engaging with the work and solved this by simply saying their name while giving instructions for the task ahead. This act then caused student X to open up his workbook and begin to work through the tasks. 
This observation caused me to think about pedagogy in terms of regular check-ins, the teacher ensured that X was listening by saying his name. Additionally, I related this to pedagogy due to the teacher having an influence on student X and causing him to look at his workbook.  




Appendix 2A
OBSERVATION / FIELD NOTES: Observation 2
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28/09/20, 10am, Year 9 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· English lesson focused on ‘To Kill A Mockingbird’.
· Set 2; high ability with some slow learners (Teacher clarified this was the case). 
· Due to COVID regulations this lesson consisted of 20 minutes, then a break, and then another 40 minutes.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The students seemed to be unsettled in the first 20 minutes of the lesson, and more engaged in the other 40 minutes. 
· Behaviours towards learning seemed very positive, students willing to participate in the lesson and formed intriguing opinions on the book.
· Students wanted to share their ideas and learn more about the characters.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher linked the lesson to what skills the students would be developing.
· It was explained that this lesson would develop language and literacy skills. 
· Lesson related heavily to the skills focused on within humanities. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher stood at the front of the class and read to the pupils while the pupils followed along with their individual books.
· This was impactful, the students all had their heads down and were visibly engaging with the texts (facial expressions when something shocking had happened).
· The teacher used different tones of voice while reading, this caused excitement.
· The teacher used positive reinforcement when a student gave a good answer.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Around the classroom there were sentence starters, adjectives, and verbs. This enabled the students to use resources to better their learning instead of relying solely on the teacher. Thus, the learners were improving their own learning. 
· Levels of challenge were shown through the teacher asking the students ‘why?’ when they signposted a particular quote, this challenged the students to deepen their answer and explain it well. 
· The teacher used scaffolding to start the discussion by giving one possible answer and then being clearly positive about each answer the students gave. 
· The teacher used the hands up and no hands up approach to ensure all students had their opinions heard.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teacher asked the students to summarise the previous chapter, therefore using their prior knowledge. 
· The teacher used the lesson before as a starting point in discussion. 
· Development of knowledge was clear when the teacher asked the students to create an opinion on a character. Thus, the students had to use their knowledge to construct their personal opinion. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Teacher using different tempos in voice when reading out to the students.
· No hands up approach used alongside hands up approach. 
· The difference in engagement with the lesson before and after the students had gone to break.
















Appendix 2B
CRITICAL INCIDENT IDENTIFICATION RECORD: Observation 2 

	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 28/09/20
· 10am English lesson
· Year 9, Set 2 class 
· Whole class observation
· Due to COVID regulations students have scattered break times, therefore this class had 20 minutes of the lesson, then a break, and then 40 minutes of the lesson. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The incident that grasped my attention in this observation was how different the engagement from the students was before and after they had break. Before going on break, the students seemed to be unsettled in the classroom. However, after break the students were clearly more engaged and willing to learn by actively engaging in the lesson (answering questions, creating opinions, and asking questions to deepen their learning. 
The whole class seemed to have a different attitude when they returned back to the lesson, they seemed happy, willing to learn, and in a productive mindset. 
For example, students who had not attempted to answer a question in the first twenty minutes in the lesson had their hands up for the first question after break had finished. 
This break in the lesson impacted my outlook on the students’ engagement. It seemed to indicate that after having a break and undertaking some physical activity the students were actively learning, they were not being passive learners. 
This incident caused me to recall the lecture on social constructivism. The students become active learners, they wanted to take part in the lesson and share their ideas on the book with their peers. The discussion in the class flowed with each student building of what the previous student had suggested. This change in behaviour and willingness to engage become extremely interesting to me as an area for deeper research.
Additionally, I noticed that a pupil who had previously answered ‘I do not know’ when asked a question now had fully comprehendible answers and responded well when the teacher gave positive feedback for answering. The use of positive feedback undoubtedly suggests a combination of a behaviourist theory along with social constructivism, it allowed the student to understand that answering a question is good. 
Due to the visible increased engagement in the student’s, I started to ponder whether physical activity has caused more stimulation in the brain and thus increased the capability and willingness to engage. 
This also caused me to think about pedagogy in the way in which the teacher used this increased engagement to have a discussion where the students could develop each other’s answers. Likewise, the professional standard of leadership came to mind as the teacher used the increased engagement to progress the lesson. Thus, this sparked my interest in researching whether cognitive engagement works alongside the impact of physical activity on student engagement.

























Appendix 3A
OBSERVATION / FIELD NOTES: Observation 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20, 9am, Year 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· History lesson focused on the slave trade.
· Teacher clarified that this class was mixed ability. 
· Teacher made me aware that this was the second lesson the students had discussed the slave trade, therefore students has some previous knowledge.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The students were chatty but also engaged in their work.
· The teacher was very energetic and ensured the students were all involved and participating.
· It was a fun and comfortable atmosphere.
· The students seemed willing to learn and participate.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The purpose of the lesson was explained by the teacher, and there were signposts around the room regarding the importance of knowing about past events.
· The teacher justified why he was asking particular questions and gave the pupils thinking time to ponder why these questions were important.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher used a clapping technique to ensure the children were all engaged (he would move his arms around and then tell the students to clap the simultaneously, this worked very well as it ensured all pupils’ eyes were on the teacher).
· The teacher used videos and songs to engage the students and the students engaged really well by using their senses; what they can hear and what they can see. The teacher then asked the students to relate these to the topic. This allowed the students to understand what the task was and what to engage with.
· The teacher gave positive reinforcement for behaving well.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The teacher used a carousel activity. This activity enabled the learners to engage with resources by having to summarise the information they were given. This highlighted independent learning and the learners becoming more active. 
· The teacher ensured all students were able to undertake the task by asking the students to put their thumbs up if they understood, thumbs to the side if they were unsure on something, and thumbs down if they did not understand the task at all. Observing this immediately made me think of the traffic light system as a formative assessment to ensure that students understood and felt able to complete the task.
· Additionally, the teacher explained that he wanted the students to become more independent, so for the writing task he did not give sentence starters to ensure the students constructed their ideas individually.
· Once students had completed tasks the teacher wrote extension tasks on the board, this ensured that every student was still working.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teacher asked questions on topics the students had learnt in the previous lesson.
· As a plenary the teacher asked the students to write 3 things they have learned, 2 things they would like to learn and one thing that had shocked them. This allowed the teacher to observe what each student had learnt in this lesson and then explained that this will be a good starting point in forming a starter session for the next lesson.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher informed me that he has purposely sat one student at the front due to his engagement being particularly low. The teacher said he has seen a difference since moving this particular student to the front, but it is still too early to assess whether this has had an impact on his learning.












Appendix 3B
CRITICAL INCIDENT IDENTIFICATION RECORD: Observation 3

	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 30/09/20
· 9am History lesson
· Year 8, mixed ability group. 
· Student sitting in the front row.








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher informed me that he has sat one pupil, who I will refer to as ‘Student Y’, due to his lack of engagement. By sitting Y at the front, the teacher felt as though he could keep a better eye on Y and ensure that the task was being completed. Though the teacher felt this was necessary, he explained that this was new so he could not yet see the effects on whether this was increasing Y’s engagement with the lesson. 
Through observing student Y, I could see tasks being attempted but also a lot of distractions. For example, Y was rocking back and forth on his chair and turning to the back of the class, therefore physically disengaging with the lesson by facing the back of the classroom. 
This observation caused me to wonder whether where a student sits in the classroom has an impact on their engagement with the lesson and their overall learning. Additionally, I thought of professional practice where teachers continue to learn themselves so this experiment of placing Y at the front would allow the teacher so to see whether this has an impact on Y’s engagement first-hand.
Y seemed to complete tasks but did not seem to be very enthusiastic about doing so. Moreover, this observation triggered a thought of whether engagement is affected through the classroom setting and where each student sits in the class.  







Appendix 4A
OBSERVATION / FIELD NOTES: Observation 4
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/20, 10am, Year 8 (Same class as observation 3).


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Welsh language lesson.
· Focus on present tense and describing words.
· This class is the same class I observed in observation 3.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The students seemed quieter in this lesson, perhaps due to difference in the teacher. 
· Behaviour towards learning appeared very positive with students asking how to extend their sentences and asking for different adjectives to advance their learning.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The teacher explains to the students the purpose of understanding the sentence starters. By understanding the sentence starters, the students are able to translate a vast number of sentences. 
· The teacher talks to the pupils about how understanding another language can benefit them academically. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· PowerPoint is used to signpost the instructions on how to complete the tasks.
· Around the classroom there were lots of definitions of Welsh words and sentence starters to help the learners engage in the work.
· The teacher uses positive reinforcement to praise a student for completing their work, attempting to say a new phrase, and for answering questions. 
· The students understand how to achieve well through instructions from the teacher and the praise they get for behaviour and learning. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The teacher uses a lot of questioning to ensure the students are engaged. Through questioning the teacher allows thinking time for the students.
· The teacher encourages students to work together in order to translate sentences, therefore allowing the students to become active in their learning. 
· The levels of challenge can be observed by the teacher incorporating harder words and tenses into the task slowly to ensure a progress of learning, one where the students are not worried or stressed about being unable to understand the task set (Students remain in the struggle zone, not the panic zone).

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Existing knowledge is used in the starter session, the students had to construct their own sentences from what they remembered from the previous lesson.
· Also, in the starter students were tasked with translating adjectives they had learned in the previous lesson.
· Development of knowledge became clear when students were visibly more confident in their skills to speak and understand the Welsh language. Also, students challenged themselves by wanted to know more complex adjectives and recognising when a mutation had taken place.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The teacher kept referring to ‘Achievement Points’ as a positive reinforcement for students to complete their work. This caused me to consider whether having positive reinforcements would impact the students and cause them to want to complete their work in order to receive these points.
















Appendix 4B
CRITICAL INCIDENT IDENTIFICATION RECORD: Observation 4 

	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 
	
· 30/09/20 
· 10am 
· Welsh lesson
· Year 8 
· Teacher and students both involved (teacher – class communication)




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Throughout the lesson the teacher gave positive reinforcement to the students who were behaving well, participating in class, and having correct answers. The vast inclusion of positive reinforcement for these actions made me wonder whether this behaviourist approach does indeed have an effect on the students and their attitudes towards learning.
When the teacher reminded the students that if they behaved and completed the tasks they would receive ‘achievement points’ the students seemed to respond positively and start to engage in the tasks. 
Seemingly, the teacher was using a behaviourist model towards this lesson by indicating to the students what behaviour is expected and if this behaviour and standards of work are met then the students would be rewarded in the form of achievement points. 
The behaviourist model indicates that students respond to positive reinforcement, which is what I observed during this particular Welsh lesson. It would be interesting to research whether this is a common correlation or whether this class just responds well, perhaps due to their age.




