‘A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.’
In this assignment, I am going to evaluate and discuss different Assessment for Learning (AfL) techniques that can support student progression. I am going to do this with assistance from the new curriculum which is slowly being implemented within schools and will be statutory from 2022. As well as this, I will discuss the principles of Assessment for Learning that have been used to help underpin the new curriculum for Wales. This situates schools in an exciting position when looking at assessment as children are very much the focus and Wiliam (Donaldson,2015,p.68) believes that AfL could even ‘double the rate of learning’ within the classroom. 
This discussion will take place alongside three lesson plans which focus on three out of the six areas of learning and experience (AoLE’s). The three areas of learning I have chosen are Languages, Literacy and Communication, Science and Technology and Expressive Arts. I expand on these AoLE’s further on into my discussion when I examine the integration of AfL in more detail within these areas.  My learning episodes are all cross-curricular which allows the children to have different learning experiences across a variety of contexts (Barnes. 2011) This will be further discussed in the literature section of my paper. These cross-curricular links include outdoor learning, factors of the Digital Competency Framework (DCF) and elements of Education for Sustainable Development and Global Citizenship (ESDGC).  
I have chosen to use a thematic approach to my lessons by choosing the theme of ‘Trees and Seas’ for my year four class. I have previously done this topic on my Professional Teaching Experience (PTE) with a year two class; it was very effective. A year four class has allowed me to use a wider range of assessment for learning techniques that allow the children to develop a deeper meaning of the topic. My learning episodes are located within the middle of the theme. Each of my lessons are differentiated to cater for every child’s needs. This theme will allow every child to be creative, scientific and curious about different factors that affect different environments. This could allow development of one of Donaldson’s (2015) four purposes that children should be ‘Enterprising, creative contributors who are ready to play a full part in life and work’ (Donaldson, 2015.p.113). Each of my lessons have an interlinking theme and encourage the activation of prior knowledge. The children have experienced both ‘Trees and Seas’ by having real life experiences of the woodland area within the school and a trip to the local beach. When teaching, you should take advantage of opportunities to apply and make links in learning in authentic context. Donaldson supports this as this is one of his twelve key pedagogical principles.  (Donaldson, 2015) There are 24 children within the class, aged eight to nine years of age. Two children in the class have additional learners needs. Throughout the lesson, they will receive support from either myself or the teaching assistants (TA’s). I have chosen different assessment for learning techniques for each lesson plan, with peer-assessment and self-assessment being key to each of the lessons. I have also focused on other strategies like questioning and waiting time in order to see effective progression from the students. Within my learning episodes, I also thought it was important to make the lessons child-led and therefore another AfL technique I used was for the children to create their own criteria’s. I chose a teacher guided, but pupil informed, success criteria for one of my lessons as it is important that pupils engaged explicitly with the assessment (Wiliam, 2010) This relates to Carless (2007) who presents the term of ‘learning orientated assessment’. He has 3 key principles with one being that AfL should include pupils actively in engaging with criteria and the assessment of their own and/or peers’ performance.’ 
AFL can be defined as a focus on evidence, that is then used in a discussion to help an individual see where they are, where they need to go and how best to get there. (Spiller, 2012). Black and William (1998) identified and explored the potential of assessment for learning when they suggested that children learn more effectively when they are given quality support and feedback and are empowered to take more responsibility. Wiliam (in Donaldson, 2015, p.68) suggests that Afl can ‘double the rate of learning’; if implemented appropriately within the classroom. (Florez and Sammonds, 2013) supports the idea that AfL has a positive effect to try and improve an individuals’ learning. They suggest that the only real problems against AfL that have been addressed are aimed towards the lack of time within the lesson and the insufficient application of it within the principles of teaching.
Although, on the other hand, (Didau, 2015) argues that the only thing AfL can tell us within a lesson is what a child hasn’t achieved, not what they have learned. He believes that formative assessment, more commonly known as Afl, isn’t as accurate as we think it is within a lesson as how do we know whether a student is making progress? He states that within the classroom, learning may not always be visible. Performance is the way in which we measure what has been learned within a lesson, and this can be influenced by the clues and stimuli provided by the class teacher. When looking at performance, you also cannot indicate how well the pupils are going to be able to transfer their knowledge or skills. Didau also looked into one of the elements of questioning. He has a dissimilar opinion to Wiliam (2011) as his view is that questioning is a crucial process if we want to see improvements to the quality of students learning. His point of view is that questioning allows us to see what a child knows there and then, but how will we know that a child will always have that knowledge and will apply it to another lesson or exam? Nuthall (2005) agrees with Didau and states that pupils would probably not be able to transfer concepts from working to long term memory until they have encountered them on at least 3 instances. If questioning on a topic only happens once at the end of the lesson, the likelihood is that the individual is going to forget this knowledge. Overall, Didau believes that AfL can be highly affective, but shouldn’t be the only way to determine a child’s progression. Torrance (2007) supports Didau (2015) view and states that AfL could be defined as ‘the displacement of learning’ as the children might be able to achieve but without real understanding. 
Afl encourages pupils to continually identify areas for improvement but if a child has a fixed mindset this might not be as easy. Dweck (2006) believes that having a fixed mindset will stand in the way of change and development. If a child has a fixed mindset, this will set them back from being able to make changes to the way they think and learn. It won’t allow them to see where they need to improve. Hattie (2005) believes that we should have a ‘growth mindset’. This mindset, on the other hand, sees failure as not an unintelligence but a springboard for growth. It allows us to thrive off a challenge and to stretch our abilities to the maximum. He says that a ‘growth mindset’ is most appropriate when we are thinking in a growth manner. An example of this could be when we make an error, when we experience failure and when we don’t have an answer to a question. From this, we can see that a growth mindset is a something that is needed within a classroom. When looking at AfL strategies, a growth manner is very much appropriate to both self and peer assessment along with questioning. When children are thinking in this mindset, it allows them to make changes to the way they learn. Assessment for learning is about a child being able to make and see changes for them to develop their knowledge and understanding. 
Wiliam (2011) argues that assessment for learning has four essential principles. These four principles include sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback and finally peer and self-assessment. Within my lessons, I wanted to ensure that the principles were included within my task, with the focus being on a specific principle. By choosing a different principle for each lesson, it allowed me to see how successful they are at assessing student progress by being able to compare each strategy. (Wiliam, 2010). 
 The one strategy I focused on was peer and self-assessment as it allows children to discuss and evaluate any flaws in their work. This is beneficial as peer feedback can promote collaborative learning through interchange about what good work should look like (Spiller, 2012). Studies from (Falchikov, 2007)  show that peer- assessment needs to be implemented throughout a range of lessons as students become better with practice in order to gain confidence. Although, Hattie (2014) makes reasoned judgements stating that how are children who are less capable and more unskilled supposed to judge the quality of their work, and their peers’. In Successful Future’s, Donaldson (2015) believes that this type of assessment will help improve reliability along with the opportunity for professional discussion about the most important aspects of learning.  
The second strategy I looked at was questioning. Using a diverse number of questions, allows teachers to enrich both critical thinking and learning at a high level, naturally within the classroom. By varying the type of questions, you ask, it helps to individualize instruction, adapting the question to suit every child differently. When looking at classroom behaviour, Flippione (1998) states that questioning, and cueing might be accountable for 80% of the occurrences in the classroom on a given day. Questioning can support to promote student progression as it aims to help every child in the classroom to actively think and contribute to the task. This is supported by Wiliam (2011) as he states that when a teacher allows the children a choice as to whether they participate or not, it’s making the achievement gap in the classroom worse. He also argues that those who do participate get cleverer, and those who chose to avoid the question are just forgoing the chance to increase their academic ability. 
The third strategy I looked at was sharing criteria with learners. Wiliam (2011) states that once students follow the success criteria when assessing and evaluating another student’s work, it also enables them to use the vision gained into their own work. When children are asked to assess their peers’ work using a criterion, it helps them to develop a ‘meta-cognitive’ approach to learning as they are about to think carefully about what they are thinking. (Gardner, 2012). A criteria created by the children, or provided by the teacher should provide each individual with a clear vision, which will then promote pupil engagement and a higher level of learning. It allows children to know where they are at that point within their task, and therefore, they can achieve a higher level of work.  
In the new curriculum, one of Donaldson’s recommendations is that a broad range of assessment for learning techniques should be used that are based on a ‘fit- for- purpose’ criteria, that should then reflect on the purposes within the curriculum. (Donaldson, 2015). Each one of my learning episodes has met one of the ‘What Matters’ statements that can be seen in my discussion below. Within the new curriculum, the achievement outcomes have been designed to be child friendly, with the language and understanding adapted to suit the needs of the child. This is important when looking at assessment for learning as it allows the children to use the ‘I can’ statements in order to create their own learning objectives and success criteria’s, which can promote independent learning. (Donaldson, 2015). 
Assessment for Learning also makes links to the social constructivist theory as children need time to reflect and discuss their understandings. One theme that Vygotsky looked at that comes under this theory is ‘the more knowledgeable other’. This allows a child to succeed with the help of someone who is more knowledgeable. In AfL, when peer collaboration takes place, it benefits both individuals as it allows them to have social engagement for them to develop their knowledge. Vygotsky also looks at children being ‘in the zone of proximal development’. Here, the children need guidance in order to succeed. In a classroom, this zone could be looked at when a child is assessed and has feedback, they then have an extra knowledge and understanding in order to move on. (Pound, 2005). 
My first lesson fits under the theme of ‘Trees’. (See appendix 1) The AOLE I have focused on here is ‘Expressive Arts’. This links to the ‘What Matters’ statement in the new curriculum that states ‘Creative work combines knowledge and skills using the senses, inspiration and imagination’ (Welsh Government (WG), 2019a.p8.) This learning episode allowed the children to be creative in an outdoor learning context. This decision was made as i knew that by having different learning environments, it would help keep the children motivated and on task.  They then desgined and created a tree using recylced materials that they had selected from home, working collaberatively in groups. I asked the children to select their own rescources from home as this gave them a sense of responsibility and freedom for them to decide what they wanted. I also had a range of rescources in class for those children who couldn’t get their own materials. This lesson was perfect for this age group as it allowed them to explore and input their opinion, but making sure that every child had a say.
I have used a variety of different strategies in this lesson that would help reach this goal. I focused on both peer and self-assesment within this particular lesson as not only are they indentified by Wiliam (2011) as part of a successful AFL approach, they also formed the key part of lesson that was focused on by pupil progression. I also brought in aspects of quality of feedback as i think this worked well along side the principle of peer assessment.  As outlined above, Peer- asssesment allows learners to benefit from evaulating one and other’s work, which can lead to a discussion on how an individual can improve and move on. In my lesson, every child was involved in peer-assessment as they were recording their feedback on their peers’ work. This was supported by digital media which helped to keep the children stimulated as it was something the enjoyed doing and was a change within the lesson. Howard-Jones (2011) conducted research that states that forms of digital media can improve a child’s memory and provide mental stimulation and therefore, slows down cognitive deterioration. This technique was new within the classroom and helped engage children in peer-assessment.  This also provides an opportunity for me as a class teacher to examine their assessment in order to see where improvements needed to be made and this was then reviewed as a class. Each child will also complete a self-assessment by doing two stars and a wish at the end of the lesson. This allows the child to reflect on their learning and to realise what they have done well, but also what they think they need to improve on. Self-assessment can encourage independence and responsibility, which both are required skills for lifelong learning (Boud,1995). But, self-assessment isn’t always beneficial. If a child carries out a self-assessment but doesn’t use the evaluation or act upon it; is there any benefit? As a teacher, it’s important that you allow the children time to act upon their evaluation. This could be done at the start of the following lesson and can even promote what they should focus on within that next learning episode. The only negative aspect that I thought could impact on my lesson is that the majority of my peer and self-assessment is going to be done at the end of the lesson. The reason for this is that they are then able to reflect on the lesson as a  whole and identify their strengths and weaknesses. After working hard throughout the lesson, children can sometimes get distracted and lose engagement towards the remainder of the lesson and therefore don’t have their full attention on carrying out the assessment. Also, lack of timing can be an issue as sometimes the lesson’s timings don’t always work in your favour.  

My second lesson plan focuses on the AOLE of ‘Science and Technology’ and looks at the significance of water under the theme of ‘Trees and Seas’. (See appendix 2) This learning episode concentrates on experimenting with different materials to see whether they sink or float. This links to the what matters statement in the draft curriculum that states ‘Being curious and searching for answers helps further our understanding of the natural world and helps society progress’. (WG, 2019b.p.6).  I thought this lesson might be beneficial to the children as it concentrates on carrying out their own experiment and has two meaningful links to the Cross Curricular Responsibilities.  Not only are they expanding their knowledge by doing a Science lesson, but English and Mathematics is very much involved. The children are working in groups throughout the lesson which should develop their communication and teamwork skills widely. By making predictions on what materials they think would sink and float, it allowed the children to have a sense of responsibility. Donaldson (2015) discuses that elements of good teaching is to allow the child to be able to and want to learn independently. In this learning episode, once the task was explained, the lesson was very much child led. They completed the task within small groups, with assistance if needed. 
My focus on AfL within this lesson was the quality of questions and the quality of talk. I wanted to ensure that each child had the opportunity to answer a question with an appropriate time in which to respond. ‘No hands up’ is a strategy I used while questioning the children as it helps to stimulate them into thinking for the answer. When questioning and specifically asking an individual, the other children within the classroom might lack concentration and therefore don’t think effectively. The responses should then be dealt with in a particular manner in order for the children to have a significant benefit from this type of AfL. As discussed in my literature review, waiting time is also very important when questioning as a child should be allowed a substantial time in which to reply. Studies show that on average, a teacher only waits between 0.7 and 1.4 seconds after asking a question (Stahl, 1994.p.3) A child should be allowed up to three seconds for them to fully understand the question and to allow them thinking time. Despite this, studies show that if a child has beyond three seconds then it may have inconsequential effects and cause the lesson to lack in pace. (Tobin, 1987). I also have included the strategy of allowing the children a choice of answers. This can benefit individuals as it provides them with a sense of confidence and the fear of failure is then removed and therefore, they do not have to risk the fear of rejection from other peers. (WAG, 2010).
In my third lesson episode, my focus is on a core subject and looks at the AOLE of ‘Languages, Literacy and Communication’. This AOLE can be very beneficial to the children as each opportunity is interlinked. The ‘what matters’ statment i focused on was ‘Learners who speak and write effectively are prepared to play a full part in life and work’ (WG, 2019c.p.7) This lesson was carried out after having the opportunity to explore an authentic context. After a trip to the beach, which tied in with my theme of ‘Seas’, the children decided that they wanted to write a persuasive letter to the council regarding the vast amout of litter content on the sands (See appendix 3). With a class visit and a previous lesson on persuasive writing, this meets one of Donaldson’s 12 pedalogical principles of the children ‘Building on previous knowledge and experience to engage interest’. (Donaldson, 2015) 
 In this learning episode, i focused on the element of sharing criteria with learners. By allowing the children to create their own criteria, it gives the children the opportunity to have a pupil-lead experience and to have a full understanding of what needs to be acheived within the lesson. For success criteria to be meaningful and worthwhile, the children should be involved in the process of creating the criteria. Without this, they have no frame or reference to assess against and therefore their feedback might be at a lower level than it should be (Welsh Government (WG), 2010). Within this task, i also showed the children ‘what a good one’ looked like. This allowed the children to see exactly what i wanted them to achieve and provided them with a scaffolding. An exemplar can be beneficial when it comes to peer and self assessing as it gives the children a guidance to help create their success criteria to mark against. A better stratedgy is also to give the children different levels of exemplars for them to identify what they believe is the highest quality of work. (WAG, 2010). It is valuable to the children if exemplars do not provide model answers. The children can learn a great deal from being able to notice the mistakes, and this then gives them guidance of what they need to achieve. When it come to writing the persuasive letter, differentiation was key as it was more of an independant task, rather than group work. My lower ability children were provided with an exemplar as they could then use this to scaffold their learning. They would also be working with a more knowledgeable other, me as the class teacher, to support their learning. At the end of this lesson, i also included the principle of questioning as i thought that this would be important to test all of the children’s knowledge randomly within the class. This can be done by using the technique of lollypop sticks. This works well as a child is chosen at random, and therefore it engages learners. (WAG, 2010). This fitted in well within the lesson, as unlike the other previous learning episodes, i could test all the children’s knowledge throughout the lesson as they were working within groups, and i wasn’t working within one specific ability. 
To conclude, assessment for learning was a key part of my learning episodes and student progression is key within each principle used.  Vygotsky (1878) states that what a child can do today with help and guidance, can do by themselves tomorrow. A lot of the effective techniques used within AfL involve evaluating or giving feedback. This is done by either communicating with the class teacher or other pupils within the class. By working with someone else, you can provide feedback or constructive advice that helps an individual to overcome a problem and therefore see progression. When it comes to AfL, there are some limitations. Organisation works well alongside this progression strategy. As I stated earlier on in my discussion, Hattie (2014) make judgements that children who are less capable might struggle to assess their peers’ work. Within the classroom, if you sit the children in a seating plan according to their abilities and who works well together, this might not be difficult.  In addition to AfL, a class teacher might need to ensure that if AfL is done as part of the plenary of the lesson, then the children might need stimuli and motivation. By using digital media to assess the children, it keeps the lesson exciting and for those with short attention spans, can concentrate and stay on task.
[bookmark: _GoBack] Overall, I think that self-reflection can be used throughout all principles of AfL as every strategy can allow you to reflect on your own performance. Earl (2003) regards the teacher as ‘the central character’ to AfL as they organise appropriate learning activities based on the students’ knowledge and then are able to evaluate student performance and provide appropriate feedback for the individuals to keep on progressing. From reflecting on my learning episodes, I think that the different principles of assessment for learning work well together. By combining two or three principles, you can see that they bounce well off each other. For example, when getting children to peer-assess using a digital media app, you are then able to discuss the assessment as a class and provide feedback. This also gives the children an opportunity to ask questions, and for you as the class teacher to question the children on their knowledge and reasoning. Wiggins (2012) states his view that learners need boundless feedback more than they need boundless teaching. This can be expanded by realising that without effective AfL strategies being used alongside teaching, a child may not be confident in their own ability and a teacher may not be able to reach student progression in an effective way. Although, this feedback would need to enhance an individual’s ability in order for their ‘growth mindset’ to be activated. 
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Appendix 1- Expressive Arts Lesson Plan 
[bookmark: _Hlk23320893]

	Student-teacher
	Tricia Rees-Jones 
	Class:
	Year 5 

	AoLE or Subject
	Expressive Arts
	Date:
	16/10/19

	Lesson Focus:
	Create and Design a masterpiece of a tree using recycled materials

	Meaningful links to Curriculum 
	Creative work combines knowledge and skills using the senses, inspiration and imagination.

	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC – outdoor learning 
DCF- use of the  ‘Flipgrid’ app 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· I can experiment with the appropriate materials and rescources in art to explore ideas inspired by my imagination and curiosity. 
· I can explore a range of elements e.g texture, shape etc. 
· I can give and accept feedback as both audience and participant in creative activities.  




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I will be able to provide feedback on the quality of work to their peers.

I will be able to explore a range of elements to describe both mine and my peers’ work. 

‘I will create a tree masterpiece as part of a group’



	
Provide feedback on others work and complete a self-assessment (2 stars and a wish) 

Creation of a tree masterpiece using recylced materials. The ability to describe the tree using the different elements. 




	Time


2 hours 
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Previous to lesson – (Knowledge on the elements used with art)
Recap: Ask children to work in pairs using a whiteboard. AFL- Basketball not ping pong, Ask the audience. 
Question the children and get them to respond using the whiteboards, on all of the different types of elements they remember from the previous lesson. 
	

Working in pairs, try and remember the different elements from previous lessons. AFL- Think, pair and share. 




	
Whiteboards

Whiteboard pens 

Whiteboard rubber 

	

Teaching & Core Learning
	
Split children into 6 groups of 4. 
They will do this activity in the outdoors and will have 20 minutes to complete the task. In these groups, the children will use a A0 size paper to draw the outline of a tree. They will also have to think about the main structures of the tree so they are able to expand on this later on in the lesson. 
Teacher will be observing all groups while 2 TA’s will work with 2 ALN’s. 
*Children were asked in previous lesson to bring in recycled materials to create the tree*
When returning to class, they will then discuss what materials are going where. The children were not shown an example as it is down soely to the children’s creativity, as long as they focused on different elements. 

Using the materials, they brought from home, and some from class, they will create the tree using the different materials. 
	
Mixed ability grouping of 4. 2 ALN in class will have TA. 

Children will complete sketching task in groups of 4 in the outdoors. 

When returning to class, every child will continue to contribute to create the tree. 

The children will work independantly without any help from the teachers. 
They will look at the different elements of art and use these to describe the creation of the tree: 
· Line 
· Shape 
· Texture
· Colour 
· Pattern 
· Tone 



	
Recycled Materials

 

Pencils 

A0 paper
*If ground is wet, get children to complete task in the gazebo.’

Glue 

Glue sticks 

Rubber 

	

Plenary
	
The children will take part in a walking gallery. Here, they will walk around the classroom assessing their peers’ work. This gives them an opportunity to give positive and negative feedback on the work.  The feedback will be recorded by using the app ‘Flipgrid’. This allows the children to record their feedback on the app. 1 ipad will be left by each creation and the children will work in a carosel to evaluation each creation. AFL
The teacher will then get the class ‘flipgrid’ up on the interactive board for all the children to recieve their feedback.  This will also allow them to ask questions. 
Questioning: 
‘Which group has really focused on the element of colour?’
‘Which group has really grasped the element of texture?’
In groups, the children will finish off with 2 stars and a wish. AFL 
‘What could we have improved about our art work and what 2 things do we like?’ 


	

Children will use the app ‘flipgrid’ to record their voice stating their opinion of their peers’ creative piece of work.


As a class, they will watch back their recordings and will do a further evaluation with the class teacher. 


A a group, they will complete 2 stars and a wish in order to self-assess their own work.  
	

Ipads 





















Appendix 2- Science and Technology Lesson Plan 

	Student-teacher
	Tricia Rees-Jones 
	Class:
	Year 4

	AoLE or Subject
	Science and Technology 
	Date:
	16/10/19

	Lesson Focus:
	Sinking and Floating Experimnet 

	[bookmark: _Hlk23236800]Meaningful links to Curriculum 
	Being curious and searching for answers helps further our understanding of the natural world and helps society progress

	Meaningful links to:
Cross Curricular Responsibilities
	Language, Literacy and Communication – Communicating findings and opinions, presenting arguments
Maths- Recording results in a table 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

• make predictions when appropriate 

• debate and articulate opinions about scientific claims








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	

I can predict an outcome to an experiment

I can carry out an investigation and find results. 



	
I will know if the children understand if they can explain the difference between sink and float. 

If each individual can identify different objects that sink, and then that float. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Introduce the lesson of sinking/floating. Explain how you are going to be doing an enquiry into ‘what objects sink and what objects float?’
Ask the children to define the word ‘sinking’ and ‘floating’. 
Use no hands up - AFL 
Hold up different objects infront of the children and ask different children their opinion on whether it will sink or it will float. AFL- Lollypop stick method and No hands up 

Put children into 6 groups of 4 around the classroom. Here, there will be different materials for them to sort into ‘SINK’ and ‘FLOAT’. –  AFL - Choice of answers 



	
Expressing their opinion on what materials will sink/float. 




Children will be put into 4 abiltied groups (24 children) 
They will be differentitated into:
Gwyrdd- Higher abiity - TA
Coch – Middle ability -TA
Porffor- Middle ability – Teacher 
Coch- Lower ability – Teacher 
	
Materials 

Water 

Tank 

Results Table 

Paper Towels 

	

Teaching & Core Learning
	In groups of 4, children will carry out an enquiry/experiment into what items sink and what items float. 

Before starting the enquiry, ask the children to discuss in partners about the different ways we could record the results.

They will then complete one half of the table under the heading ‘predictions’. Here, they will work in groups to predict what sinks and what floats. 

They will then start the experiment by dropping the items into a small water tank. 

The items they are going to use are a : 
· Rock 
· Bottle Top 
· Shell
· Leaf 
· Peg
· Rubber duck 

Get the children to think about the size, weight and materials of the items. Do they think that these things matter? 

In their groups, get the children to write a conclusion about what results they found. 

For example: 
We found out that ..... sinks and .... floats. This shows us that ..... 





	



Think, pair and share with partner. 

	















Water tank 

Water 

Items: 
· Rock 
· Bottle Top 
· Shell
· Leaf 
· Peg
· Rubber duck 


	

Plenary
	
Questioning- AFL- Allow time 
‘Why did ..... float?’
‘Why did ...... sinking?’
‘Can anyone tell me why this happened?’

Use the app ‘padlet’ for children to express their opinions on annonymously about why they think some items sink and some items float. Then as a class, discuss the views of the class. 
	

The children will use padlet to express their opinions. They will do this independantly as it as annonymous and therefore each child will have a different view. 




	

Ipad 
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Appendix 3- Language, Literacy and Communication Lesson Plan 

	Student-teacher
	Tricia Rees-Jones 
	Class:
	Year 4 

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	16/10/19

	Lesson Focus:
	Persuasive letter to council 

	Meaningful links to Curriculum 
	Learners who speak and write effectively are prepared to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC


	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

I can plan and write for different purposes and audiences.

I can use a range of words, phrases and idiomatic language for effect, in simple and compound sentences.

I can develop my ideas and organise my writing 








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	
I can write to a specific audience 

I can write a piece of persuasive writing and use the correct format 

(Success criteria desgined as a class with the puplis choosing what they are going to achieve within the lesson) 


	
Successfully written a piece of persuasive writing 

Identify components needed to write a persuasive letter. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	*Previous visit to the beach* *previous work on persuasive writing*

Ask children to define what makes a persuasive piece of writing? 
Get them to think pair, share and show answers on whiteboard. AFL-  allow phone a friend if need be 

Then identify the different components needed to write a persuasive letter. Discuss these as a class. 
	

Get children to recap all the different persuasives writing techniques. 

Children will think, pair, share. 



	

Whitevboard pens 

Rubber 

Whiteboard 

	

Teaching & Core Learning
	Put children into 4 groups of 6. 
Starter activity: 
Hand out a ‘good piece’ of persuasive writing to each group and get them to highlight the key points within the text. 

 Get childen to discuss within these groups the purpose for the letter and how they are going to persuade the council to stop/prevent litter on the beach. 
Remind children on how to set out a letter and pick individuals from class to have a go themsevles on the interactive whiteboard. 

As a class, get the children to create a success criteria on what they should be achieving in the lesson. 
Give children address and contact of council to help them start their letter. 

4 abilitied groups 
Gwyrdd- TA 
Melyn – TA 
Amber – Teacher 
Coch – Teacher  
 
	

In groups, the children will think of main subjects/headings of what they are going to discuss in their letter. 







Sit children in their abiltied groups. 

Lower ability- will have a work with the teacher and will have a format and example to follow. AFL- Exemplars 

Higher ability- Work with teacher and have the example on whiteboard to follow along with some persuasive language.
	
Work books

Pen 

Example for lower ability 

	

Plenary
	
Get children to work in pairs and to peer-assess each other’s work in a different coloured pen. 

As a group, get them to discuss if they  have met their success criteria for the lesson. AFL- group responses 

Teacher use lollypop sticks AFL to pick 2 children off each table to discuss answer. 

	
Carry out a peer-assessment. 


Discuss in groups, if they think they have reached the crieria. 


Individual questioning. 
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