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In order for an effective service for children and their families it is in vital that we promote and enhance the services provided, practitioners must take reflecting into consideration within practice. According to Paige-Smith and Craft, (2011) when children’s experiences are being reflected on, practitioners may change the way that they view the child and how that child participates within the setting. The University of Waterloo, (no date) states that critical reflection is a meaning-making progression which supports practitioners to set aims and goals which then enables the use of what has been learned previously which will allow them to take forth future action and consider the real-life effects of our thinking. It is the connection between thinking and doing, and at its greatest, it can be transformative. Foundation of Nursing Studies, (2015) states that critical reflection has a lot more to it than just thinking about practice as they believe that it is a way of critiquing practice in an organised and difficult way, aiding reflectors to wisely consider what is effective and what is able to change in order for things to be improved.
Reflective practice is significantly important because it enables practitioners to think more effectively as they progress a greater level of self-awareness about how the activity has been planned out, carried through and the ending outcomes. From this they are able to see the effectiveness of their performance and what they able to improve on in order to create opportunities for growth and development. (Osterman and Kottkam no date). 
McGregor and Cartwright, (2011) notes that through reflection, the whole experience gets looked back upon and questions are thought of such as ‘what happened’, ‘why did that happen that way’ and ‘how could it be done differently?’ this leads to thoughts about how things can be improved if a similar situation happened again. In order to becoming an effective practitioner, developing clear understandings on what works well and what does not is essential. By reflecting it enables practitioners to able to recognise the successful skills they have but also identify that some skills need developing. For example; if a child did not understand a way of teaching, then by reflecting on the way that activity was taught, practitioners can focus on what can be done differently in order for the child to have a better understanding next time.
According to Francis, (2007) if reflection does not take place then no changes will arise. This can be due to lack of time that is take to prepare for reflecting or the lack of dedication from the practitioner due to being stressed and not want to proceed in change. 
Early years practitioners consider and reflect upon ways that they are able to engage effectively with families. Practitioners have the ability to make sense of experiences, examine it in more depth, care about others and relate to children and their families.
There are many different models that can be used to reflect on practice. Each set of models has its own number of steps for practitioners to follow through reflecting. Some are greatly detailed, others are simple and brief. These models allow practitioners to think more in depth about the whole process of reflection and becoming a reflective practitioner. However, the progression of reflection remains an individual one; as it can only be from a personal perspective to decide what works best for themselves when working on reflective practice (University of Leeds, 2015).
 One model of reflection is Gibbs reflective cycle (1988). The Open University, (2017) states that Gibb’s cycle is a clear and detailed cycle that has six steps which are description, feelings, analysis, evaluation, and conclusion and action plan. Gibb’s model recognises that putting personal feelings stimulates the situation and how it begins to reflect on it. His cycle encourages reflectors to think thoroughly about each of the phases of an experience or activity.
Rumson, (2016) also believes that Gibbs model is useful as it stimulates the use of critical reflection and for those individuals who are new to reflective practices it gives them a good opening point for altering between new learning and knowledge into action and change. ‘The process requires that one look beneath the surface of events and experiences to achieve deeper levels of understanding and learning.’
The first section of Gibb’s reflective cycle is about the context of the event so within this needs to be explained on what is being reflected. This could be the background information of where the situation took place, who was involved in the situation, the circumstances of the event and what the responsibilities as a practitioner are going to be carried out. His next stage is to be able to discuss thoughts and feelings about the experience. Here the reflector needs to consider different types of questions such as how they felt before the experience started, how they felt during the experience, whether or not their feelings changed at any time and how they felt after the experience had finished. Evaluation is an on-going development, this allows detailed discussion on what went well with the experience, and what did not go so well. Practitioners need to consider the things that were important and what things were found to be challenging. The analysis is the main part of reflecting as it brings theory and practice together. It is making sense of what was made from the experience, taking into account the similarities and differences between this experience and other experiences. The choices need to be considered that were made and what effect they had. Within the fifth step on conclusion, it is essential to acknowledge whether or not something else could have been done in order to have had a greater outcome on the experience. It is learning about what areas are able to be avoided to not have it happening again and making sure that things get improved to gain a more effective outcome next time. Finally, action plan sums up anything and everything that is needed to know and do to improve if a similar situation arose again. This could be done through more training or go and seek more professional help so that things are pointed in the right direction for improvement (Leeds Beckett University, 2015).
The University of Kent, (2012) states that Gibbs model of reflection (1988) is beneficial as it enables development of self-awareness. His model highlights on the role of emotions and recognises the importance of it through reflecting. Working in an early years setting is lead to different kinds of emotions every day. Therefore, for practitioners to be able to reflect on their emotions is key into their development of self-awareness. Having the ability to recognise emotions throughout the process enables practitioners to become familiar with their strengths and weaknesses. This leads to the reflectors growth in confidence in knowing what they are able to achieve and what is needed for improvement. However, Hayes, Daly, Duncan et al, (2014) states that Gibb’s model can also be seen as too simplistic for a process that is actually quite complex.
Another model of reflection is Kolb’s model of experiential learning. The University of Leicester, (date unknown) suggests that this model delivers a theory as a whole as a learning process and is a way of involving adult progression. To which is a consistent with what we already know that we learn, grow and develop in a natural manner. Brown, (2015) indicates that once these stages have formed, the new experiences will form the opening point towards another new cycle. His four stages are concrete experience; this is the starting point where the reflector experiences the situation by doing. Reflective observation is reflecting deeply on what happened throughout the experience and the positive and negative outcomes of it. Abstract conceptualisation follows on from the reflective observation where the reflector thinks of what could have been done differently, looking over the situation and see if they are able to identify ways for improvement. They try to find different ways to deal with the situation and thinking of new plans for when a related experience occurs again. Lastly, active experimentation is putting the theory into practice, everything that has been learned is now ready to experience, which leads back to the start of the cycle.
In comparison, both models are grounded on experiential learning which is the process of a learner building knowledge, skills and value from direct experiences. With these two models of reflection it is seen that they can both be used to analyse and reflect on an experience. They both emphasise the need to consult literature which enables reflectors to discuss the experience with colleagues, family or other professionals. (Gross and Rutland, 2017)
In contrast, according to Fiechter, (2017) as Gibb’s expanded a more detailed version of the Kolb Cycle he believed that it was not enough just to do, and neither was it enough just to think. He believed that learning from experience must involve linking the doing and the thinking. However, a pioneer John Heron, criticises the Kolb cycle for being too narrow and weak whereas the Gibbs cycle involves more steps to try to cure this.
Gibb’s cycle is comparable to Kolb’s learning cycle however, it increases on the values. Both cycles begin with a description of the event, and contains going through and reflecting on the situation then keep an on-going plan to deal with any related situations which may appear in the future. Gibbs’ cycle involves a set of six different yet effective steps where the reflector is required to answer a sequence of questions which then progresses on to the next, encouraging a thorough analysis of a situation and provoking critical thought. New meanings are achieved leading the learner to progress a more positive action plan.
Mostyn Law, (date unknown) states that each model of reflection has its own strengths and weaknesses. Within Kolb’s model of reflection, the problem that is occurred is that the experiential learning model is not able to relate to every situation. Another fault in Kolb’s theory delivers only inadequate number of reasons that encourages learning. Therefore it does not go in to any detail about feelings, social, or formal aspects of learning. However, Grove, (2015) notes that Gibbs’s model of reflection is has more description than Kolb’s model to the amount that every stage has been extended to take account of a learner’s related reaction to each stage. Specifically, Reflective Observation and Abstract Conceptualization that is acknowledged in Kolb’s model but has been extended into Gibbs’ model so that the former section is divided into different areas which are feelings and evaluation and the final stages of the analysis and conclusion. In comparison with the progression of Kolb’s model, the advantage of Gibbs’ model is that each step can be readapted according to the purpose of reflection.
Nevertheless, a negative point towards Gibb’s cycle is that it has more steps which may be time consuming within reflecting. However, compared to Kolb’s, as Gibb’s model is in more depth it allows more detail within the steps. Therefore having a well-developed model is effective because even though practitioners are familiar with their environment in which they work in some may be less familiar with research processes. This leads to the practitioner finding it difficult coming to new terms that involves change. Allowing themselves to follow these steps will benefit the practitioner and the child as a whole. (Fox, Martin and Green, 2007)
Marraffa Hudson, (2010) indicates that by using these reflective models, not only is the practitioner benefitting by becoming more motivated as they begin to grow in confidence as they develop new skills. The children are also benefitted as their individual needs are met. This means that they will gain a greater sense of well-being being in their setting. This relates to theorist Abraham Maslow and his hierarchy of needs where every child wants to feel belonged within their school. Maslow’s theory can be applied to an educational context for children. All their needs can be met with the help of practitioners and parents which help mould the child to build a good foundation of learning. When working together to ensure the child is reaching to their full potential it increases their self-esteem to want to achieve more. (Nesbitt, 2013) Developing self-esteem and confidence is an essential quality for early year practitioners as they develop diversity of practitioner roles within the setting and the significance of them being reflective to implement government policy into provision practice. (Paige-Smith and Craft, 2011) 
 Having a personal outlook on quality improvement and alteration does not mean differing national ambitions for quality, as arguably they balance one another. This is effective in thinking of different ways to safeguard the welfare of children. This is when we learn from our evaluations of practice and develop upon the faults made, which are then considered new ways of working. (Reed and Canning, 2012)
To provide better services for children and families, according to Gillen, (2011) Working within multi-agency is about different services, agencies and groups of professionals and functioning together in order to provide the services that are able to completely meet the needs of children and their families. 
The Effective Provision of Pre-school Education (EPPE) is carrying out an observational research that inspects the achievement and development of children aged three to seven years old. The Effective Provision of Pre-school Education demonstrates the difference between quality of provision and the quality of the employees, having implications for teaching whilst remaining professional growth. The EPPE plan, explores three main matters which have important offers for policy and practice: These effects are on children that have different types of pre-school provision, the characteristics of having a more functioning pre-school settings e.g. collaboration styles, pedagogy and staff training. Lastly, it is the connection between children and their family characteristics and the kind of pre-school provision a child is involved in. (University of London, 2008)
The EPPE researches whether higher quality pre-school facilities makes any change to young children’s intellectual and social behavioural development. Here they will get statistics from observations on the quality of each setting, using reliable rating scales. Children in high quality centres have greater independence but reduced anti-social and worried behaviour. When practitioners are responsive towards the child’s needs and reflect to make improvements, children’s progresses become more effective.
According to the Higher Education Academy, (2015) communities of practice, (COP) is information discussion and development cores that bring people together from across the sector both nationwide and worldwide. They help improve and support practice, settings, create more effective ideas and address sector challenges through partnership. The Communities of Practice provide a clear environment for sharing innovations and thoughts, building on the collective drive of higher education. By them accessing both face-to-face and practical spaces that joined together to shape a wider Higher Education Academy community. Through this practitioners are able to keep up to date with the characteristics of teaching and learning research, policy and practice are of the greatest relevance and interest to practitioner.
[bookmark: _GoBack]The Effective Pedagogy in the Early Years (EPEY) was established to recognise the effective educational strategies that are useful in the Foundation Stage to care and provision in the progression of children’s abilities, understanding and outlooks, and to make sure that they make a greater start being in school. The EPEY discusses the collaborating development between practitioner and child, and it is also useful to ensure that some aspects deliver their learning environment, this is containing the concrete learning surroundings, and the engagements of the family and community. The expression pedagogy applied here talks about the instructional method and plans which allow learning to take forth. It refers to the collaborative process between the practitioner and child and it is furthermore applied to contain the provide some aspects of the learning environment.
According to the University of Oxford, (2002) having effective education in an early years setting involves different kind of collaboration especially if it is relates with education and the provision of educational learning environments and practices. There are many good outcomes for children that link with adult-child relations that include sustained shared thoughts and opportunities for open-ended queries that enables to expand upon the way children think. Practitioners also gain a greater outlook of the curriculum and understanding more about child development. Settings become more effective in those that provide practitioner originated activities. In order to support children’s learning, their cognitive results appear to be specifically associated to the quantity and quality of what the practitioner has planned and originated within their work. Settings that get the greater outcomes within children are those that outlook cognitive and social development.  
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